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Abstract 

As Nepal witnessed the significant contribution of youth in the 2015 earthquake 

crisis, their community participation received nation-wide attention and acknowledgement 

(GoN, 2015, and Sherriff, 2016); however, a little attention has been paid to understand 

their participation practices and perspectives. Witnessing youth active participation in the 

community, this study has attempted to explore their engagement in the post-disaster 

context of Nepal by using Cornwall’s (2000a) situated practices, and Stammers’ (2009) 

paradox of institutionalization as conceptual frameworks.  

This study adopted Participatory Action Research (PAR) method to explore the 

nature of youth engagement, factors for their community (dis)engagement, and youth’s 

conceptualization of participation based on their own lived experiences. 36 Nepali youth, 

who were actively engaged in the community (seven as co-researchers and 29 as research 

participants), participated in this study. Data were collected using Cooperative Inquiry (CI) 

workshops, interviews and focus group discussions, field visits, and social media content 

analysis. Later, data were analyzed using thematic analysis; and five key themes emerged 

from the collected data. These themes not only illustrated how youth were engaged in 

complex and hybrid ways, but also revealed the influence of socio-cultural and economic 

situation, and institutional practices on youth (dis)engagement in the community. The study 

exhibits the necessity of incorporating youth’s perspectives on participation and changing 

youth participation practices rather than mere adult-centric narratives of youth participation 

or institution-driven, tokenistic and unsustainable youth mobilization practices in Nepal.   

Key words: Nepali youth, community participation, post-disaster, Participatory Action 

Research (PAR). 
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Chapter 1: Overview of the thesis 

1.1. Introduction 

In April 2015, Nepal experienced a massive earthquake killing nearly 9000 people, 

damaging more than a million houses, and displacing around 2.8 million people (GoN, 

2015; and Tamang, 2017). The unpredictability of the earthquake and unpreparedness of 

authorities further worsened the situation, particularly in 14 mostly affected districts. 

During this devastating condition, the government and other donor agencies worked hard 

to reach people for a prompt response. Youth were also actively engaged to supplement 

the government and other agencies’ efforts, especially for those individuals who required 

urgent humanitarian assistance at the local level (Shrestha & Pathranarakul, 2018). Youth’s 

spontaneous engagement in the community, despite continuous aftershocks-associated 

risk, was widely acknowledged by the government and other agencies (GoN, 2015; 

Hindman & Poudel, 2015; Sherriff, 2016; Shrestha & Pathranarakul, 2018; and UNFP, 

2015;).  

For many years, natural disasters like the 1934 earthquake (Messerschmidt, 

Yadama & Silwal, 2008) or any other social and political crisis in Nepal such as Maoist 

insurgency have inevitably created a situation for people to engage in community affairs. 

The 2015 earthquake also ignited youth engagement in the post-disaster rebuilding process 

(Hindman & Poudel, 2015). The post-disaster situation has expanded Nepali youth’s 

engagement horizon from relief works to other forms of social services such as 

volunteering at old age homes, rescuing children and women from trafficking, or assisting 

in heritage and environment conservations. Even after witnessing the growth of youth 

involvement in the community affairs, their participation in the local community is still 
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understudied and underachieved. Thus, this study focused on understanding and 

conceptualizing Nepali youth’s community participation from their own perspective.  

 Over the years, with the growth of representative democracy practices, people’s 

civic engagement, especially youth’s civic engagement or their engagement related studies 

have received much attention. Until now, most studies on youth participation in 

communities have been largely concentrated on the political domain and have ignored 

youths’ participation in the social sphere (Gaventa, 2003) including in Nepal. For example, 

most Nepali youth-related studies were centered around political activism, such as 

O’Neill’s (2016) and Snellinger’s (2013a) work on student movements and politics. 

According to O’Neill, this is largely due to young people’s valuable contributions to 

political movement, reform, and stability (2016). Since youth engagement and contribution 

in the community, especially after the massive earthquake, were either neglected or 

seldomly recognized and archived. This research was an effort to explore and archive 

youths’ engagement in community, mostly community activities as Alder and Goggin 

(2005) categories like volunteering in non-electoral organizations, raising funds for 

charitable causes, active membership in a groups/association after the 2015 earthquake.      

Even with the active involvement of Nepal’s government and youth in relief and 

rebuilding work, around 70% of the affected people are still living in temporary shelters or 

damaged houses, including in the capital city of Kathmandu (Ojha, Baldry & Shrestha, 

2017). Youth were continuously engaging in relief and recovery work with/without 

institutional support, but the Government of Nepal (GoN) was in a state of denial about 

youth engagement in community rebuilding during the crisis (Daly, Ninglekhu, 

Hollenbach, Barenstein & Nguyen, 2017; and T. O’Neill, personal communication with 
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one of the youth relief workers, 2016). In addition, the GoN introduced a “one-door” policy 

to deliver services in affected areas, which not only delayed relief work, but also 

discouraged many social institutions and individuals, including youth, from engaging in 

humanitarian work (Manandhar, 2017). According to a youth, who was actively engaged 

in relief work, criticized the government’s one door policy for scrutinizing youth-led 

initiatives in the name of systematizing relief activities (T. O’Neill, personal 

communication with one of the youth relief workers, 2016). With such kind of government 

intervention during the crisis, Nepal government failed to meet the urgent needs of local 

communities and disrupted youth’s engagement in the community. Therefore, this research 

focused on understanding the youth’s spontaneous participation in the local context.  

Currently, there is limited space for youth to share and discuss their lived 

experiences related to their engagement in the post-earthquake community development 

context. The active engagement of youth in post-disaster reconstruction necessitated a 

youth-led study to understand their participation experiences in community rebuilding, and 

their perceptions on youth participation in the Nepali context. Youth from various skill sets 

such as disaster management and first aid training, community work experiences came 

together to support the disaster torn communities. Nevertheless, the work of untrained 

youth cannot be ignored. Both groups volunteered to work during the emergency situation, 

where their valuable contribution has been understudied.  In addition, the growth of disaster 

relief projects and disaster related social organizations had expanded their involvement in 

the community.  The spontaneous engagement of youth in local communities with/without 

affiliation to social institutions and their continuous engagement in community certainly 

raised questions as to what extent this kind of engagement led to “critical consciousness” 
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in their own community participation (Freire, 2000, p.73) or just remained as an effect of 

“institutionalized” engagement (Stammers, 2009, p.104) of youth in the growing post-

disaster aid industry (Ojha, Baldry & Shrestha, 2017; and  Paudel, 2017). Studying Nepali 

youth’s community participation helped to explore the trend and complexity of existing 

Nepali youth participation in communities and their perception about community 

participation in the post-disaster context.  

1.2. Purpose of this study 

In response to a massive earthquake in 2015, many youth came forward, and 

participated in search and rescue work despite the difficulties, risks and challenges 

associated with the earthquake aftershocks. In addition, youth-organized aid collection and 

relief distribution work for affected people in the community (Hindman & Poudel, 2015; 

and Shrestha & Pathranarakul, 2018). Working for decades in the local community as a 

volunteer, I pondered about the spontaneous engagement of Nepali youth in the local 

communities after the 2015 earthquake. I asked myself what made Nepali youth participate 

in the community? Hence, this personal contemplation of my own engagement in relief 

work during the crisis has been the primary catalyst to design this research project.  

 What would make a person be engaged in community affairs despite socio-

economic (dis) advantages?  Recalling a primary school poem by a Nepali poet –
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Bhanubhakta Acharya1, who was inspired by a grasscutter to translate one of the oldest 

Sanskrit epic poems “The Ramayana” into Nepali for commoners has helped me to explore 

contemporary youth’s engagement to some extent in the Nepali context. In his poem 

entitled “The Grasscutter’s Well”,  the poet portrays his internal discomfort that emerged 

after meeting a grasscutter who dug a well for the travelers. This poem is still used in Nepali 

course books to aspire young generation and promote civic engagement.  

“The Grasscutter’s Well” 

The grasscutter is poor at home, but so rich in spirit. 

I, Bhanubhakta have done nothing with my wealth. 

I’ve no well, nor inns nor rest houses 

whatever wealth and riches I’ve, are in my home. 

What a lesson, this grass cutter has given! 

‘Tis a shame to sit idle, without doing some good deed. 

(Acharya, 1891/2019) 

Most Nepali students like me grew up learning this poem. This short yet profound 

poem aspires many youth till date to do something meaningful. This dissertation explores 

 

 

1 The first Nepali poet Bhanu Bhakta, known as Adhikavi (literally means first or original poet) for his 

contribution to Nepali literature, specifically in Nepali language literature by translating an ancient Sanskrit 

epic named Ramayan in Nepali language. However, some scholars consider Bhanu Bhakta as a state-

sponsored icon to set Nepali language as a dominant language in Nepal and some states of India (Bhandu, 

1989; Onta, 1996). Although there is a controversy over using his work in academic work, his aspiration to 

contribute in the community was not diminished by this  political stance. For my study, his initial aspiration 

from a grasscutter was very useful in contextualizing Nepali Youth participation.  
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how early learning, exposure and lived experiences facilitated youth to engage in the 

community in the post-disaster context of Nepal. In addition, the key purpose of this study 

was to understand the nature of youth participation and their perception towards 

participation with regards to their spontaneous involvement in communities after the 

earthquake in Nepal.  By and large, understanding youth’s community participation 

certainly helped me to know how youth are handling community issues, why some were 

(dis) engaged over the periods, and how youth’s engagement, both institutionally mobilized 

or self-initiated, assisted to generate critical consciousness among Nepali’s youth. 

1.3. Research Questions 

The research questions were guided by my study’s objectives and focused on Nepali 

youth’s participation in local communities, who are still working or had experience 

working in communities after the devastating earthquake. The four major research 

questions were: 

• How are young people engaging in communities over the period after the 

earthquake? What are the commonalities/differences in their forms of community 

participation?  

• What factors motivated youth to participate in community affairs?   

• What are the reasons for youth community disengagement in communities? And,  

• How do youth conceptualize community participation based on their own lived 

experience in the post-disaster context? 
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1.4. Theoretical Framework 

This thesis is solely aimed at exploring contemporary youth participation practices 

in Nepali communities based on their lived experiences in the post-disaster context. Prior 

to presenting the contemporary Nepali youth participation practices undertaken during the 

thesis, the socio-cultural and historical contexts that inform youth participation practices 

around the globe including Nepal, were explored in the literature review. My 

theoretical/conceptual framework is driven from the social constructionism, and social 

development practitioners - Andrea Cornwall and Neil Stammers’ frameworks to 

understand Nepali youth participation in the local context. 

1.5. Methodological Approach 

Participatory Action Research (PAR) approach was used as the key research 

approach for this study. This research methodology is considered as a participatory and 

democratic inquiry process (Reason & Bradbury, 2008) because it not only helps to “break 

down the distinction between the researchers and the researched and the subjects and 

objects of knowledge production,” but also allows research participants “in the attainment 

and creation of knowledge” (Gaventa, 1991, p.121). However, most of the previous studies 

on youth were conducted either with limited involvement of youth as research participants 

or just as informants. The existing methodological gap to understand how youth perceive 

their own participation practices and the nature of their involvement in communities from 

their own lived experiences demanded a meaningful involvement of youth in research. In 

this sense, I found that the PAR approach best suited to answering the research questions 

discussed above.  
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1.6. Research Findings  

This PAR involved seven Nepali youth aged 16-40 years as co-researchers to 

interview 29 Nepali youth from six major research sites. From empirical data, the study 

found four different ways of youth engagement in the community during a crisis and its 

hybrid and dynamic forms over the period as shown in figure 6. In addition, the data also 

helped to explore the key factors for youth engagement in the community such as identity 

and sense of belonging, early engagement, and emerging spaces, and reasons for their 

disengagement from the community work like poor socio-economic status, gender 

inequalities, unsustainable and tokenistic ways of youth mobilizations and extensive youth 

migrations. Moreover, the study identified three different ways how youth constructed their 

own participation in the community 1) as an opportunity to serve;  2) as a means for 

personal growth; and 3) as a social burden based on their own lived experiences. It 

countered the general assumption that Nepali youth participate in a single form (mobilized 

forms) without any intent in the process of engagement. It challenged the existing 

participation practices such as institution-led youth participation that assumed Nepali youth 

could be mobilized as in previous occasions.  

Based on empirical data, I argue that contemporary youth participation is not only 

multidimensional and dynamic in forms but also includes hybrid in nature over the period 

depending on individual and institutional interest and support. My study illustrates that 

participation in self-initiated and non-institutional led forms emerged as a new trend within 

the Nepali communities due to the emerging skepticism of institution-led youth 

mobilizations. Theoretically, my research demonstrates the significance of socio-economic 

factors for their participation and how the continuous involvement of youth in the 
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community in a tokenistic way affects youth’s sustainable participation in the community. 

I also understand socio-economic factors alone cannot account for the dynamic forms of 

youth engagement that Nepali youth practiced. Using the key concepts  mainly “situated 

practices” (Cornwall, 2002a) and the “paradox of institutionalization” (Stammers, 2009), 

my study also examines how specific context and practices affect Nepali youth’s 

engagement over the period.  

1.7. Significance of the study 

This study makes a few but significant contributions into the field of youth studies. 

Firstly, it provides a comprehensive picture of Nepali youth participation in the 

community. More importantly, it is extremely useful to explore non-political forms of 

youth engagement from a wider perspective. Secondly, the active involvement of youth in 

academic research attracts attention of other social science researchers to design such kind 

of youth-led research and knowledge construction projects in the future. Thirdly, the study 

provides a space for youth to reflect on their engagement in the community in a critical 

way as co-researchers. Finally, by identifying the key factors that affect Nepali youth to 

(dis)engage from the community affairs, this study provides evidence for social activists 

and policy makers to advocate for youth meaningful participation practices in youth 

focused programs and policies.  

1.8. Organization of Chapters  

The thesis consists of nine chapters including an introduction and conclusion 

chapters. Chapter two (Literature review) reviews different classic and contemporary 

literature to define and locate participation from the community development perspective. 
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Before exploring the dynamic forms of youth participation in this study, numerous forms 

of participation mainly political and apolitical engagement were compared and contrasted 

using global and Nepali literatures. In addition, a working definition of participation for 

this study was also presented in this chapter.  

Chapter three (Theoretical/conceptual Framework) explains the key theoretical and 

conceptual frameworks, mainly social constructionist perspective, situated practices and 

paradox of institutionalization and the implication of these frameworks in the research 

process. Chapter four (Methodology) talks about the PAR and its uses as the research 

methodology. It highlights the key aspects of PAR especially various methods of data 

collection and data analysis. It also includes the researcher’s philosophical assumptions 

and ontological and epistemological positions. Chapter five (The research team) debriefs 

the co-researchers’ personal and professional background as well as their interests. In 

addition, the chapter also talks about their socio-economic positions, which helps to 

understand co-researchers’ world view in the research process.  

Chapter six (Findings) talks about the key findings of research, specifically the nature 

of youth participation and its dynamic forms. In addition, it also covers the key factors for 

youth engagement and reasons for their disengagement from the community. Chapter 

seven (Conceptualizing participation in the community: Nepali youth perspectives) 

presents the youth’s perception regarding what community participation is based on their 

lived experiences. Chapter eight (Discussion) discusses the complexities of 

multidimensional forms of youth participation over the period. In addition, this chapter 

also talks about the overarching and inescapable burden of participation among youth who 



11 

 

were actively involved in the community.  Moreover, this chapter presents the existing 

dilemma of youth that arose in the process of pursuing their passion of participation and 

the paradox of youth participation in the context of contemporary Nepal. Finally, the thesis 

ends with a conclusion chapter, which includes an implication of this study, its 

contribution, limitation, and  a few recommendations for the future research.   
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Chapter 2: Literature Review 

Youth participation in community affairs is widely associated with civic 

engagement and is considered a vital component for a democratic and vibrant society. 

Youth community engagement has been an important subject of study in most disciplines, 

especially in psychology, education, and other social sciences, for a long period of time. 

So, in this literature review section, firstly, I will provide a working definition for 

community engagement that incorporates various forms of people’s community 

participation. Almost all definitions on civic engagement center on the citizen’s 

involvement in community; but do not distinguish people’s participation as political or 

non-political participation in community. Secondly, I will differentiate what political and 

non-political forms of participation mean for this literature review.  

Thirdly, I will provide a brief review of community participation and elaborate a 

working definition that distinguishes between spontaneous/non-spontaneous and 

institutionalized/non-institutionalized forms of participation. Using this definition will 

allow us to explore the dynamics and complexity of youth community participation. 

Finally, I will present an overview of various types of participation in democratic society 

and describe forms of people’s participation in community development.  

2.1. Locating community participation in civic engagement 

There is a wide range of definitions and various terms which are interchangeably 

used to define people’s community participation, such as “citizen’s involvement”, 

“citizen’s participation”, “civic services”, “civic participation”, “volunteer work” or 

“social mobilization”. Although there is no agreed definition on civic engagement, most 
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definitions on civic engagement comprise 1) community focused services (mainly 

volunteerism in charity organizations, religious organization), 2) participation in electoral 

process (such as regular voting, persuading others, displaying buttons, signs, 

stickers/campaign contributions volunteering for candidate) and 3) participation in political 

activities (mainly in political campaigns and activism) (Adler & Goggin, 2005; Gaby, 

2017; Putnam & Campbell, 2010; and Zukin, Keeter, Andolina, Jenkins &Delli, 2006).  

According to Ehrlich (2000), civic engagement means people’s involvement in 

communities for making “a difference in the civic life of our community” and “promoting 

the quality of life in a community, through both political and non-political processes” 

(p.vi). Although differences still exist in distinguishing political and non-political 

activities, there appears to be some degree of agreement that civic engagement largely 

consists of the voluntary participation of people in community welfare. Recent literature 

on civic engagement highlights that people’s participation in the community is largely 

associated with voluntary activities focusing on the welfare of the community (Adler & 

Goggin, 2005; Gaby, 2017; and Zukin, Keeter, Andolina, Jenkins & Delli, 2006).  For 

instant, Adler and Goggin (2005) define civic engagement as the ways in which “citizen 

participates in the life of a community in order to improve conditions for others or to help 

shape the community’s future” (p.241). Though a variety of definitions and terminologies 

have been used to describe civic engagement; for this study, the word “community 

participation” is used to refer to voluntary participation of people in collective (social) 

action or people’s involvement in community affairs. In addition, this research will explore 

the youth’s community participation in the post-disaster context, especially focusing on 

voluntary participation of youth in Nepali communities. 
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 In community development literature, people’s community participation is 

generally associated with “citizen’s power” (Arnstein, 1969, p. 217), “social mobilization” 

(Pretty, 1995, p.1252), “social capital” (Putnam, 2000, p. 392), or “engagement as makers 

and shapers” (Cornwall & Gaventa, 2000). In her ground-breaking work, Arnstein (1969) 

describes “citizen participation is a categorical term for citizen power. It is the 

redistribution of power that enables the have-not citizens, presently excluded from the 

political and economic processes, to be deliberately included in the future” (p.216). 

Moreover, the international development institutions such as UNICEF define people’s 

community participation as a democratic process where “people are free to involve 

themselves in social and developmental processes and that self-involvement is active, 

voluntary, and informed” (UNICEF, 2005, p.7). However, the uses of the word 

‘participation’ vary with the purpose, power structure, time, and space (Checkoway & 

Aldana, 2013; Sherrod, Torney-Purta, & Flanagan, 2010; and Zukin, Keeter, Andolina, 

Jenkins & Delli, 2006). Hence, Cornwall (2002a) asks to treat participation as a “situated 

practice” (p. ii). She argues that understanding participation as situated practice allows for 

more attention towards the local practices mainly to know “how they (local participants) 

actually work in practice, and on who takes part, on what basis, and with what resources – 

whether in terms of knowledge, material assets or social and political connections” (p.ii). 

Therefore, a community development approach is taken to understand youth’s community 

participation. 

 As discussed above, the term civic engagement is broad and includes all forms of 

citizen’s participation in a democratic society. In order to simplify the study of youth’s 

community participation, reviewing civic engagement definitions and main types of 
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political and non-political engagements, as Ehrlich (2000) defined, could be helpful to 

understand community participation.  

2.2. Defining community participation using political and non-political participation 

In the process of conceptualizing community participation of young people, one of 

the main issues is how to distinguish between political and non-political participation 

within civic engagement.  Aristotle once stated, ‘Man [sic] is by nature a political animal’ 

and most women’s rights activists, including Carol Hanisch (2006), also use ‘the personal 

is political’ statement for advocating women’s rights and bringing women’s issues from 

private to public space. These statements certainly help, to some extent, generate 

consciousness among people as well as define what is political. However, using this 

definition of political in every context creates problems. For instance, applying a common 

definition in defining people’s community participation submerges all definitions related 

to participation as political. People’s altruistic or philanthropic work that is centered around 

people’s rights or activism will thus be excluded from community participation’s 

definition. As a result, it helps in studying people’s social forms of community 

participation. Therefore, there is a need for an explicit distinction between political 

participation and non-political forms of participation before defining community 

participation. 

The overlap of the activities, interest and intentions of people or institutions in the 

process of engaging in a community creates difficulties in distinguishing political and non-

political forms of participation (Adler and Goggin, 2005; Gaventa & Valderrama, 1999; 

Macedo et al., 2005; Norris, 2002; and van Deth, 2016).  In addition, the emergence of new 

spaces for participation such as non-governmental organizations, charity organizations, as 
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well as social media as a virtual platform for both political and non-political engagement 

in communities have further blurred political and non-political participation (Macedo et 

al., 2005; and van Deth, 2016). However, community participation can be distinguished 

into political and non-political depending on objectives/intentions of citizen’s engagement 

in communities (Berger, 2009; Norris, 2002; and Rowe & Marsh, 2018).   

2.3. Defining political participation 

Most civic engagement definitions, as mentioned before in this chapter, are 

understood as participation in the electoral process or in political activities (Adler & 

Goggin, 2005; Berger, 2009; and Gaby, 2017). Despite a list of political activities, it is 

harder to define political participation within civic engagement due to the elusive nature of 

citizen’s engagement in the community. Some attempts have been made to define political 

participation. For instance, Verba, Kim, and Nie (1987) call community participation 

political participation if individuals’ efforts or intentions are centered on “influencing the 

selection of this governmental personnel and/or the action that they take” (p.1). Most recent 

scholars also agree with Verba and his team’s definition of the political form of 

participation (Berger, 2009; Putnam, 2000; and van Deth, 2016). Berger further widens the 

definition of political participation as “those activities in which citizens are largely 

connected with voting, contacting representatives, contributing financially to 

representatives or interest groups, following political issues (via any media format), 

associating with groups intended to influence political outcomes, attending rallies or 

demonstrations intended to influence political outcomes, or running for (or holding) 

political office” (2009, p.341). To the political theorist Chantal Mouffe (2005), politics 

mean “the set of practices and institutions through which an order is created” to manage 
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human coexistence within the antagonistic context; and the political means “a space for 

political conflict and antagonism” which constitutes “the dimension of antagonism” as an 

integral part of human society (p.9). Borrowing Mouffe’s definition, it can be said that an 

activity is political if it manifests various forms of antagonism including us/them within in 

a democratic space. 

Using both classic and modern definitions, political participation can be defined as 

activities or engagements which are directly related to political outcomes and organized in 

a way that leads to antagonism. For instance, an individual who works voluntarily in the 

community but largely to collect votes, or to persuade others to support a political change 

or agenda is politically engaged. In the context of Nepal, this political participation is 

predominantly found at all levels. Almost all the parties have institutional set-ups from the 

local committees to the national central working committees. In addition, political parties 

have their own party-affiliated unions and associations such as Nepal Student Union 

(Nepali Congress-Social Democratic) or All Nepal Students Union (Nepal Communist 

Party affiliated) within a public university setting. Although only a handful of student 

union-led activities are centered around the welfare of university students, most are 

designed to support a party agenda and to create an antagonistic situation within the 

university. Since my research does not focus on evolving antagonism within a community, 

the targeted informants for this research are those youth who are not directly engaged in 

any political party, affiliated student unions, or an active member of a political party.  
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2.4. Defining non-political participation  

Many scholars believe that political and non-political engagement should be 

segregated before studying the people’s participation in the community (Berger, 2009; and 

van Deth, 2001). “If politics cannot be delimited from other processes (non-political 

activities), every citizen’s activity can be labeled as political participation” (van Deth, 

2001, p.11). This argument draws attention to a focus on people’s engagement without any 

association with political intent. Hence, my study conceptualizes non-political forms of 

community participation.  

It is difficult to demarcate political and non-political forms of participation within 

civic engagement since every activity may seem political. However, van Deth (1997) 

defines non-political as any activity or action that is not particularly located and targeted 

at government, state, or political spheres. The author further explains that “the distinction 

between social and political involvement of citizens does not, however, rest on this 

distinction between organizations and associations, but on the primary goals of the groups 

involved. If, and only if, the goal of the organization or association is clearly political, then 

it can be termed political. In all other cases, participation can be called as social 

participation” (van Deth, 1997, p.2). My own understanding about social participation 

comes from Stammers’ understanding of “the social”– where he categorized the social as 

“a dynamic interaction between the political, the economic, and the cultural and how these 

domains interact within the social realm and creating a pattern of social power” (Stammers, 

2015, p.75). Though there is a problem with dissecting social and political domain in the 

process of conceptualizing these terms, in general, non-political (social) participation can 

be defined as people’s participation in community for generating social capital, trust, 
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reciprocity, or communal wellbeing without any immediate political goal/intention as 

Tocqueville (1963/2002), Putnam (2000), Berger (2009) and Gaby (2017) forwarded to 

define participation in community.  Using this definition, non-political participation can be 

distinct as participation, which only focuses on common goods and non-political goals. 

However, a few authors such as Norris (2002), and Banaji and Buckingham (2003) 

consider non-political voluntary activities as a pathway to political engagement. For 

instance, providing shelter or any needs for abused women can be called to some extent as 

a non-political (social) initiative, but becomes a political if assistance starts to focus on 

influencing the government or reforming legislation or policy (Norris, 2002; and Rowe & 

Marsh, 2018).  Due to the possibility of transmuting social resources and activities into 

political forms, Berger calls non-political (social) participation as a “pre-political” 

participation (Berger, 2009, p.342).  The possibility of advancement from non-political to 

political forms of participation in the long run makes non-political community participation 

more dynamic, complex and elusive in nature.   

The fluidity of community participation has certainly allowed people to switch their 

goals from non-political to political and vice-versa. Many people, from the very beginning, 

participate in community work with an ambition to capitalize on social achievement for 

setting a political career in the long run. This kind of subtle form of participation in a 

community, with a hidden political agenda, can be called non-political or informal forms 

of political participation for this study. For instance, a study by Pia Rowe on women’s 

participation in Australian community groups found that people with political agendas do 

not merely participate with a political interest (2015). Occasionally they participate to 

address community problems at a grassroot level without much attention to their own 
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political agenda (Rowe, 2015). Although my study focused on non-political participation, 

I have considered to speak with young Nepali people who are actively engaged in the 

community and are in pre-political forms of participation or informal forms of political 

participation without directly associating with political goals/agenda, similar to the 

Australian women in Rowe’s study.  

In the Nepal’s context, there are many examples related to non-political but to some 

extent spontaneous and informal forms participation. For example, youth participation in 

the 1934 earthquake crisis (Messerschmidt, Yadama & Silwal, 2008) could be called a 

spontaneous and self-led initiative. Similarly,  a good example is a community-led 

campaign against Chaupadi practices in the western part of Nepal. Chaupadi is a traditional 

custom that isolates women during menstruation by forcing them to live in a hut because 

they are considered impure. Even after the supreme court outlawed this practice 12 years 

ago, it is still prevalent in the remote areas of western Nepal (Das, 2014).  National NGOs 

and local activists as well as women groups have continuously fought against this deeply 

rooted violation of women’s sexual health without any direct support from the political 

parties. The social initiative, led by community people, has not only helped to raise mass 

awareness, but also facilitated to develop new laws for abolishing and criminalizing 

Chhaupadi practices in Nepal (Das, 2014; and IRIN, 2011). Although Chhaupadi can be 

called a political form of participation due to its impact on the national level for policy 

change, the initial initiatives at the grassroots-level are to some extent informal forms of 

political or non-political participation. My study focuses on such kinds of informal political 

forms of community participation as those in the women led Chaupadi Campaign, 

especially at the local level and in the initial stages of these kinds of movements. Similarly, 
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many scholars argue that narration on participation should be moved beyond the political 

version of interpretation to understand other forms of participation (Berger, 2009; 

Cammaerts et al.; 2016; Pateman, 1970; and Sherrod, Torney-Purta, & Flanagan, 2010).  

For this study, I have used non-political (social) and to some extent other forms (informal 

political forms) of community participation; except any direct (formal) forms of political 

participation in community.  

2.5. Community engagement 

Literature on international development predominantly uses “civic engagement” to 

describe people’s voluntary participation. Many scholars have included both political/non-

political community participation to define civic engagement (Banaji & Buckingham 2013; 

Berger, 2009; Ehrlich, 2000; and Norris, 2002). Extensive usage of civic engagement in 

both academia as well as non-academic institutions such as charitable 

organizations/international non-governmental organizations has certainly distorted the 

definition of community participation (Gaventa & Valderrama;1999, Macedo et al. 2005 

and van Deth, 2016). As a result, most of the civic engagement studies, as well as 

interpretations of participation, revolve around institutionalized participation that has 

overshadowed people’s spontaneous and non-institutionalized forms of participation in the 

community (Berger, 2009; and Pateman, 1970). 

Hence, for this study, I have focused on youth’s participation in community, 

including both self-initiated as well as institution-led but non-political participation. 

Community participation may or may not be spontaneous forms of community engagement 

and with/without institutional affiliation but participation without connection to any 

political parties was considered, and the words “Community Participation” and 
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“Community Engagement” are interchangeably used in this study as working definitions 

for explaining these ways of Nepali youth’s community involvement in the post-disaster 

context of Nepal.  

The comparison of self-initiated and institution led community participation has 

allowed me to understand the nature of youth engagement in communities as well as helped 

me to explore the dynamics and dimensions of youth’s community engagement. In 

addition, it offered an opportunity to explore the impact of individuals’ circumstances and 

lived experiences and their perceptions towards engagement in Nepal’s post disaster 

context. 

When analyzing interdisciplinary scholars’ definition of participation, most of the 

definitions revolve around the citizen’s power (Arnstein, 1969; Cornwall and Gaventa, 

2000; Pateman, 1975; and Pretty, 1995). It is, thus, important to understand how citizen’s 

participation in the community may vary from institution driven to self-initiated 

participation practices, and the knowledge within these variations can be beneficial for 

developing critical understanding of youth’s community participation. The next section 

will provide a brief review of variation in people’s participation processes in communities. 

2.6. Typologies in people’s participation processes in communities 

When discussing people’s participation in communities, the key issues revolve 

around “who is invited or can participate, to what extent/level, and in what ways citizens 

have participated” (Cornwall & Gaventa, 2000). For instance, a leading scholar, Arnstein, 

proposed the “ladder of participation” which includes eight forms of involvement 
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categorized into three forms, namely “non-participation”, “Tokenism”, “Citizen Power” to 

understand the underprivileged groups’ power to participate (1969, p.217).  

 

 

 

 

 

 

 

 

 

Her linear form of participation was widely adapted and was brought into various 

fields of study to understand the degrees of participation, including in Hart’s typology for 

children’s participation. Hart (1992) further expanded Arnstein’s ‘ladder of participation’ 

using the child rights’ perspective highlighting the importance of children’s participation 

in society. In his degrees of participation, he has presented the degrees of non-participation 

and participation, and included the role of both children and parents in lieu of adult driven 

participation.  

Though scholars such as Arnstein and Hart have explored various forms of people’s 

participation, Pretty’s (1995) typology of participation has further helped to conceptualize 

how people participate in communities or any community development projects. In order 

to compare this with Arnstein’s ‘ladder of citizen’s participation’, Pretty’s ‘typology of 

participation’ is reversed and presented below: 

 

Figure 1:Arnstein’s ladder of citizen participation (1969, p.217) 
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Typology Characteristics of each type 

Self-Mobilisation Participate by taking initiatives independently to 

change systems, develop contact with external 

institutions for resources and technical advice, but 

retain control over using resources, may or may not 

challenge existing distribution of wealth and power, 

could be expand if government and NGOs supports 

Interactive Participation Participate in forming, planning, analysis and in 

strengthening institutions, seen from rights 

perspectives (not a means to achieve end goals), take 

control over local decisions (using resources, 

maintaining structures or practices) 

Functional Participation Participation as a means to achieve project goals 

(focus- cost reduction), interactive and involve in 

decision making but final decision is on professional, 

but- people coopted to serve external goal 

Participation for Material 

Incentives 

Participate as a contributor (labor, food, or other 

incentives), no involvement in learning process, only 

incentive in return 

Participation by 

Consultation 

Participate as consulted or by answering questions, 

external agents define problems and information 
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gathering process, no control over the process and only 

professional decides the process 

Passive Participation Participate as a receiver of an already decided, 

unilateral announcement by an administration that is 

unwilling to receive people’s responses, shared 

information belong only to external professionals 

Manipulative Participation Participate as a pretence, with “people’s 

representatives on official boards but who are 

unelected and have no power 

Table 1: Pretty’s typology of participation (1995, p. 1252) 

Pretty’s typology describes a wide spectrum of participation, which ranges from 

tokenism to self-initiation, including the dynamics of power in the process of participation. 

Furthermore, the addition of structure and resource control in this typology helps to 

conceptualize the effect of external bodies, such as institutions, on contemporary 

development practices. However, the above-mentioned typologies on participation 

specifically developed by Arnstein (1969), Hart (1992) and Pretty (1995) are one-

dimensional institutional design that largely concentrate on power dynamics without much 

focus on changing socio-cultural and political contexts. Norris (2002), as mentioned 

before, claims that the conventional ways of defining and using participation have become 

irrelevant due to the presence of various institutions such as civil societies, corporations, 

and NGOs, which has created new forms of participation. Moreover, neo-liberal 

institutions such as the World Bank (WB) and the International Monetary Fund (IMF) have 
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adopted participatory approaches to strengthen the participation of people in defining 

poverty and developing development policy and programs in the Global South.  

The WB and the IMF used participatory process not only as a tool to define poverty 

in the local context but also to ensure the broad participation of people in the Global South 

in policy and programs such as Poverty Reduction Strategy Paper (PRSP) in the 1990s 

(Boughton, 2012). However, the WB and the IMF interpretations of participation and the 

approach to engaging people in policy formulation (PRSP) faced a wide range of criticism 

for using participation as a means for prescribing neoliberal policies in the Global South 

(McKinley, 2004). Though Structural Adjustment Program (SAP) and the PRSP 

documents are said to be participatory, country driven, and country-owned; it is 

hierarchical and limited to people who are attuned to the neo-liberal agenda (McKinley, 

2004). Therefore, many international development academicians criticize that this so-

called country driven and broad participation of people in policy development process  is 

unrealistic and donor driven rather than participative and locally driven (Bradshaw & 

Linneker, 2003; and McKinley, 2004).  

The institution’s one-dimensional approach to understanding participation further 

limits the wider, deeper and more multilayered participation of people within governance 

processes and decisions. In this context, Fung’s “democratic cube” provides an in-depth 

and better understanding of people’s participation at the governance structure or in public 

space (2006). Fung’s “democratic cube” consists of three dimensions of democratic 

participation. Although, there are few challenges in this Fung’s rubric of ‘democracy cube’ 

such as integration of each domain and their interaction, the framework helps to locate and 

compare varieties of participation. In addition, it allows to map participation processes 
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visually to understand what kind of participatory mechanism is applied in a democratic and 

institutional space for resolving issues. 

 

Figure 2: Fung’s Democracy Cube (2006) 

In figure 2 of the Fung’s cube, he unfolds the range of forms of participation in 

three major dimensions; firstly, participation selection (who participates/selection 

mechanism) – ranging from more inclusive to more exclusive. Secondly, communication 

and decision making (how do participants communicate and make decisions) – ranging 

from most intense to least intense. Lastly, authority and power (authority/power to 

influence the resulting decisions and actions) – ranging from most authority to least 

authority. Based on the framework, for example, any institutional invitation or effort of 

participation from the “diffuse public” to the “expert administrators” could be located as 

the most to the least inclusive forms of participation. Similarly, the modes of 

communication and decision-making processes within the public space ranging from least 

intense (listen as Spectator) to most intense (technical expertise) helps to understand the 
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people’s interaction within a public venue. Lastly, the third dimension related to authority 

and power ranging from least authority (individual education) to most authority (direct 

authority) provides a picture of the types of influence participants might have over key 

authority and power. As I mentioned above, although the cube provides a wide range of 

arrangements in participatory practices, locating those underlying values in each domain 

not only helps to capture the complex picture of participation in a simple form but also to 

understand it in a better way.  

This cube demonstrates different possibilities for participation of citizens in both 

public and bureaucratic spaces. However, many scholars including Fung consider that the 

rhetoric of defining and using participation largely depends on the context, culture and the 

impetus behind the individual or institutions’ initiatives (Cornwall, 2002b; Cornwall, 2008; 

Fung, 2006; and Norris, 2002), especially when there is rapid modernisation and neo-

liberalization such as the establishment of neo-liberal agenda in PRSP by the WB’s with 

the help of a participatory approach. Although the work of Fung (2006) is inadequate to 

capture the possible exploitation as well as mobilization of participation by ideological 

guided institutions such as political institutions, it certainly helps to move beyond the one-

dimensional way of understanding participation as well as to understand the various forms 

of evolving participation in diverse contexts.  

2.7. Youth participation in community affairs 

In recent years, there has been growing attention around youth participation in 

community affairs.  Increasing concern for youth participation in the democratic processes 

is mainly due to a decline in youth involvement in the socio-economic and political 

processes (Putnam, 2000) that has helped to generate youth centric national policy and 
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programs around the globe. A growing body of scholarly literature focuses on local youth 

policy and the socio-economic and political context for determining youth participation in 

the community. Scholars have examined how several global initiatives such as 

international youth policies and changes in socio-economical, political and technological 

realms have affected youth participation in community affairs.  

First, international campaigns or policy related initiatives such as the ‘Declaration 

on the promotion among youth of the ideals of peace, mutual respect and understanding 

between peoples- 1965” or “World programme of action for youth – 2007”  by the UN 

General Assembly facilitated many countries not only to ensure youth participation in the 

policy development process but also  to develop youth specific National Youth policy like 

Nepal.  Although Nepal has a long history of youth participation practices in the 

community, it was only materialized in 2010 through the national policy framework. 

Despite controversy in the process of defining youth and drafting national policy, the 

Government of Nepal (GoN) endorsed a National Youth Policy (NYP) in 2010 to define 

youth and ensure their meaningful participation in a wide range of sectors. According to 

NYP, individuals aged between 16-40 were officially defined as youth (Ministry of Youth 

and Sports (MoYS), 2010).   

Second, although Nepal ensured youth’s participation in all three tiers of 

government (federal, state and local) with the promulgation of the new constitution of the 

country, many decentralization policies and practices  are still ignoring the active 

participation of Nepali youth in those social spaces and institutions or only engaging youth 

who are affiliated to political parties in the drafting of the 2010 National Youth Policy  

(Snellinger, 2013b and  Smith, 2018). As Gaventa and Valderrama (1999) affirms, many 
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local institutions around the globe set a legal mechanism to ensure participation of people; 

however, it is rarely practiced on the ground due to lack of political will, participatory 

skills, organizational capacity, and power relations. Similarly, even though Nepal’s 

national youth policy drafting process was considered youth-led, the process neither 

involved youth in a meaningful way nor raised local youth issues exclusively in the policy 

drafting process (Agrawal et al., 2014; and Snellinger, 2013b). In addition, most literature 

further states that factors like social/political spaces, class, culture, gender, civic 

knowledge, and experiences of youth limit youth participation in the community (Adu-

Gyamfi, 2015; Cammaerts et al., 2016; Gaby, 2017; Li, Savage & Pickles, 2003; Sander & 

Putnam, 2010; Snellinger, 2013b; and Vakaoti, 2017). As a result, most youth are left out 

of the meaningful engagement in their communities despite the existence of various social 

organizations in the community and including Nepal.  

Lastly, technological advancement has directly impacted on youth’s participation 

in the community. For example, Putnam (2000) argues that youth participation in the 

community declined with the growth of new media, such as the rise of television and the 

internet. More recent scholars do not completely agree with Putnam’s argument on youth 

disengagement from their local community. They support the idea that new forms of media 

have created various new digital platforms for youth to participate in the community, such 

as social media, to discuss sensitive issues and raise public awareness (Ekstrom, 2016; 

Norris, 2002; Sloam, 2014; and Vromen, Xenos, and Loader, 2015). This new form of 

digital spaces exhibits the possibilities of creating wider opportunities for youth 

engagement in the community, for bringing social awareness/changes (Sloam, 2014).  
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Although youth centric policies, programs and practices are in place, many scholars 

emphasize the way youth are viewed and involved in community affairs. Checkoway and 

Aldana (2013) argue that involving youth as passive recipients does not enhance youth’s 

potential to participate in building communities but instead it remains as “token members 

of adult agencies” (p.1897). Hence, Fung’s multidimensional framework will be useful to 

understand youth engagement in these kinds of situations, especially to conceptualize 

youth’s participation in the community.  

In the context of Nepal, the 2015 earthquake created a new space of urgency and 

disaster-related space for the youth at present to engage in. Therefore, this study focused 

on how this new space helped youth make meaningfully contributions in their communities 

and provided a new insight into the field of youth community participation studies. 

Studying Nepali youth participation, especially their ongoing community work in the post-

disaster context has helped to conceptualize community engagement of Nepali youth.  

2.8. Voluntary participation of youth in Nepali communities 

Voluntary association or participation is not a novice idea in Nepal. It has been 

practiced for centuries and is embedded in cultural traditions. These traditions continue to 

exist even through the historical changes of rulers and political parties as well as with the 

establishment of modern forms of social institutions. For instance, the Newar community, 

one of the indigenous communities of Nepal, has an old socio-religious association called 

“Guthi” which is voluntary and includes both young and old people as its Guthi members. 

This traditional voluntary association started around the 6th century; and based on its 

responsibilities, each Guthi is divided into various types. For instance, Sana Guthi or Death 
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Guthi is one of the most important voluntary associations responsible for organizing 

rituals/ceremonies related to death and cremation of their members. Similarly, a public 

utility Guthi is responsible for specific voluntary tasks related to social and religious 

activities, such as maintaining irrigation canals, upkeeping wayside shelters or temples, 

and keeping water fountains (spouts) in good condition (Gellner,1992). Members are based 

on locality and caste as a result, every Newari person automatically becomes a member of 

a Guthi that was once established by their ancestors. In a few Guthis, specifically in death 

Guthi, the head of the household will be the active member of a Guthi and other family 

members including young people will be passive members (Gellner, 1992). This traditional 

way of participating in community is still prevalent in the Newar communities and in most 

cases, young people remain as passive members of these associations.  

As modern forms of social institutions for voluntary participation gain popularity 

through their non-traditional approach, there are several professional youth-focused 

initiatives in the community for youth participation. It seems that these initiatives were 

built on Durkheim’s (1984) concept of organic solidarity, which focuses on a reciprocal 

relationship between individuals based on their specialization. For example, National 

Development Service (NDS) was launched by the government in the 1970s to promote 

civic services in Nepali society and later National Development Volunteer Services 

(NDVS) in 2000 (Yadama & Messerschmidt 2004). Although the NDS and NDVS 

program were claimed as  a volunteerism spirit driven program to engage graduate students 

compulsorily in rural community services, it was largely focused on engaging technically 

qualified individuals to fill the human resource gaps in health, agriculture and engineering 

sectors (VSO Nepal & IDS, 2014; and Yadama & Messerschmidt, 2004). A few programs 
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in Nepal are largely driven by the spirit of volunteerism. For example, in the health sector, 

there are around 50,000 Female Community Health Volunteers (FCHVs) working at local 

communities of Nepal since 1988 for health promotion and prevention (Ministry of Health 

and Population, 2019). Similarly, in the conservation sector, there are Community Forest 

Users Groups (CFUGs) that started in 1978, is now exist in all districts of Nepal which 

focuses on conversation of natural resource, and most of the CFUFs members work 

voluntarily to protect the environment (Ojha et al., 2007). 

Although citizen-led, participatory and volunteer-based programs such as NDS and 

NDVS or FCHVs or CFUGs are institutionalized at the local level. These initiatives are 

centered around reducing the human resource as well as service gaps rather than promoting 

a spirit of volunteering in community or community engagement in Nepal. In recent years, 

a few (non) government organizations such as United Nations (UN) have promoted 

volunteerism; however, it is limited to specific program-based activities or designed for the 

short period. As a result, young people’s engagement in community remains elusive to 

some extent.    

A few organizations have tried to institutionalize people’s participation in 

democratic space but have failed to maintain its legacy. For instance, CFUGs formed a 

national network named “Federation of Community Forest Users Groups, Nepal” 

(FECOFUN) in the early 1990s to augment voluntary (users) groups’ voices in governance 

discourse (Ojha et al., 2007). In addition, Ojha and his team claim that this new form of 

self-initiated engagement has certainly created a new platform for citizens to participate in 

the forest governance structure as well as to challenge national policies and practices and 

dominant discourses (2007). These evolving voluntary institutions have certainly raised the 



34 

 

civic consciousness of local people in forest governance, particularly to resist 

government’s top-down decisions and administrative rules and circulars. However, the 

creation of institutional boundaries in the name of systematization of community 

initiatives, influence of elite or powerful groups within the national network, and donor 

dependency for resources have decelerated the citizens’ participation in the public affairs 

or issues (Ojha, 1992). In addition, the internal conflicts in the process of 

institutionalization of volunteer services has further disrupted their original spirits, goals 

and raised a question on its sustainability (Gurung, Karki and Bista, 2011; Ojha et al., 2007; 

and Yadama & Messerschmidt, 2004).  

Although Nepali society constitutes various forms of voluntary participation, there 

is no specific official definition of ‘participation’ to define people’s community 

participation.  In a few ethnic communities of Nepal, such as the Newars’, they have a 

“Guthi” culture to frame the obligatory forms of voluntary participation. However, most 

initiatives led by either ethnic groups or the state lack a specific definition for community 

participation. As a result, there is no specific Nepali definition for community participation 

and there is less priority to people’s participation. For instance, the National Forest Act 

1993 explicitly mentions the mandatory involvement of marginalized groups and women 

in Community Forest Users Groups but it has no specific definition and provision for their 

participation (Ministry of Forest and Environment, 2019). Many local associations have 

embraced inclusive policies in their local constituency to ensure women and youth 

participation but lack specific local guidelines for effective implementation of those 

policies. As a result, youth participation in local programs has remained poor.   
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A few non-government organizations have studied the youth’s participation in 

community development; however, their studies are also limited to their own agenda 

(specific programs focused on youth studies). For instance, the United Nations Peace Fund 

Nepal (UNPFN) studied youth involvement in peaceful and development of Nepal in the 

post-conflict context (UNPFN, 2017).  This study highlighted key issues related to youth, 

such as the perception of youth and their participation based on ethnicities, religion, race, 

gender, and class. Regardless, the report largely centered around the UN’s initiated 

programs such as peace building and cultural violence rather than covering contemporary 

Nepali youth’s issues. So, my study centered around understanding youth’s community 

engagement in Nepal based on their lived experience in the post-disaster context.  
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Chapter 3: Theoretical/Conceptual framework 

This chapter explores the theoretical and conceptual frameworks that inform the 

development of this thesis. The chapter is divided into two sections. The first section 

elaborates on the theory of social constructionism and its implications in this study. The 

second section describes the two conceptual frameworks featured in this research, which 

were useful in interpreting and understanding youth participation in the community based 

on their lived experiences. The situated practices (Cornwall, 2002a), and the concept of the 

paradox of institutionalization (Stammers, 2009) are described.  

Social Constructionism:  

The sociology of knowledge must first of concern itself with what people 'know' as 

'reality' in their everyday, non- or pre-theoretical lives. In other words, common-

sense 'knowledge' rather than 'ideas' must be the central focus for the sociology of 

knowledge. It is precisely this 'knowledge' that constitutes the fabric of meanings 

without which no society could exist. (Berger & Luckmann, 1966, p.27) 

Social constructionist theory, which seeks the construction of shared 

understandings/assumptions of social world and realities through a series of dialogue 

(Bergen & Luckmann, 1966; and Gergen, 1999), provides a lens for this study. In viewing 

youth participation in the community as socially and locally constructed, the study has 

attempted to unpack Nepali youth  participation practices. Social constructionists believe 

that knowledge is socially constructed by people which changes over the period, especially 

social meanings, rules, norms, beliefs or laws with the changes in the social situation 

(Berger & Luckmann, 1967). According to Gergen (1999), constructionist theorists should 
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include “reflecting critically on our taken for-granted knowledge worlds and the way in 

which our lives are affected by these constructions” in the inquiry processes, and by doing 

so, it could not only lead to explore “the historical and cultural context in which these 

conventions are embedded” but also helps “to generate the possibility of change and/or 

renewal” (p.101).  

There are several implications of using social constructionism as a theoretical 

framework in the research. Since realities are socially constructed by people’s interactions with 

each other mainly defending or justifying their own social positions (Berger & Luckmann, 

1967; and Gergen, 1999), the framework provides a space for people to move beyond their 

initial positions and helps to continue a productive dialogue (Gergen & Gergen, 2015). The 

possibilities of such social interaction in this framework helps to explore the meaning of certain 

categories that are given by common people. In addition, it facilitates to bring a deeper 

understanding of those socially constructed realities. The second implication of this 

framework in the research offers a lens through which youth participation may be viewed 

from an entirely new perspective, mainly from youth’s lived experiences and how they 

construct their participation in the community. Therefore, my research questions and 

methodology, especially the selection of PAR as the key approach reflect this social 

constructionist lens.  

Conceptual frameworks: 

This second section talks about the conceptual frameworks used in this study. In order 

to understand the dynamic of youth participation and to conceptualize youth participation 

in the disaster affected communities, I used two social development  theorists namely 

Andrea Cornwall’s (2000a) ‘situated practises’ approach, and Neil Stammers’ (2009) “the 
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paradox of institutionalization” concept as key frameworks for this study. The section 

highlights the key aspects of these two concepts  to understand Nepali youth participation in 

the local communities.  

Cornwall (2002a) states that “participation comes to mean more than taking up 

invitations to participate, extending to autonomous forms of action through which citizens 

create their own opportunities and terms of engagement” (pg. ii). For further understanding 

of the micro-politics of participation in a particular context, she metaphorically used 

“spaces” to conceptualize participation, and emphasizes using “situated practice” as an 

approach. She claims that situated practice allow to capture the lived experience of 

participants in particular spaces, and also provide an opportunity to relate with the actual 

political, social, cultural, and historical particularities rather than just idealizing the notions 

of democratic practice (Cornwall, 2002a and 2002b). In addition, Cornwall (2008) further 

suggests that it is necessary to understand “who is participating, in what and for whose 

benefit” (p.269). By applying Cornwall’s “situated practice” as a framework, firstly, it 

helps to understand “how participation actually work[s] in practice, on what basis, and with 

what resources” (2002a, p.2). Secondly, it will also allow to study “how people construct 

their own engagement and entitlements: what spaces they are given, and what spaces they 

occupy as theirs” (Cornwall, 2002a, p.3).  

Unlike Cornwall, Stammers’ analysis of participation in social movements focuses 

on the dynamics of participation in the process of formalization (2009).  He states that 

“social movements typically arise and develop in the everyday world but are then often 

oriented towards the institutionalized world and can come to straddle the institutional world 

and the everyday world through their organization” (Stammers, 2009, p.107). According 



39 

 

to Stammers (2009), institutionalization of social life is necessary and unavoidable; 

however, he points out that the institutionalization process distorts everyday life into an 

institutional format. He further argues that the institutionalization process certainly sets a 

framework to function and entangles relations and structures of power. The fundamental 

changes, specifically the loss of pre-institutionalized aspirations, departure from initial 

goals, and transformation from people’s collective power to newly evolved institutional 

processes and structures in the process of institutionalization is what he called “the paradox 

of institutionalization” (Stammers, 2009, p.102-122).  In addition, the paradox of 

institutionalization also raises the question of “how various relevant aspects of social 

relations (power) might be reconstructed and democratised” (Stammers, 2009, 

p.120).Therefore, he emphasizes the importance of analyzing the non-institutional and pre-

institutional forms of movements, and their impacts and variations over time to understand 

the power dynamic and the change in the instrumental and expressive dimensions in due 

course of institutionalization (Stammers, 2009).   

As claimed by Cammaert and his team (2016), “volunteering does not necessarily 

take place through organisations but frequently occurs in informal settings and contexts 

and on a more ad hoc basis” (p.118). In order to understand such kinds of spontaneous as 

well as informal forms of participation in depth, both scholars Cornwall (2002b) and 

Stammers (2009) suggest exploring the dynamics of participation of an individual in the 

specific context. According to Cornwall (2002b), examining the dynamics of participation 

in institutional and non-institutionalized spaces will allow us to understand “who is inviting 

participation and who is taking part and what they think participation is about or for, to 

how people in different spaces and places perceive and enact their sense of citizenship and 
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entitlement” (p.10).  Similarly, Stammers (2009) urges us to use expressive and 

instrumental dimensions to understand movement activism rather than only focusing on 

interests and/or identities.  

According to Stammers (2009), the expressive dimension consists of internal 

dynamics or individuals’ inner needs, and is concerned with “the construction, 

reconstruction or transformation of norms, values, identities and way of living and being” 

(p.164). Whereas instrumental dimensions are specifically focused on achieving specific 

goals connecting the social, cultural, political, and economic demands with the existing 

institutions in pre/post institutionalization. Using these expressive and instrumental 

dimensions in the study of youth’s community participation  provides an opportunity to 

understand the complex relations and dynamics of participation in the post-disaster context. 

In addition, integration of expressive and instrumental dynamics in this research assist to 

unfold the reasons for their engagement, such as is it for ‘the others’ with a spirit of 

empathy/solidarity, or with the fear of missing out in the social movement (Stammers, 

2009, p.186-188).  

Using both Cornwall’s “situated practice” and Stammers’ “the paradox of 

institutionalization” frameworks, I explored the internal dynamics of youth’s community 

engagement in the everyday world, particularly in the post-disaster context and based on 

their interest, identity or institutional affiliations.  
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Chapter 4: Methodology 

In this chapter, I will discuss in-detail about the methodology and research 

procedure that was used for this qualitative study. The purpose of this study was to 

understand Nepali youth engagement in community in the post-disaster context. As I 

mentioned above in the literature review section, Nepali youth are always on the center 

periphery of research but considered difficult or impractical to engage youth as 

collaborators. Specifically, there is limited understanding and conceptualization of Nepali 

youth and their voice and agency from Nepal’s perspective. It is because of social cultural 

and political narration of youth, as Snellinger (2009) says, Nepali youth are conceptualized 

as “micro-categories of emergence and waiting” (p.62). Is it because Nepali community 

especially academic professionals and researchers, never considered youth as potential 

collaborators for co-construction of new knowledge or policy, as Snellinger claimed? Are 

researchers or Nepali society afraid of what young minds bring into dominant discourse? 

These questions kept evolving within me from the very beginning of my Ph.D. journey in 

child and youth studies. The PAR methodology helped me not only to answer these 

questions but also to collaborate with Nepali youth as collaborators for this study on young 

people’s participation in community in the post-disaster context. 

This chapter begins with 1) an overview of qualitative research methodology 

especially Participatory Action Research (PAR), and then delves into 2) my positionality 

as a researcher,                               3) research sites and sample, 4) research and recruitment 

process, 5) data collection methods, 6) data analysis, 7) ethical 

consideration/trustworthiness, 8) limitation of the study and 9) chapter summary. 



42 

 

4.1. Qualitative research and PAR 

In social science research, methodology plays a vital role in inquiring problems and 

exploring answers to research questions in a systematic and meaningful way. Qualitative 

research helps to study the individual living experiences and interpretations of 

participation; to investigate events, actions, norms and values from the perspective of 

people; and to explore people’s perceptions and experiences of a particular context 

(Bryman, 2012; Creswell & Poth, 2018; and Denzin & Lincoln, 2005). The key strength 

of qualitative research is that it “includes the voices of participants, the reflexivity of the 

researcher, a complex description and interpretation of the problem” (Creswell, 2013, 

p.44). Although qualitative research seems useful for conducting social inquiry and 

interpreting and conceptualizing the problem, Finley (2005) talks about the limitations of 

these kinds of traditional qualitative inquiry. She claims that these qualitative approaches 

are unable to capture the diverse voices of people who are being observed or studied 

(Finley, 2005).  To capture youth’s voices and related community participation 

perspectives based on their own lived experiences, this study chose Participatory Action 

Research method as the most appropriate choice.  

4.1.1. Participatory Action Research 

This qualitative study was performed using Participatory Action Research (PAR) 

methodology, developed by Kurt Lewin (1946). It is considered a democratic, liberating, 

and self-reflective process (Kemmis & McTaggart, 2000; Kemmis, McTaggart & Nixon, 

2014; McIntyre, 2008; and Reason & Bradbury, 2001). One distinct feature of this PAR is 

that it consists of a critical cyclical process intended to promote change by involving 

participants in all phases of a research project (Wadsworth, 1998). Freire (2000) has 
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highlighted the importance of action-reflection cycles in the inquiry process which not only 

helps to develop “critical consciousness” (conscientization) and but also push for social 

action (praxis). He has further explained that “discovery cannot be purely intellectual but 

must involve action; nor can it be limited to mere activism but must include serious 

reflection: only then will it be a praxis” (Freire, 2000, p. 65). PAR, thus, requires a series 

of action/reflection activities within the inquiry process; and this study also included a 

cycle of action/reflection activities through Cooperative Inquiry method.  

In PAR, participants are “actively engaging in the quest for information and ideas 

to guide their future actions” (Whyte, Greenwood, & Lazes, 1991, p. 20).  It provides a 

space for participants (Scorza, Mirra & Morrell, 2013) with a focus on “creating dialogue 

and generating knowledge through interaction” (Brydon-Miller et al., 2011, p. 390). In 

addition, it creates a room for extended epistemology and methodological innovation 

within the PAR (Reason & Bradbury, 2001) which makes the inquiry process rich and 

flexible in comparison to other research methodologies. In many ways, it is a bottom-up 

approach where participants, as co-researchers, entered into research domain to collect data 

and engage in the research process freely and constructively with other co-researchers. 

Thus, in this research, each co-researcher was allowed to adopt any research methods that 

helped them in collecting data. As a result, this study had various research methods such 

as interviews, focus group discussion, cooperative inquiry, field observation, and 

interaction with local youth.   

In qualitative research, the term “bricolage” is specifically used to denote 

“resourcefulness and adaptability within an existing context” (Domenico et.al., 2010, p. 

685) and a ‘bricoleur” to research participant who asks critical question and encounter the 
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hegemonic knowledge production (Kincheloe, 2001; and Kincheloe & McLaren, 2005). 

According to Kincheloe (2001), accepting the bricolage concepts and allowing researchers 

to engage as bricoleurs in the research process not only opens flexibility in my research 

process but also permits in-depth inquiry from various angles. Based on bricoleurs 

interplay in the research process, Denzin and Lincoln (2005) have categorized bricoleurs 

as interpretative bricoleurs, methodological bricoleurs, theoretical bricoleur, political 

bricoleur, and narrative bricoleurs. Since the PAR provides a space for researchers to 

reflect, interpret and allow to apply various methodologies in the inquiry process, the 

researchers who are involved in this process work as interpretative as well as 

methodological bricoleurs. Similarly, Steinberg (2017) claims that allowing researchers as 

a bricoleur will offer liberty to use new approaches in research process as well as freedom 

for using various social theoretical philosophical research approaches such as 

phenomenology, hermeneutics to make sense of what researcher is doing.  Thus, allowing 

researchers as bricoleurs within PAR offered freedom to each research participant to apply 

various approaches in the process of capturing voices and knowledge of unheard groups 

(Brydon-Miller et al., 2011; Ospina et al., 2008; and Reason & Bradbury, 2001). In 

addition, youth who were actively involved in the community after the earthquake, 

participated as “co-researchers” as well as “co-subjects” of this study. 

In this research, seven Nepali youth, as bricoleurs (co-researchers), had a chance to 

reflect on their own lived experiences, and apply various research methods constructively 

to inquiry and interpret other Nepali youth’s engagement in the local community. Many 

scholars state that this kind of participatory study process not only gives an opportunity to 

co-researchers and mentors to have reflective learning and critical subjectivity but also 
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empowers participants through the process of facilitating, conducting creative inquiry, 

critical thinking, and constructive dialogues, and working in diverse groups (McTaggart, 

1994; and Reason & Bradbury, 2001).  

As Maguire (1987) argues, PAR could bring three major changes mainly the 

development of critical consciousness, improvement in the research inquirer’s lives, and 

change in societal structures and relationships. Although, this research hardly contributed 

in bringing societal structures and relationship changes, it has brought improvement in 

researcher’s inquiry process as well as in critical consciousness, which I have discussed in 

discussion chapter. Thus, this PAR methodology was adopted to study youth engagement 

with/by young people rather than “on” or “to” others.  

4.2. My positionality as a researcher 

According to Lincoln, Lynham, and Guba (2018), the methodological framework 

and research design are largely shaped by the ontological and epistemological beliefs of an 

individual. The ontological beliefs about existence, and the epistemic relationship between 

the knower and the known, are essential determinants of how a phenomenon is approached 

by social researchers (Lincoln, Lynham, & Guba, 2018). Therefore, the social inquirer 

needs to focus on questioning the nature of reality, mainly how reality is understood and 

constructed, and reviewing its own social position (Creswell & Poth, 2018).   

Research on young people’s participation in community services has been largely 

researched through a positivist paradigm (quantitative approach). According to Guba and 

Lincoln, (2005), a positivist’s ontological belief is that a single identifiable reality exists 

which can be measured and studied, and the purpose of the study is to predict and control 
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nature. Furthermore, positivists believe that studies can be done objectivity and 

independently - without the researcher and participants’ subjective experience in the 

process of knowing/thinking (Guba & Lincoln, 2005).  

In contrast, post-positivist’s ontological beliefs are in relativism - local and specific 

constructed and co-constructed realities (Guba & Lincoln, 2005, p. 193) and their 

epistemological paradigm focused on how people construct their own understanding of 

reality as well as own meaning based on their interaction in particular social context (Guba 

& Lincoln, 2005).  Positioning oneself without any influence in qualitative research is 

impossible. Nothing comes without enunciating one’s positionality. According to Hall 

(1990), “we all write and speak from a particular place and time, from a history and a 

culture which is specific. What we say is always in context, positioned” (p.222-223). The 

epistemological paradigm of the researcher informs the choice of theoretical perspective, 

and then this theoretical perspective leads the researcher to use appropriate methodology 

for the study (Crotty, 1998).  So, I position myself as an ontologically “relativist” and 

epistemologically “constructionist”. My ontological and epistemological position allow me 

to believe that all knowledge is constructed from experience and interaction of the 

individual with others and the environment.  

In this study, my own social constructionist ontological and epistemological beliefs 

- possibility of “co-construction of knowledge, of understanding and interpretation of the 

meaning of lived experience” (Guba & Lincoln, 2005, p. P.196) not only helped to design 

this research using constructionist perspective but also encouraged to use PAR as the key 

methodology for this research. In addition, I have employed Cornwall’s “Situated 

practices” and Stammers’ “Paradox of institutionalization of social movement” as a key 
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lens in order to formulate the research questions and analyze collected data on youth 

engagement in Nepal. As we experience in our daily lives, Cornwall’s (2008) situated 

practices sheds light on our understanding of participation in a given social situation or 

context mainly in terms of “who is participating, in what and for whose benefit”; and 

Stammers’ (2009) “paradox of institutionalization” elucidates the complexities in the 

process of institutionalization and how the instrumental and expressive dimensions of 

participation change over the period of formalization of social practices. Overall, my study 

is guided by a social constructionist/interpretivist viewpoint, and I used Cornwall’s and 

Stammers’ lenses to explore multiple perspectives of young people’s community 

engagement and to understand the nature of their engagement in community.  

Lastly, talking about my positionality in this study as a Ph.D. student from Canada, 

I was relatively privileged and in an advantage position depending on the context in which 

we (including co-researchers) found each other.  Being a middle class indigenous (Newar) 

male researcher from Kathmandu city and later from Toronto, I recognized several aspects 

of my social position and identity in terms of caste, class, culture , ethnicity, sex/gender 

and geography region in my research. I understood that my positionality, which is different 

from my co-researchers,  placed me to some extent in a disadvantage position in terms of 

understanding from my co-researchers’ perspectives, and I was aware and conscious about 

these aspects during this entire research processes.  Despite my existing position in this 

research, it not only provides an opportunity for genuine conversations about sensitive 

issues from my side but also helps to bring an external perspective  as an outsider to the 

research process.  
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In addition, my similar experiences of working in the Nepali communities like my 

other co-researchers, as social activists, NGO’s volunteers or as community workers during 

the 2015 earthquake not only impacted on my interaction with other co-researchers during 

the research but also provided an opportunity to connect with them and their voices as an 

insider.  Furthermore, as I mentioned in detail about their family and educational 

background in chapter 5, my academic learnings were similar to their educational 

background. Most of them were from social science disciplines and had studied qualitative 

research in their college life. I was aware of cultural and geographical location differences 

among my co-researchers while conducting this research. In order to explore these 

differences and learn about each other’s diverse perspectives, I employed PAR 

methodology for this study.  The possibility of being reflexive in the PAR research process 

allowed me and my co-researchers to explore and understand each other’s perspectives and 

positions. 

 In my first CI workshop (see 4.5- the propositional knowing workshops) I not only 

incorporated discussion about research topics, research questions, research ethics, or 

inquiry process but also included a brief discussion of each individual positionality and 

world views. During our CI workshops (prepositional knowing), I recognized that most of 

us were alike in terms of our academic learnings, inquiring and thinking about the 

community and society despite our differences in life experiences due to caste, class, 

culture, ethnicity, gender/sexuality and geography region. Despite these differences, I felt 

that our unique lived experiences in different situation not only aided to construct the 

meaning of youth’s participation in the community from youth perspectives but also helped 

to bring multiple realities associated to youth community engagement in Nepal. 
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4.3. Research sites and samples 

The study largely centered around youth participation in the post-disaster context; 

therefore, disaster-affected districts and young people from those communities were 

selected as research sites and samples.  A purposive sampling procedure was used to select 

both sites and participants for this study. According to Bryman (2012), purposive sampling 

allows researchers to have “sites, like organizations, and people (or whatever the unit of 

analysis is) within (the selected) sites” if relevant to a research topic (p.415).  To reach at 

the key affected districts and with a wide range of young people (as co-researchers and 

informants), purposeful sampling was used for this qualitative study.   

In the 2015 earthquake, 14 districts of Nepal were largely affected namely Gorkha, 

Dhading, Rasuwa, Sindhupalchok, Kavre, Nuwakot, Dolakha, Kathmandu, Lalitpur, 

Bhaktapur, Ramechhap, Okhaldunga, Sindhuli and Makwanpur. Out of 14 mostly affected 

districts, five districts, namely Sindupalchok, Kathmandu, Lalitpur, Bhaktapur, and 

Gorkha and one Kirtipur (not much affected comparing to other), were purposively selected 

as the key sites for this research by the research participants who worked as co-researchers 

in this participatory research. Bryman (2012) suggests that research sites and participant 

selection should not focus on geographic (rural and urban) or population diversity only but 

also on a range of issues related to the research questions. All the sites and research 

participants were selected based on the accessibility of research sites; the availability, and 

willingness of participants to participate in the research. Careful consideration was also 

given to their caste, class, culture, ethnicity, gender and geographical region to ensure 

meaningful representation of targeted sites and samples in the study. Since I was aware of 

the dominance of a certain high-caste males representing specific regions and ethnic groups 

who had easy access to resources and wider social experiences in multiethnic, 
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multicultural, multilingual communities of Nepal, I purposively selected diverse youth to 

have inclusive inquiry process.    

For this study, I have purposively selected seven young people aged 16-30 as co-

researchers . Although, there are different categorization of youth based on their age,  the 

National Youth Policy-2010 of Nepal defines people aged 16- 40 years as youth (MoYS, 

2010), and the United Nations (UN) defines youth as those who range from age 15 to 24 

(UNDESA, 2010). My research participants, and especially co-researchers, agreed to 

follow the Nepali National Youth Policy (person aged 16-40) as research participants. 

However, among 36 research participants, including co-researchers, only two participants 

were over 35 years. Since most co-researchers considered that Nepali youth until 35 years 

of age are financially dependent on their parents as well as actively involved in community 

services, youths aged between 16-30 were mostly engaged as research participants for this 

research.  It is based on Nepali context and tried to connect with the local. Therefore, this 

Figure 3: Research sites (most affected districts of Nepal during 2015 earthquake) 
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study purposively involved 36 youth aged between 16 to 40 years with diverse backgrounds 

in terms of age, caste, gender, class, and topography to gather Nepalis youth’s perspectives 

on their community engagement. 

Overall, I purposively selected  seven youth (4 male and 3 female) as co-

researchers; and these co-researchers later recruited 29 youth (23 male and 6 female) from 

six different research sites, either for interviews or for Focus Group Discussions (FGD). 

Almost all participants belong to one of those selected research sites; represent different 

ages, gender and class, and have been engaged in community work. The involvement of 

various groups in this study helped me to have a diverse and a sensible representation of 

Nepali youth in my research.  

4.4. Recruitment procedure 

Two strategies were applied when recruiting participants: 1) advertisement, 

specifically circulating research posters (Appendix I) in various youth led 

organizations/networks such as Nepal Social Work Association, Association of Youth 

Organisations of Nepal (AYON), Lalitpur Health Volunteer Network; and 2) personally 

calling and messaging young people using cell phone and Facebook with those who were 

actively engaged in community work and would qualify for this research. Prior to the study, 

an ethical approval for the study was received from Brock University’s Research Ethic 

Board (REB).  When potential participants started to approach me with interest, I 

disseminated detailed information about the research, its objectives, and their contribution 

in this study with an invitation letter (Appendix II and III).  

After receiving detailed information about my project, a few potential participants 

contacted me showing their willingness to participate. I scheduled pre-brief meetings with 
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all seven potential participants at a convenient time and place. Since this PAR research 

requires an extensive amount of time and engagement from co-researchers, a pre-workshop 

meeting was focused on ensuring their time availability and commitment. Based on 

receiving their responses and commitment in the pre-workshop meeting, I purposively 

recruited seven youth as key-participants (co-researchers) who could manage their time for 

this study extensively for this research. Each co-researcher was asked to sign a consent 

form (Appendix IV) at the beginning of the recruitment process.  

As I mentioned earlier, general participants were also selected purposively by co-

researchers to have diversity and meaningful involvement of missing groups in the 

research.  For recruiting general participants, I facilitated my co-researchers to smoothen 

the recruitment process by sharing invitation posters. Whereas, in case of co-researchers’ 

recruitment, I purposively recruited youth who had experiences of working voluntarily in 

affected districts in the post-disaster context and agreed to involve for a longer period as 

co-researchers in this study process.  To acknowledge their contribution and active 

participation, I provided nominal financial remuneration to co-researchers for their 

engagement in each workshop. Co-researchers received around NRs 1230 (equivalent to 

$15) each for attending each workshop; and other participants who participated in co-

researcher-led activities received a nominal travel expenses NRs 820 (equivalent to $10 

gift) for their participation. 
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4.5. Research procedure 

For this study, I followed the key procedures as Wadsworth (1998) described for 

conducting participatory action research.  

After recruiting young co-researchers for cooperative inquiry, the four stages of the 

inquiry cycle, as Heron (1996) prescribes for Cooperative inquiry (CI), were applied. I 

conducted eight bi-weekly workshops for two and a half months at various research sites 

with co-researchers (Appendix VI). In each workshop, a series of planning, action and 

reflection activities were conducted in each stage for better interaction, reflection, dialogue 

and creating a new kind of knowledge, as Heron (1996) stated in his book on cooperative 

inquiry for CI workshops. Consistent with the Heron’s CI workshop procedures, in the first 

stage, members were oriented about the purpose of the study and research ethics and 

discussed a list of issues based on my research questions. After discussion on those listed 

issues, participants were asked to select key topics (which may/may not have been from 

the provided list) for inquiry based on the research questions and to design key inquiry 

processes (finalizing themes, action plan, data collection methods). This phase was more 

like Heron’s (1996) “propositional knowing” (p.53) phase in which individuals agreed on 

Figure 4: Wadsworth’s Participatory Action Research (Wadsworth,1998) 
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inquiring about specific issues or topics related to research questions and establishing a 

system for conducting inquiry.  

A couple of workshops in the first stage shaped participants into critical inquiry 

that Freire (2000) calls "critical co-investigators" (p.81). In this stage, co-researchers 

started to discuss the social science inquiry methods such as semi-structure interviews, 

focus group discussions, field visits and observation, which also allowed them to engage 

in the cooperative inquiry stages. In the first workshop, I worked on exploring co-

researchers’  personal information, including their interests, experiences and social beliefs 

before planning and finalizing inquiry questions and research methods for a co-researcher 

led inquiry process. During my presentation on PAR methods, I talked about a few options, 

such as one-to-one interviews, focus group discussions, photography, mini-videos, or some 

convenient tools that could be possible methods for collecting data during their inquiry 

process. After the 2nd workshop, co-researchers came to an agreement and decided to apply 

four inquiry methods, namely interview (including audio recording/video filming), focus 

group discussion, field visit/observation and social media content analysis. In this first 

stage, I simultaneously reminded them about research ethics and the limitations of this 

research process in terms of time and financial resources.   

In the second stage, members were asked to apply a context-specific action plan 

(semi-structure interviews, focus group discussions, or any other innovative visual or 

performative methods), and I (as co-subject inquirer) joined most of the co-researchers’ 

action to observe and assist in the process of data collection. For example, I was assisting 

one of the co-researchers’ inquiry process who was using videography as a key method for 

his data collection. For co-researcher led data collection activities, 29 participants (23 
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males and 6 females) from 6 districts were recruited. All participants actively participated 

either in interviews, in focus group discussions or in an interaction program with youth to 

mark International Youth Day. This stage was like Heron’s “practical knowing” phase 

(1996, p.53), where inquirers constantly encounter each other’s ideas, actions, and 

experiences. This stage allowed co-researchers to engage directly with targeted groups, 

places or things. In most cases, when I was assisting my co-researchers, I engaged myself 

in the inquiry process as an observer. I simultaneously gathered data by watching co-

researcher-led inquiry processes such as focus group discussions and interaction events 

while I was on the field site with co-investigators.  

In the third stage, co-researchers came together in co-operative inquiry (CI) 

workshops again. Each CI workshop contained sharing, reflecting, reviewing, and planning 

actions.  In third stage workshops, each participant shared and reflected on their field 

experiences, and reviewed/redesigned their action plan/inquiry procedure based on 

research questions for further inquiry.  After reflection workshops, the co-researchers once 

again engaged in an inquiry process with new strategies and revised semi-structure 

questions. For example, the initially drafted semi-structured questionnaire contained a 

group of questions centered around demographic information such as education, 

occupation, and their personal interest, rather than connecting to research questions. In 

addition, a series of initial interviews only focused on youth engagement during crisis 

(heroic/survival stories) rather than exploring their trajectory of participation over the 

period. In our CI workshops, my co-researchers and I dealt with such kind of diversion in 

our inquiry process, mainly to focus on capturing overall experiences of engagement in the 
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community.  Heron (1996) called this phase “experiential knowing” where the researcher 

is immersed in research beyond his/her own prior beliefs and preconceptions (p.53).   

In the fourth stage, all the co-researchers returned from the field after applying their 

revised inquiry schedule. Like in the second round of self-reflection on collected data, 

another round of critical reflection on the data collection process and inquiry was 

conducted among co-researchers.  At this stage, co-researchers critically reviewed their 

overall inquiry processes and redesigned the inquiry process to collect wider perspectives. 

For example, co-researchers started to reflect on their interview with youth photograph in 

the CI workshop. During critical reflection, co-researchers  identified the photographers’ 

role in creating a vibrant social media platform, thereafter, they agreed to conduct an FGD 

with photographers as well as content analysis of social media to have a critical dialogue 

on social media uses and its roles in youth community engagement. Self-reflection on 

collected data based on their own inquiry process is crucial for initiating critical dialogue 

(Treleaven, 2001). Once again, Heron (1996) calls this stage the critical return to the 

“propositional knowing” because this stage helps to redesign the process if required after 

critical reflection.  

After all these stages, a final exit meeting with co-researchers was conducted as 

Heron (1996) prescribed, to make sense of the whole inquiry and to work on the final 

report. In the final phase, each participant shared key experiential findings/learnings related 

to youth’s participation in the post-disaster relief work in critical action-reflection cycle 

and other members contributed to this knowledge creation process. Heron (1996) calls this 

process “presentational knowledge” where experiential knowledge is formed and 

connected with propositional knowledge in the process of inquiry, and presented in various 
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ways, such as in the story, arts or other forms. In our final exit workshop, various tools 

such as videos, images and PowerPoint were used in sharing, their experiential learnings 

connecting with propositional knowledge more critically. During the presentation, I asked 

each co-researcher to be mindful about sharing within the groups about their informants. 

Generally, my co-researchers were well informed about the sharing their sensitive issues 

or had edited before presenting cases maintaining confidentiality. Although all the 

participants were willing to share their identities, due to the private conversations and 

sharing personal matters during interviews/critical discussion, I reminded my co-

researchers about their agreement with me to follow the research ethics while conducting 

this research. Considering these research ethics, the Heron’s inquiry cycle was applied as 

the key foundation for proceeding with this research process especially for data collection 

and preliminary data analysis.  

4.6. Data collection methods 

For this study, my co-researchers and I used various qualitative data collection 

methods primarily a) Cooperative Inquiry (CI), b) Interviews, c) Focus Group Discussion 

(FGD), d) field visit/observation (including an interaction program with high school 

students on the occasion of international youth day at Palugtar Municipality Hall, Gorkha) 

and e) Social Media posts. 

4.6.1. Cooperative Inquiry 

In PAR, Cooperative Inquiry (CI) is a major data collection approach which 

includes a cycle of inquiry/action/reflection on a specific topic by both researcher and 

participants as “co-researchers” and “co-subjects (Heron,1996, p.50).  Since this method 
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of CI is particularly suited for exploring answers to my research questions through 

action/reflection, CI has been used for this study. 

According to Heron and Reason (2001), “Co-operative inquiry is a way of working 

with other people who have similar concerns and interests to yourself in order to: (1) 

understand your world, make sense of your life, and develop new and creative ways of 

looking at things; and (2) learn how to act to change things you may want to change, and 

find out how to do things better” (p.179). In CI, understanding is deepened and validated 

by authentic collaboration and a balancing act of consensus by co-researchers’ to reduce 

collusion, tensions, and distress (Heron & Reason, 2001). Furthermore, it allows 

participants to think and reflect critically on their own experiences of participation and 

creates a space for participants to own the overall learning process for contribution in the 

knowledge creation process (Gladkikh, 2015; and Ospina et al., 2008). The process of 

generating knowledge, further, helps to develop transformative skills and practical 

knowing (Heron & Reason, 2001). Having considered these CI processes, I conducted 

eight  series of CI Workshops with all co-researchers but in various locations mainly six 

in Lalitpur, one of each in Sindhupalchowk and Kirtipur due to time constraints in the data 

collection process.  Although CI workshops was costly and time-consuming process, the 

discussions during CI workshops as scheduled (Appendix VI) provided a dense data set 

with an opportunity to reflect critically on each other’s works and also helped to resolve 

key issues related to the interviews, field visits and focus group discussions for the 

research.  
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4.6.2. Interviews  

In the PAR process, research participants had the freedom to apply various methods 

for data collection. In the 1st stage of CI, I worked with co-researchers on reformulating 

research questions as well as finalizing data collection methods. Since most co-researchers 

were familiar with interview methods of data collection, they decided to use interviews as 

a key method for their data collection. In most qualitative interviews, the interview process 

is considered as a meaningful way to capture the experiences of participants explicitly for 

producing knowledge (Hiller & Diluzio, 2004). Therefore, I and co-researchers worked 

together to develop an interview guide (Appendix VII) which was later used during co-

researchers-led interviews.  

 After each interview, co-researchers shared their experience and reflection related 

to interviews during cooperative inquiry workshops, mostly in the second and third stages 

of CI workshops, as mentioned above. The collaborative reflection on the data collection 

process allowed each co-researcher to review their data collection process and experience.  

In a few cases, co-researchers, based on their reflection and understanding in the CI 

workshops, went to re-interview their participants for further information related to 

research questions. For instance, some co-researchers missed a few questions from the 

interview schedule due to nervousness during the first interview. In a few cases, 

respondents were overwhelmed by the research topic, which led to in-detail information 

about their heroic participation during the crisis. As a result, their overall engagement over 

the period was missing in a few cases, which led to re-interviews. While revisiting co-

researchers’ interview data in groups also, on a few occasions, co-researchers had to re-

interview participants.  
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 Before starting interviews with other participants, co-researchers asked each participant to 

read the consent form carefully (Appendix V). Once the participants signed the consent 

form, the data collection process began in Nepali with the help of an interview guide 

(Appendix VII). A total of 22 young people were interviewed by seven co-researchers over 

three months. In this research, participants from Kathmandu, Lalitpur, Bhaktapur, Kirtipur, 

Sindupalchok and Gorkha were directly engaged either as co-researchers or research 

informants. 

 Table two: Research participants’ interviews by co-researchers 

 

 

4.6.3. Focus Group Discussion (FGD) 

Since PAR allows co-researchers to engage in various forms of data collection, co-

researchers planned and conducted two focused group discussions for this study under the 

leadership of two co-researchers, namely Aarika and Pranil. The first FGD was conducted 

with four urban young photographers who were actively engaged in virtual community 

(social media) as well as in rescue and relief distribution during the 2015 earthquake. Out 

of four urban youth, two participants who were initially interviewed by co-researchers 

were also invited for the FGD. Due to extensive volunteer work as photographers and their 

Co-researchers Interview  Participants 

Pseudonym Districts Ag

e 

Research site (district) wise distribution Gender wise 

distribution 
Kathmandu Lalitpur Bhaktapur Kirtipur Sindupalchowk Gorkha Mal

e 

Female 

Swadesh 

Pradhan 

Kathmandu 27 3      3  

Sachita 

Shrestha 

Kathmandu 27 3 2     3 2 

Pranil Karki Kathmandu 30 1      1  

Gaurav 

Bhandari  

Lalitpur 29 3  2    4 1 

Rishan Sharma Kathmandu 27 1     1 2  

Aarika Singh Kirtipur 25  1  2   2 1 

Radha  Tamang Sindupalchowk 29 1    2  3  

Table 2:Distribution of Co-researchers and General participants 
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interesting stories related to their engagement during semi-structured interviews, co-

researchers decided to invite these two interviewed participants for the focus group 

discussion with other photographers. FGD was largely based on the photographers’ roles 

in the community specifically on virtual community  

(Social media content and its impact on other youth) during the crisis.  The second FGD 

was with five rural young people working in rural communities of Gorkha and 

representing different local community clubs. During our field visit to Gorkha, it was 

conducted and moderated by Aarika. For both FGDs, co-researchers prepared an FGD 

research questions guide (Appendix VIII) incorporating the research objectives and 

research questions. 

As always, co-researchers who led the FGD as facilitators asked each participant to 

read the consent form carefully (Appendix IV) before the start of FGD. Once the 

participants signed the consent/assent form, data collection process was proceeded in the 

Nepali language with the help of the FGD research questions guide. During FGDs, 

facilitators tried to encourage participants to talk about their voluntary participation 

experience in the community over the period. Since FGD focused on collaborative 

communication between researchers and participants, co-researchers prepared 

beforehand. The FGD started with broad, open-ended questions and later on, moved on to 

specific questions related to the research. Although the same FGD research questions 

guideline was used for the urban and rural FGDs, approaches were a bit different. In the 

urban FGD, PowerPoint and photographers’ own pictures from social media were used as 

an icebreaker to ease discussion, whereas in the rural FGD, a regular round table 

discussion was adopted.  
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4.6.4. Field visits/observation 

During a CI workshop, most participations discussed a few interesting ways of 

collecting data including field visits and observation of research participants’ work in 

affected districts. Since field visits and participant observation not only allowed to build 

relationship with potential participants from the most affected districts (research sites) but 

also helped co-researchers to understand the local context of research sites; thus, everyone 

agreed to manage their time for field visits during the data collection process. In the 2nd 

co-operative inquiry workshop, co-researchers selected Gorkha and Sindupalchowk 

(remote/most affected districts from the 2015 earthquake) as field visit sites for collecting 

additional data. Almost all co-researchers joined both field visits and conducted 

interviews and focus group discussions as well as observed a few local youth led 

community initiatives. During our field visits, Pranil and Radha conducted interviews with 

local youth of Sindupalchow and Aarika led the FGD with local community club members 

of Gorkha district. In addition, a brief interaction with youth from local schools on 

“youth’s participation in the community work” was organized by co-researcher to mark 

the international youth day in Gorkha. These activities during the field visit not only 

offered quality data, but also gave an opportunity to observe the rural youth’s participation 

practices in the community and their perceptions about engaging in the community.  

4.6.5. Social Media content analysis: 

The popularity of social media among Nepali youth brings a new opportunity for 

social science researchers like us who are working on exploring youth’s perspectives on 

participation, and participation practices, specifically over the period after the crisis. Since 

Nepali youth widely used social media during the 2015 earthquake, all the co-researchers 
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agreed to go through some widely popular social media pages to briefly analyze the role of 

virtual space for Nepali youth participation in the community. Due to the possibility of 

collecting a diverse range of youth voices and views from popular platforms like Facebook 

and Instagram, co-researchers considered five youth  focused social media pages (different 

pages on Instagram and Facebook) and individual posts on these social media as additional 

data for this research. The use of social media content analysis method not only 

strengthened our analysis process but also provided support to answer research questions. 

Over the course of three months, co-researchers selected five Instagram and Facebook 

pages related to the earthquake and volunteering which had at least 3K members in its page, 

namely Kathmandu Earthquake Volunteers, National Volunteer program, Nepal 

Earthquake Volunteer, Nepal Photo Project and Rescue Nepal.  

One hundred twenty-four  pictures posted on these pages related to youth 

participation in the aftermath of the 2015 earthquake were purposively selected by co-

researchers based on the research questions. For example, a few pictures like the one from 

Instagram (Fig.5) below, which depict youth engagement in the community during the 

crisis, were collected based on research questions. Analyzing such kind of social media 

content during the inquiry process not only helped to understand youth’s engagement in 

both social and virtual spaces but also the role of social media for youth participation in 

the community (See section 6.3.3). Apart from that it also allowed a new form of social 

interaction which ultimately deepen co-researchers’ reflection during CI process.  
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Figure 5: Screenshot from the Instagram of Nepal Photo Project (Source: Nepal Photo Project) 

Later collected visual data were re-grouped and compared to other data sets to 

explore evolving themes. As analysis proceeded, more concrete themes emerged and were 

incorporated and interpreted in answering the research questions.     

4.6.6. Transcripts and audio-recordings 

For this qualitative research, we used both an audio-recorder as well as a digital 

video camera to record all data from cooperative inquiry and participants’ interviews and 

focus group discussions. One of the co-researchers, who was interested in film making, 

used video as a tool for his inquiry and interviewed his potential participants with 

informed consent before filming the interview. Therefore, the transcription of videos was 

descriptive and without any specific video log (time out or diagrammatic layouts). 

Although it was hard to translate and transcribe simultaneously, all recordings of 

CI workshops, interviews, and FGDs were translated and transcribed in English after the 

completion of the data collection process. Since qualitative research largely depends on 
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thorough and accurate capture of detailed information on people’s responses, I and a 

couple of my co-researchers, namely Sachita and Gaurav managed our time to translate 

and transcribe all the audio-records and videos. In a few poor recording cases, co-

researchers were asked to translate and transcribe their respective data.  

4.7. Data Analysis 

A common process that qualitative researchers use for data analysis is organizing, 

coding, sifting, and analyzing the data patterns and then displaying the results (Naughton 

and Hughes, 2009).  Besides applying these processes, PAR also demands active 

involvement of co-researchers in the data analysis process to bring their unheard lived 

experiences or personal stories through a series of critical reflection (Brodsky et al, 2016; 

Cahill, 2007; Kemmis and McTaggart, 2005; and Naughton and Hughes, 2009).  Therefore, 

in this research, co-researchers were continuously involved in data analysis and 

interpretation even in the data collection phase for critical self-reflection on collected data. 

Throughout the data collection process, preliminary data analysis and interpretation were 

conducted in parallel in CI workshops to understand how my co-researchers’ experiences 

and views around youth engagement in community were changing during a series of action 

and reflection.  The process not only helped to search for answers to the research questions, 

but also facilitated co-researchers to redesign the next action whenever required to capture 

more voices that seemed unimportant or unnecessary at first.  

Since this research produced two forms of data, i) co-researcher-led interviews, 

focus group discussions and their field/observation notes in various forms such as audio, 

video, reflection journal and photographs; and ii) the ones in which my co-researchers 

presented and critically reflected on their own inquiry process, such as CI workshops. I 
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started to sort all the data collected including my researchers’ and my own data from the 

beginning of data collection process.  

PAR demands collaboration at every stage; therefore, I also collaborated with my 

co-researchers to the highest extent possible in both the transcribing and analysis process. 

Firstly, as I mentioned earlier, I involved my co-researchers in translating and transcribing 

both audio and video recordings. Once all the collected data were transcribed, I did some 

preliminary analysis of data- coding, categorizing, and sorting themes with the help of 

NVIVO. Secondly, I involved co-researchers to discuss my initial analysis, especially 

regrouping initial codes and categorizes that were evolving from data. Based on their 

interpretation, I regrouped all key themes, and analyzed the data more systematically and 

meaningfully.  Lastly, I discussed with co-researchers in virtual meetings  via private 

Facebook groups and emails for their final inputs on evolved themes. Each member except 

one was actively engaged in finalizing codes and themes. My attempts were largely focused 

on having an in-depth analysis of collected data rather than coming to a consensus. For this 

reason, the analysis focused on discerning patterns, and themes as well as sorting out 

relevance of each theme to the research questions. After re-reading to discern patterns and 

themes, analysis was complemented and informed by the relevant literature on community 

participation such as Arnstein’s ladder of participation, (1969); Pretty’s typology of 

participation, (1995); and Fung’s democracy cube, (2006).  

Nepali’s youth participation in the community was central to this data analysis. To 

understand participation, it is necessary to recognize “who is participating, in what and for 

whose benefit” (Cornwall, 2008, p. 269), and to realize the dynamics of change in 

aspiration, power and processes in the process institutionalization from pre-
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institutionalized to institutionalized forms of participations (Stammers, 2009).  In 

alignment with qualitative data analysis and inspired by social constructionism, I used 

Cornwall’s “Situated Practices” and Stammers’ “paradox of institutionalization” to guide 

this study, including analyzing data.  

4.8. Ethical Considerations/Trustworthiness 

All the co-researchers as well as other participants were informed and oriented 

about Brock Research Ethics, mainly to focus on sensitivity, maintaining confidentiality 

and anonymity during the inquiry process. Since the research methodology is Participatory 

Action Research, it requires valuable time and skills from research participants, especially 

in the series of workshops and inquiry activities (Martin, 2008). Hence, all the research 

participants and co-researchers were pre-informed about their time slot in this kind of 

research and their rights to withdraw at any stage of research without any reasons (Annex 

IV and V) before asking to sign a copy of informed consent.  

Informed consent (written/oral) was obtained from all the research participations 

including people who were appearing on videos/photos. I repeatedly informed and assured 

co-researchers in each CI workshop about the maintenance of confidentiality while sharing 

their reflections as well as storing the collected data. In addition, my regular ethical 

practices in the process of inquiry with co-researchers set a trend for co-researchers to start 

their activities with research participation only after obtaining informed consent from 

informants. All the audio/videos and visual pictures were recorded with an advance 

written/verbal consent mainly obtained by co-researchers to share in the CI workshops 

only. During CI workshops, I often reassured  that all co-researchers adhered to research 
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ethics mainly to maintain the dignity and confidentiality of research participants and to 

protect all the collected data as I oriented them in the first CI workshops.  

In-detail, demographic information of research participants was not prioritized; 

however, a few key personal identifiers were collected during the research, mainly age, 

gender, and educational background. Although personal identifiers were collected, it were 

only disclosed to co-researchers in the CI workshops for learning and critical reflection 

purposes. Later, personal identifiers were coded with pseudonyms/codes to all participants 

including co-researchers for maintaining their identity as confidential; the interview 

records were stored separately with password, and the passwords were known to the key 

researchers alone.   

In this study, I also assured each participant about the protection of their 

confidentiality during the research process as well as in my research dissemination. This 

way of maintaining confidentiality certainly helped to minimize associated risk to research 

participants. All the activities were also coded, and pseudonyms were used for the 

publication of the study findings. I assured that all participants were participating freely 

and without any pressure for engaging in research process. I believe that my position as a 

Nepali and being a student of the Department of Child and Youth Studies at Brock 

University, certainly made my participants comfortable in sharing their experiences. Being 

myself, an earthquake survival and a local community volunteer for years in Lalitpur, the 

co-operative inquiry created a friendly ambience for participants to share their personal 

information, and also helped to reduce psychological risk associated with the research. 

Even though all my participants were pre-informed about the available free counseling 
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services in Kathmandu as mentioned in the informed consent form (Appendix IV), I kept 

reminding them verbally about those available supports during our research process. 

To ensure reliability and validity of my research, I employed Creswell’s (2011) 

procedures: verifying the accuracy of the transcriptions; sharing analysis with all co-

researchers throughout the process, and consulting with my supervisor during analysis 

stages. In addition, I triangulated collected information from multiple methods such as CI, 

interviews, FGD, field visits/observation and analysis of social media content. 

Furthermore, collaboration with co-researchers in the analysis process has not only 

provided validation, reliability and standards of this qualitative study but also directed my 

study towards more a reliable and diverse construction of realities. Based on these analysis 

process. I tried to answer my research questions and started writing my findings and 

discussion chapter.  

4.9. Chapter summary 

The key goal of this chapter was to outline the research methods used to answer the 

research questions. A discussion of the research procedure, research sites and participants, 

data collection methods, and limitations of this methodology outlined the specifics of how 

the study was conducted and who participated in the study. A Participatory Action 

Research methodology was used to engage young people to explore their participation in 

community work, their perspective towards youth community participation in the post-

disaster context. All participants especially co-researchers actively contributed to this study 

by sharing their lived experiences in CI workshops and their perspectives of what made 

them engage in community for so long. Using PAR, I was able to collect a large amount of 

data of Nepali youth’s participation in the community and the goal of Chapter 5 is to 
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provide a brief information about the research team, mainly about their academic 

background, interests, beliefs and lived experiences as a volunteer in the community.  
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CHAPTER 5: The Research Team  

“Tell me and I forget, teach me and I may remember, involve me and I learn”.  

- Benjamin Franklin 

This chapter provides a brief description of each co-researcher, mainly about their 

academic background, personal interests, beliefs, and their community participation 

experiences over the period. Since PAR demands a meaningful involvement and healthy 

relationship among research participants specifically between co-researchers, I asked my 

co-researchers to introduce each other and share about their personal experience in my first 

Cooperative Inquiry (CI) workshop. By allowing each person to share individual 

experiences in detail not only helps to have a better understanding about the context of an 

individual but also opens a space for critical dialogue (Masching, 2014). Furthermore, 

Heron and Reason (2001) emphasize that the equal representation of co-researchers’ voices 

generate an “intersubjective dialogue” which ultimately strengthens the collaboration 

among co-researchers (p.185). Knowing co-researchers individually/collectively with their 

backgrounds, intentions and feelings in PAR research helps to understand their actions and 

support critical reflection in a deeper and richer way (Eikeland, 2001; Masching, 2014; and 

Park, 2001).  Because of this, my focus in this chapter was to introduce my co-researchers 

and their social positions to connect with my co-researchers’ actions and critical comments 

in the coming chapters.  
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5.1. A brief introduction of my co-researchers 

Swadesh Pradhan2:  

The first co-researcher of this study was Swadesh Pradhan (aged 27) who is living 

in Kathmandu for his higher studies. He is currently doing his Master in counseling 

psychology from Tribhuvan University. Unlike other co-researchers, he started to 

participate in community activities only after joining the Bachelor’s in Social Work (BSW) 

program and even due to a mandatory community services course in the program. From 

the early days of his college days, he was interested in working for the rights of 

marginalized populations like women, children, and old age people.  Being a BSW student, 

it was easy for Swadesh to follow his passion and engage in community activities. He said 

that  

As a student of Social Work, I went to several organizations for placement work. 

One such organization was Neva Jeeva (literal translation: New Life), an old age 

home. After visiting such organizations, I think I developed a sense of empathy and 

I feel the need to serve people. Normally, I don’t judge people by their appearance 

and try to connect with their inner feelings… I think, these kinds of feelings are the 

reason for my engagement with various organizations, especially during my college 

days. (CI, workshop 7). 

 

 

2 All the names used in this dissertation are pseudonyms to protect the confidentiality of my research 

participants. I have only used the true names of some organizations/institutions in official contexts. 
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Although, he was occupied with his studies and family business, he was still 

interested in community work and managed his time for community activities. And he 

believed that  

I think, today’s youth hardly experienced hardship or haven’t encountered any kind 

of pain like old people living in an old age home. Some youth might have limited 

community service experience but could be insufficient to generate altruistic 

feelings towards community people. Either we must be aware of youth about 

community services in an academic way, or engaging themselves in the community 

in the early days. Otherwise, I won’t be surprised if I see only a few people engaging 

in community work. (CI, workshop 8)  

In the process of following his engagement in the community, I found that he was 

willing to serve community people. Even during the recent Covid-19 lockdown, he was 

busy organizing virtual voluntary counseling sessions and trainings with his other peers to 

prevent mental health problems among children, youth, and women in Nepal due to a series 

of lockdowns.  

Sachita Shrestha:  

The second co-researcher for this study was Sachita (aged 25) who lives in 

Bu:Bahal (one of the oldest Newar neighborhoods in the Kathmandu city). She recently 

completed her bachelor’s in social work (BSW). Like most Nepali women, she also had 

limited freedom in terms of choosing her career path and engaging in community work. 

For example, during her reflection presentation, she spoke about her worrisome situation 

when she had to ask permission from her parents to visit Dolkha (one of the affected 

districts during the 2015 earthquake).  
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When I was preparing to visit Dolkha for (earthquake) relief distribution, I didn’t 

inform my parents about it until the night before the trip. Around 8pm, when both 

my dad and mom were in the kitchen, I went near to my dad and informed him 

about my plan to visit Dolakha. I informed at the very last-minute presuming that 

they wouldn’t allow me for this trip if I informed early. But surprisingly, they didn’t 

oppose my plan. (CI, Workshop 7) 

Before joining college, she was occasionally involved in her local community 

activities . Her active involvement in the community started only after joining college. 

According to her, she had an opportunity to lead a few social programs like “Dream Camps 

for orphans” and “school beautification project” during her studies. In addition, she said 

that “the one thing that I learned from community projects was that I needed to do 

something to fulfill the needs of village people. That’s why I am engaged in such projects” 

(CI, Workshop 7). Based on her community participation experience, she emphasized that 

youth-focused engagement programs must be at the local level. She mentioned the impact 

of youth-focused local community programs, citing herself as an example. She further said, 

“I don’t think I could hardly learn those practical skills (dealing with community people or 

community issues) from the school” (CI, Workshop 7).  

In our CI workshops, she repeatedly talked about the role of social institutions such 

as local clubs and community organizations, which played a crucial role in her community 

engagement process. According to her, off school activities had a meaningful impact in her 

early life in terms of developing new perspectives about community engagement and 

connecting to local community organizations. However, on a few occasions, she felt that 
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women like her still faced gender-specific challenges such as the necessity of parents’ 

approval to be involved in community activities.  Overall, she stated that her involvement 

in community has benefitted her in various ways such as developing new perspective on 

social issues, boosting self-confidence, learning practical skills, developing 

communication, cooperation and new practical skills in spite of her struggle within the 

family.  

Aarika Singh: 

The third co-researcher for this research was Aarika Singh (aged 25) who grew up 

in Kirtipur - one of the historical Newar cities of the Kathmandu valley. Being raised in 

Newar neighborhood, she grew up witnessing community people including her parents 

participating in local cultural events and community club activities. Unlike her parents, she 

mentioned that she was disengaged from community work in the early days. Like Swadesh, 

she also started to participate in community activities only after joining the BSW program.  

Before engaging in community clubs like Leo Club, she felt herself as a stranger in 

the community. According to her, “After joining Leo clubs, people started to recognize 

herself” (CI, Workshop 7).  Based on her community participation experiences, she 

informed that it was like a change from “being nobody to somebody” (CI, Workshop 7). 

In addition, she also spoke about her involvement in the aftermath of the earthquake as a 

volunteer and how it redirected her into a new career path.  

During the 2015 earthquake, she was mostly involved in her own local community. 

At some point, she started to believe that one must not engage in community without being 

financially self-sustaining. With this belief, she disengaged herself from community work 
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for a couple of years. At the present time, being a co-researcher, she not only regretted her 

initial decision to limit her engagement in the community but also felt the need to continue 

her engagement in the community. In addition, she also believed that there should be 

support and recognition from the family, community or nation to keep the individual’s 

spirit of community engagement high. She cited her own example to illustrate the role that 

her parents played an important role for her active participation in the community. she 

shared: 

Sometimes, I returned home late doing my volunteer work. Till date, they (her 

parents) have no issue  regarding my staying outside for late nights. I think family 

support, especially for a woman, is very necessary when you are doing volunteer 

work. My other friends especially female friends did not join volunteerism because 

their parents complained about them for going out with male friends for volunteer 

work. But my parents never complained to me for going out with male friends. (CI, 

Workshop7) 

Unlike her parents, most Nepalis parents were still reluctant to involve their 

daughters in community work. As I mentioned earlier, despite our effort to maintain gender 

balance in this research, we had limited participation of women in our studies due to the 

existence of such kind of barriers specifically for female youth in the Nepali communities.  

Gaurav Bhandari: 

The fourth co-researcher for this study was Gaurav Bhandari (29) who lives in 

Lalitpur city and is doing master’s in development studies from Kathmandu university. He 

also worked for an entertainment company to produce a short film series, namely “Gautali 
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Ka Katha Haru” (metaphorically a small Barn Swallow bird’s short stories) which focuses 

on contemporary socio-cultural issues of Nepal.  

According to him, his volunteer work started in 2013 working for Kathmandu 

Metropolitan City (KMC) in a program named “SamYuBa–Sampadama Yuwa ra 

Balbalika” (meaning youth and children for heritage). This program was developed to 

engage youth and children in heritage preservation and promotion activities. After 

engaging in such kinds of local government-led local community programs, he started to 

doubt on local initiatives. He believed that “most people and community organizations are 

working in the community for their own benefits (rather than serving community people).” 

(CI, workshop 7)  

Relating his own participation in the aftermath of the 2015 earthquake with other 

co-researchers, he honestly accepted that his involvement in the community was 

inadequate compared to others. Although he accompanied one of his friends for distributing 

relief, he did not consider his own participation worthwhile. He felt that he was dragged 

by his friends rather than his own interest.   

Despite some doubt on youth participation, he said that he was inspired by a few 

heart-touching stories of research participants while interviewing them for this research as 

a co-researcher. He acknowledged the perseverance of his research participants who were 

working in community even with several socio-cultural, geographical and technical 

challenges and said that it was beyond his imagination. After interviewing a few 

respondents for this research, he started to believe on presence of selfless youth working 

in the community as he described “so, I felt that these kinds of people (engaging in 
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community without any personal interest) still exist (in Nepali community).” (CI, 

workshop7) 

Pranil Karki:   

The fifth co-researcher for this study was Pranil Karki (aged 30) who is living in 

Kathmandu for his higher studies and work. He is currently working in an international 

non-governmental organization and is associated with various local organizations such as 

Women Development Advocacy Center (WDAC), Association of Youth Organisations 

Nepal (AYON), and Nepal Youth Awareness Organisation (NYAO). According to him, 

his passion and love for nature started from his childhood and slowly turned him into an 

environmental activist. He talked about how his childhood experience of meeting Sir 

Edmund Hillary (the first Mount Everest climber) during an inter-school painting 

competition inspired him to work for the community. According to Pranil, “the meeting 

with Sir Edmund Hillary has inspired me to be famous like him by doing something for the 

nation.” (CI workshop 7)  

During the 2015 earthquake, he was handling a program of AYON named 

#act4quake which not only connected local youth to share their resources, but also linked 

them with other youth to participate in the local community initiatives as a volunteer. In 

his reflection presentation, he talked  about database that he and his team developed - a 

back-up of local youth who could work as a sleeper cell (back up) for future emergencies. 

Despite those innovate works, he was disturbed by the way he and his team experienced 

caste and class-based discrimination and segregation during the relief distribution process. 

In addition, he believed that contemporary youth were bounded by the routine work of 
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schools and confined to family activities; as a result, they had limited experience and 

exposure to different cultures and communities.  

Radha Tamang:  

The sixth co-researcher for this study was Radha Tamang (aged 29) from 

Sindhupalchowk district. She did her high school from a public school before moving to 

Lalitpur to pursue her undergraduate studies. Being the youngest in her family and 

witnessing a traumatic incident due to the sudden death of her brother, she was still 

struggling to recover from that grief. During our field visit to Sindupalchowk, when I asked 

about her motivation for engaging in the community, she talked about how her parents had 

a meaningful impact in their lives from their own community engagement. She believed 

that community engagement was a powerful tool for unleashing personnel agony because 

she had witnessed her parents’ recovery from that grief and sorrow after actively engaging 

in community activities.  

During the crisis, when she recognized her home district was an epicenter of the 

2015 earthquake, she was also actively engaged in community activities like her parents. 

According to her, she helped local people to the best of her ability during the crisis. She 

said that  

I was in Kathmandu when a massive earthquake occurred. I collected a few food 

items for my community....When I was in my hometown, I also helped to build a 

temporary shelter home. I carried out volunteer work to the best of my ability. I 

also engaged with a team of volunteers from abroad who came to rebuild our 
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schools and private houses. I helped that team to manage their logistic stuff. (CI, 

Workshop 8) 

Later, she worked for various local, national and international organizations such as Tuki 

Sang Sunkoshi, Build Change organization, and Nepal Red Cross Society. She mentioned 

that she never had a chance to interact so closely with local people and government bodies 

until she became a volunteer in the aftermath of the earthquake. When we visited her home 

during our field visit, it was interesting to witness and understand two generations’ 

engagement in the community.  

Apart from studies and community work, she was also looking after 80 years old 

grandfather in Sindupalchowk. Although she was absent in CI workshop 7 due to her 

grandfather’s medical emergency at home, she managed not only to participate in 

workshop 8 but also to present her experience being a co-researcher. She believed that the 

existing burden among contemporary youth,  especially among female youth like her, to 

balance both family and professional life limited female participation in community affairs.  

Rishan Sharma:  

The seventh co-researcher for this study was Rishan Sharma (aged 27). Although 

his parents migrated from Dolakha (the northern part of Nepal), he was born and brought 

up in Kathmandu city. Presently, he is doing his Master from Tribhuvan University, and 

working for an international organization. Since he is associated with various social 

organizations such as NAASW (Nepal Association of Academic Social Workers) and 

Project Abroad, he was busy in balancing his studies, professional and social life.  
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Talking about his inspiration for working in the community, he talked about his 

initial engagement with a local community club named Shankata Club (New Road). 

Although he was active in the local neighborhood club, he was not much engaged in other 

social activities during his undergraduate studies. Unlike Aarika and Swadesh, he was 

relatively less active in community work, even being a student of BSW. Since most of the 

new social work colleges were sending its students to local organizations without 

considering the learnings of social work students from those placements, he in 

collaboration with his peer groups, formed an organization named NAASW to have a 

meaningful placement for social work students.  

Like other co-researchers, he was interested in including youth from different 

backgrounds for this study. He believed that the inclusion of people from diverse sectors 

helps to have a holistic picture. Thus, he tried to involve minority groups such as the 

LGBTQ community in this study. Although he reached out to a few potential respondents 

from the Blue Diamond Society (a network of LGBTQ communities), he was unable to 

include youth from a marginalized population in this inquiry. Like most of the other co-

researchers, he also managed his time for every week CI workshop and field visit to 

Sindupalchowk despite his busy schedule; and accomplished a few initially planned actions 

on time.  

5.2. Chapter summary 

I am indebted by the opportunity to collaborate with such a hardworking, energetic, 

and motivated youth, who are not only committed to collaborate in this study but also 

passionate to share personal thoughts and feelings during our inquiry process. These 
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portraits of my co-researchers and their valuable works, mainly collecting  information 

from different sources and critically reflecting on it, set the context for the next chapter. In 

Chapter 6, I tried to address key research questions and explores the emergent themes from 

our CI workshops, interviews, focus group discussions, personnel journals and social 

media analysis. 
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Chapter 6: Findings  

As the study is centered around how Nepali youth understand their own 

participation in community after the 2015 earthquake, with input from co-researchers and 

based on research questions of this study, I have focused on answering 1) the nature of 

youth engagement in the post disaster context, 2) the factors that motivated youth to 

participate in the community, 3) the reasons behind youth disengagement from the 

community, and 4) youth’s perception (construction) about their own participation in the 

community.  

The findings in this chapter are organized in a way that will answer the research 

questions using prominent themes and sub-themes. Some quotations presented below are 

intentionally detailed (lengthy) to demonstrate the depth of the co-researchers’ discussions 

during the data collection process and to present participants’ real situations on the ground. 

After analyzing the transcribed data in collaboration with co-researchers, I have identified 

themes related to research questions. In each question, I explore the major themes/sub-

themes that emerged from the collected data and illustrate these themes with examples 

from the data set. In all examples and data, names and other personal references of research 

participants have been substituted with pseudonyms.  

In this chapter, firstly, I looked at the nature of youth participation in the community 

in the aftermath of the 2015 earthquake based on  how and when they started engaging in 

local community; what kind of skills/support they had from family, peers, community and 

institutions during their engagement, or in what ways they were collaborating or involved 

with different social institutions for skills development or support over the period.  In 

addition, I examined the key commonalities and differences in the way youth engaged in 
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the aftermath of the earthquake. In answering my first question on the nature of 

participation, I not only found two dichotomies of engagement during the crisis period, but 

also dynamic and hybrid forms of these dichotomies’ participation practices over the 

period. 

Secondly, in answering what made youth engage in community work, I analyzed 

the major factors that inspired youth to participate in community work in the post-disaster 

context. During my study, I found three major factors (sub-themes) that inspired Nepali 

youth to engage in the community: a) identity and sense of belonging, b) early exposure to 

community work of family members and peers, and c) evolving new social spaces.  

As mentioned earlier, one of the key objectives of this study is to explore the 

reasons behind youth’s disengagement from community work despite their interest and 

passion for serving community people. At the end of this chapter, I explored four key 

reasons (sub-themes) that contributed youth to leave their passion of participation: a) poor 

socio-economic situation, b) gender-based inequalities, c) unsustainable and tokenistic 

ways of youth mobilization practices, and d) extensive youth out migration for 

opportunities. In chapter 7, I will present the study findings on how the contemporary 

Nepali youth have constructed community participation based on their lived experiences 

and practices. 

6.1. Different forms of youth participation during the crisis 

Initially, the interpretation of youth engagement during the crisis revolved around 

the self-initiated (organic) form of community participation; and many 

people/organizations reported youth participation as a spontaneous form of participation in 

the aftermath of earthquake (Devkota, Doberstein, & Nepal, 2016; Rai, 2015; and UNFPA, 
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2015). Although Nepali youth’s community participation in 2015 was a result of the 

unprecedented crisis in local communities, there were subtle differences in terms of the 

way youth engaged in the communities. Based on youth’s sharing about how and when 

they started to engage in local community, what kind of skills/support they had from 

family, peers, community, and institutions during their engagement or in what ways they 

were motivated/collaborated or associated with different social institutions during the 

crisis, I categorized youth participation into two dichotomous categories: self-initiated 

(organic)/mobilized, and institution led/non-institution led forms of participation. These 

two different sets of participation emerged from collected data as discussed below:   

a) Self-initiated (organic) forms of participation 

While asking about when and how they started to participate in the community, two 

mutually exclusive forms of participation, mainly self-initiated (organic) and mobilized 

forms evolved from the data.  Seven research participants answered their engagement was 

a self-led act that emerged immediately after the earthquake specifically to rescue 

community people. According to them, it occurred organically without any previous 

experience or influence from others. The way young people engaged in the community, 

despite any disaster-related trainings or experiences beforehand in the community, meant 

that youth emerged as an alternative to the slow response of Nepal government during the 

crisis. In addition, individual youth from all walks of life emerged to engage in the 

community during the crisis. The spontaneous decision to participate and intellectual role 

of youth during the crisis helped us categorize this form of Nepali youth participation as a 

self-led engagement. For example, one participant who had just started a restaurant 
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business in Kathmandu talked about how he spontaneously engaged in community work 

during the 2015 crisis:  

Before the earthquake, I was totally disengaged from community work…I was 

inspired to engage in community work only after the earthquake. During Madhesh 

Andolan3, I witnessed people blaming each other on social media- mainly 

complaining about Madhesi leaders for not addressing the basic needs of 

community people.... After witnessing people’s sufferings during the crisis, I was 

strongly connected with them. Then onwards, I realized my responsibilities towards 

the community, especially when I met a few families who were living under 

poverty. After collecting resources for those families, my community involvement 

started. (Chandra)  

Similarly, another participant who owned a nightclub and was working as a 

professional Disc Jockey (DJ) before engaging in community work, talked about how he 

accidentally got involved in community work during the crisis:   

On Friday night, a couple of my friends were arrested and taken to the Basantapur 

(name of a local place) police station. The next day, they called me from the police 

station asking for help. I was at the police station and when I was about to sign as 

 

 

3 During earthquake, Nepal was in the process of writing a new constitution from the 2nd Constitutional 

Assembly (CA). Right after the earthquake, the major political parties agreed to draft constitutional in fast 

track without addressing the historic discontent of Madhesi people (ethnic people of Plain Land).  Madhesh 

Andolan (Movement) was a protest led by the Madhesi-based political parties in response to the promulgation 

of a new constitution by the Constitutional Assembly members in 2015 and for not addressing Madhesi 

people’s initially agreed demands. This protest ended with a 6 months long blockade at the southern border 

and ethnic-geography based polarization in Nepal.  
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a guarantor, the earthquake occurred. We all started to panic, and I ran to an open 

space with the other policemen. Initially, I thought it was a small one, but I realized 

the scale of the earthquake when I saw people running for help.....During the 

earthquake, one incident really struck my mind. I saw a woman, who was running, 

carrying a baby on her back and asking for help. I assisted in carrying her baby. 

When we reached Bir hospital (a public hospital) holding her baby on my back, I 

could feel stiffness in her baby’s hand. It was a heartbreaking experience for me 

when I saw the baby’s hand totally dropped near the hospital gate. However, I 

handed that baby to the doctor for treatment. When I heard about the death of that 

baby later, I felt sad. This incident made me rethink my role, especially my 

responsibility to save people’s lives. Then onwards, I started to work in a hospital 

mainly assisting earthquake victims. Initially, I volunteered at the hospital to 

transfer earthquake victims from ambulances to hospital beds or managed food and 

drinking water during their stay, even if I had to spend my own savings. That’s how 

I started to engage (in community services). 

Apart from personal trauma during the crisis, the unprecedented experiences of 

some youth serving others had not only deepened their bonding with the community 

people, but also transcended their professional and personal interests for the community 

good. I found some youth still engaging in various self-led social programs in the 

communities not only in the aftermath of the earthquake but also during the COVID crisis.  

b) Mobilized participation 

Within the first set of questions on when and how they started community, the other 

sub-form of participation opposite to the self-led that emerged from this research data was 
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mobilized forms of youth participation. When young people engaged in the community 

with past experiences or with an influence from family members/peers, informal groups, 

or by formal organizations/institutions to participate in the community, it was categorized 

as a mobilized form of participation. There were around 29 youth who were motivated and 

mobilized  either by the surrounding people or by local organizations to engage in 

community during the crisis. Most of them had either received various community 

engagement-related trainings or had previous experiences such as generating resources for 

the community. For example, Ganesh recalled his involvement in the local community as 

a volunteer due to community-based disaster preparedness training from the Nepal Red 

Cross Society (NRCS) for local youth.  

I was fortunate enough to receive disaster-related training from Nepal Red Cross 

Society (NRCS) before engaging in the community as a volunteer.….We (including 

his NRCS volunteers) engaged in different community activities and worked as a 

team.  During the earthquake, some people had trouble in removing personal 

belongings from the debris and we helped in those situations. We even rescued one 

person after 11 days, which was extraordinary…We helped many community 

people specially to remove their belongings. Later, I went to deliver relief materials 

in a couple of places. 

Sakar, who started a social enterprise as a social entrepreneur, explained about his 

early engagement in the community and how his initial engagement in the community 

guided him to social entrepreneurship.  
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Before this (social entrepreneurship), I used to work as a youth activist. Now, I 

work for both an NGO (We Inspire Nepal) and a local community organization 

(Change Bhaktapur). Change Bhaktapur (a local community-based organization) 

focuses on youth empowerment, and I was involved in a youth empowerment 

campaign in Bhaktapur. 

Unlike in self-initiated form of participation, I found that most of the Nepali youth were 

mobilized by the local community or social organizations. Since this form of participation 

not only helped them to develop skills but also offered various opportunities to gain 

experiences in community work. Therefore, most people were involved in this form during 

the crisis.  

c) Institution-led youth participation 

While asking about what kind of skills/support they had from family, peers, 

community and institutions during their engagement or in what ways they collaborated or 

associated with different social institutions during the crisis, another two distinct but 

mutually exclusive forms of participation that evolved from the data was institution-led 

youth participation. The institutional form of participation was more centered around the 

affiliation and associations of youth in the process of their engagement. From the study 

data, I found that some youth under government or non-government institutions’ guidance 

were actively involved in the community during the earthquake. Since most government 

and international organizations started to center their programs around community 

rebuilding, youth had ample opportunities to engage in association with such organizations 

for community services. Out of 36 youth, 22 were working under government or non-
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governmental organizations to participate in community activities. According to Aarati, “ 

For five years, I was involved in one of the projects funded by the  World Wildlife Fund 

(WWF).... My volunteering work in the community started after working on their 

project…During the earthquake, I worked in different communities and schools. I taught 

different types of life skills courses in public schools.” From the collected data, I found 

that most participation was driven by institution-led engagement, especially in the 

aftermath of the earthquake. According to Dipen, a local institution led youth program 

facilitated him to engage in the community: 

After graduating from my high school, I joined a city volunteer program of Lalitpur 

Metropolitan City. Then, I participated in a volunteer program training at 

Environment Camps for Conservation (ECCA- a local NGO) which not only 

allowed me to learn community engagement skills but also helped to apply those 

skills to serve the community people of Nepal. My volunteerism journey started 

with such kind of training and experience.  

 Like the restoration of democracy in the 1990s brought the growth of NGO-led 

youth participation in Nepal (Ulvila and Hossain, 2002; and Shrestha and Jenkins, 2019), 

the 2015 earthquake also facilitated the surge of  disaster related NGO led development 

and institution-led participation in the community during the crisis (Which I will discuss 

in detail in section 6.3.3.i).  

d) Non-institution led youth participation 

As mentioned above, based on what kind of skills/support youth had from family, 

peers, community and institutions during their engagement or in what ways they 

collaborated or associated with different social institutions during the crisis, another sub-
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form that emerged from collected data was non-institution led youth participation. During 

our study, I found that some youth were neither affiliated nor associated with any 

organizations but were participating in community activities actively. Around 14 youth 

were engaging in the community without any institutional support or affiliations for their 

engagement. Due to their non-associational engagement in the community, I categorized 

this kind of participation as non-institution-led youth participation. For example, Rachita, 

being a volunteer for an organization, mentioned other youth who were participating in the 

community without any affiliation or association with social institutions. She said that  

There were some youth who were not related to any organizations, but they were 

helping the trained ones...They were more driven by the human instincts like 

helping/saving people’s lives rather than working for any organisation’s goals or 

serving as per institutional plan during the crisis. 

 Similarly, one participant who started serving community people at the public 

hospital site talked about how his informal post on social media for help brought youth to 

engage in their social initiative at the hospital setting after the crisis. According to him 

On the night of the earthquake, I posted a message on Facebook asking for help at 

Bir Hospital (a public hospital). We needed a few more volunteers to serve food to 

doctors who were working for the whole day. Many youth appreciated our 

initiatives on social media. On the next day, when they saw our posts on social 

media for help, many young volunteers came to join us in our efforts.  
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The most interesting findings for me from this form of youth participation was that 

Nepali youth were actively engaged in the community saving lives of people or filling 

resource gaps but without any set of skills (formal trainings) related to community work or 

any legitimate institutional affiliation or support. Generally, forms of participation shift 

from non-institutional to institutional forms. However, the trend of youth participation in 

this study moved the other way, which was fascinating to witness. (I will discuss in-details 

in the next discussion chapter about this emerging trend of working in a non-institution led 

form of participation).  

To sum up, these two dichotomous forms of youth participation (self-

initiated/mobilized and institution led/non-institution led) highlighted how young people 

started to participate in the community during the crisis. With the rapid changes in social 

actors and structures over the period in the aftermath of the earthquake, mainly youth’s 

experiences related to community work due to NGOs and GOs presence in the local 

community, it has certainly created difficulties to categorize the nature of youth 

participation in discrete forms or in those dichotomies. Over the period of research, I found 

changes in their original forms of participation which I have presented in the next section.  

6.2.  Dynamic forms of Nepali youth participation and its hybrid practices over the 

period  

As mentioned earlier in the literature about the dynamics of youth participation in 

the community (Vakaoti, 2017), this study also found that the two dichotomous (self-

led/mobilized and institution-led/non-institution-led) forms of Nepali youth participation 

practices during the crisis. With the new experiences and changes in the skills, resources 
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and social institutions, Nepali youth’s participation forms not only overlapped over the 

period but also became dynamic and hybrid in nature. While analyzing these mutually 

exclusive forms of participation, I not only found four hybrid forms of participation but 

also noticed the commonalities and differences among these modes of youth participation 

and its interchanges/integration over the period. Thus, I divided these two dichotomies into 

four hybrid forms of participation practices and  into four major quadrants to present how 

those self-initiated/mobilized and institution led/non-institution led youth participation 

changed and integrated over the period in the local situation as presented in the figure 

below.  

 

Self-initiated/Non-institution led 

• Self-driven or situation ignited,  

• No community participation 

experience before the earthquake,  

• Participating in community without an 

affiliation to any formal institution,  

• Involving in community without any  

kind of institutional support or assistant            

Mobilized/Institution led 

• Institution driven/ignited,  

• Community participation experience 

before the earthquake,  

• Participating in community with an 

affiliation to a formal institution,  

• Involved in community with 

institutional support or assistant 

Self-initiated/Institution led 

• Self-driven or situation ignited 

• No community participation 

experience before the earthquake,  

• Participating in community with an 

affiliation to a formal institution,  

• Involving in community with 

institutional support or assistant           

Institution led 

Self-initiated/Organic            

Non-institution led 

Mobilized/Non-institution led 

• Family members/peers or local 

informal groups driven/ignited,  

• Community participation experience 

before the earthquake,  

• Participating in community without 

any affiliation to any formal 

institution,  

• Involved in community without any 

kind of institutional support or 

assistant 

Mobilized 

Figure 6: A dynamic forms of youth participation 
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a) Self-initiated and non-institution led participation: 

After reviewing collected data, focusing on the pattern of youth participation over 

the years, I found that five young participants started their community engagement just to 

lend hands during the urgent need. Later, despite any institutional support or affiliation, 

these youth continued their involvement in the community by forming an informal group. 

Although they were not affiliated with any social institutions, they continued their 

community work in an informal way. I along with my co-researchers, categorized this form 

of engagement as self-initiated and non-institution led. Most people who were categorized 

into this quadrant had collaborated with local people or communities in a non-institutional 

way - mostly working together with community people by using their own local skills and 

resources, as Manish stated:  

Many monuments like Dharahara4, and Gaddhi Baithak5 were reconstructed using 

international funds from different organizations and embassies. Whereas 

Kasthamandap6 was ignored by the government and other organizations (due to the 

conflict between the government and locals over the process of rebuilding the 

historical site). So, we decided to rebuild Kasthamandap with the help of local 

 

 

4 Dharahara: a nine-storey old tower in Kathmandu 
5 Gaddhi Baithak a neoclassic building for meeting in Royal Place of Basantapur Darbar Square 
6 Kasthamandap or Maru Satta is a historically and culturally significant ancient three-storage wooden 

pavilion built around the 7th century using a single tree. Kasthamandap literally means “Wooden Pavilion - 

Kastha (Wood) and Mandapa (Pavilion)”. Locals used this ancient space for multiple purposes mainly as a 

temple for special religious ceremony and known as the first community center for visitors to shelter during 

their travel in Kathmandu. Nepal’s capital city “Kathmandu” derives its name from this temple .   
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community people. Due to such kind of experiences, I not only started to volunteer 

in the community but also to engage in social activism. 

Similarly, Niket (a young freelancer professional photographer) talked about how 

social platforms that evolved during the crisisv such as the Nepal Photo Project. He said 

the social platform allowed youth like him to post live images of heritage sites as well as 

youth’s voluntary works around the community to aware people about the current situation. 

He further claimed that regular contributions from young photographers on social media 

created a space for people to talk and share and about ongoing volunteer work.   

 Youth who started their community participation in this hybrid form were still 

actively participating in community affairs even after four years of their involvement. They 

were working on various self-initiated social works from generating awareness of social 

and environmental issues to rescuing trafficked children and women from abroad but in a 

non-institutionalized way. One of the interesting findings was that almost all people who 

fell into this quadrant were still participating in community work independently.  

b) Self-initiated and institution led participation 

The second dynamic form of youth participation that emerged from the data was 

self-initiated and institutional-led youth participation. I found two youth who participated 

in the community spontaneously, but with some kind of institutional support or assistance 

during their community participation. Over the period, these youth were either representing 

organizations such as (non)government organizations while engaging in the community or 

had received financial or material support from those organizations for their participation 
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in the community. In this hybrid form, I found that participants initially engaged with an 

intention to work in the community without any institutional representation; they later 

became (N)GO volunteers from their own self-led initiatives in the community.  

Initially, I didn't have any plans to work on a (community development) project. 

This was my first time even thought it was not my field of work. Professionally, I 

work in the hospitality sector, and I have been working abroad for around 6-7 years. 

During the earthquake, I just came back to spend my holiday. (After the earthquake) 

I left my job because I felt that community was in dire need of human resources 

especially youth to rescue people from the crisis. My local friends and I worked 

together not only to rescue people but also to develop community programs on our 

own expenses. We conducted several school programs for children in collaboration 

with the ward (office).…After joining Societas Socialis (SOS) (a registered 

children’s organization), we started to organize camps for children aged (2-10) 

during the emergency period.…Right now, we have established Jagruk Samaj 

Sindupalchowk Nepal (Literally means “Awaken Society”- a registered local 

NGO) to work in the community. (Bikash) 

Although youth in this quadrant were initially engaged in community activities 

especially for rescuing or distributing relief materials, their participation under local 

institutions was more structured and driven by institutional goals. As I mentioned in the 

earlier chapter 5 about my co-researchers, Radha explained about how she moved from 

self-led initiatives to institution-led community activities over a period of time, “As I said 

earlier, I didn’t have any volunteer experience before the earthquake. I started to engage in 
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the community only after the earthquake….Then after, I joined various organizations, 

namely Tuki Sang Sunkoshi,…Red Cross Society Nepal (RCSN) to rebuild community 

schools and homes.”  

Analyzing this hybrid form of participation, especially youth falling into this 

category, I found that most of them were inactive in the community at the moment of study, 

either due to completion of projects or due to the limited resources in the community. There 

were a few other factors that led them to discontinue their participation in the community 

which I will elaborate in-depth in the next section (6.4) of this chapter.   

c) Mobilized but non-institution led participation 

The third hybrid form of youth participation that emerged from the study data was 

mobilized and non-institution-led youth participation. Around nine young people fell into 

this quadrant. I found that most young people who were in this quadrant were still engaged 

in community activities but without representing any formal institutions. Although, they 

participated in community with an influence from their peers or had an opportunity to be a 

part of various trainings/sensitization programs of formal organizations related to the 

earthquake preparedness, I noted that it just played a catalyst role in their community 

participation.  

For example, many youths who received trainings or support related to earthquake 

preparedness or other social issues from NGOs like Nepal Red Cross Society (NRCS) had 

been mobilized either as volunteers such as social mobilizers for certain a period by those 

organizations before the  earthquake. Based on these kinds of participation trajectories, I 

categorized one of the quadrants as mobilized and non-institution-led participation. One of 
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the urban youth who was initially trained by the NRCS talked about his friends’ 

involvement with him in community work. 

 (After the earthquake) I called my friends to join me in my community initiative.... 

Initially, there were around 20 people that I reached out to on that day, but only 8-

10 people showed up. My friends were working in different sectors. I asked one of 

my friends who was a civil engineer by profession, to manage a few construction 

tools and equipment, including safety helmets and gloves….Our group managed 

the necessary items that we needed for rescuing people during the crisis. Then we 

started to search for trapped people and food items from damaged homes that could 

be used for the coming days….We kept removing debris and searching for trapped 

people from one home to another. (Ashok)  

As Ashok described, there was a commonality in mobilized youth who had 

trainings or experiences in advance and who could influence other youth to engage in 

community without much support from formal institutions. As I mentioned above, most 

youth who fall into this quadrant started to engage in community with influence either from 

their peers or social institutions. Although, they were mobilized by peers or associated with 

institutions in the early phase of their community participation, the only difference was that 

they were currently participating in the community without any formal representation to 

organizations or groups.  

As a result, youth belonging to this quadrant shared some of the key challenges they 

faced in terms of applying their know-how knowledge in the community or generating 
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local resources for community development. One responded, who is also the founder of a 

community-based disaster management group within his community shared that  

The name of our group is Community Disaster Management Ward 9. Being a part 

of this group (informal), community work sometimes becomes a burden because 

we must handle people’s grievances while working in the community (with limited 

resources).  

Being a member of a non-institutional group, he further expressed that it was hard 

for young people like them to materialize and to act on those community people’s demands. 

I will discuss in-detail about youth’s burden of participation and its impact in chapter (7.3). 

I found that youth in this quadrant, without any affiliation or representation of formal 

institutions for their community participation, were prouder to engage in community-based 

initiatives than those who were mobilized in an affiliation with institutions. For example, 

one of the participations proudly recalled their local efforts without any external support 

or funds.   

We neither take money from any organizations, nor do we seek any kind of help 

from outsiders. Due to regular contributions from community people, we were able 

to manage resources for our community initiatives.  

 

During my interaction with participants, I found most of them wanted to dissociate 

from local NGOs programs because of corruption and misuse of resources/power by these 

organizations.  
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Even though association with social organizations provides security and legitimacy to their 

initiatives, most participants in this quadrant felt proud to participate without any 

institutional led support or affiliation due to such kind of NGOs malpractices.  

d) Mobilised and institution led participation 

The fourth hybrid form of youth participation that emerged from study data was 

mobilized and institutional-led youth participation. There were around 20 participants who 

engaged in the community with direct support and guidance from peers and different 

institutions such as government, non-government organizations and educational 

institutions, and continued their engagement with an affiliation to those organizations. 

According to one of our male participants, 

Nepal Red Cross Society (NRCS) had a pilot project related to the disaster. I think 

it was the first project that focused on disaster management. My friends and I came 

up with a plan to conduct disaster preparedness training in our community. 

According to the plan, we trained many youth in our community. There were some 

volunteers in our community working for other causes, but I think it was a unique 

program that prepared youth for disaster-related volunteerism. (Naresh)  

Participants in this quadrant reported that government or other non-government 

organizations’ programs played an important role in their mobilized and institutional forms 

of participation in the community. For example, Ramita talked about how her early 

involvement in NGO activities inspired her to continue her community work by associating 

with various organizations: 
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I started my volunteer work in "Nyayik Sansar or The World in Justice" (a 

registered nongovernmental organization). The organization has a fellowship 

program for youth like me. I was paired with other foreign volunteers to work in 

the local community  and I volunteered in that organization for 10 months..….Later, 

I worked for Restless (a registered nongovernmental organization) conducting 

programs like Gender Based Violence training and other mobilization-related 

classes. 

Most young people who fall into this quadrant (mobilized and/or institution led 

participation) were either social science students such as General Social Workers or those 

who had been associated with NGOs or other institutions while they were working in the 

community.  

 To sum-up, although most of contemporary youth’s participation falls into these 

four multidimensional but hybrid forms of participation, I found the self-initiated and non-

institutional ways of youth participation was promising in terms of the sustainability of 

their involvement. Despite a few reservations and acknowledging the impact of self-

initiated/non-institutional forms of participation, co-researchers agreed that self-initiated 

participation in a non-institutionalized form of participation was continued in the 

community. Unlike institutionalized forms of engagement, the issues of accountability and 

legitimacy remained pertinent in hybrid forms. But I found that the individual’s self-

interest in serving people pushed this form of practice. The complexities of these multi-

dimensional forms of youth participation and the burden of participation in youth will help 

to clarify the question related to the sustainability of such forms of practices, which I will 

discuss in-detail in chapter 8. 
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6.3. Nepali youth participation: factors that inspired youth to participate 

The previous section presented the nature of youth community participation, arguing 

that youth participation is multidimensional and dynamic in nature. This section of this 

study examines the key factors that motivated young people to participate in community 

work, particularly in the post-disaster context. Three major factors that emerged related to 

participation were youth identity and sense of belonging, early exposure to community 

work, and new social spaces during crisis. 

6.3.1. Identity and sense of belonging 

Nepal, with various geographical settings from the plain land to the high Himalayas, 

multicultural practices and identities, and languages, not only depicts the diversity in 

Nepali communities but also exhibits the persistence of the Nepali people to live in diverse 

conditions maintaining their own identity and cultural practices. Like in any diverse 

community, Nepal’s socio-cultural and political practices are also centered around building 

or sustaining particular socio-cultural, ethnic and geographical identity and sense of 

belonging as Bista (1990) and Fisher (2007) talked about the priority of “afno manche” 

(own people first) in their books.  The growing indigeneity movement or discourse on 

identity and belonging among Nepalis to maintain their status and dominance over local 

resources, as Gellner (2011) argued, has further deepened discourse on identity and 

belonging in Nepal and Nepali politics. In such situations, it was interesting to see how the 

prevailing discourse on identities and belonging based on ethnicity or geographic location 

has influenced contemporary Nepali youth to participate in their local communities.  

During the data analysis, ethnic or geographical location-based identity and sense of 

belonging had greater influence on some youth to engage in various communities during 
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the crisis, which answered the research question centered around motivation factors for 

youth community participation. In addition, the ability of youth to identify  with any 

community or feel belonging to any community beyond a particular ethnicity or geographic 

location-based identity and belonging equally contributed to their engagement in diverse 

communities.  

As Gellner (2011) states, the emerging discourse on identity in Nepali politics has 

produced a  discrete and conflicting version of identity associated with ethnic groups or 

geographic regions.  The study found that some youth who identified themselves as 

belonging to a certain ethnic group such as Newari youth, were seen active in the 

community to sustain their communal ethnic identity and belonging even during the crisis. 

For example, Ashok who introduced himself as a Newar7 youth explained his reason for 

engaging in the community.  

I believe my (ethnic) identity was the key reason for participating in community 

work. All the work I did in the aftermath of the earthquake was because of my 

ethnic identity. From my perspective, losing culture and society means losing your 

own identity. My ethnic identity helped me to understand - who I am and where I 

belong. I wanted to save my community and culture so that future generations will 

be able to know themselves and continue these practices…..It’s all because of my 

ethnic identity I am participating in community work. 

 

 

7 Newar: one of the ethnic groups of Kathmandu valley, Nepal 
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Like Ashok, Dipen, who was also from Newar community, spoke about the 

influence of a traditional social institution such as a Guthi system for his community 

engagement. He believed that it was an individual responsibility to engage in such a system 

being a Newar. According to him, “I belong to Newar community, so it is mandatory to 

participate in various cultural activities (festivals) of Guthi”. Most of my co-researchers 

and participants recognized the role of such ethnic based social institutions like Guthi 

system within the Newar community, which not only pass traditional values and practices 

to young people but also engage youth in communal activities.  

Similarly, Naresh who also belongs to the Newar community, elaborated that he 

had to perform community duties like his father, which includes participating in various 

religious, social welfare and cultural functions of the community. According to him,  

We had Sana Guthi  (a group) which is largely focused on managing funerals and 

death-related rituals and cremation ceremonies. There are other Guthis that works 

on other community issues, and people like us have to work voluntarily.  

 One of the respondents cited a recent protest against the Nepal government on the 

amended Guthi Bill8 (literally means “Trust” Bill). Although it was a political movement, 

 

 

8 On June 9, 2019, Nepali youth came out spontaneously to join a protect against a new Guthi bill which was 

centered around nationalizing lands of Guthi (local community trusts of Newar- an indigenous group) in the 

name of conserving heritage. According to Guthi members, the Nepal government drafted the new bill 

without understanding the importance of Guthi for local Newar and in coordination with the land mafia to 

acquire Guthi land. Most youth participated in the series of protests to overturn the new bill. Later, 

Government was forced to withdraw the Guthi bill  from the parliament after a series of intense protests from 

the local community people including Nepali youth (Chitrakar, 2019; Satyal, 2019; and Pradhan, 2020). 
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he was using it as an example to illustrate how ethnic based identity and belonging were 

deeply rooted among generations and how it had influenced contemporary youth to engage 

in community affairs.  

We could use the recent protest against the Nepal government on the newly 

amended Guthi Bill at Maitighar (name of an open space in Kathmandu which is 

largely used to protest) as an example. It was a good example of Newar youth 

volunteerism. They came because they had the spirit of working for the cause. It is 

in our culture to participate (in community affairs)…We do think about our career, 

but our culture (ethnic identity) matters equally, and it is always in our minds. 

As Ashok said, most research participants agreed that the path to community 

participation was largely associated with ethnic based identity and belonging. During this 

study, most co-researchers, mainly Rishan, Sachita, Pranil, and Aarika, affirmed that they 

were also influenced by ethnic identity and belonging for their participation in the 

community. 

Within the theme, socio-cultural and geographic location-based identity and 

belonging contributed equally to youth engagement in community. Historically, spatial 

variations of languages and ways of living within Nepali communities have nourished 

geographic location-based identity and belonging (Bennett, et al; 2008 and Khanal, 2019).  

The way political tension escalated based on ethnicity and regional identities at the national 

level such as Maoist insurgency or Pahadi-Madhesi (people living in plain land and hilly 

regions) conflict (as mentioned in index 3 – Madhesh movement), it has further manifested 

geographic location-based attachment and identity among Nepali people.  I found youth 
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aspirations for engaging in their own locality were common in both rural and urban youth 

during the crisis. According to Rachita, who was working away from home before the 

earthquake, that sense of attachment to a place was a factor in her involvement in the local 

community. She said  

(During the crisis) we think about our own place first, then only other places. Since 

the core area of Kirtipur city was not much damaged, I went to Gamcha (a newly 

developed neighborhood within Kirtipur). I had a feeling of doing something 

(within Kirtipur). From the very beginning, I was driven by this sentiment....I think 

it's like a love for my own place. 

Similarly, some rural youth identified themselves as members of certain localities 

and talked about feelings of attachment to their locality, and how it has influenced them to 

participate in local community activities. For example, a local club member who returned 

to Gorkha after living a few years in Kathmandu confirmed that “ I really wanted to be a 

part of this club (a local youth club in Gorkha). It was in my own place, so I think I need 

to do something for my own village.”  

 During this study, I found a kind of subtle competition among youth who positioned 

themselves into a specific geographical setting, specifically in Gorkha, Kathmandu, and 

Lalitpur. For example, in a CI workshop, one of the co-researchers who interviewed a youth 

from her nearby neighborhood affirmed how a competitive attitude among youth from 

different neighborhoods influenced each to engage actively in community initiatives. 

According to her,  

Within Kirtpur (an ancient city which is densely populated with Newar ethnic 

groups), we were geographically divided into 3 neighborhoods, mainly Kirtipur, 
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Panga, and Naga. Although my informant didn’t point out explicitly about the 

competition among those geographically closed neighborhoods to become an 

exemplary neighborhood, his answers were centered around portraying his 

neighborhood (Panga) as the best neighbourhood within Kirtipur. He asked me 

about the ongoing volunteer work in Kirtipur (in my community) in a sarcastic way. 

So, I felt that there was a kind of subtle competition among neighborhoods to be 

the best, including in volunteerism. Historically, there was a competition among 

these neighborhoods to become the best. So, there is always struggle among these 

communities in Kirtipur; and Panga always tries to portray as an exemplary among 

the rest.  

While analyzing co-researchers’ experiences as a residence of Kirtipur and as an 

interviewer of local youth from her own neighborhood, it was worthwhile to note how this 

sense of identities and belongingness based on geographic neighborhoods ignited their 

participation in their respective community. Although there was generational competition 

among communities, I did not find any explicit practices of harming each other or 

degenerating the volunteerism spirit of other community’s youth. The competition was 

more centered around earning pride among cities through greater engagement in the 

community.  

Within the identity and sense of belonging theme, on contrary to rigid designations 

based on ethnicity or geographic location, I found fluid identities among contemporary 

youth being Nepali motivated them to engage in diverse community. In this study, I found 

that some youth who didn’t confine or associate themselves with any specific ethnic or 

geographic identity and belonging, were actively working in diverse communities with this 
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sense of identity and belonging. The capacity of present youth to engage in disparate 

communities with broader identities and sense of belonging was another key factor for their 

participation in ethnically, geographically, and linguistically diverse communities of 

Nepal. For example, Rajip, who belongs to Newar community of Sindhupalchowk but had 

been serving in Tamang Community (ethnic groups) and Dalit Communities (so called 

untouchable groups) of rural parts of Sindhupalchowk.  

 Similarly, Kishor, one of the research participants from Gorkha, talked about how 

his fluid and cosmopolitan identity and belonging not only helped to associate himself with 

other communities like Dalit (so called untouchable groups) and Chepangs (nomadic group 

of Nepal) but also motivated to participate in their community affairs. Although he belongs 

to a Brahmin family (ranked as a higher in the Hindu-caste hierarchy) of Gorkha, he served 

in different geographic regions and with diverse ethnic groups such as rebuilding Gurung 

(an ethnic group) communities in Lamjung (in the hilly region) after the 2015 earthquake 

or working in Chepang community in Chitwan (in the plain region of Nepal). In this study, 

I found that ethnic, geographic and cosmopolitan identities and belonging of youth equally 

motivated youth to engage actively in diverse communities of Nepal.  

6.3.2. Early exposure to community work of family members and peers 

The second notable factor that motivated youth to participate in the community was 

their early exposure to community work. Participants in this study discussed how their 

early experience with family members’ and peers’ community works had influenced them 

to engage in community.  Most participants, including co-researchers revealed that their 
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earlier involvement or exposure with socially active family and peer groups had a greater 

impact on their present community participation.  

On the one hand, some youth considered their early exposure to their family 

members’ social initiatives as a key factor for their community participation. For example, 

Sachita, who was acquainted with her grandfather’s involvement in communities, felt that 

her early exposure to her maternal grandfather’s legacy of community initiatives was a key 

reason for her involvement in the community. She mentioned that she never had a chance 

to meet him but grew up listening to his work in the community during her childhood. She 

recalled the influence of those stories which had boosted her interest in community work.  

Most of my bedtime stories were related to my grandparents’ community 

engagement. I grew up in my maternal uncle’s home, and my maternal 

grandfather’s stories related to community work inspired me to engage in the 

community. I didn’t have a chance to meet him in-person, but the stories related to 

his contribution to the community were recited to me as bedtime stories from my 

parents, which remained in my mind forever. That really triggered me to work in 

the community. My parents used to say that people will also remember me forever 

like my grandfather if I work for the community. (CI workshop 6)  

Analyzing my research data, it was interesting to note that earlier exposure to 

socially engaged family members had a greater impact on youth, which not only helped to 

foster youth’s interest in community participation, but also aspired youth to sustain their 

family legacy. Some youth recalled their early childhood experience in schools that led to 

a foundation for their community engagement. For example, Dipen remembered his initial 
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participation in school, especially engaging in school club activities which  facilitated him 

to participate in community activities.  

From my childhood, I liked to watch, participate in, and direct drama. In school, I 

was involved in a school nature club where I learned many social skills and had a 

chance to engage with other peers…..Since I was involved in different kinds of 

community work from my childhood days, it really helped me to engage (in 

community work) in the later days. (Dipen) 

Like Dipen, Panil, who was brought up in the rural parts of Nepal, presented how 

his early exposure to the global icons during an inter-school event had inspired him to 

engage in community work.  

“On the occasion of 50 years of Sir Edmund Hillary and Tenzing Norgay’s 

successful expedition to Mt. Everest, Nepal government and the British Embassy 

jointly organized a national painting competition to mark that day. My friend and I 

were selected for that competition...... For the first time, we came to Kathmandu 

city (from Janakpur  to capital city) to participate in that competition and had a 

chance to meet Sir Edmund Hillary.....When I met him, I shared about my journey 

of participating painting competition. Meeting and sharing personal experiences 

with such a big icon really motivated me to do something like him.” (Workshop 7)  

On the other hand, some youth considered their early connections with peer groups 

as motivating for their engagement in the community. Whether it’s Southern Ontarian 

young girls of Canada or African American Young Black Male of the United States, peer 
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groups played an important role in young people’s lives not only to cultivate an individual 

identity and solidarity, but also to influence each other for sustaining peer culture  

(Ferguson, 2000; and Pomerantz, and Raby, 2017). Like in the North American context, I 

found that Nepali youth’s association with peer groups had a profound influence on their 

personal lives as well as on their community participation. For example, Angelica, who 

was participating in FGD as a representative of her youth club, talked about how her friend 

influenced her to engage in a local club:  “My friend Mona was a part of this club. She told 

me to join the club because there were many things that I could do, such as participating in 

music or dance programs. This is how I came here (joined the local club) and got involved 

(in the club activities).”   

Similarly, Dipen, who led a process for networking two nature clubs of public 

schools from different regions of Nepal, explained about how exchange of one peer group’s 

social initiatives and experiences aspired other youth to engage in community work. 

Recalling his own field visit experience with nature club members of a public school, he 

said,   

During a field visit of students from a public school of Dolkha9 to a public school 

of Jhapa10, they came to know about the representation of nature club members in 

the school management; and their role in managing the school’s amenities such as 

washroom, a sick room with beds and some medicines for girls to use during their 

 

 

9 a small town on the northern- eastern border with China 
10 a large city on the southeastern border with India 



112 

 

menstrual period cycle. Students from Dolakha school, specifically nature club 

members learned about these initiatives and within a week of their returning from 

the field trip, they installed a similar set-up in their school. (Dipen) 

In this study, I found that early exposure of youth to peers’ initiatives attracted them 

to participate in community affairs. Interesting, some female youth engagement was largely 

possible due to their peers’ companionship and support. However, their struggle for 

engagement not only depicted the existing gender inequalities in Nepalis homes and 

communities but also reflected the level of freedom female youth had for their active 

involvement in the community (In next section, I have discussed about gender inequality 

and its impact on female youth participation). For example, Sumitra, who worked for a 

youth organization for many years, recalled how her friends’ company in her early 

involvement in the community facilitated her to be involved in a youth-led organization: 

I was not directly associated with AYON (Association of Youth Organizations 

Nepal) before, but I knew a couple of friends working in AYON. My friend and I 

participated in a training related to earthquake preparedness. After that training, I 

was actively involved in AYON. We went to Sindhuli for rebuilding houses which 

were damaged during the 2015 earthquake.  

It was interesting finding that youth’s early experiences with family and peer 

groups played an important role not only in beginning community engagement but also in 

continuing their community initiatives.  
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6.3.3. Emerging new social spaces  

The third factor that motivated youth to engage in community was the emergence 

of new social spaces (physical as well as virtual spaces) in the community during the crisis. 

Whether in the 1934 earthquake or the 1948 Cholera epidemic, many social groups evolved 

in local communities of Nepal such as “Bhukampa Sewa Dal” (literally means – 

Earthquake Service Team) or volunteer service groups to serve Nepalis during the crisis 

(Messerschmidt, Yadama & Silwal, 2008). Similarly, many forms of social spaces emerged 

organically during the 2015 crisis, which had influenced many youth from all walks of life 

to engage in community. While analyzing research data, I found that the organically 

evolved social spaces mainly a) expansion of social spaces in the times of crisis and b) a 

rise of digital social spaces (social media) were the key factors for Nepali youth’s 

participation in the community. 

i. Post-earthquake situation as new social spaces for crisis  

Despite the negative impact of earthquake in communities, many scholars consider 

that disaster brings “windows of opportunity” (Bradshaw, 2013, p.154) and  creates space 

for vulnerable people such as women to disrupt the established social and cultural practices 

(Bradshaw, 2013; and Horton, 2012). As O’Neill (2016) argues that the failure of Nepal’s 

political leaders and democratic institutions to mobilize youth in the post-conflict period 

has opened a new space within the political realm for youth to engage in various alternative 

activism. Similarly, in this study, I found that the unprecedented situation after the massive 

2015 earthquake created a new and broad social space for Nepali youth to participate in 

community affairs. Like in earlier crises, such as the 1934 earthquake or the 1948 cholera 



114 

 

epidemic, the 2015 earthquake not only brought youth attention to mitigate the crisis but 

also created a new ground for them to participate actively in community work.  

For many youth, the 2015 earthquake was the first particular situation that they had 

been witnessing, particularly in terms of the socio-cultural and physical damage that natural 

disasters have created. In addition, the urgent needs of communities like rescue and relief 

distribution in the historic crisis led many Nepali youth to engage in the community. This 

newly evolved situation not only created an opportunity for youth to reconnect with local 

communities, but also provided a new space for youth to work in the community after the 

earthquake. For example, one of the participants from Janakpur, Chandra - who belongs to 

an affluent family and owned a restaurant in Kathmandu - said that natural disasters like 

earthquake in 2015 and Terai (Plain region of Nepal) flood in 2016 created a situation for 

youth like him to engage in the community. Although his socio-economic status, 

specifically his family’s affluence, to some extent allowed him to work for the community, 

he talked about how his initial attempts to help a few homeless young people during the 

crisis turned him from a restaurant owner to a community worker.  

Initially, I used my own resources from the restaurant to help (some people in need). 

Later, we also collected some relief materials from various places of Kathmandu 

and send to affected areas. I also offered jobs to some youth who were in vulnerable 

situation due to the earthquake...In 2016 Terai (plain land) Flooding, we started a 

campaign #saptarifloods2016. After a series of such crises, I turned my restaurant 

into a warehouse for storing relief materials. (Chandra) 
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Likewise, Manish, who had never been in community work before, decided to 

engage in community work after the crisis. He said that “I volunteered because I thought it 

was the right thing to do at that time.” Similarly, Rajip, who was also an earthquake 

survivor, considered how the social situation helped him to generate altruistic behavior in 

youth and ultimately to be involved in community work.  

Many people died during the earthquake and the crisis caused people to help each 

other. If I am walking around and see someone suffering, I could not walk away 

from that situation.  As a person you sympathized with the one who suffered. That’s 

why (I think) the earthquake had brought a lot of changes in our attitudes…..After 

the earthquake, youth were out there (in the community) to help anyone who was 

in-need. (Rajip)  

In addition, it is worthwhile to note that although the earthquake played an 

important role in terms of creating a new space for youth and motivating them to engage, 

the newly evolving spaces due to the growth of NGOs initiatives had further expanded the 

horizon of youth engagement from a limited locality to diverse communities. For example, 

one respondent, who was a program coordinator of a private social work college, noted that 

the expansion of community participation space due to the earthquake had increased the 

demand for institution-led engagement, to some extent paid volunteers. In addition, he 

believed that some youth were motivated not only to participate in volunteer work, but also 

to pursue their career in social work studies. According to him,   
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After the earthquake, students joining social work and psychology courses rose 

significantly. The disaster opened a scope for these fields (social work profession).  

The demand for professional social workers rose in the post disaster. As a result, 

there was a significant increase in admissions in the social work program. 

The demand for professional social workers or even volunteers emerged due to the 

growth of NGO-led social initiatives in communities during the crisis. Many studies related 

to Nepal’s earthquake response concluded that there was an exponential growth of 

(International) Non-Governmental Organizations (I/NGOs) in highly affected districts, for 

example, establishment of 300 new NGOs in Gorkha districts; and 100s of NGOs/INGOs 

in Sindupalchowk right after the earthquake (Ojha, Baldry & Shrestha, 2017; and The Asia 

Foundation, 2015). Observing rebuilding projects during my field visit and analyzing 

research data; I found that there was an exponential growth in (I)NGOs driven community 

rebuilding programs and youth mobilizations in the community after the earthquake. As a 

result, NGOs were equally contributing to expand the social space which ultimately 

provides a platform for youth to be mobilized in community affairs. Some research 

participants of this study, like Ganesh identified NGOs driven social space as a key factor 

for their engagement in the community.  

I am fortunate enough to receive disaster preparedness related trainings from the 

Nepal Red Cross Society for my involvement in the community.(Ganesh) 

 Although youth have criticized (International) Non-Government Organizations 

(INGOs) and their practices in communities, especially after the earthquake (which I will 

discuss in the next chapter), I found that around 22 research participants were somehow 
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involved in social spaces created by NGOs. Research participants who started their 

community involvement either as NGOs’ volunteers, or as interns in I/NGOs or just as a 

trainee of I/NGO in the process of implementing community-based preparedness program 

mentioned about the influence of these NGOs led social spaces for their community 

participation. According to Shanti, one of the research participants who was actively 

involvement in NGO-driven community work, the acknowledgement of youth volunteers 

and legitimacy of their initiative within the NGO-led social space was also a key factor for 

their actively involvement in the community.  She said that  

Our partnership (Himalayan Climate Initiative-HCI) with the government really 

helped HCI volunteers to reach at the rural places. Since we had a national ID card 

for each volunteer and an official government logo on each relief material made 

volunteer mobilization and relief distribution easy. (Shanti) 

In a nutshell, the emerging new spaces in an adverse situation, such as a natural disaster, 

created an enabling environment for youth to participate in community affairs. In addition, 

the surge of resources and support from various NGOs had further facilitated youth 

engagement in the community.   

ii. Rise of digital (virtual) spaces  

Another key factor within the emerging new social space theme that motivated 

youth to participate in the community was the rapid growth of digital (virtual) space in 

Nepal. The easy accessibility of internet and mobile phones, the popularity of social media 

and the growth of its users, mainly Facebook and Instagram, had created a new virtual 
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social space in Nepal. For example, while analyzing 5 Instagram and Facebook pages 

related to earthquake and volunteer namely Kathmandu Earthquake Volunteers, National 

Volunteer program, Nepal Earthquake Volunteer, Nepal Photo Project and Rescue Nepal, 

around 49,000 youth were at least connected to one of the social media pages. In addition, 

wide usages of social media during the crisis, specifically for calling, messaging, or 

uploading pictures related to community needs had escalated youth’s active engagement in 

both public and virtual spaces.  

Being an earthquake survivor, in my personal experience also, social media, mainly 

Facebook was a very useful space to update about my personal situation, such as marking 

oneself safe during an earthquake. While analyzing social media data, I found that this 

virtual space was not limited to update personal status during natural disaster, but also to 

share about their community efforts among peer groups. In a way, it helped to connect like-

minded youth to engage in specific community projects.  As a result, within the short period 

of time, numerous Facebook group pages and Instagram accounts related to the earthquake 

were launched such as Rescue Nepalese (25k+ members), Nepal Photo Project (9k+ 

members),National Volunteer Program (7k+ members) to update about the unprecedented 

situation of the local community. These newly created digital spaces became a key factor 

for many youth to engage in community. For example, Rajip, being a regular social media 

user, considered that any post or constructive feedbacks on social media influenced youth 

like him to engage actively in community work or to promote community work by 

connecting with other likeminded youth. According to him 

I started to post (about volunteer need) on Facebook and got a good response…We 

had almost 71 people on our team.  All of them were young and energetic. During 
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the crisis, social media played an important role in connecting with each other. It 

made us rethink about how we could help people in need if we united. Social Media 

motivated many youth (to engage in social activities). 

 Like Rajip, Sakar also recalled the power of virtual space, specifically social media 

platforms, for influencing and connecting youth with local communities. He experienced 

that  

We posted a call for volunteers on Facebook on the third day of our community 

initiation. And, in a few days later, we had almost closed to a hundred volunteers. 

People who had no experience in social work also showed up. 

Similarly, Shanti noted that the youth attraction towards virtual space played an 

important role to regenerate youth community participation especially during crisis. 

According to her, “In those days, social media was really helpful in disseminating our 

events. We also introduced social media campaigns such as weekly challenge such as 100 

days challenge (on reduce, reuse, recycle related campaign).” Based on her own 

experience, she concluded that virtual space played a vital role in terms of creating an 

interactive environment for youth to engage in both social and virtual spaces. In the same 

way, Sudin elaborated about how virtual space helped him to bring youth volunteers for 

involving in social causes. He said:  

During our volunteer work at Bir Hospital (a public hospital), we created a 

Facebook page to update people about our work. People started to praise our work 

on our social media page and around 16000 new young people joined us within a 

couple of days to volunteer for the same cause. 
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Analyzing the data, I found that most research participants were using virtual space 

not only as a medium to connect virtually but also to participate in community activities 

such as raising funds and resources for the community. For example, Chandra, who was 

actively engaging in saving a life of a migrant worker in Qatar’s jail, asserted that “I have 

raised more than $45,000 (CAN) through Facebook page for saving a life of poor Nepali 

migrant worker who was facing death penalty in Qatar for killing his own colleague from 

Pakistan. I collected money to pay blood money to victim’s family in Pakistan.”  

In this study, I found that this newly evolved digital space, especially social media, 

had influenced many youth to engage in community during the disaster. During my study, 

I realized that the interest of my co-researchers to communicate in a Facebook group by 

creating a Facebook page of PAR depicted the active involvement of the contemporary 

Nepali youth in the social media.  

To sum up the key factors that motivated young people to participate in the 

community, I identified three major factors from the collected data; firstly, youth’s multiple 

identities and belonging based on ethnicity and geographic location in diverse 

communities. Although ethnicity and geographic location-based identities and belonging 

to some extent prevails in youth’s community participation, the evolving extended forms 

of identities and sense of belonging among contemporary youth was one of the key factors 

for their participation in diverse communities of Nepal. 

Secondly, the early exposure and lived experiences of youth to community work 

through family members’ and peers’ engagement in the community had to the same extent 

influenced youth to engage in the community. Nepali youth living with multi-generational 

family members from the early days not only had an early exposure or experience to 
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participate in community activities but also had an influence to follow the older 

generation’s legacy. In addition, youth’s continuous connections with peer groups in close 

neighborhoods or schools increased the possibility of their engagement in the community. 

Finally, the newly evolved social spaces in the community due to the disaster, donors and 

digital changes (mainly social media) motivated Nepali youth for the active participation 

in both virtual and non-virtual communities. Overall, the emergence of new social spaces 

mainly due to disaster, donor and digital-led social changes in the aftermath of the 

earthquake had significantly motivated youth to get involved in the community. From the 

study data, these are the major factors that influenced youth to participate in community. 

In the next section (6.4), I examine the reasons behind youth disengagement from 

community work in the post-disaster context.  

6.4. Leaving passion behind: reasons for youth disengagement from the community 

work 

As things began to return to normal life after the earthquake, some youth who were 

episodically engaged in the community lending their helping hands to others during the 

crisis returned to their regular work. But other youth, who were passionately engaged in 

community work and intended to engage actively in the aftermath of the earthquake, had 

other reasons for their disengagement in the community. In answering the third research 

question related to reasons behind passionately engaged youth’s disengagement in 

communities, I found four major reasons behind youth discontinuation of community 

participation in the post-disaster context. In addition, it helped to understand the current 

situation of youth engaging in community work; and, more importantly, to identify the key 

challenges of contemporary youth related to their community participation. From my data 
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analysis, four key sub-themes emerged related to the youth community disengagement: a) 

poor socio-economic status; b) gender-based inequalities; c) unsustainable and tokenistic 

ways of youth mobilization, and d) extensive youth out-migration from communities for 

employment and education.  

a) Poor socio-economic status 

One of the key reasons for the youth disengagement from the community related to 

the socio-economic status of youth and their families. In both political and non-political 

participation, socio-economic status plays an important role in people’s participation in 

communities (Gaby, 2017; and Verba, Schlozman, Brandy & Nie, 1993). Most Nepali 

youth who participated in this study were living with their parents or family members; 

therefore, their participation in the community was directly associated with 

parents/families’ socio-economic classes. Apart from a couple of research participants, I 

found that most youth were still depended on their parents to follow their passions, such as 

serving community people or contributing to community work. Due to high socio-

economic status, I found only 5 young people, belonging to affluent families and 

continuously receiving financial support from their parents, were able to continue their 

community engagement.  

The rest of the research participants (31) including some co-researchers who belong 

to a lower middle-income family (as the World Bank categorized for family with annual 

earning $1,036 to $4,045)  were either engaged episodically or disengaged completely from 

the community work in the post-disaster context. One of the participants, Chandra, who 

was from an affluent family, believed that youth discontinued community work because of 
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their poor socio-economic situation- an inability to receive support from family members 

unlike him.  According to him, 

My family (economic) background is also good, and I regularly receive financial 

support from them. My younger brother is in the US, and he also supported me 

whenever I needed…Sometimes, people helped me to buy necessary items such as 

air tickets if I needed to go abroad. Family support is very important (for doing 

volunteer work). 

Similarly, Sudin, an urban-middle class youth, who discontinued his community 

participation said that 

I haven’t focused much on engaging in community work at this moment. I am not 

interested in community work at present. If I engaged myself (in community work) 

than the first thing that might come to my mind would be related to money…… I 

don’t think I will be able to impact or contribute to the community until and unless 

I have a successful project with a decent amount of income. 

Likewise, Rajip explained his reason for discontinuing his community work in the 

present context. He said, 

These days, youth need money for their day-to-day survival. I somehow managed 

to study (in college), but I am still struggling to put food on the table. How could 

we work for society when we were unable to take care of ourselves? We need 
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financial stability, especially money for continuing our social work. We could not 

work on an empty stomach. 

Again, Sudin, based on his own experience, pointed out the socio-economic 

challenges associated with youth community participation.  

The main reason my group Hami Nepal11 (literally means “We for Nepal”) 

remained dormant after a year of active involvement during the disaster was 

because I could not afford expenses. So, I could not help anyone. To help anyone, 

you need money. To be honest, you cannot fill the hungry stomach with sympathy 

only. In every stage of life, you need money. During earthquake relief work, I spent 

all my savings. So, I had to do something first for my living before thinking about 

funding for my volunteer group - Hami Nepal. 

Although most research participants were willing to participate in community 

affairs, they revealed that they were unable to engage actively as expected due to the socio-

economic situation of their families. As a result, most of them, despite their interests to 

serve community people, faced challenges from family members and friends for following 

their passion to serve the community. For example, Manish talked about grievances from 

 

 

11 Hami Nepal- an unregistered youth group which was formed during the 2015 earthquake while serving in 

a public hospital to assist medical personnel in managing crisis. Many youth voluntarily joined this group 

after a call on the Facebook for the added support in the hospital. Presently, this group is registered in 2020 

and actively working in collaboration with several public health institutions to manage the COVID crisis in 

Nepal.  
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his family members for his active participation in the community, “I saw a lot of friends 

being inactive (in community work)…My family also scolded me for involving myself 

actively in the community. They (family members) always try to convince me to priorities 

my financial situation first.”  

 

Family pressure for maintaining socio-economic status before community 

engagement was not only limited within the middle-class family or lower class but also 

applied in youth who were from an upper-class family. For example, Chandra, who owned 

two businesses and belonged to an economically secure family, also encountered subtle 

pressure like other research participants from family and friends for continuing his 

engagement. Even though Chandra was socio-economically in a good position, he had to 

negotiate with his family and friends for continuing his engagement.  

I have established a business with my school friends and working part-time at the 

moment. At the very beginning, I had made an agreement with my business partners 

that I should be allowed to work as a social worker. I also had an understanding 

with my family. I have asked them not to expect much from me regarding earnings. 

I have said that I will earn to an extent which will be enough to fulfill the basic 

needs of my family. (Chandra) 

 

In conclusion, most participants from both poor and rich families considered that 

their socio-economic status of family matters in their continuation of community 

participation. The participants further reaffirmed the ability of individual to handle family 
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pressure in terms of sustaining SES while engage in community determines their longevity 

of community participations.  

b) Gender-based inequalities   

Another key reason for youth disengagement from the community was gender-based 

inequalities in the Nepali community. Although Nepal has made some progress towards 

reducing gender-based inequalities by adopting a new gender-sensitive policy with the 

promulgation of a new constitution in 2015, these gains were limited to policy papers 

without much impact on local practices. A recent study by Thapa and Patharanarkul (2019) 

on gender inclusiveness in disaster risk governance found that the majority of community 

people, specifically female, were unaware of unequal power relations and access to 

resources. Yet the existing gender-specific power differences within families and 

communities created fertile ground for the resurgence of control over females including 

female youth in the community. In this study also, the prevalence of gender-based 

inequalities among youth emerged as one of the major reasons for discontinuation of 

female youth community engagement. For example, despite our (including my co-

researchers) intention to have gender-balanced participation in my research, we were 

unable to have an equal gender  representation in this research. Overall, I had only nine 

female participations out of 36 youth even though I and my co-researchers tried to have 

equal representation and voices in our research.  

While exploring the reasons for having few female participants in this study, most 

co-researchers agreed that gender-based inequality was the key reason not only for limited 

participation of women in the community but also for the discontinuation of actively 
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engaged female youth. Most female co-researchers presented their struggle as a female as 

relevant to their involvement in the community. For instance, one of my female co-

researchers Sachita – being born and raised in the capital city of Nepal -  talked about her 

own struggle within the family to get involve in community work even during the 

earthquake. As mentioned earlier in her reflection section in chapter 5, she spoke about her 

struggle as a woman to get permission from her parents and asking strategically to 

participate in remote communities of Nepal. Many female participants experienced a 

similar kind of struggle within the family, as a result, their community participation was 

either limited or periodic comparing to male youth.  

One of the female co-researchers, even as an active social worker and working for 

many years in the community, commented about the additional stress and mistrust towards 

women like her for staying away from home during their relief work. Citing her own 

frustration with mandatory reporting to her parents about her travel outside the home, 

including field visits for this research, she said that “till today, my mother keeps asking 

about my travel (she often had to update about her travel)”. Similarly, one female 

participant, Shanti, who coordinated the national level voluntary programs of an NGO 

during the crisis mentioned about the unequal representation of female youth in rescue and 

relief distribution works due to restrictions and challenges from family. Based on her own 

experience, she indicated about how Nepali family push female youth subtly to comply 

with hegemonic and patriarchal structures and tried to restrict them from community 

engagement.   
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It’s tough for female Nepali youth. For instant, during earthquake, when we (being 

a staff of NGO) mobilized youth, male youth were always ready to engage. When 

we asked female youth, they replied that they need to ask their parents first or 

require parents’ permission to get involved in the community. It was definitely 

difficult for women comparing to men. During my initial days also, my parents 

used to call me every day around 5 pm. (Shanti) 

For male youth research participations, on the other hand, I found that there was no 

such kind of restriction, especially from family members, to get involved in community 

work. They could easily travel wherever they wanted.  Although youth have higher 

possibility of long-term participation, male youth who were actively engaged in 

community also encountered other forms of challenges due to patriarchal beliefs and social 

practices in the Nepali communities. For example, Nepali family’s expectation from male 

youth to act as a breadwinner in the family from the early days resulted in social and 

economic pressure to generate decent income (such as moving abroad for work or engaging 

in monetary benefit activities) despite their interest in serving community people. As a 

result, many male youth emigrated from rural communities of Nepal, which not only 

produced unequal population distribution in the local community, but also created an 

additional burden on the remaining female youth in the community. These kinds of socially 

constructed gender-based inequalities led to both men’s and women’s disengagement from 

the community.  

From my data, I also found that many young women discontinued their engagement 

in the community due to gender-based violence and discrimination in the community. For 
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example, Radha, who had discontinued her community work, spoke about her experience 

as a female youth working in a community organization: “When I was working in a 

community organization, as a female, I faced harassment. That’s what discouraged me 

from working in the community.” To conclude, although there are differences in the types 

of inequality faced by male and female participants, both female and  male experienced 

gender inequalities during their community engagement, which ultimately restricted their 

active engagement in community affairs.  

c) Unsustainable and tokenistic ways of youth mobilization  

The third key reason for youth’s disengagement from the community was related 

to unsustainable and tokenistic ways of youth mobilization by social organizations in 

Nepal. With an aim of minimizing the risk associated with natural disaster by building 

Nepali community resilience to the disaster, various Disaster Risk Reduction (DRR) 

related programs were introduced at the local level by Nepal Government and other 

I/NGOs before the 2015 earthquake. Many DRR related programs such as Community 

Based Disaster Management were implemented, especially integrated in education and 

local development programs and targeting Nepali youth from local schools, youth clubs 

and the local community (Tuladhar, Yatabe, Dahal, and Bhandary, 2015). As I mentioned 

above, most youth who were trained by the implementation of NRCS’ DRR programs, 

were later mobilized as social mobilizers or volunteers by GOs and I/NGOs during the 

2015 earthquake. It was evident that the 2015 earthquake had not only increased the youth 

centric community rebuilding projects of NGOs and GOs in Nepal but also created a new 

space for youth to engage in community as discussed above. Therefore, most of the post-

disaster community development initiatives of GOs/NGOs were centered around youth 
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mobilization like in the National Youth Policy of Nepal.  

During this study, I found that various local and national organizations including 

government and (I)NGOs were mobilizing youth under various social titles such as “Social 

Mobilizers” by National Society for Earthquake Technology (NSET) (NSET, 2018), as 

“Youth Volunteers/Members” of Junior/Youth Red Cross Circles by Nepal Red Cross 

Society (NRCS, 2017), or as “National Volunteers” under a joint initiative led by Nepal 

Government, National planning commission, National Development Volunteers Services 

and Himalayan Climate Initiatives (HCI, 2016), but largely as a token. As I mentioned 

above in 6.3.3, GOs/NGOs have certainly created a platform for Nepali youth to engage in 

the community during the crisis. However, youth centric projects and mobilization 

practices in the aftermath of the earthquake were unsustainable and lacked youth ownership 

in this participation process. As a result, it remained as a token participation. Most of the 

co-researchers agreed that youth who were interested in working in communities 

discontinued their community engagement due to social institutions’ poor handling and 

unsustainable mobilization practices of youth volunteers at the local level.  

In one of the CI workshops, Pranil, who was leading a youth led organization, 

criticized  I/NGOs’ youth mobilization strategies amid the crisis. He considered that 

I/NGOs’ youth volunteer mobilization practices, specifically providing certain 

remuneration and facilities, had escalated youth expectation from other local NGOs which 

ultimately lead to unhealthy youth volunteer practices at the local level. Thus, he concluded 

that the unsustainable and tokenistic ways of youth volunteer mobilization practices of 

international organizations were the major reason for the discontinuation of some local 

youth’s community participation.  
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  Most research participants, who had experienced maltreatment from social 

organizations, were not only critical about NGO-led youth mobilizations but also spoke 

about how such institution-led youth mobilization had demotivated them to engage in local 

communities. For example, Aarika shared about her engagement experience in an 

organization during the CI workshop. 

I also worked for an organization funded by Italians. At first, our organization head 

(Nepali) asked me and my friends to help him in developing an innovative proposal, 

and we assisted him to the best of our capacity. When donors came to visit our 

office, the head presented without acknowledging our contribution…. Even when 

the donors asked us to join the photo session, we were restricted from joining. He 

didn’t even allow us to talk to them.  

 Due to these kinds of marginalizing, discouraging, and demoralizing practices from 

a local organization towards youth volunteers, research participants like Aarika 

discontinued their community work for a certain period. According to Sachita, “youth were 

kept in volunteer positions only to fulfill organizational objectives, and without any reward 

or opportunity for their contribution. As a result, most of the volunteers were unsatisfied 

and had a negative feeling towards volunteerism and community work”. She further 

elaborated that limited exposure and acknowledgement, and lack of forward linkages of 

actively engaged youth in the local community were some other key reasons within 

organizational practices for youth’s discontinuation from community work. In contrast to 

Sachita, Aarati disclosed her own experience about the flaws in youth mobilization. She 

said that favoritism and preferences for own people (aafno mache) practices within the 
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social institutions, especially in the process of mobilization, further discouraged youth from 

community engagement. According to her 

A few young people were always favorable while working in the field. The 

organization is a youth-led organization; however, the executive body treats us 

unfairly. They hardly provide equal opportunities and facilities to all. 

 Similarly, Ram stated about the Nepal government’s bias youth mobilization 

practices in his interview, and how it led to discontinuation of youth community 

participation. According to him, government programs were largely influenced by political 

parties and their supporters, and hardly supported other youth who were engaged without 

any political affiliation. He stated about how non-partisan youth were demoralized and 

disengaged from the community.  

One trend was that youth who were politically influenced or who were working for 

political party leaders, were receiving continuous support from their political party 

and leaders. As a result, those youth ( partisan youth) blindly obeyed their leader’s 

commands and worked accordingly in the community. Another trend was that 

youth who had been working in the community without any political support were 

frustrated. The government was unable to create a platform for non-partisan youths. 

As a result, the government could not stop the growing disengagement of non-

partisan youth. Bringing those non-partisan youth into community work through 

government channels was entirely absent. A person might be doing well in an 
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organization, but after some time he or she disappeared completely. And we could 

never find him/her. (Ram) 

 A common conclusion of research participants was that government and non-

government organizations were able to attract Nepali youth in the early stages of 

community work, especially during a crisis. However, they failed to retain those youth who 

were interested as well as experienced in community work. Being a field coordinator of a 

social work program at a private college, Ram claimed that “youth participation was slowly 

decreasing because there were no specific youth-focused mobilization campaigns from the 

government side…There is no such government initiative like youth volunteer programs 

in  the country.” During my study, I found that there were a few joint initiatives by the 

government and other NGOs such as the National Volunteer Programs in the community. 

However, I found that the majority of research participants were unaware of those 

government-led initiatives in the aftermath of the earthquake. For example, Aarati’s 

statement about government-led initiatives depicts youth ignorance about such programs.  

Nepal government never created a platform for youth to get involved in the 

community and recently the government is just complaining about young people 

going abroad. Actually, the government failed to provide a proper platform to 

mobilize youth power. (Aarati) 

 Although some youth were unaware of such institution led initiatives for 

community engagement, some youth had a different story to share about his involved in 

local government led youth engagement program. According to Gaurav, who had a chance 
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to work at a Metropolitan City Office as a volunteer, shared his reason for discontinuing 

volunteer work after engaging in a couple of city programs.  According to him,  

I don’t know what was on my mind when I worked in the Metropolitan City office 

as a volunteer with my friend. While working there, we had a bad experience; as a 

result, my friend and I both left the program. Although city office staff said that 

they work for the community, it didn’t reflect on their actions. One day when my 

friend and I went to the office, we were suddenly assigned to a random work. They 

asked us to prepare for a photo exhibition program to mark a special day - may be 

earthquake day or something else- I forgot. Anyway, our duty was to display special 

day-related pictures to city dwellers. We had to manage (without any plan).  We 

didn’t have a clue about what we were doing and were even unaware of whose 

pictures we were using. But we were pressurized to organize it. We felt like we 

were just being misused by city staff. 

 In the study process, one of the most important findings was that young people’s 

aspiration to engage in community or to be mobilized in community work was largely 

demoralized by government and non-government organizations’ tokenistic and 

unsustainable way of youth volunteer mobilizations practices. As a result, some Nepali 

youth disassociate from community engagement despite their passion for serving 

community people.  

d) Extensive youth migration for opportunities 

 The final reason that emerged from the data on youth disengagement from the 

community was related to the youth’s extensive migration for opportunities.  In 2017, 



135 

 

354,098 Nepali youth migrated abroad for work and around 67226 for study (MOEST, 

2017; and MOLESS, 2020).  Around 1600 Nepali youth are leaving Nepal per day (ILO, 

2021). As a result, most urban and rural communities constitute a larger number of either 

an aging population or young children. Most of research participants, based on their own 

experience, namely Rishan, Aarika, Pranil, Rambabu and Sachita, affirmed that the 

growing trend of youth outmigration for both work and study was the key reason for 

youth’s discontinuation from community participation. For example, one young migrant 

worker, who had just returned from abroad, talked about the emerging social challenges in 

Sindupalchowk due to the shortage of the youth population. He revealed that most of his 

friends had discontinued their community work because they started to prepare for going 

abroad for better opportunity. According to him  

Most of my friends were either living abroad or in Kathmandu. Only a few involved 

in their own local business……Nowadays, we only find older generations and 

children in our village. Most youths left the villages and country for better 

opportunities. 

 Despite their interest in community work, I found that some of my co-researchers 

discontinued their community participation for similar reasons. For example, Radha, who 

was actively involved in the local community after the earthquake, moved to Kathmandu, 

leaving family and community for better opportunities and presently planning to apply for 

abroad studies.   

 Most of the young people who participated in the community during the crisis were 

either educated or interested in doing something for the community. However, limited 

opportunities to sustain and balance their personal and professional lives made some youth 
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migrate from their local communities, which ultimately discontinued their community 

initiatives.  

Presently, most of the volunteers were busy with their own personal stuff 

(financially or academically securing personal life). Some volunteers were busy 

with their studies, and some with their work....Most of them who worked as 

volunteers during the crisis were in Australia now. (Sudin) 

As mentioned above, my research participants who were actively working in local 

communities in Gorkha and Sindupalchowk, had similar remarks to illustrate the local 

situation leading to youth disengagement. For example, Bikash said that “The situation (of 

the local community in the post-disaster context) was so bad that if I was given better 

opportunities, I would also move from here.” It is worthwhile to note how trained and 

active youth who were working in the community as social mobilizers/volunteers of 

I/NGOs or GOs during the crisis were also interested to leave their local community or 

migrating abroad. 

To sum up, there are four major reasons related to discontinuation of youth 

community participation that I found: a) socio-economic status of youth, b) gender-based 

inequalities, c) malpractices of youth mobilization practice, and d) extensive growth of 

youth migration for opportunities. Within those recognized reasons for youth 

discontinuation of community participation, I found that socio-economic status as well as 

social support from their families played an important role in terms of sustaining their 

community engagement. Youth with continuous support from their family and friends have 
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been actively engaged in the community, whereas other youth without strong socio-

economic status or support had to pause or discontinue their engagement in the community. 

Similarly, I found that social reproduction of gender division and inequality within 

the family and community discouraged many female youth from participating in the 

community. The discontinuation of female participation in community, not only placing 

female youth into a vulnerable situation for their long-term community participation but 

also disempowering female youth in terms of exercising their power and agency by 

engaging in community affairs.  

Likewise, I found that tokenistic and unsustainable youth volunteer mobilization 

practices by social institutions have further demoralized youth participation in the 

community. Some youth considered that they were used only as a means for achieving 

project goals rather than involving them in a meaningful way in community development. 

As a result, some Nepali youth discontinued their participation in community affairs 

despite their interest. In addition, the growth of youth migration for opportunities was 

found as one of the major reasons for the discontinuation of youth community participation. 

Rapid youth migration for various purposes not only depopulated youth from the local 

community but also disentangled youth from community participation, resulting in 

discontinuation of local youth’s participation in the community. These reasons that evolved 

from this study were the major ones. Other few reasons which I found important, but less 

loaded were political interference, and lack of recognition and acknowledgement of 

engaged youth from the government and local communities.  
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6.5. Chapter Summary 

This chapter answered the key research questions related to modes of youth 

participation and the reasons for youth (dis)engagement in the community. The findings 

suggested how youth’s engagement in the community during the crisis; how it changed 

over the period with resources, skills and affiliation; and which forms still existed in the 

community. As I mentioned earlier, some youth have dissociated themselves from 

community work with a return to the normalcy of people’s lives after the earthquake. But 

some youth’s participation changed over the period depending on their interest, socio-

economic status, passion for serving others, and lived experiences. Most participants 

preferred self-initiated and non-institutional modes of engagement for their future forms of 

participation. The findings further suggested that youth (dis)engagement in the community 

largely depended on many socio-economic situations and lived experiences of individuals. 

Only a few youth were actively engaged in community affairs despite their struggling to 

sustain a socio-economic situation. Most youth, who were vulnerable in terms of socio-

economic and gender factors were less likely engaged in the community.  In my next 

chapter, I will focus on how youth construct their participation based on their lived 

experiences.  
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Chapter 7: Conceptualizing participation in the community: Nepali 

youth perspectives 

In my previous chapters, I have clearly presented various hybrid forms of youth 

participation (self-initiated/mobilized/institution/non-institution led participation). In 

addition, I have talked about the key factors that led to youth’s (dis) engagement in the 

community after periodic involvement in the 2015 earthquake. In this chapter, I explored 

the final research question which is focused on the participants’ construction of community 

participation based on their own lived experiences. This chapter explores how Nepali youth 

with diverse forms of participation experiences were constructing their own community 

participation in the Nepali context. Moreover, I will focus on the common views of youth 

regarding their own participation in the community based on lived experience and social 

interaction with others during the inquiry process. Despite their differences in community 

participation practices, I found similarities in their construction of youth participation in 

the community. Based on their personal experiences, interpretation and responses to 

research questions as co-researchers/research participants, I found that three different ways 

of constructing their participation in the community by Nepali youth, mainly as a) 

Participation: as an opportunity to serve in the community; b) Participation: as a means for 

personal growth; and c) Participation: as a social burden. 

7.1. Participation: as an opportunity to serve in the community  

 In Nepal, most youth grew up reading the poem “A Grasscutter” by Bhanu 

Bhakta. As I mentioned in Chapter 1, this poem is centered around the sudden surge of  

aspiration in Bhanu Bhakta’s life to create a momentary legacy like a grass cutter by 
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serving people  in the community. In common discussion and dialogue with research 

participants, I found similar aspirations among some youth who constructed community 

participation as an opportunity to serve community people. The act of devoting oneself to 

community service at least once during the crisis was a primary focus for many youth 

despite associated risk during community participation. For example, in our CI workshop, 

Aarika mentioned how youth in her community participated even in an adverse condition.  

Most youth including trained ones from the Red Cross Society Nepal, were 

involved in rescuing people and recovering dead bodies from the debris. Since there 

were limited refuge areas, some of them slept nearby the death bodies or on 

stretchers during rescue work.  

During the 2015 earthquake, many youths came out not only to refuge themselves 

in a safe space, but also to give back to the local community, primarily working as 

volunteers in the community. According to Sudin, who was leading a community service 

at Bir Hospital (a public hospital) during the crisis, found that many urban youth perceived 

their engagement as a lifetime opportunity for giving back to the community by serving 

people in need.  

Youth joined (his volunteer service initiatives at the public hospital) not just 

because they had spare time. They came here (in hospital) asking for volunteer 

work or thinking that they could serve (in this situation) which was not easy for 

many people in such a difficult situation. (Sudin) 
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Likewise, Rambabu, who was working in a highly affected rural area, 

Sindupalchowk mentioned about how the rural youth also involved themselves in 

community works. According to him, they were readily available for any kind of help 

during disasters.  

Even though the financial situation was not strong, local youth were ready to 

help….Some took on the responsibility of managing water and food. During a 

series of aftershocks, managing these basic resources to community people was a 

kind of challenging duty at that time.  

Similarly, some youth considered that participating in local community 

organizations was also a lifetime opportunity for them to give back to the community. One 

of the co-researchers, who was also working in a youth-led NGOs - AYON during the 2015 

earthquake, claimed that there was an exponential growth of episodic volunteerism in 

AYON. According to him, “youth were aware about the necessity of their engagement in 

communities, and I have witnessed that many youth started to contact organizations like 

AYON to contribute in community works during the crisis.”  

Although there was a difference in terms of their frequency of community 

participation among youth, I found a commonality in terms of conceptualizing their 

community participation. Some research participants believed that their community 

participation emanated from their inner feelings of “doing something for the community”. 

In other words, they considered that participating in the community meant giving 

something back to the community, whether it was a one-time contribution or on a regular 

basis. For example, Kishor, who was willing to hand over his club duty as president, said 
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that “I had a feeling that I had to do something for the community; that’s why I became 

president of a local club”.  

While some other research participants, like Radha who initially participated in a 

community without any plan, also conceptualized community participation as a way of 

giving back to the community. According to her “while working in the community, I slowly 

began to know the purpose of my life, what I need to do…..being youth, we have to 

contribute to our community development. And we have to teach the next generation about 

it (community work).” In conclusion, some youth perceived community participation 

during a crisis as a way of giving back to the community by serving needy people. Their 

momentarily engagement in the community is well echoed with the aspiration of 

Bhanubhakta (the poet) to leave a legacy by serving others.  

7.2. Participation: as a means for personal growth 

As I mentioned before, some Nepali youth were driven by the spirit of “do 

something for community” and they conceptualized their participation as a way of giving 

back to the community. Whereas a few Nepali youth constructed community participation 

beyond the spirit of doing something for the community. Based on research participants’ 

responses on community participation, I found that some youth interpreted community 

participation as a means for personal growth, mainly professional development in the name 

of community participation. 

In the process of understanding why youth conceptualize their participation in the 

community as a means for personal growth, I found two major reasons. Firstly, some 

Nepali youth who were studying social work or other related programs were thinking of 

pursuing their career in social services. They considered community participation as a tool 
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for their personal growth.  For example, my four co-researchers and other research 

participants who were studying social work affirmed that community participation for 

youth like them was a means for their professional growth. They pointed out that the 

growing demands of social workers in NGOs in the post-disaster context has changed 

youth’s perception towards community participation from altruistic service oriented to 

personal career development intention.  

Secondly, as discussed in chapter 6.3 about the emerging social spaces, the upsurge 

of I/NGOs in the post-disaster context created employment opportunities for youth, which 

led many youth to characterize community participation as a means for their career 

development. For example, Sakar   

A lot of youth came to work during an earthquake. Later, youth who continued to 

work in the community started to think about professional growth…. In 5-6 months, 

they wanted to be seen on public platforms or at least wanted to be known by a few 

people or have a good network with other people. That’s what they look for (while 

working in the community)….Youth were attracted to these types of platforms. If 

organizations were unable to provide such kind of networking opportunities or 

room for growth, today’s youth wouldn’t join those organizations.  

Similarly, Pranil who came to work in a youth-led community organization after 

the 2015 earthquake, confirmed that youth focused largely on certificates from 

organizations for their contribution to the community. These self-centric acknowledgement 

practices through community services not only shadowed youth’s altruistic services to the 

community, but also depicted their perception of community participation. He said “During 
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volunteer work, the most interesting thing was that everyone (youth volunteers) demanded 

a certificate for their participation. Around 4500 youth asked for certificates for their 

involvement.”  

Likewise, Sachita, who was also a social worker and actively engaged in NGOs, 

pointed out that the growing demands from (I)NGOs during the crisis. The uncertainties 

within social services as academic social workers made volunteers like her perceive 

community participation as a means to achieve personal goals. She said that “In the field 

of social work, most of the youth need to have some kind of portfolio to display (in a 

professional career)." It is worth noting that the requirement of particular experience being 

a social worker graduate, established a notion of community participation as a means of 

personal growth. Due to such kind of growing perception about youth community 

participation, youth like Rajip who was actively engaged in the community with public 

spirit faced allegations while working in the community. According to him,  

There were so many people who came and asked me about my income as a 

volunteer. I had to answer everyone that I didn’t earn a single penny for doing my 

volunteer work.  They told me that I was lying because I was a part of a million-

dollar project. I had to prove every time that I was not like other youth who worked 

in the community for an organization with certain incentives. (Rajip) 

During the CI workshop, co-researchers with social work degrees had a critical discussion 

around how to construct their own engagement in the community as an intern of a social 

work program in the community. It helped to some extent to clear out the differences 

between internship and volunteering in the Nepali context but still remained unanswered. 
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Despite the dilemma among a few youth to conceptualize their own participation, it was 

interesting to see how some youth constructed their institutional led engagement practices 

as a means of professional development (seeking for volunteer certificates or jobs) rather 

than a meaningful participation in the local community as a youth volunteer.  

7.3. Participation: as a social burden  

In the process of conceptualizing Nepali youth participation, it was interesting to 

note that some youth constructed their participation in the community as a social burden 

during the study. Most studies assert that youth, especially student unions, were actively 

engaged or being engaged in social and political movements, such as political rallies or 

protests against the price hike of daily products in Nepal (O’Neill, 2016; and Snellinger, 

2009). Due to the active engagement of youth in most social and political changes, youth 

participation in community was not only considered as useful resources but also became a 

norm in Nepali society. As a result, most research participants who were continuously 

involved in the community with/without organizational support considered their 

participation as a burden because of the normative expectations of Nepali communities and 

living up to that expectation in the post-disaster context. For example, Kishor, who was 

serving in a local club of Gorkha for the last 3 years as president, felt that  

I have contributed a lot to revive the club, producing new young members in the 

clubs. I have mixed feelings for my (time) investment in the community club. Now, 

I am thinking of reducing my community engagement, and contributing indirectly 

or engaging partially for just maintaining my social identity (as a social worker). I 

will prioritize less on my social life and more on my professional life. 
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During the CI workshop, one of the co-researchers (Pranil) also agreed with how 

Kishor constructed community engagement as a social fatigue. Although, he himself was 

living with multiple social responsibilities, it was interesting to see how he was using other 

people’s experiences to connect with his own perception about community participation in 

the CI workshop. According to him,  

A person who has been actively working in the community and known for his/her 

community work certainly had some kind of social pressure from the community 

for being a familiar volunteer. As a result, I think youth working in the community 

come across with this kind of feeling (social pressure). In addition, people also look 

upon local volunteers all the time, and that also creates an extra burden on youth 

who are actively engaged in the community. (Pranil) 

Similarly, Rachita called community participation a social burden because of her 

personal traumatic experience while volunteering in the community during the 2015 

earthquake.  

One of my American friends personally sent me some funds. It was equivalent to 

50-60 thousand Nepali rupees. I went to the nearby neighboring community in 

Kirtipur12  called Gamcha13 which was also badly affected by the earthquake, to use 

 

 

12 One of the ancient cities in the Kathmandu valley 
13 Name of a neighbourhood of Kirtipur city 
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that relief fund…I was clueless and didn’t know whom to contact. When I went 

there, I saw a group of people in the refugee area and asked a person who seemed 

to me like a leader in that group. I asked him what they needed at that particular 

time. He told me about the necessity of a tent, so we bought a few tents and 

distributed them in the community……After buying a few tents, I still had some 

money left, so I decided to buy some sports materials and story books for children 

from the remaining funds…..When I went there to distribute books, I had no idea 

about relief management. I had no information about the number of children there. 

I went there with 30-35 story books and randomly distributed them to kids.…... 

When I went back for the second time, a woman came near to me and shouted. She 

shouted at me for not giving her son a book. She said that her son cried a lot and 

was more traumatized than before for not having a book like his other friends. She 

asked me to manage a book, if I could, for her son……That event was like an eye-

opening for me. I understood, I shouldn't have worked emotionally. At least I 

should have collected some data before distribution….. Later, I gave a book to that 

boy, but after that event, I thought I wouldn't be involved in any kind of relief 

distribution work, especially handling relief funds. 

In addition, a few youth considered community participation a burden due to the 

regular interference of local political leaders on their initiatives and their continuous 

struggle to remain as non-partisan or involved in community beyond the local political 

realm. For example, Kishor explained about his struggle in managing local political leaders 

of Palungtar (one of the cities of Gorkha District) mainly leaders of Naya Shakti (literally 

means New Force Party), Nepali Congress Party and Nepal Maoist Party for organizing 
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community events such as a Mayor Cup football competition.  

 While working in the community, obviously, I had to work with them (people 

affiliated to political parties) on many occasions. But community people 

including local party leaders, always tagged me as an opponent of their political 

party.… When I worked with the Mayor of Palungtar Municipality for 

organizing various events specifically for the Mayor Cup in Palungtar, people 

started to consider me as a supporter of Nepali Congress party because the 

Mayor was from the Nepali Congress party. Similarly, when I collaborated 

with Deputy-Mayor of Palungtar Municipality for organizing other programs, 

I was again tagged as a Maoist Party cadre. I always faced problems while 

working in my community due to local political leaders. Although I am not 

affiliated to any political party, when I applied for grants (in the municipality) 

on behalf of my club, they started to tag me as a party members of opposition 

parties. Each party used to say that they had to look after “Aafno Manche” 

(own party people) first, then only our club. Although politicians didn’t say 

explicitly, but they were indirectly pushing me to be in mainstream politics. 

Unless I join any one of these parties, they won’t be granted my club with local 

funds.  (Kishor) 

Besides partisan politics in local community engagement, some participants 

considered their participation abiding with NGOs etiquette as an additional burden due to 

institutional boundaries while working in the community. For example, Sachita considered 

her participation in the community as a fatigue due to the ponderous bureaucracy of NGOs 

while working for the community in association with an NGO.  According to her,  
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If I managed expenses beyond the project budget, they won’t ask about how I 

managed additional budget for community work. However, if I returned surplus 

budget after the completion of the community project, they still questioned me 

about the interest on the surplus budget that was released to me. That should not be 

our problem. We were just implementing the project, but these kinds of financial 

nitty-gritty have created financial tension on social workers like us.( Sachita)  

Furthermore, the rise of corruption in (I)NGO-led community projects during the 

disaster further pushed into the realm of conceptualizing participation as a burden for those 

youth who are volunteering  with such institutions. According to Kainee (2017), there was 

wide misuse of raised funds by the (I)NGOs during the crisis such as Nepal Red Cross 

Society. Since most youth were mobilized by the (I)NGOs for facilitating in their disaster 

related projects, many community people doubted volunteers for their disengagement in 

mismanaging those resources. As a result, the phenomenon of declining trust among local 

communities and NGOs had generated negative impressions about NGOs work, especially 

youth volunteers who were supported by (I)NGOs, and highly motivated to participate in 

the community. For instance, Rambabu, who was volunteering for many (I)NGOs such as 

Oxfam, affirmed that “When you work (as a volunteer) for I/NGOs, village people doubt 

you a lot (as a corrupt)”. Therefore, some youth, participating in an institution led 

initiatives, considered community participation as a burden due to the necessity of 

additional efforts not only to rebuilding trust in their own community but also to justify 

their efforts as uncorrupted and selfless act.  
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7.4. Chapter Summary 

In answering the last research question related to youth’s conceptualization of 

participation in the community with their own lived experience, they constructed it 

differently depending on their situation. While applying PAR in this study, my research 

participants had a chance to reflect and contemplate on their ways of engagement in the 

community. A few youth conceptualized community participation as an opportunity to 

serve the community people. Similarly, some considered it as a means to develop 

professional skills, and a few conceptualized it as a social burden depending on individual 

situation. From the study data, this is how youth constructed their community participation 

in the Nepali context. In the next chapter, I will discuss major findings using key theories 

and concepts related to the literature on community engagement, Nepali youth community 

participation in the post-disaster context, and how Nepali youth’s community participation 

could be understood in the aftermath of the 2015 earthquake. The chapter concludes with 

a discussion of the limitations of the study, areas for future research and a brief summary. 
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Chapter 8: Discussion 

Most Nepali youth like me grew up learning Bhanubhakta’s poem on the 

Grasscutter’s Well, which tells a story of his aspiration of leaving a legacy by doing some 

altruistic work in the community like a grasscutter. Drawing on such early learning 

experience from schools and lived experience as a volunteer in the aftermath of the 2015 

earthquake, I would like to start my discussion chapter by revisiting those essential 

questions related to contemporary Nepali youth’s community engagement: how youth are 

engaging in community in the post disaster context, how their community participation 

changes over the period within different socio-cultural, gender, geographic and economic 

situations, and how they constructed their own community participation. To answer these 

overarching questions, my co-researchers and I attempted to capture Nepali youth’s 

participation experiences in the community through interviews, focus group discussions, 

social media analysis, field visits and critical reflective workshops. A series of biweekly 

workshops and field visits allowed us to share our learnings, as well as build our personal 

and professional relationships as a research team.  

The purpose of this chapter is to discuss the findings and deepen the analysis of the 

four key research questions answered in this study. My key objective of this study was to 

understand Nepali youth community participation in the post-disaster context based on 

their lived experiences and perspectives. Therefore, I applied Cornwall’s “situated 

practices” and Stammers’ “paradox of institutionalization” frameworks not only to discuss 

key findings but also to understand contemporary Nepali youth participation practices from 

a social constructionist perspective. As mentioned previously in chapter 3, the theoretical 

framework of social constructionism was used to explain Nepali youth social participation 
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based on research participations’ shared knowledge, experiences, and contexts. In addition, 

situated practice allowed us to capture the lived experience of youth participation in a 

particular space and provided an opportunity to relate with the actual political, social, 

cultural and historical particularities (Cornwall, 2002a and 2002b). Similarly, the paradox 

of institutionalization gave me a frame to analyze the key changes, particularly in social 

relationships and instrumental/effective dimensions of youth in due course of 

institutionalization of social initiatives (Stammers. 2009).   

In discussing the findings through these lenses, I argue that Nepali youth 

community participation was dynamic but equally episodic and complex; and largely 

remained as tokenistic endeavors of institutions over the period. In this chapter, firstly, I 

will discuss about the ways Nepali youth engaged in community in the post-disaster 

context; and explain how these multidimensional and dynamic forms of engagement are 

episodic and complex in nature.  

Secondly, I will examine Nepali youth’s community participation practices, 

especially in the post-disaster context, by using the notion of “situated practice” (Cornwall, 

2002a). I will question contemporary youth participation practices in Nepal, specifically to 

what extent these contemporary youth participation practices are youth-centric and 

meaningful. I will then discuss the cost of active participation in the community over the 

period and how the spirit of serving the community is becoming an inescapable burden for 

Nepal youth in the local context.  

Finally, I will describe how the institutionalization of youth engagement, 

specifically during the rise of international aid and disaster relief masks the initial 
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aspiration of youth “to do something for the community” as a volunteer by applying Neil 

Stammers’ “paradox of institutionalization” concept (2009). In conclusion, I will discuss 

how Nepali youth’s shift in participation forms from self-initiated/non-institutionalized to 

mobilized/institutionalized and again back to self-initiated/non-institutionalized forms of 

participation over the period is paradoxical.    

8.1. Beyond multidimensional forms: complexities of youth participation 

The first notable finding from this PAR study was that all of the co-researchers 

initially struggled to define their own forms of participation in the community during the 

study. When research participants were asked about their modes of engagement in the 

community, most conversation centered around their rescue and relief distribution work in 

different communities. My co-researchers and I explored in-depth how youth’s journey of 

participation started in the community and how their affiliation/disassociation with social 

institutions influenced their community participation. As mentioned in the finding chapter 

(6.3.3), the crisis in the community due to the 2015 earthquake created a situation14 in 

which youth had a chance to participate in community or continue their community work 

with or without institutional support. It is important to recognize that the unprecedented 

situation like the 2015 earthquake influenced most research participants, including 

 

 

14 A situation which I called it as a newly created social space by the earthquake (a historical particularities 

as Cornwall 2002 mentioned about making and creating space) 
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(in)experienced youth, to participate in various forms of community work, as mentioned 

in section 6.1.  

The way restoration of democracy in 1990s set a tone to involve youth in various 

projects and social initiatives of government and other non-government organizations 

including social and political institutions (Shrestha and Jenkins, 2019; and Ulvila and 

Hossain, 2002), similarly, the 2015 crisis unprecedently created a situation to engage youth 

in the community (Kainee, 2017).  Initially, in most official records, only mobilized and 

institutionalized forms of youth participation were presented. For example, NGO(s) and 

INGOs have often reported about youth taking part in their community initiatives and also 

the number of youth who were trained or mobilized by these organizations for social 

initiatives. Until now, discussion on the nature of youth participation in Nepal was to some 

extent limited to– a mobilized/institution-led participation; as a result, other forms of 

engagement over the period of crisis remained uncaptured.  

Although mobilized or institutionalized forms of participation prevailed in Nepali 

communities before the 2015 earthquake with the growth of NGOs, the self-initiated and 

non-institutional forms of participation are slowly emerging in the post-disaster situation. 

The findings (specifically section 6.2) tell us about the diverse and dynamic forms of 

Nepali youth’s participation, mainly a) self-initiated/institutionalized, b) 

mobilized/institutionalized c) self-initiated/non-institutionalized, and d) mobilized/non-

institutionalized forms of participation over the period. In the present research, 

participants’ discussions on their nature of community participation appeared in line with 

the classic categorization of participation and the degree of participation evident in both 
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Arnstein’s ladder of participation (Arnstein, 1969); and  Pretty’s “typology of 

participation” (Pretty, 1995) to some degree. However, the dynamic and multidimensional 

forms of youth participation in the process of rescuing and redistributing resources over 

the period challenged these tradition-unidirectional forms of participation, such as 

Anstein’s (1969) or Pretty’s (1995) characterization of participation. The interplay of self-

initiated, mobilized, institutionalized and non-institutionalized forms of participation in the 

post disaster context confirmed that Nepali youth participation was not only dynamic but 

complex in nature.  

As mentioned in the finding section 6.1 about forms of participation, the two 

dichotomous forms of participation in due course blended in such a way that there is an 

emergence of distinct but complex forms of youth participation. For example, this quote 

from the interview with Sudin, who described how he often considered his participation as 

self-initiated and non-institutionalized. But the way he was engaged with other youth over 

time reflected that his participation shifted towards mobilized and institutionalized forms 

of engagement. 

Initially, we created an informal group named the “I to We” group. After 6-8 

months, “Hami Nepal (literally means We for Nepal)” was established (but not 

officially registered)….After witnessing other NGO’s working modality, we 

thought of an organization that not only serves directly to community people by 

raising funds but also spends those funds in an efficient manner…I haven’t seen a 

single organization that works in this way. Most of the organizations or foundations 

misused raised funds specially for their administrative expenses. Therefore, we 
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registered Hami Nepal to demonstrate the possibility of using raised funds only on 

target populations and without spending a single rupee on administrative costs. 

Unlike Sudin, some youth who initially engaged in the community to lend their 

hands during the time of crisis either returned to their regular work with the restoration of 

the situation to normalcy or joined NGOs to participate in community affairs.  

As I mentioned before, the surge of disaster-related funds certainly promoted 

institution led/mobilized forms of youth participation in the community. However, youth 

participation was limited to NGOs’ agenda even though they were engaged organically in 

the early stages of rescue and rebuilding. For example, NGOs invited youth to engage in 

community work largely to seek donors’ attention for funds. These kinds of practices, as 

mentioned in section 6.4 about the unsustainable youth mobilization practices, depict 

tokenistic approaches to youth participation by social institutions. Therefore, many Nepali 

youth preferred to engage in self-initiated/non-institutionalized forms of participation.   

During our discussion, we recognized that some youth were slowly moving from 

institution-led engagement to non-institutional or self-led participation over the period due 

to emerging controversy related to social organizations, mainly over issues like misuse of 

aid and other resources. For example, (I)NGOs’ mishandling of relief funds during the 

crisis (Karkee and Comfort, 2016) had not only ushered Nepal government to introduce 

the one-door policy - Prime Minister’s Disaster Relief Fund - to mobilize all disaster-

related aid through government system only (Nelson, 2015; and Anyadike, 2015) but also 

impelled some activity of mobilized/institutionalized youth either to discontinue their 
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community engagement or to move into self-initiated/non-institutionalized forms of 

participation.  

A majority of the research participants in this study, who had experience of being 

mobilized or been a part of institutionalized forms of engagement before, liked to engage 

either in an informal way or episodically in a mobilized form. Since most of the NGOs are 

considered as a “dollar framing industry” (Kainee, 2017), many youth feared false 

accusations for their participation as a dollar earner15. Moreover, youth who initially fell 

into the mobilized and institutionalized quadrant were cynical and pushed themselves to 

dissociate from these forms of participation.  

Self-initiated and non-institutional forms of engagement are not necessarily better 

than mobilized and institutionalized forms of engagement as they may raise critical 

questions about accountability and sustainability of those informal initiatives. The mere 

engagement in informal ways does not necessarily reduce corruption in social 

organizations and mismanagement of youth in mobilized and institutionalized forms. 

However, in the CI workshops, youths often expressed dissatisfaction over the institution-

led and mobilized forms of participation despite institutional support for their initiatives.  

Although the question of accountability and legitimacy emerged in these self-initiated and 

non-institutionalized forms of participation, there was a subtle shift in the nature of Nepali 

 

 

15 Generally, a person who works in an international organization or works for any internationally funded 

social organizations is called as a dollar earner in Nepal; and commonly used in local conversation. 
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youth participation. In particular, Nepali youth felt that self-initiated, but non-

institutionalized forms of participation like Chandra’s way of engagement were more 

meaningful and impactful despite the increasing risk of either being charged with fraud or 

being unrecognized officially by social institutions for their active initiatives.  

As described in the Chapter 6.1 about the two different sets of participation forms, 

youth who were engaged in self-initiated community work over the period of time in a non-

institutionalized form accepted that they experienced more freedom and self-satisfaction 

while serving in the community compared to other youth who were mobilized in an 

institutionalized form. Although non-institutionalized and self-initiated forms of 

participation were episodic, research participants like Chandra, Sudin and Manish 

experienced satisfaction with this form of participation.  They considered the importance 

of these forms of participation, specifically due to  the degree of cooperation, control, 

ownership, and volunteer spirit that exist in these forms.  

In conclusion, the findings from this study suggest that Nepali youth’s participation 

is not only dynamic in nature but also highly complex. Although the unprecedented 

situation allowed diverse forms of participation in the local communities, it equally moved 

Nepali’s youth engagement from discrete forms to hybrid and complex ones. Despite the 

challenges and complexities in self-led/non-institutional forms of participations, Nepali 

youth continuously engaged in these complex and hybrid forms.  

In the next section, I will be explaining Nepali youth participation experiences in 

the post-disaster context using the framework of the situated practices and paradox of 
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institutionalization, which may be useful for an in-depth and critical understanding of their 

participation. Specifically, I will also focus on situated practices to discuss the youth’s 

growing burden of participation in the community, despite the personal interest, growth of 

public spaces (NGOs and other community-based initiatives), and resources (aids/funds) 

in the socio-cultural context of Nepal.  Later, I will talk about how the new forms of youth 

participation, especially self-led/non-institution led participation practices is becoming 

popular in  the post-disaster context.  

8.2. The cost of leaving a legacy: an inescapable burden - using situated practices 

framework 

As I discussed above in the section 6.3 about the several factors (such as socio-

cultural, economic, gender, geography and history) that influenced Nepali youth to 

participate in the community work; and the complexity of Nepali youth engagement in the 

community in the aftermath of the earthquake, the next step is to understand how youth 

engagement practices over the period changed from the spirit of serving community people 

to an inescapable burden for many Nepali youth using Cornwall’s situated practice 

framework.     

Scholars like Andrea Cornwall suggest that understanding participation as “situated 

practices” not only allows us to connect the concept of participation with the local 

setting/sites where it occurs, but also helps to understand the complex forms of 

participation that are shaped by the lived experience and relationship of people within the 

context (2002a, p2). In other words, this “situated practices” concept is useful to locate 

youth’s lived experience of participation during a crisis and to explore the subtle changes 
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such as social relationships among actors and dynamics of their participation over the 

period of participation. The situated practices framework argues that individual 

participation is determined by their situatedness, specifically their socio-economic and 

historical particularities (Cornwall, 2002a). In particular, she urges us to explore more 

closely “who is included and who is excluded from participating, as well as who excluded 

themselves” in the participation process (Cornwall, 2002a, p.7).  

Like Cornwall (2002a) claimed, this framework helps to explore youth 

participation practices at the local level; particularly to explore why some felt their 

participation as the spirit of serving the community, while others felt their participation as 

an inescapable burdensome over the period and why some youth walked away from their 

own passion of leaving a legacy for the community. Examining Nepali youth’s engagement 

practices in local communities by using situated practice was particularly helpful in 

explaining these changes in youth participation in the community.  

Looking back to Nepali youth participation practices in different social, political 

and historical particularities like the 2015 earthquake, we see that they have been actively 

involved in the community despite the risks and challenges (Hindman and Poudel, 2015; 

and Shrestha and Jenkins, 2019). On the one hand, I found that the early learnings such as 

inspiring poems and stories like Bhanu Bhakta’s “a grasscutter” in the school or the early 

involvement in the socio-cultural events had generated both the spirit of doing something 

and the aspiration of leaving a legacy in the community among Nepali youth. Recall that 

some of the research participants, namely Sachita, Dipen and Pranil, who evolved over the 

period due to earlier interaction/association with local clubs/school activities, were actively 
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engaged in community affairs despite challenges in balancing study, work, and community 

services. On the other hand, the emergence of a new social identity as a volunteer and the 

growth of social expectations from the community people after the 2015 earthquake created 

new forms of social pressure in some youth (as I mentioned in 7.3 about the social burden 

in engaged youth). Despite their passion for leaving a legacy in the community, some youth 

who were regularly engaged in the community with such new identities and social roles 

considered their participation an inescapable social burden.  

Although Grasscutter’s caste, ethnic identity and economic class did not restrict 

him from creating a legacy in the Nepali community, the contemporary socio-economic 

system mainly caste system, ethnic identity, economic class and gender limit youth’s 

capacity of sustaining their community participation or altruistic initiatives. Unlike in the 

past, the rapid socio-cultural and economic transformation of Nepali society in the present 

situation has ruptured youth’s capacity to do something or even to participate in the 

community like a grasscutter. As a result, contemporary youth’s participation is often 

ambivalent or short-lived, and leaving a legacy in the community through participation just 

remained as a dream.  

In this study, some Nepali youth who started their community participation journey 

in the aftermath of the earthquake, considered their participation as an opportunity to do 

something for the community. Whereas some youth perceived their participation as an 

inescapable burden for their professional and personal growth. This feeling of participation 

as a burden is further evident among those youth who initially worked under institutional 

support or guidance during a crisis. The evolution of youth image as a resourceful person 
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during crisis, especially for generating funds/resources not only raised community 

expectations, but also placed additional responsibilities on youth, particularly among those 

who moved from institutionalized to non-institutionalized forms of engagement. For 

example, consider this statement by Naresh  

I worked actively for a year. For a couple of months, I was totally engaged in this 

(disaster-related community) work….One day, an elderly person who hadn’t 

received his relief money from the government for a long time asked me to help 

him in this matter. I helped a couple of community people claim their relief money 

including him. Then, almost all the elders from the community started to seek 

similar help from me, as if I was the authorized person to distribute those relief 

funds.  

Like Naresh, Kishor describes how the growing expectations of family, friends and 

community people fatigued him to participate in a new situation. Despite his interest in 

doing something for the community, Kishor struggled to engage with the community in the 

aftermath of the crisis. This quote from the presentation of Kishor (research participant) 

talked about his friends and community people demand that expanded his burden in CI 

workshop 6: 

At present, my key challenge was to live up to my family’s expectations and 

manage my personal expenses. So, I came to Kathmandu to secure my living by 

appearing in a public service exam. Since I am involved in community activities 

back home (in Gorkha), people appoint me to every community event as an 
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organizing committee member. Although I refused, they still involved me in 

various social committees…Due to my involvement in various 

organizations/events, I am facing multiple problems in my personal life…Like 

every Nepali, I have to take care of family and have to plan for my marriage and 

babies. So, I am slowly disengaging myself from community work…..Sometimes, 

I feel like I should move to different places - somewhere in Kathmandu to escape 

from my existing social role and identity. I have tried several times to migrate to 

Kathmandu for good. I cried several times on the way when I had attempted to leave 

Palungtar. Even in Kathmandu, community people somehow managed to find me 

and I had to return home. Till now I am still confused regarding my future. Should 

I stay in Palungtar continuing my community work or move to here (Kathmandu) 

for my personal development (expressed with sad tone of voice and everyone was 

silent for a while)?.…….People keep expecting from youth who are recognized for 

their active engagement in the community. Therefore, our popularity (as a 

volunteer) creates a kind of subtle pressure on us, specially for maintaining that 

volunteer (social) status…..In addition, people keep expecting from us every time 

that also creates an extra burden on us. (Kishor) 

The growing popularity of youth in the local community due to their active 

community engagement practices often backfired and destroyed their spirit of engagement 

and escalated their social burden.  Unlike Kishor, Sudin tried to capitalize on his popularity 

to form new (in)formal groups like Hami Nepal. His attempt to create a hybrid form of 

participation through Hami Nepal seems reasonable to some extent to break the 

bureaucratic hurdles and administrative burden on youth which was consistent with the 
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way Fung and Wright argued for “a new forms of participation, responsiveness and 

accountability” in social and political spheres (2001, p 5-6). However, these new forms of 

participation were still unable to provide alternatives to traditional forms of participation 

practices (meaningful engagement) and ineffective to reduce the social burden of actively 

engaged Nepali youth like Kishor and Naresh’s are facing in the Nepali’s context.  

In sum, based on the youth’s lived experiences and practices in diverse situations, 

as Cornwall insisted to consider in understanding local participation practices, it can be 

concluded that Nepali youth’s participation  practices have moved into diverse forms of 

participation, but with uncertainties and remained an inescapable burden for many engaged 

youth.   

In the next section, I will discuss how non-institutionalized forms of youth 

participation changed over the period, especially into institutionalized forms of 

engagement to formalize their efforts, and again back to self-initiated forms participation 

in the aftermath of the crisis. Specifically, I will return to the idea of “paradox of 

institutionalization” to review the current debate around the discrepancies between the 

institutionalized and non-institutionalized forms of participation in the community in 

Nepal’s context. Later, the consequences of mobilized and/or institutionalized forms of 

youth engagement practices, specifically, its long-term impact on youth engagement, will 

be discussed.  
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8.3. Doing somethings for “community” or “institution”? Paradox in Nepali youth 

participation  

After the restoration of democracy in Nepal in 1990s, institution driven community 

development emerged with the growth of international donors and NGO-driven 

development practices (Shrestha and Jenkins, 2019; Tanaka, 2011 and Ulvila and Hossain, 

2002), and similarly, the 2015 earthquake created an environment for the massive influx 

of international donors to support on relief or rebuilding work (Kainee, 2017). During the 

crisis, donors were searching for both local institutions and human resources to implement 

relief and rebuilding programs effectively at the local level. As I mentioned earlier in the 

chapter 6, with the growth of rebuilding projects after the 2015 earthquake, some self-

initiated or non-institutional forms of participation were deliberately moved into - a hybrid 

forms of youth engagement (mobilized/institutionalized forms) to acquire new resources 

in an organized way. Concentrating on these new configurations of youth participation was 

helpful to understand the key changes that this institutionalization of participation has 

brought to the spirit of Nepali youth’s participation and practices. Therefore, the notion of 

“Paradox of Institutionalization”, forwarded by Stammers (2009), is particularly useful to 

explain how youth’s spirit of “doing something for community” distorted over the period 

due to institutionalization of youth participation in the local community; and how this new 

form of institution-centric participation manifested institution-driven values/goals in the 

aftermath of the earthquake.   
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The paradox of institutionalization16 concept is rooted in the idea that when any 

social movement starts to shape into a formal form, the initial spirit of participation fades 

over the periods in the process of institutionalization embodying into the new social 

structures of power and relationship  (Stammers, 2009). Stammers, further, argues that 

institutionalization of any organically formed engagement or movement could alter its 

initial goals or bring changes in its initial goals specifically in the expressive dimension 

(changes in inner needs-empathy/solidarity and alternative norms, values, identities and 

ways of living – emotion and normative dimensions) and in the instrumental dimension 

(changes in political, economical and cultural structures ) over the time.  Since the 

institutionalization process is inevitable in most cases, therefore, Stammers points out that 

certain changes will occur in these dimensions  (2009). 

This perspective suggests that when self-initiated (organic) or informal forms of 

participation in the community are institutionalized; the nature of participation, especially 

the purpose of participation, participation structures, and social relations of participation 

change considerably. The findings described in the previous chapter confirmed Stammers’ 

argument. Research participants discussed how the formalization of local initiatives over 

the period  has distorted their initial interest of participation as a self-initiator. They cited 

 

 

16 According Stammers, this paradox refers to the doubtful capacity of human rights to challenge power while 

also being susceptible to cooptation by power itself and in turn used to justify oppression. It further refers to 

the possibility of accumulating existing power and transforming into a new hegemonic force in the process 

of institutionalization.  
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several examples related to the alteration of their vision over the period in the process of 

institutionalizing their involvement practices such as Ashok mentioned:  

In Kathmandu, life became normal after a few weeks, and we distributed all the 

remaining tarps and other stuff to the most affected rural communities. Then, we 

started to plan for our next step. During our meeting, we all agreed to register an 

organization to take our local initiatives to the next level. We were passionate about 

moving forward with our activities during that period.  People started to pitch  ideas, 

and we formally formed “Work for Nepal” (a local organization)……..Now I think 

“Work for Nepal” needs to focus on sustaining itself first before continuing its 

community work. (Ashok) 

 Although, institutionalization of informal social initiatives brought legitimacy and 

accountability in the youth participation process, newly set-up organizations such as Work 

for Nepal exerted more resources and energy to sustain the organization itself. As a result, 

youth like Ashok started to experience an additional burden and later their spirit of 

participation deviated in the process of institutionalization. Stammers (2009) discusses 

how the tendency of people to “institutionalize” engagement from an informal to formal 

setting impacted on their initiatives mainly in instrumental17 and expressive18 dimensions. 

 

 

17 The instrumental dimension focuses on achieve specific goals with a degree of strategic thinking and 

calculation but rarely divorce from ends.  
18 The expressive dimension focuses on the construction, reconstruction and/or transformations of norms, 

values, identities and ways of living and being. It is not just about ‘who we are’, but also focuses on ‘how we 
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He considers that these dimensions could be weakened, and the participation could be a 

“subjected to formal rationality” with institutionalization processes (Stammers, 2009, 

p.168). Both expressive and instrumental dimensions of Nepali youth community 

participation were widely altered over the period, mainly among those youth who were 

attempting to transform their self-led and non-institutionalized forms into 

mobilized/institutionalized forms engagement. Youth, who were mobilized or started to 

participate in an institutionalized way, slowly blended into NGOs’ values and agenda. As 

a result, they left their initial feelings of engaging in local community affairs. For example, 

Dipen talked about the shift in participation agenda based on his own experience:  

Presently, community participation goals are set by the global agenda. It might be 

due to the emergence of new (transnational) concepts like UN Sustainable 

Development Goals (in local community development practices).…..Previously, 

community participation was considered as a cultural thing (means retaining 

cultural practices of Guthi system as a membership). But now it becomes more 

about being a part of such a global agenda (SDG). 

 

 

are’, ‘what we do’ and ‘how we do it’ by participating in social movements. It also contains in both inwards 

directed elements (such as legitimating or valorizing the position, values, outlook and identities of the actors) 

and outwards directed elements (alternative norms, values, identities and ways of living and being into the 

wider societal milieu and seeking acknowledgement and recognition in alternative ways of living and being). 

Instrumental and expressive dimensions in social movements are in a complex and dynamic relationship 

(p.166).  
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 Here, both Ashok and Dipen consider that youth participation practices and agenda 

shifted from personal passion to institutional priorities with the influx of international 

funds.  In the mist of the enormous outpouring of international funds in the aftermath of 

the earthquake, many youth felt the urgency of institutionalizing their participation and 

transforming their community initiatives into locally registered NGOs or Community-

based Organizations. As a result, “Work for Nepal”, “We Nepali”, and “Jagarit Samaj 

(Aware society)” were a few organizations that youth had created to formalize their group 

initiatives. More specifically, the transformation of local initiatives into institutions was 

centered around capitalizing local initiatives like other NGOs counterparts for funds and 

resources in a legitimate way. As I elaborated earlier in the section 6.3.3 about the evolving 

new social spaces in the community due to disaster, there was a bulge in disaster-related 

resources including funds in the local community, which inspired some Nepali youth to 

institutionalize their community participation. As a result, institutionalized/mobilized 

forms of youth participation dominated Nepal’s development process in the post-disaster 

context. 

Although, youth were critical about NGOs-driven community engagement 

practices, there was abundant evidence in this study that demonstrates youth were moved 

towards institutionalized forms of participation over the period. As mentioned in the 

previous section 7.2., most youth moved into new forms of engagement for legitimacy and 

personal growth.  In addition, this evolving trend of self-initiated/non-institutionalized 

forms of engagement to institution led/mobilized forms aimed at raising resources, mainly 

funds, rather than meeting community needs or personal passion. The deviation from initial 

goals/values is consistent with what Stammers claimed about the paradox of 
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institutionalization of participation (focusing on institutional goals and agenda). Therefore, 

the contemporary participation of Nepali youth in local communities was paradoxical and 

deliberately moved away from their own aspiration of doing something for the community 

to achieve institution driven community goals.  

In CI workshops, youth who participated in mobilized/institutionalized forms also 

acknowledged that these forms of participation bring certain benefits, such as financial 

support or official recognitions for their engagement. However, they often preferred self-

initiated/non-institutionalized forms of participation, which contradicts with their own 

nature of participation. As described above in the finding chapter 7.2 about youth 

conceptualizing their participation as a means for personal growth, the emerging socio-

economic pressure on Nepali youth over the period brought changes in their initial intention 

which ultimately led to modifying their forms of participation. Although non-

institutionalized and self-initiated forms of engagement are desirable among youth, most 

Nepali youth were affiliated with institutions, which conflicted with their own initial 

preferences. While participating in the community, some youth highlighted the fact that 

participating in self-initiated or non-institutionalized forms switched into mobilized and 

institutionalized forms of engagement disguising their own spirit of participation for the 

communal good. On the one hand, such changes in their engagements depict their 

embodiment of institutional vision and bureaucratic practices. On the other hand, these 

changes exhibit their intention that  is centered around personal achievements, justifying 

what Stammers’ notion of “the paradox of institutionalization” tries to explain.  



171 

 

To conclude, after working at the forefront during crisis, youth focused on 

institutionalizing their spontaneous engagement or continuing their institution-led or 

mobilized form expecting that the institutionalization process would take up their local 

initiative in a legitimate and sustainable way. Ironically, institution-led engagement 

practices focused on the institutional agenda just remained as a tool for generating 

resources rather than connecting youth’s aspirations of serving the community. In addition, 

these institutional-led and mobilized forms of participation practices diverted the spirit of 

doing something (expressive and instrumental dimensions) in a non-institutionalized 

and/or self-initiated way and produced the dominance of institutionalized/mobilized forms 

of participation. Nepali youth were unable to avoid these new institution centric community 

participation practices. These changes show how youth’s voluntary participation was 

overshadowed by institutional interests/values over the period and often became 

paradoxical in nature. 

8.4. Chapter Summary:  

In summary, youth participation in Nepal is complex and hybrid in nature, and it kept 

changing  over the period. Although the self-led and non-institutional forms were preferred 

by contemporary youth, a few youth involved in these forms over the period (as described 

in section 6.1). Despite controversy around institution led participation, some youth 

preferred to switch their participation patterns from non-institutionalized to 

institutionalized forms. Besides their engagement in various forms, the emergence of new 

social/institutional identities as volunteers in the community formed an inescapable burden 

on youth rather than opportunities. Although youth highlighted their aspiration to 
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contribute to communities as a volunteer, the institutionalization of their engagement not 

only undermined their initial efforts but also created their participation paradoxical in 

nature due to the dominance of institution-driven goals/values in the post-disaster context 

of Nepal.  
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Chapter 9: Conclusion 

I wanted to end my dissertation with some critical questions that appeared within 

me when I was writing: is it an unprecedented situation like the 2015 earthquake that 

brought Nepali youth to engage in the community? How do Nepali youth balance their 

social and professional life in an increasingly competitive socio-economic situation ? And 

can an individual youth be able to sustain their spirit of doing something for the community 

in other situations like in the post-Covid context? I may not be able to answer all these 

questions; yet I humbly offer my final thoughts on these questions.  

My first conclusion relates to why most Nepali youth waited for an unprecedented 

situation to participate in the community. Through this research I just began to scratch the 

surface in determining what brings Nepali youth to engage in community, and the itch 

remains. Since most youth engaged in community in the post-disaster context by lending 

their hands to fill the urgent need in the community, this study has showed that how the 

situated practices – socio-cultural, institutional, and historical practices - are vital for youth 

participation in the community. In order to understand youth’s participation during the 

crisis, I thought that I needed to involve youth as co-researchers in this study, at least, to 

archive their lived experience in their own ways, and critically reflect on their participation 

during the crisis. I understood that youth were generally mobilized by various organizations 

before the 2015 earthquake. But the unprecedented situation organically created a new 

space for youth to engage intensively in community work, especially in rescue and 

rebuilding works.  
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This study illustrates dynamic forms of Nepali youth participation in the aftermath 

of the earthquake. I found that there is not always a clear way of engaging with the 

community. Youth participate in hybrid forms depending upon their lived 

experiences/situation, mainly participating in self-initiated/mobilized and/or 

institutionalized/non-institutionalized ways. At various stages of our discussion, my co-

researchers and I referred to institutionalized and mobilized forms of participation -as 

episodic and unsustainable forms of participation due to its nature of participation in 

Nepal’s context mainly guided by institutional motives and agenda rather than individual 

aspirations or motivations for serving people. As mentioned before, in section 6.1, twenty-

nine individual youth had earlier experiences of institutionalized and mobilized forms of 

participation, and seven individuals started to participate in community affairs only after 

the 2015 earthquake. To say that youth participated in community activities in the 

aftermath of the earthquake only with support from GOs and INGOs would be wrong and 

misleading. Instead, I think youth participation was widened with the unprecedented crisis 

and opened new dynamic forms of participation.  

Talking about the reason for youth’s attraction toward new forms of self-initiated 

and non-institutionalized forms of engagement, some youth felt that they were either 

misused or misguided by institutional driven participation practices in Nepal. It is 

undeniable that social organizations especially (I) NGOs have created space for youth not 

only to engage in the community but also to have meaningful and legitimate participation 

of youth in the governing bodies. However, youth tend to dissociate from these 

organizations due to their mismanagement of aid and volunteer mobilization practices. In 

addition, the institutionalized and mobilized forms of participation failed to connect with 
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the youth’s spirit of engagement, especially those youth who joined such institutions with 

an aim of serving people or an interest of doing a good deed like the Grasscutter and 

Bhanubhakta. Therefore, youth expressed their discontent over their mobilized and 

institutionalized forms of participation.  

In discussing the reasons for youth’s active participation in the post-disaster 

situation, the research participants talked about the social situation and the urgent 

community needs that led to various forms of engagement. It also presented a narrow 

understanding of the specific context that could appeal youth to engage in community. 

Notably, the participation of contemporary youth in the community in complex forms and 

without any formal preparation or trainings beforehand but engaging in a just short period 

of time assured that Nepali youth were conscious about community needs and could 

selflessly act even during risky situation.  

Since this study centered around apolitical activities (largely social activities) of 

young people in the community, I could not draw larger conclusions about the long-term 

intentions of youth’s participation in the community or even their subtle political interest 

in those situations. Hopefully, future comprehensive research on youth participation will 

help to understand longer term patterns . This study, however, highlights what factors 

(particularly historical events such as natural disasters) ignited youth’s overwhelming 

participation in the community and how they engaged themselves. The dynamic nature of 

youth participation is evident and hybrid over the period of time, which demonstrates that 

the nature of youth participation is not overly definite as I anticipated.  
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I believe that the dominance of institution-led youth engagement programs or 

studies has undervalued youth perspective of the community. This kind of youth led study 

allowed us to explore youth-led local initiatives and the existing challenges in community 

engagement after the 2015 earthquake from their own perspective. Therefore, this study 

was an attempt to understand Nepali youth’s participation in the community using a social 

constructionist perspective and based on the youth’s own lived experiences in the post-

disaster context. For me, this attempt in itself is rewarding.  

The second conclusion contemplates on how Nepali youth balance their social lives 

and values in an increasingly competitive and challenging time. The emphasis is on the 

challenges of contemporary youth who are actively engaged in social initiatives and 

working on sustaining their interest in serving formally through institutionalizing their 

community efforts. Research participants demonstrated similar kinds of challenges, mainly 

around the burden of maintaining their social lives and values after moving from 

noninstitutional-led to institutional forms of participation. This study supports Stammers 

(2009), who argues for the “paradox of institutionalization (p.102-122). My findings from 

this study reveal how a continuous form of engagement in the community changed over 

time and became a burden in the long run, whether it is related to maintaining personal or 

institutional efforts/values. Although, most participants experience relentless and 

exhausting burden due to new forms of social identity and responsibility in the 

communities, the work of this PAR team reiterated the Nepali youth participation in 

community as a noble deed, with both feeling of pleasure or a burden- depending on the 

youth’s ability to balancing passion and personal life.  
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A third conclusion reflects on whether youth can live up to their inner feelings of 

“doing something” and continue their participation in the community. By the situated 

socio-cultural practices such as “Raj Guthi - Caste-based ritual participation” (Rankin, 

2004, p138), Daan (Religious charity), most youth adopted family or community legacy 

that doing something is the way of living a worthy life. Family, school, community and 

social institutions are key agents to promote these values and norms upon which this ‘doing 

something’ for the community was encrypted.  As a series of socio-economic changes such 

as youth rapid migration or rising unemployment occurred in countries like Nepal, 

collective participation practices in Nepali community including youth’s engagement 

became vulnerable and costly, as Rankin (2004) and Sanders and McKay (2014) argue in 

their studies.  This study shows that youth with lower-middle socio-economic class were 

less likely to engage in community or youth with earlier experiences of participation in 

various forms considered their participation as expensive and inescapable burden due to 

the additional economic cost and responsibilities associated with their participation in the 

community. If certain forms of socio-economic assistance or appreciation from family, the 

government or community to those Nepali youth who regularly participating in community 

affairs, their inner feeling of doing something could be revived or sustain for a long period. 

In addition, Nepal’s youth policy and programs are very often designed by politically aware 

or affiliated youth (Smith, 2018; and Snellinger, 2013b), thus excluded other youth who 

are socially engaged or politically aware but not associated with party politics. As a result, 

most of those youth are still uninformed and excluded in the programs and policy 

development program.  It would be better if Nepal government or local organization could 

develop a mechanism not only to support those excluded/non-partisan youth with necessary 
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resources at the local and national levels but also to ensure their meaningful participation 

in all programs and policy initiatives of Nepal, not just simply engaged as a token in its 

programs.  

I am grateful that these conclusions begin to shed light on constructing Nepali 

youth’s participation in the community and offer a few pragmatic suggestions on how 

youth’s participation should be understood, and how their social initiatives can be 

conceptualised better. At some point in writing this dissertation, I was following a few 

social initiatives of my research participants. I came across with some other questions 

related to their participation in other unprecedented situations such as Flood in Terai or the 

COVID-19 crisis.  In these kinds of unprecedented situations (the COVID crisis), it will be 

interesting to explore how youth participate in the community in these new situations and 

in what ways.  

To conclude, I wanted to revisit Bhanubhakta’s conversation with the Grasscutter. 

The Grass cutter’s enthusiasm to leave a legacy for generations by digging a spring well 

for pedestrians reflects a fellow Nepali citizen’s core value of “doing something” for 

communal goods that is still at the center of most contemporary Nepali youth. The presence 

of these feelings in Nepali youth despite the existing socio-economic challenges must be 

nurtured and promoted. And understanding of contemporary Nepali youth’s participation 

in the community in diverse forms is our task.  
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9.1. Implication of this study 

First of all, I echo the call of several scholars regarding youth participation in 

community: a wide use of participation in various disciplines makes it complex to define. 

As mentioned in the literature, Ehrlich (2000) talks about the tangible changes in the quality 

of life with the presence of an individual in the community, whether it’s through political 

or non-political processes. Similarly, I believe that exploring non-political processes of 

participation using a social constructionist perspective could be very useful in 

understanding youth’s participation in the community. As in many studies on Nepali youth, 

including in this study, Nepali youth’s engagement in the community is full of socio-

economic challenges and needs urgent attention.  In order to capitalize on youth’s spirit of 

doing something for the community, academic work in collaboration with youth like this 

study is extremely useful to have a wider perspective on non-political forms of youth 

engagement. In addition, such youth led academic initiatives provide a framework for 

designing youth’s community participation policies and programs.  

Secondly, this study sought to lend insight into the previously mentioned gap in the 

literature related to non-political forms of youth engagement (Berger, 2009; and Pateman, 

1970). Most previous scholars such as Ehrlich (2000), Norris (2002), Berger, (2009), 

Banaji and Buckingham (2013), and Gaventa and Valderrama (1999) have talked about 

political and non-political forms of participation while defining civic engagement, which 

invited researchers like me to explore about how youth participate in non-political ways. 

Further to this point, this study specifically sought to involve actively engaged Nepali 

youth in community work.  Pateman (1970) and Berger (2009) pointed out the study gap, 

particularly self-initiated and non-institutionalized forms of participation in civic spaces. 
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This study indicates that there is much work to be done in the field of youth studies; and 

this is a small study to offer a slight insight about how this kind of youth-led study could 

be done to understand their social participation.  

9.2. Knowledge contribution   

The present study makes two major contributions to the field of youth studies.  First, 

this study constitutes a departure from the conventional way of doing research on youth – 

moving away from the traditional form of involving youth only as research participants to 

active co-researchers in the Nepali context (as I mentioned above in the methodology 

chapter).  To some extent, this study contributes to mainstream  youth voices for 

constructing the knowledge of Nepali youth participation in the community based on their 

own lived experiences. This research study presents the nature of youth participation in 

Nepal and how their situated context and practices changed the dynamics of participation, 

which is complex and paradoxical.  

According to Kemmis, McTaggar, and Nixon (2014),  

Action research in general might think a little less about the extent to which it 

contributes to knowledge (especially in these days when the extent to which 

university researchers contribute to knowledge is measured by the extent to which 

they publish in books and academic journals) and more about the extent to which it 

contributes to history—to changing, for the better, the world we live and practise 

in. (p.27)  
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Through PAR, a series of CI workshops allowed youth to lead and facilitate 

discussion, present, and critically reflect on  their lived experience. The process was useful 

to move beyond adult centric understandings of youth participation in the community.  As 

more and more youth were disassociating from the community due to increasing socio-

cultural and economic burden, attention towards the contemporary problems of actively 

engaged youth in the community was much needed in the post-disaster context. This study 

provides a bigger picture of Nepali youth participation in the community and the necessity 

of attention towards their participation in various social situations from their own 

perspective. Hopefully, this research study could assist policy makers and social 

institutions by providing insights on how Nepali youth were participating in communities 

and conceptualizing their own social participation practices.  

Secondly, talking about how this study contributed to Nepali youth, as the key 

investigator of this PAR study, this is something that youth who participated in this study 

could share in the near future. To some extent, this project contributed co-researchers to 

enhance their critical inquiry/reflection. For example, co-researcher’s active participation 

not only in this research (specifically designing research questions, selecting research 

participants/sites, data collection, or analysis process) but also in academic discussions 

such as presenting preliminary findings of this study as co-presenters at the international 

conference (the annual Kathmandu conference on Nepal and the Himalaya 2020) depicts 

their growth in both epistemological and methodological level.  

In addition, I have been in touch with all research participants even after the 

completion of the research and working on attending academic conferences and publishing 



182 

 

papers together. We also set-up a Facebook page/group named Participatory Action 

Research-Nepal to connect with other youth who were interested to know about PAR in 

Nepal and our experiences. And I hope this new social media initiative by the PAR team 

has been one of the tangible outcomes of this research. 

9.3. Limitation of the present study 

The current research has two major limitations. The first concern was related to the 

definition of youth (16-40) that was used as the sample for this study. The initial focus of 

this research was on the Nepali Youth aged 16-30, who had experiences of working in the 

community during the 2015 earthquake; but due to the participants’ mutual agreement on 

the age of potential participants, it was largely based on the Nepal Government’s definition 

of youth from age 16-40. Despite our effort for diversity in our research participations, it 

was largely homogenous in terms of gender, class, and regional representations, mainly 

male, lower middle-class and urban (Kathmandu city-based) youth.    

The second limitation of this study was related to acknowledgement of research 

participants, especially co-researchers who worked with me in this research. Although, I 

tried to ensure their inclusive participation in this PAR process, due to academic integrity 

and ethics, it was unfeasible to include the real names of my co-researchers in this 

dissertation. Those youth who were actively engaged in this research remained confidential 

even after playing an important role in the knowledge construction process.   

By understanding and documenting local grassroots youth-led initiatives and 

knowledge, this research helps to conceptualize Nepali youth participation in communities 

in the post-disaster context. These findings could be useful for academics, policy makers, 
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community development practitioners, including NGOs/INGOs to develop youth’s 

community participation centric policies and programs in the Nepali context. Overall, the 

understanding of Nepali youth’s participation in the community provides a unique insight 

for future work on youth civic participation in the global south, specifically in the similar 

socio-cultural and political setting. 

9.4. For future research 

Despite a few achievements such as engaging youth from the diverse communities 

of Nepal in the PAR process, especially in CI workshop for critical discussion and sharing 

emotional experiences, the study confined with a wide range of age group (16-40 aged) 

which suits Nepali context. Since our study focused on youth aged 16-40 aged group which 

suits Nepali context, I recommend a study that focuses on universally accepted youth age 

group (16-24) and their participation in the community. A study including this age group 

would provide room to understand age-specific youth participation practices in the local 

community.  

Due to the limited time period for data collection, it was difficult to determine the 

long-term effects of this study on co-researchers and research participants’ engagement 

practices in the community. Understanding how Nepali youth, after participating in this 

research, perceive their own participation and how they are engaging themselves in the 

community in any unprecedented situation might be an interesting terrain to explore. This 

follow-up study will help to study more deeply on their engagement within new 

circumstances like COVID-19 or Corona pandemic.  This study did not specifically focus 

on pre-political or political forms of youth participation. This missing piece prevents me 
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from generating a comprehensive conclusion about the influence of politics on youth 

community participation.  

Therefore, a study of youth community participation from the political dimension 

could be helpful to explore their spirit of engagement in youth, whether their initial 

engagement centered around serving community people or creating a pre-political/political 

base. Both apolitical and political dimensions would be needed before making any 

conclusion about youth community participation. Ehrlich (2000) has pointed out that the 

importance of people’s political and non-political involvements for the quality of civic life 

of the community, and the direct interplay of these social and political domains remains 

under-explored in terms of understanding youth’s community participation. Furthermore, 

I recommend a follow-up study that focuses on the relationship between the social and 

political domains of youth participation and how youth’s perception and value about their 

participation changes over the period with their engagement in these domains.  
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Appendixes 

Appendix I: Poster for potential participants recruitment  

PARTICIPANTS NEEDED FOR 

RESEARCH IN YOUTH COMMUNITY ENGAGEMENT 

We are looking for volunteers to conduct or take part in a study of  

Young people’s community engagement in the Post-Disaster Context. 

As a co-researcher or participant in this study, you would be asked to reflect and share about 

your experiences in community engagement after massive earthquake in 2015 as a volunteer 

or in any other role. 

Your participation is entirely voluntary and would take up one hour to around 3 months of 

your time depending on your role in this research process.  By participating in this study, 

you will help us to examine how  Nepali youth perceive and experiences their participation 

in community after massive earthquake in 2015. 

After completion of interview or each workshop, you will be presented with nominal 

remuneration (equivalent to $10 -$15 gift card) in appreciation of your participation in this 

research. 

To learn more about this study, or to participate in this study,  

please contact: 

Principal Student Investigator: 

Nabin Maharjan 

Mobile No: 9840000939                   Email: nm16nk@brocku.ca or nabin.mjn@gmail.com 

This study is supervised by: Dr. Tom O’Neill and has received ethical clearance from the 

Brock University Research Ethics Board (file #18-313 - O'NEILL). 
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Appendix II: Letter of Invitation for Potential Co-researchers  

Title of Study: Understanding Nepali Youth Community Engagement in the Post-Disaster 

Context 

Principal Student Investigator:  Nabin Maharjan, Ph.D. Candidate, Department of 

Child and Youth Studies, Brock University  

Faculty Supervisor:  Dr. Tom O’Neill, Professor, Department of Child 

and Youth Studies, Brock University,  

I, Nabin Maharjan, a Ph.D. Candidate from the Department of Child and Youth Studies at 

Brock University, invite you to participate in a research project entitled Understanding 

Nepali Youth Community Engagement in the Post-Disaster Context. The purpose of this 

study is to examine how Nepali youth perceive and experience their participation in 

community rescue/rebuilding after massive earthquake in 2015.  

As a participant you will be engaged in a participatory action research for 3 months (8 work 

informal workshops for cooperative inquiry) at a time and place convenient to you and 

other team members. The expected duration of each workshop will be decided by you and 

your team. All the information that you provide during the course of the workshops will be 

kept confidential, meaning that the researcher will not inform anyone else of what you have 

shared with me. If you wish, you can withdraw from the study at any time, you may do 

without providing any reason. After completion of each workshop, you will be presented 

with nominal remuneration (equivalent to $15 gift card) in appreciation of your 

participation in research.  It is important to note that I am only interested to know about 

your experience on community rescue and rebuilding work after the earthquake and will 

not asked beyond the research topic.  

This research will be beneficial as it allows young Nepalis an opportunity to engage and 

share their perceptions and experiences of their involvement in community work. Thus, 

this study provides a better understanding of how youth participate in community during 

the crisis. Additionally, this study may suggest ways in which way youth participation can 
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be more effective to achieve key goals of community rebuilding work in post disaster 

context.  

If you have any questions about your rights as a research participant, please contact the 

Brock University Research Ethics Officer (905 688-5550 ext 3035, reb@brocku.ca).  

If you have any questions, please feel free to contact me.  

Thank you,  

Nabin Maharjan, Ph.D. Candidate, Brock University, nm16nk@brocku.ca  

Dr. Tom O’Neill, Faculty Supervisor, Brock University toneill@brocku.ca  

This study has been reviewed and received ethics clearance through Brock 

University's Research Ethics Board (file #18-313 - O'NEILL). 
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Appendix III: Letter of Invitation for General Participants 

 

(Participants for creative activities led by Co-Researchers) 

Title of Study: Youth Community Participation: Understanding Nepali Youth’s 

Community participation in the post disaster context  

Principal Student Investigator:  Nabin Maharjan, Ph.D. Candidate, Department of 

Child and Youth Studies, Brock University  

Faculty Supervisor:  Dr. Tom O’Neill, Professor, Department of Child 

and Youth Studies, Brock University,  

I, Nabin Maharjan, a Ph.D. Candidate from the Department of Child and Youth Studies at 

Brock University, invite you to participate in a research project entitled: A study of Youth 

Community Participation: Understanding Nepali Youth’s Community participation in the 

post disaster context. The purpose of this study is to explore the dynamic and dimensions 

of youth participation, to understand the nature of young people’s community participation, 

their circumstances, and lived experiences and their perception towards participation with 

regards to their spontaneous involvement in communities after the earthquake in Nepal. 

As a participant, you will be interviewed with few semi-structured questions or will be 

asked to involve in an activity of inquiry focusing on your involvement in community at a 

time and place convenient to you. The expected duration of your interview or any activity 

will not be more than 2 hours. All the information that you provide during the inquiry 

process will be kept confidential, meaning that the researchers will not inform anyone else 

of what you have shared with us during the interview and will remain within the research 

team. If you wish to withdraw from the study at any time, you may do without providing 

any reason. After completion of interview, you will be presented a nominal travel expenses 

NRs 820 (equivalent to 10 gift card) in appreciation of your participation in research. It is 

important to note that this research is only focus on youth community participation after 

the 2015 earthquake in Nepal and will not asked beyond the research topic.  
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This research will be beneficial as it allows Nepali youth an opportunity to share their 

perceptions and experiences of their participation in community work in the post disaster 

context. Thus, this study provides a better understanding of how youth are participating in 

communities in post-disaster context in Nepal. Additionally, this study may suggest ways 

in which youth engagement in community rebuilding can be more effectively in the post 

disaster.  

If you have any questions about your rights as a research participant, please contact the 

Brock University Research Ethics Officer (905 688-5550 ext 3035, reb@brocku.ca).  

If you have any questions, please feel free to contact me.  

Thank you,  

Nabin Maharjan, Ph.D. Candidate, Brock University, nm16nk@brocku.ca  

Dr. Tom O’Neill, Faculty Supervisor, Brock University toneill@brocku.ca  

This study has been reviewed and received ethics clearance through Brock 

University's Research Ethics Board (file: 18-313-O’NEILL). 
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Appendix IV: Informed Consent/Verbal Script for Co-Researchers 

Title of the Study: Youth Community Participation: Understanding Nepalese Youth’s 

Community participation in the post disaster context  

Principal Student Investigator:  Nabin Maharjan, Department of Child and Youth 

Studies,  Brock University, nm16nk@brocku.ca  

Faculty Supervisor:  Professor Tom O’Neill, Department of Child and 

Youth Studies, Brock University, toneill@brocku.ca   

What is the Study About? I am asking you to participate in a research process which will 

study about young people’s understanding about participation in the community work in 

the post disaster context.  

What will you have to do? You will be asked to participate as a co-researcher to engage 

in series of workshops of cooperative inquiry (CI). During the cooperative inquiry process, 

you will be asked to participate actively in inquiry cycle- from generating key themes and 

issues, to collecting relevant data on youth participation and reflecting on your planned 

activities/actions in the process of answering the research question. The cooperative 

inquiry will take approximately 3 months (6-8 workshops). A place and time will be set for 

the workshops that is convenient to you and other researchers, and then I will conduct 

workshops on agreed time and place. With your permission, I will use tape/video record to 

record your presentation/interaction during workshops, so I may accurately document the 

information you have presented and discussed. Similarly, you could also use tape/video 

record in your inquiry process with permission from your targeted participants. If you wish 

to discontinue your participation or the use of the recorder in the workshop from this 

process, please feel free to let me know at any time. You can leave without any reason. 

After completion of each workshop, you will be provided a nominal remuneration NRs 

1230 (equivalent to $15 gift card) in appreciation of your participation. Since research is 

not funded and there is no compensation for participants who withdraw the research. 

However, if you decide to continue or withdraw from research by the end of 3rd CI 

mailto:nm16nk@brocku.ca
mailto:toneill@brocku.ca
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workshop, compensation will be provided based on your participation in CI workshops 

ranging NRs 1230 – NRs3690 (range from $15-$45).  It is important to note that I will not 

ask you to engage in any other related to individual’s personnel matters beyond our 

research topic. I am only interested in youth’s experiences and perspective related to their 

participation in the community work after the massive earthquake.  

How will you Benefit? First of all, you will have a space to learn new inquiry skills as 

well as share your perspective and experiences on youth participation in community work, 

which will be helpful for me to archive Nepalese youth participation in community work. 

Secondly, you will also gain some sort of knowledge on how other local youth at the 

community understood their participation in community work in the post disaster context 

in the process exploring answers to research questions. Finally, you will have a chance to 

build networks with other youth who are actively engaging in diverse communities.  

What are the Risks? You might feel stress or worried when you are actively participating 

in the inquiry process. Recalling harsh experience or sharing the adverse environment in 

participating in community work (rescue and rebuilding) might ignite emotional stress. If 

you are unwilling to share any personnel information, then you could skip intimidated 

processes or even you could withdraw any time from the research process. Since, it is 

totally a voluntary process, no pressure will be created on you during the study. Even after 

withdrawal from research process, if you are still experiencing feelings of distress, please 

feel free to contact the following counselling service - Patan Academy of Health Science 

(http://www.pahs.edu.np/pahs-community/hospital/) Phone.no.:  1-5522278 or 1-5522266. 

Or Email: pahs@pahs.edu.np 

Confidentiality: Anonymity and confidentiality will be fully maintained and protected, 

and you will also maintain the research ethics while involving as a co-researcher. 

Additionally, the information that you have provided or collected will be kept in password 

protected computer, to ensure that no one other than me, our research team and my 

supervisor have access to those provided information. Involving in this study is your 

choice. If you do not want to involve in this research as a co-researcher, you do not have 
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to. Also, you may decide to leave the co-operative inquiry process at any time, without 

providing any reason. If you do leave in the middle of the process, all information that you 

have shared will be destroyed immediately.  

Publication of Results: Information from this study may be published in research journals 

and presented at conferences. Your name will not be written in any report or publication 

without your permission. However, I may disclose your name if you are willing to. If you 

are not willing to disclose your name, I will maintain anonymity, but I will use anonymous 

quotes (meaning that something that you said might be written down, but your name will 

not appear) that you provide during the inquiry process.  

If you would like to disclose your name after this study in future publications, please circle 

YES at the bottom of this form and provide your email address. If you wish to see this 

information at a later date, you may email me.  

Contact Information and Ethics Clearance 

 If you have any questions about this study, please feel free to ask me at any time. You may 

also contact me, or my supervisor, Dr. Tom O’Neill, using the contact information provided 

at the top of this form.  

This study has been received ethics clearance through the Research Ethics Board at Brock 

University (File #18-313 - O'NEILL). If you have any questions about your rights as a 

research participant, please contact the Research Ethics Office at (905) 688-5550 Ext. 

3035, reb@brocku.ca.  

Thank you for your help. Please keep a copy of this form for your records.  

I agree to participate in this study described above. I would like to participate based 

on the information I have read in this letter. I have had a chance to ask any questions, 
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and I know that I can ask more questions at any time. I understand that I can decide 

not to participate or answer any questions at any time.  

 

 

Once this study is complete, do you wish to disclose your name in future publications as a 

participants or co-authors? (Please circle the option below.) 

Yes      or        No 

Name: …………………………………………. 

Signature: ……………………………………… 

Email Address:…………………………………. 

Date:……………………………………………. 
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Appendix V: Informed Consent/Verbal Script for General participants 

(Participants engaged in creative activities led by Co-researchers) 

Title of the Study: Lending a hand: Understanding Nepali youth community participation 

in the post disaster context  

Principal Student Investigator:  Nabin Maharjan, Department of Child and Youth 

Studies, Brock University, nm16nk@brocku.ca  

Faculty Supervisor:  Professor Tom O’Neill, Department of Child and 

Youth Studies, Brock University, toneill@brocku.ca   

What is the Study About? We will be asking you to participate in a research process 

which will study about young people’s understanding about participation in community 

work in the post disaster context.  

What will you have to do? You will be asked to participate as a participant in our creative 

inquiry activities such as one to one semi-structure interview, focus group discussion with 

local youths or any other activities that is focused on research question and led by our 

research team. During our inquiry process, you will be asked to participate actively in the 

process of answering the research question. The research activity will take no longer than 

1 hour. A place and time will be set for the activity that is convenient to you and other 

participants (if required), and then we will conduct on agreed time and place. With your 

permission, we will use tape/video record to record your interview or activity, so we may 

accurately document the information you have presented and discussed. If you wish to 

discontinue your participation or the use of the recorder/video in this process, please feel 

free share with us at any time. We will stop recording or asking at any time. In addition, 

you can leave without any reason at any time without any reason. After completion of your 

participation, you will be provided a nominal travel expenses NRs 820 (equivalent to $10 

gift card) in appreciation of your participation. It is important to note that we will not ask 

you to engage in any other related to individual’s personnel matters beyond our research 

mailto:nm16nk@brocku.ca
mailto:toneill@brocku.ca
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topic. We are only interested in your experiences and perspective related to your 

participation in the community work after the massive earthquake.  

How will you Benefit? First of all, you will have a space to share your experiences on 

participation in community work, which will be helpful for us to archive Nepalese youth 

participation in community work. Secondly, you will also gain some sort of knowledge on 

how other local youth at the community understood their participation in community work 

in the post disaster context in the process exploring answers to research questions. Thirdly, 

you will have a chance to build networks with other youth who are actively engaging in 

diverse communities.  

What are the Risks? You might feel stress or worried when you are participating in this 

research. Recalling harsh experience or sharing the adverse environment in conducting 

research might ignite emotional stress. If you are unwilling to share any personnel 

information, then you could skip those stages that are intimidating for you or even you 

could withdraw any time from the research process. Since, it is totally a voluntary process, 

no pressure will be created on you during the study. Even after withdrawal from research 

process, if you are still experiencing feelings of distress, please feel free to contact the 

following counselling service – Ms. Roji Maharjan (Professional Psychosocial Counselor) 

Phone.no. 9864399518. Or Email:  rojimaharjan18@gmail.com 

Confidentiality: Anonymity and confidentiality will be fully maintained and protected. 

Additionally, the information that you have provided will be kept in a private locker as 

well as in password protected computer, to ensure that no one other than you, me and my 

supervisor have access to your provided information. Participation in this study is your 

choice. If you do not want to participate, you do not have to. Also, you may decide to leave 

the research process at any time, without providing any reason. If you do leave, all 

information that you shared will be destroyed immediately.  

Publication of Results: Information from this study may be published in research journals 

and presented at conferences. Your name will not be written in any report about this study; 
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however, I may use anonymous quotes (meaning that something that you said might be 

written down, but your name will not appear) that you provide during the research.  

If you would like to know what the I found out during this study, please circle YES at the 

bottom of this form and provide your email address. If you wish to see this information at 

a later date, you may email me.  

Contact Information and Ethics Clearance 

 If you have any questions about this study, please feel free to ask me at any time. You may 

also contact me, or my supervisor, Dr. Tom O’Neill, using the contact information provided 

at the top of this form.  

This study has been received ethics clearance through the Research Ethics Board at Brock 

University (File #18-313 - O'NEILL). If you have any questions about your rights as a 

research participant, please contact the Research Ethics Office at (905) 688-5550 Ext. 

3035, reb@brocku.ca.  

Thank you for your help. Please keep a copy of this form for your records.  

I agree to participate in this study described above. I would like to participate based 

on the information I have read in this letter. I have had a chance to ask any questions, 

and I know that I can ask more questions at any time. I understand that I can decide 

not to participate or answer any questions at any time.  

Once this study is complete do you wish to receive a copy of the findings? (Circle your 

response):  

YES           or             NO  
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If you answered YES, please provide your email 

address:……………………………………….. 

Name: …………………………………………………………………. 

Signature: ……………………………………………………………. 

Date: …………………………………………………………………… 
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Appendix VI: CI Workshop Schedule and Agenda 

 

Cooperative Inquiry Workshop Schedule (Action-Reflection Cycle) 

Time Schedule: June-August 2019 

Venues: Lalitpur, Sindupalchowk and Kirtipur  

Workshops (phases) Tasks 

First introduction/planning/reflection phase 

(2 workshops – 8 hours gathering, 1 week prior to 

data collection)  

• Inception of the research project and 

planning of action stage 1 (Propositional 

knowing) 

First Action Phase  

(First 1 week of data collection- interviews/ 

Sindupalchowk field visit/observation) 

• Practical data collection in the natural 

setting 

(Practical knowing) 

Second planning/reflection phase  

(2 workshops- 8 hours gathering) Completion of 

first inquiry cycle 

• First data collection sharing 

• Grounding of practical experience through 

peer discussion and debate 

Second Action phase  

(Second 1 week of data collection- 

interviews/FGD) 

• Experiential grounding (Experiential 

Knowing) 

Third planning/reflection phase 

(2 workshops- 4 hours gathering) Completion of 

2nd inquiry cycle 

• Second data collection sharing 

• Grounding of practical experience through 

peer discussion and debate 

Third Action Phase 

(Third 2 weeks of data collection – 

interviews/Field visit to 

Gorkha/FGD/Observation/Interaction) 

• Experiential grounding (Experiential 

knowing) 

Final reflection phase 

(2 workshops- 10 hours gathering) completion of 

3rd inquiry cycle 

• Third data collection 

• Discuss experience and refine knowledge 

• Compile data  

(Propositional/Presentational forms of 

knowing) 
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Appendix VII: Interview guide 

Title of the Study: Youth Community Participation: Understanding Nepali Youth’s 

Community participation in the post disaster context 

(The Interview will start briefing about our research and its objectives, and consent form. 

Before proceeding interview, interviewer will debrief about recording (audio/video), 

research confidentiality, anonymity and their possibility of voluntary withdraw from the 

process; and will asking each potential participant to sign consent form. Each interview 

will be focused around following questions, and participants may answer some or all 

depending on their willingness to respond those posed questions. As noted in consent form, 

participants are free to decline any time during the process.) 

1) Could you please introduce yourself?  

2) Please tell us something about your involvement in community during earthquake. 

What were you doing during 2015 earthquake? 

3) When you started to engage in community work? Or How did you get a chance to 

engage in community working during crisis?   

4) What kind of skills/support you had when you were engaging in community? any 

community (NGOs) organisations related support before or are you involved in 

organizations?  

5) What made you to participate in community (relief/rescue) work? Or what 

motivated you to engage in community especially during crisis?  

6) How was your community (volunteer) work experience during earthquake? 

7) Are you still involved in community work? If (No)Yes, what are the reasons for 

(dis)engaging yourself from community work? 
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8) How do you describe your community participation experience?  

9) What are your key learnings (after) working voluntarily in the community? 

10) As a youth, what are the challenges you faced while engaging in community work? 

11) How would you interpret youth participation before and after the earthquake? 

12) Would you like to give any suggestions for youth who are willing to engage in 

community or who are already engaged youth in community work? 

Thank you very much for your time! 
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Appendix VIII: Focus Group Discussion Guide 

 

FOCUS GROUP DISCUSSION (FGD) Guide 

Date:  

Time:  

Place: 

Introduction: 

(The FGD will start briefing about our research and its objectives, consent form and basic 

ground rules of FGD. Before proceeding the research process,  facilitator will debrief 

about recording, research confidentiality, anonymity and their possibility of voluntary 

withdraw from the process; and will asking each potential participant to sign consent form. 

Later, facilitator will share about basic rules of FGD such as no right or wrong answers; 

no need to agree with other’s perspective; be respectful to different point of view; feel free 

to share distinct points; and everyone will get a chance to speak. The FGD will be focused 

around following questions, and participants may answer some or all depending on their 

willingness to respond those posed questions as mentioned in consent form.) 

Namaste and thank you for agreeing to talk with me (us) today in this FGD. I (We) want 

to learn about your community participation experience after the 2015 earthquake. Before 

starting our FGD, I (we) would like to collect your consent form and share some basic 

ground rules.  

,  

The major questions to be focused during FGD are: 
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1. Could you please briefly introduce yourself to the group and something about 

your involvement in the community during the earthquake. What were you doing 

during 2015 earthquake? 

2. When you started to engage in community work? Or How did you get a chance to 

engage in community working during the crisis?   

3. What kind of skills/support you had when you were engaging in community? any 

community (NGOs) organizations related support before or are you involved in 

organizations?  

4. What made you to participate in community (relief/rescue) work? Or what 

motivated you to engage in community especially during crisis?  

5. How was your community (volunteer) work experience during earthquake? 

6. Are you still involved in community work? If (No)Yes, what are the reasons for 

(dis)engaging yourself from community work? 

7. How do you describe your community participation experience?  

8. What are your key learnings (after) working voluntarily in the community? 

9. As a youth, what are the challenges you faced while engaging in community work? 

10. How would you interpret youth participation before and after the earthquake? 

11. Would you like to give any suggestions for youth who are willing to engage in 

community or who are already engaged youth in community work? 

Thank you very much for your time! 
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Appendix IX: Themes and sub-themes: At-a-glance 

Key Themes and sub-themes related to Nepali youth’s participation in the community: 

Youth’s lived experience and understanding  

A) Different forms of youth participation during the 2015 crisis 

• Self-initiated (organic) participation/Mobilized participation 

• Institution led participation/Non-institution led participation 

B) Dynamic forms of youth participation and its hybrid practices over the period 

• Self-initiated and non-institution led   

• Self-initiated and institution led  

• Mobilized but non-institution led 

• Mobilized and institution led  

C) Nepali youth participation: factors that inspired youth to participate 

• Identity and sense of belonging 

• Early exposure to community work of family members and peers 

• Emerging new social spaces 

D) Leaving passion behind: reasons for youth disengagement from the community 

work  

• Poor socio-economic situation  
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• Gender-based inequalities 

• Unsustainable and tokenistic ways of youth mobilization  

• Extensive youth out migration for opportunities  

E) Conceptualizing youth participation in the community: Nepali youth perspectives 

• Participation as an opportunity to serve in the community 

• Participation as a means for personal growth  

• Participation as a social burden  

F) The social realities of youth participation in Nepal 

• Beyond multidimensional forms: complexities of youth participation 

• The cost of leaving a legacy: an inescapable burden -using situated practices 

framework 

• Doing something for community or institutions? Paradox in Nepali youth 

participation 
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Appendix X: Letter of Appreciation -  2020 Annual Kathmandu Conference on Nepal 

& the Himalaya 
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Appendix XI: Brock University REB approval letter 

 

 


