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Abstract 

 By applying an interpretative phenomenological analysis approach, the purpose of the 

study was to explore the lived experience of parental involvement in youth sport and the 

meaning the involvement holds. Specifically, I wanted to examine how role identity theory can 

provide deeper understanding to how parents experience and provide meaning to their 

involvement in their children’s sport. A key aspect to the study is that as the researcher, I was 

attempting to understand the experiences of the participant’s meaning-making. Master themes 

that capture the overall phenomenon were constructed that were present across the majority of 

participants while still allowing for each participant’s unique experience to be understood. The 

overarching themes interpreted from the data include: Desiring Involvement, Onus on Parental 

Roles within Involvement, Commitment, and Constructing Meaning-making of the Experience. 

These findings highlight the ways in which role identity salience defines the experience and the 

meaning involvement holds to a parent. This study provided deeper theoretical understanding of 

the experience of being a parent involved in youth sport, as well as highlighted the usefulness of 

conducting research in this field with an interpretative phenomenological analysis approach to 

explore a complex and diverse topic.  
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Chapter 1: Introduction and Theoretical Framework 

 Sport is dependent on parents to ensure quality sport experiences for children (Messner & 

Bozadas-Deas, 2009). Whether through formal volunteer roles as coaches or informal roles that 

involve private actions in the home to get children to sporting activities and allow them to be 

involved (e.g., registering for sport, packing lunches, organizing schedules, transportation, 

providing support), the involvement of parents in children’s sport is increasingly important to 

understanding the experiences of both parent and child (Busser & Carruthers, 2010; Dorsch et 

al., 2021; Messner & Bozadas-Deas, 2009). Moreover, a report of sport volunteerism conducted 

in 2005 emphasized a number of historical trends that are relevant to parent experiences in youth 

sport (Doherty, 2005). While Doherty’s (2005) report provided a foundation for understanding 

sport volunteerism specifically, it also exposed several important aspects of parental involvement 

in sport volunteerism that require further exploration. Specifically, the report was descriptive in 

nature in that it did not address questions regarding individuals who had a connection to sport 

(i.e., a child in the sport), but chose not to be involved. There is a need to move beyond a 

reflection on facilitators and barriers to explore the essence of involvement by parents in youth 

sport. Dorsch et al.’s (2021) review on parental involvement in sport literature highlights that 

even with the growing contemporary research being done, there remains gaps specifically on 

understanding the lived experience of parents: 

Though research in the contemporary period has started to consider the 

experiences of parents and how this might influence their involvement in their 

child’s sporting lives, there is still much to do in this area. Specifically, to 

continue moving the field forward, especially within applied settings, it will be 
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imperative to acknowledge and embrace complexity and heterogeneity in the 

sport parenting experience. (p. 15) 

Related to this gap in understanding the lived experience, parents may not always 

hold formal volunteer roles such as a coach or board member but are still involved in 

other ways (Kerwin & Doherty, 2019; Messner & Bozadas-Deas, 2009). Parental 

involvement in some capacity is necessary for most children, but how parents experience 

and form meaning of their involvement may vary. Therefore, the current study adopts 

role identity theory (Stryker, 1968) to frame a deeper exploration of various roles a parent 

holds that will impact their behaviour and overall experiencing of involvement with their 

child’s sport.  

Theoretical Framework 

 By adopting role identity theory (Stryker, 1968) as the theoretical framework allows for 

the exploration and understanding of the roles that parents hold with regards to their parental 

involvement in their child’s sport. The following theoretical concepts underpinned this study 

including the exploration of role salience, various role-identities, and the impact of societal 

expectations that influence role behaviour and how this in turns affects the meaning and 

experience of one’s involvement.    

Role Identity Theory 

 Identity theory was born from the work of George Herbet Mead who in 1934 presented a 

framework that was formed on the underwriting of numerous sociological and social 

psychological issues that when simplified presents the following formula: society shapes self 

shapes social behaviour (Stryker & Burke, 2000). However, Mead did not present any 

researchable theory, and thus sociologists attempted to form theories that could test the concepts 
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presented in the formula; either “society” or “self” as specified behaviours with Stryker 

proposing such a self behaviour theory in 1968 (Stryker & Burke, 2000). Stryker (1968; 1980) 

first came up with this theory by taking “social behaviour” and proposing “role choice 

behaviour”, seeking to answer the question of “given situations in which there exist behavioral 

options aligned with two (or more) sets of role expectations attached to two (or more) positions 

in networks of social relationships, why do persons choose one particular course of action?” 

(Stryker & Burke, 2000, p. 286). Attaching the word “identities” to the multitude of roles 

individuals hold at any given time, Stryker and Burke (2000) asserted: 

that persons have as many identities as distinct networks of relationships in which 

they occupy positions and play roles. In identity theory usage, social roles are 

expectations attached to positions occupied in networks of relationships; identities 

are internalized role expectations. The theory asserts that role choices are a function 

of identities so conceptualized, and that identities within self are organized in a 

salience hierarchy reflecting the importance of hierarchy as an organizational 

principle in society. (p. 286) 

 

Thus, identity theory states that individual’s roles are formed from and based upon the societal 

and relational contexts the individual is in. These roles each hold their own expectations which 

come from both internalized and externalized sources. Moreover, an individual has a salience 

hierarchy which influences the role one identifies with the most in certain social situations. It 

was hypothesized that the salience of an identity or role reflected the commitment to the role 

relationships requiring that identity (Stryker & Burke, 2000). Thereupon, identity theory takes 

Mead’s originally proposed idea and adapts to a more specific formula where commitment 

shapes identity salience that shapes role choice behaviour (Stryker & Burke, 2000). Stryker’s 
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identity theory argued that a link existed between identity salience and behaviors tied to roles 

that make up the identities and that the expectations attached to roles were internalized by the 

individual and then acted out (Stryker & Burke, 2000).  

Burke and colleagues expanded identity theory further, when they proposed that 

“identities are self-meaning and that self-meanings develop in the context of meanings of roles 

and counter roles” (Stryker & Burke, 2000, p. 287). Thus, identity and behaviour exist in the 

meanings they share. This led to a new question: how do self-meanings relate to meanings of 

one’s behaviour? Burke (1991) offered an explanation to this question with a model that created 

the identity standard, which incorporates the set of culturally prescribed meanings held by an 

individual which define their role identity in a situation (Stryker & Burke, 2000). Burke’s 

original proposition was that expectations and meanings form a set of standards that guide 

behaviour (Stets & Burke, 2000). Behaviour is organized to change according to the situation 

and the perceived self-relevant meanings in order to ensure that one’s behaviour is in agreement 

with those in the identity standard. Specifically, this means that an individual behaves in 

situations to ensure their perceived meaning is in agreement with the culturally prescribed role 

expectations (Stryker & Burke, 2000).  

Directly relating to identity theory is the societal pressures discussed earlier that have 

placed new expectations upon parents. For previous generations, the role of a parent did not 

require as much involvement with regards to a child’s sport participation (Stefansen et al., 2018); 

but now the expectations that fall on parents influence the behaviours of parents. This is 

especially prevalent when considering that behaviour within identity theory can be defined as 

goal-directed in that individual behaviour changes to match meanings perceived in the current 

situation and the meanings held in the identity standard (Stryker & Burke, 2000). Again, societal 
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expectations and the concept of being a good parent according to society within today’s 

generation of parents drives individuals to meet ideal standards required to be a good parent 

(Lareau, 2003; Trussell & Shaw, 2012; Wheeler & Green, 2014).  

Role-Identity Salience 

 Within identity theory, the concept of salience refers to what identity will be activated in 

certain situations when more than one role may be appropriate (Stets & Burke, 2000; Stryker, 

1980). It is through salience that role identity theory differs from social identity theory. 

Specifically, within identity theory scholars are more concerned about understanding the effect 

of a person’s positions within the social structure and what identity the person will activate rather 

than the impact of a particular situation (Stets & Burke, 2000).  

This led to the concept of commitment within identity theory which has two aspects. 

First, commitment refers to the number of persons to whom an individual is tied to by holding an 

identity and refers to the embeddedness of the specific identity within a social structure. The 

more embedded the identity, the higher likelihood the individual will activate that identity (Stets 

& Burke, 2000). Second is the relative strength or depth of the ties to others. Specifically, the 

stronger an individual’s specific identity connection is to others within a social structure, the 

more salient that identity is (Stets & Burke, 2000). This is important when considering salient 

hierarchy as an individual can hold multiple identities at any given time and provides insight into 

the role the individual will enact in a situation when more than one role may be appropriate in 

the societal context (Stets & Burke, 2000; Stryker, 1968).  

An important consideration of salience in identity theory is self-valuation of a role 

identity. Specifically, there are three prominent points that relate to self-valuation and salience: 

self-definition, social relations with others, and behaviours (Callero, 1985). Self-definition refers 
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to “when a role-identity is salient it is more representative of the self and consequently one's self-

definition will more likely reflect salient role-identities” (Callero, 1985, p. 204). This impacts 

salience hierarchy as the individual’s self, or person identity, is organized within role-identities, 

and the hierarchy should reflect this (Callero, 1985). The closer an identity is tied to an 

individual’s self, the more salient it is, and thus an individual’s self-definition should reflect the 

self identity over other peripheral role identities the individual may hold (Callero, 1985).  

Role identity salience influences relations with others, as salient role identities help 

establish individual perspectives that then are used to perceive and evaluate others within a 

social setting (Callero, 1985). Stryker (1980) argued that the more salient the role identity, the 

greater the likelihood that situations will be viewed as opportunities to perform the role identity 

and that relationships with others will be premised on the role identity (Callero, 1985). This 

influences the situations individuals may seek out, as individuals will seek out opportunities to 

enact a highly salient identity. Moreover, rather than an identity being activated by a situation, an 

individual will invoke an identity at some point in a certain situation, and then create new 

situations to invoke this identity (Stets & Burke, 2000; Stryker, 1968; 1980).  

Identities at the top of a salience hierarchy will be activated independent of situational 

cues, and once activated, the individual will act on the situation to accomplish self-verification 

(Stets & Burke, 2000). Furthermore, role identities will also impact how individuals are 

perceived by others in social settings and most often individuals are known for the most salient 

role identity that is perceived as evident to others (Callero, 1985). Therefore, role identity 

salience should reflect the behaviours associated with the role identities being enacted; the more 

salient a role identity, the more frequent an individual’s behaviours related to that role identity 

should be enacted (Callero, 1985). Therefore, it is important to understand each individual to 
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determine which role identities they possess and the salience of these roles as they outline their 

perceptions of involvement within their child’s sport. 

Parent Role-Identity. One of two identity roles at the focus of this study is the role of 

being a parent. The role-identity of being a parent is one that encompasses a wide range of both 

activities and meanings but generally is related to the physical and emotional care of the child, as 

well as the responsibility to train children to be socially competent and productive members of 

society (Cast, 1998). When it comes to the meanings associated with parent roles, there is a 

historical aspect tied to formalized concepts of family roles, where fathers are responsible for 

providing and mothers are responsible for caring (Cast, 1998). Societal expectations, 

generational shifts, and economic changes are shifting formalized structures of the family unit in 

the present era, adjusting the meanings and requirements of fathers and mothers (Bianchi et al., 

2006). Nevertheless, the parent identities of mothers and fathers contain different meanings 

which are verified when one’s behaviours are congruent with the meaning one holds to their 

parental role (Cast, 1998). 

Theoretically, parents can verify their parental identity in two different ways. The first 

being that parents will act in ways that are consistent with how they perceive their role (Cast, 

1998). The second through the evaluation of others in a process known as role-support, where 

parents who receive role-support from their partner will continue to act in ways consistent with 

their own parent identity standard (Cast, 1998). While changing societal expectations are 

influencing parent role-identity, parent roles are still more clearly defined than roles in most 

other groups (Cast, 1998) and thus parents may respond to these new expectations in ways that 

allow them to maintain the structured role of their parent identity.  
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Regarding the influence of parent role identity, research suggests that, “the greater the 

prominence and salience of the parent identity, the more involved parents are with their child” 

(Cast, 1998, p. 42). An example is a father who is more salient with his parent identity would be 

more involved with his children, and more likely to commit time and energy to them because of 

the salience of his parent role. This relates to the present study as the research purpose is to 

understand how the role of being a parent influences the meaning and experience of involvement 

in their child’s sport. Within sport, the parent identity has been analyzed by exploring the 

concept of being a good parent as the driving factor of increasing parental involvement in youth 

sport; specifically, recognizing the ideas that being a good parent means not only allowing one’s 

child to participate in sport but also to be involved in their sport participation as well (Lareau, 

2003; Trussell & Shaw, 2012; Wheeler & Green, 2014).  

Volunteer Role-Identity. The role identity of a volunteer is not as understood as other 

roles such as parent identity, due to the fact that “volunteers’ motivations are not consistently 

related to their social statuses, their personality traits, or the types of volunteer work in which 

they engage” (Thoits, 2012, p. 366). Therefore, the volunteer role identity may be more 

dependent on an individual’s other roles, which influence the salience of being a volunteer. 

Thoits (2012) addressed the role identity of volunteers, offering the explanation that once an 

individual adopts a volunteer role, the repeated performance of service activities leads to the 

adoption of the role. As the volunteer role becomes more embedded in the role salience 

hierarchy, the individual seeks role-identity validation from others through repeated action over 

time. This concept is tied closely to role salience (Callero, 1985; Stets & Burke, 2000; Stryker, 

1980): “the more important the volunteer identity is to the individual, the more frequently [they] 

enact the role” (Thoits, 2012, p. 367). 
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As the volunteer role becomes more salient, the individual in this role heightens an 

overall sense of purpose and greater life meaning (Thoits, 2012). Thus, engaging in purposeful 

and meaningful volunteer activities can be perceived as rewarding and this is the motivation for 

the role-identity. While this explains the motivation for individuals who hold volunteer roles that 

are highly salient, not all those who volunteer pursue the role for their own purpose. Later 

discussed in the literature review, studies have looked at a variety of individual characteristics 

when it comes to volunteers that attempt to explain the role-identity of being a volunteer. 

Theoretically, if an individual is volunteering for a cause or activity, it is possible to reason that 

their initial motivation is due to a different role identity they have in which their volunteering in 

a role satisfies another role identity they hold. The present study sought to explore the role 

salience of parents and how they perceive their involvement in their child’s sport, which often is 

enacted through volunteering. Moreover, the study explored the salience between one’s parent 

role-identity and volunteer role-identity.  

Gender as a Master Identity. Research shows that the activities and meanings attached 

to parenting within society can be “gendered” where males and females will apply different 

meanings and responsibilities to their parental role (Cast, 1998). This is a unique aspect of parent 

role-identity because the attachment of one’s gender can vary among individuals (Stets & Burke, 

1996). Gender is classified as a master identity within role identity theory where not everyone 

perceives the same levels of masculinity or femininity (Stets & Burke, 1996). Moreover, this is 

especially evident in a sporting context, and the responsibilities and meanings attached to 

parental involvement in sport are gendered (Coakley, 2006; Messner & Bozadas-Deas, 2009; 

Trussell & Shaw, 2012). 
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Stets and Burke (1996) were heavily influenced by West and Zimmerman’s (1987) Doing 

Gender essay, which proposed that rather than a social role or set of biological traits, gender is 

embedded and created in doing everyday social interactions. Gendered behaviours are socially 

constructed, and individuals are judged by these normative standards that exist. Gender relates to 

the social structure one holds as well as the way an individual perceives themselves. Stets and 

Burke (1996) argue that “both being male or female and seeing oneself as more masculine or 

more feminine influence behavior in interaction; through this influence, they help to reproduce 

social structure and sustain a sense of self” (p. 193).  

Gender being a “master identity” means that the gender identity holds meanings tied to 

specific identity roles that cut across situations and shape how society is structured (Stets & 

Burke, 1996). Thus, individuals’ identity standard might be set at a certain degree of masculinity 

or femininity and self-perceptions monitor the degree of masculinity or femininity one possesses 

in situations (Stets & Burke, 1996). Societal expectations shape how gender influences the 

parental role identity. Sport remains a space that maintains hegemonic masculinity while 

satisfying the expectations for increased involvement within a child’s life (Coakley 2006; 

Gottzen & Kremer-Sadlik, 2012; Graham et al., 2016). An individual with a more masculine 

influenced identity will engage in behaviours with a more masculine meaning within their role 

identities (Stets & Burke, 1996). That is to say, fathers who want to maintain the masculine 

normalcy associated to the traditional father role can be involved in sport in order to 

simultaneously satisfy the good parent expectations that exist in today’s society where a good 

parent has to be more involved with child-rearing (which is a traditional requirement of the 

feminine mother role) while still being able to maintain their masculine identity due to the 

societal association that sport is a masculine space.  
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The influence of gender as a master identity can be applied to mothers as well. Research 

shows females are traditionally in charge of the “invisible labour” (Messner & Bozadas-Deas, 

2009) with regards to a child’s sport participation behaviours that include the work that is 

already traditionally seen as feminine responsibilities. Thus, gender identities and generational 

shifts have changed societal expectations of parents which has impacted parental behaviour. 

Parents act in a way to ensure they maintain the gender identity of their role while satisfying the 

good parent expectation in the public sphere (Trussell & Shaw, 2012); both concepts being based 

on individual’s own perception of normative standards. 

The role of a parent is a situated identity and is tied to a particular setting which 

traditionally was within the home and kept private. Trussell and Shaw’s (2012) work, which 

highlighted that parenting within sport occurs in both the private and public space, relates to the 

concept of what it means to be a good parent for both a mother and father. In the intensive 

motherhood and involved fatherhood categorizations, being a good parent is highly valued, while 

also being hard to achieve (Trussell & Shaw, 2012). The research found that mothers and fathers 

want to be perceived as good parents in public spaces. They also found that mothers and fathers 

act in a way to ensure they are maintaining their gender identity, and mothers and fathers 

perceived they were judged based on normative standards associated to their parent roles. 

Conclusion 

 Role identity theory allows for a deeper understanding of individuals by examining the 

roles they maintain and how these roles shape their experiences. In order to understand role 

identity, one must be aware that commitment shapes identity salience that shapes role choice 

behaviour (Stryker & Burke, 2000). Within role identity master identities such as gender hold 

meaning that cut across situations meaning that gender is present and influences in every role 
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identity (Stets & Burke, 1996). By applying role identity as the theoretical framework, I wanted 

to explored individuals and their perceptions according to their role identities, highlighting 

concepts such as commitment and salience to help understand and explain individual’s 

involvement by analyzing their experiences and meaning within their child’s sport. 

Research Purpose and Research Questions 

 Thus, the purpose of the study was multifold. Using role identity theory as the theoretical 

framework, the study explored how parents experience their involvement and provide meaning 

to it within their child’s sport. This involvement may be viewed by a parent more obviously if 

they hold a formal volunteer role, allowing them to better conceptualize how they view their 

involvement; alternatively, a parent may view their involvement in unique ways if they do not 

hold a formal volunteer role. Regardless if a parent holds a formalized volunteer role or not, 

identity theory highlights that societal expectations will affect the experience and meaning of any 

parental involvement within their child’s sport. In addition, role identity theory assists in 

understanding how the gendered norms associated with parenting are constructed in sport and in 

turn influence the meanings and experiences of parents. 

The study of the experience and meaning behind parental involvement in youth sport 

cannot ignore the influence of societal pressures on parental attitudes and behaviour. 

Generational changes emphasize how and why parents are involved with their child(ren) in 

comparison to parental generations of the past (Bianchi et al., 2006), especially with regards to 

their child’s sport participation (Stefansen et al., 2018). Therefore, societal pressures in the form 

of expectations will be explored to see how these pressures may impact parental involvement by 

influencing the role salience of parents which determine the type of roles they take up within 

their child’s sport. For example, a parent who seeks to act in a way that is consistent with the 
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societal expectation of what is required of a good parent within the sporting context will 

inevitably adjust their perceptions of what it means to participate in their child’s sporting life 

(Coakley, 2006; 2009; Trussell & Shaw, 2012).  

In sum, the present study examined the phenomenon of parental involvement in youth 

sport, and how parents experience this phenomenon and provide meaning to their experience. 

With role identity theory as the theoretical framework, the research questions were as follows:  

RQ1: How does role identity affect the meanings and experiences associated with 

parental involvement in their child’s youth sport? 

RQ2: How does role salience affect the meanings and experiences associated with 

parental involvement within their child’s youth sport? 

RQ3: How do societal expectations affect the meanings and experience associated with 

parental involvement in their child’s youth sport? 

RQ4: How do gendered norms influence the meaning and experience associated with 

parental involvement in their child’s youth sport? 

These questions allowed for the focus to be an exploration of varying lived experiences and 

meaning it holds within parental involvement in a child’s sport. The questions were open-ended, 

which allowed for emerging influencing factors such as societal pressures, gendered norms, other 

role identities and family dynamics to be explored. Finally, these broad questions provided space 

to explore and understand how parents experience non formalized involvement (i.e., volunteer 

roles) that occurs within their child’s sport participation and the meaning this holds to them. 

 An Interpretative Phenomenological Analysis (IPA) methodology was adopted to explore 

the research questions, apply the theoretical concepts associated with role identity, and capture 

the participant’s unique and subjective experience regarding their involvement in their child’s 
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youth sport. Burgess et al. (2016) similarly adopted an IPA methodology when studying parental 

involvement in youth sport “as parental involvement in youth sport is highly complicated” 

(Burgess et al., 2016, p. 239). When taking into consideration the unique experiences parents 

have regarding their involvement with their child’s youth sport and how they come to provide 

meaning to their involvement, IPA was deemed the most appropriate methodology to explore 

parental meaning and experiences while applying a theoretical framework (i.e., role identity) 

during the analysis.  

 Maintaining IPA principles (see Chapter 3: Methodology) the study utilized two separate 

semi-structured interviews to provide the best opportunity to capture participant’s experiences. 

Artifact elicitation was also utilized to contribute to the co-construction of research between the 

participant and myself and formed a deeper connection to the theoretical framework. Finally, the 

data analysis adopted IPA analysis strategies to ensure all components of an IPA study are 

maintained. The next chapters outline the literature related to parental volunteerism in sport to 

reflect a common form of involvement for parents in youth sport. The literature review also 

addresses the growing societal expectations on parents relating to involvement (Chapter 2), 

followed by a detailed overview of the methodology and method (Chapter 3). 
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Chapter 2: Literature Review 

 The following chapter outlines the literature that provided the foundation for the study. 

First, the individual perspective of sport volunteerism is highlighted (Wicker, 2017). Next, 

developing from the individual perspective, a section specific to youth sport coaches is included, 

as this is the most visible individual volunteer role within youth sport and heavily dependent on 

parent volunteers at the grassroot level (Busser & Carruthers, 2010; Trussell & Shaw, 2012). 

Following this, the literature review shifts to address parental involvement in sport. Topics that 

are covered include societal pressures on parents, categorizing increased parental involvement 

and gendered norms of parenting visible within sport and the increasing parental involvement 

within youth sport.  

Individual Perspectives Within Sport Volunteerism  

Both Doherty (2005) and Wicker (2017) highlighted that not-for-profit sport 

organizations are often the most dependent upon volunteers. The earliest sport management 

study on sport volunteerism was conducted by Cuskelly et al. (1998) and focused on community 

sport organizations. Most often, community sport organizations operate youth sports, and 

therefore youth sport is a sport sector that cannot function without the support of volunteers. 

Specifically, there have been several areas of research that highlight a focus on individual 

perspectives of sport volunteers. Specifically, Wicker’s (2017) reflection on sport volunteerism 

research revealed several perspectives of research when studying sport volunteers relating to the 

level of analysis. The most common perspective seen in sport volunteerism research is from the 

individual perspective, which deals with volunteers as individuals and why they choose to 

volunteer (Wicker, 2017). Within the individual perspective, studies have focused on a variety of 
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individual characteristics and factors that may better explain why individuals volunteer within 

sport (Busser & Carruthers, 2010; Cuskelly & Hoye, 2013; Hallmann, 2015). 

One important factor that has been examined is socio-demographic characteristics. 

Hallmann (2015) examined what affects an individual’s decision to volunteer and created a 

model based upon variables measured in a survey. These variables included looking at the socio-

demographic characteristics of individuals and the effects such characteristics have on the 

decision to volunteer. After identifying both positive and negative variables to the decision to 

volunteer, Hallmann (2015) concluded that time and resources did not affect the decision to 

engage as a volunteer, implying that almost anyone is likely to take up voluntary activities.  

The Parent Role in Sport Volunteering 

 Parents are involved in their children’s sport. The experiences that are tied to this 

involvement can be influenced by a variety of factors. The following sections outline the societal 

pressures linked to parental involvement in sport and the discussion of increased parental 

involvement over the last decade.  

Societal Pressures on Parental Involvement in Sport Volunteering  

There has been a move toward societal pressures on parents to engage in sport 

volunteering (Bianchi et al., 2006; Graham et al., 2016; Stefanson et al., 2018; Wheeler & Green, 

2014). The work of Bianchi et al. (2006) addresses societal and generational shift from the 

traditional roles that parents held to the new millennium where women now also seek full time 

employment and are now co-responsible for finances. Traditionally, fathers were primarily 

responsible for finances and mothers were responsible for acting as the homemaker and 

caregiver. With this modern shift of responsibility on women, the expectation of society is that 

the homemaker and caregiver responsibilities should equally become a co-responsibility of 
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fathers. Graham et al. (2016) noted that sport is often used by fathers to stay involved in their 

children’s life while not sacrificing the hegemonic masculinity ideals associated to fatherhood as 

sport maintains a traditional masculine domain. Thus, fathers are conforming to societal 

pressures and accepting their co-parent role in an arena that allows them to maintain their 

masculine identity (Graham et al., 2016).  

Wheeler and Green’s (2014) exploratory paper explored the potential generational shift 

and the impacts with regards to parents’ involvement with their children’s sport. Wheeler and 

Green (2014) address how the “family culture” impacts children’s sport participation; that is that 

socialization of the family (especially the parents) can have huge impacts on children’s early 

years of sport participation which will remain for the rest of their lives. Another aspect Wheeler 

and Green brought attention to was “parent mania” which related to how predominately parents 

in the middle-class and above are more inclined and able to invest not only economic resources, 

but also social and cultural capital as well into their kids to “cultivate” their children with hopes 

to benefit the children in some lasting way. This was largely drawn from Lareau’s (2003) study 

from which the concept of concerted cultivation was interpreted with regards to middle-class 

parenting.  

Concerted cultivation is the parent ideology which presents the concept that middle-class 

parents are more willing to focus time, money and energy to establish and provide access to 

organized activities for their children (Lareau, 2003). This is largely done due to the cultural 

logic of child-rearing, meaning parents do this not necessarily out of their own free will, but 

instead because it was logically accepted as the best thing parents can do based on society’s 

cultural expectations: parents wanted to be seen as good parents (Lareau, 2003). Concerted 

cultivation is a strategy that exists because of society’s fundamental view that participating in 
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extra-curricular activities constitutes a good childhood among affluent populations and thus is an 

indicator of being a good parent (Vincent & Maxwell, 2016). 

Related to concerted cultivation, Wheeler and Green’s (2014) study revealed that parents 

saw sport as providing many benefits to children, including promoting a healthy and physical fit 

lifestyle, the ability to make friends, encouraging future participation and because the children 

enjoyed it. These perceived benefits explained why parents invested so heavily into sport to the 

point where parents not only were investing heavily financially, but also investing time. 

Nowadays a good parent is expected to support and encourage children’s sport participation 

(Stefanson et al., 2018; Wheeler & Green, 2014), which was not necessarily the case of 

generations in the past. Another difference identified was that parents today were labelled as 

better able to support their children’s sport participation than generations of past. The 

participants discussed reasons for this increased support attached to, more disposable income, 

two car households, and more free time which was often explained as being a result of parents 

nowadays having children later in life (Wheeler & Green, 2014). This observation likewise is 

present in Stefansen et al.’s (2018) study where the researchers looked into the increased parental 

involvement in youth sport, particularly when parents discussed the normalized involvement 

present today that was not existent in their youth. They outlined an economic and cultural shift 

that occurred between generations with parents waiting longer to have kids than generations past 

and disposable income more prevalent in two-parent households. The final difference highlighted 

between generations was the changing nature of sporting activities, especially with regard to the 

number and promotion of activities available to children (Wheeler & Green, 2014).  

Moreover, Qunito Romani (2020) explored the increasing societal pressures on parents – 

especially within Denmark – to be involved in their children’s sport. This involvement was 
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claimed to be a norm of parenting and creates positive benefits on the children’s involvement; 

however, it also has been suggested parental overinvolvement and expectations have become 

harmful towards children and their involvement in sport (Qunito Romani, 2020). Thus, Qunito 

Romani explored why parents were involved, and conceptualised parental behaviour into 

categories. 

Qunito Romani (2020) first provided arguments to explain the increase in parental 

involvement identified within the study’s literature review. One is the growing costs have made 

youth sports so expensive – as well as the increased competitive nature entering sport – has led 

to children becoming increasingly dependent on their parents to participate (Turman, 2007). 

Another argument is that parents are attempting to relive their own childhood experiences 

through their children by being involved in sport (Wheeler & Green, 2014). Finally, the impact 

of societal norms which are different from social norms of the past; specifically, parents in 

today’s society are seen as more responsible for the success of their children than generations of 

past (McMahon & Penney, 2015).  

Qunito Romani’s (2020) study highlighted two factors that relate to parental behaviour 

that are directly associated to good parenting. These factors were labelled as parental role 

modelling and parental involvement. Parental role modelling related to parents’ own 

involvement in sport and physical activity, which should positively impact their children’s 

involvement in sport. However, Qunito Romani (2020) also highlighted the potential for this to 

be counterintuitive towards children’s involvement in sport, as parents are involved in their own 

activities, it may take away time they could spend being involved in their child’s sport. Parental 

involvement related to parent’s direct involvement with their child and the sport. This concept 

did not necessarily mean the parent was involved in the sport organization, but rather contributed 
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to ensuring their child was able to be involved (i.e., buying equipment, paying fees, providing 

transportation, volunteering and coaching) (Qunito Romani, 2020). Parents are now feeling 

pressure to enroll their children in sport and be active agents in that involvement. 

Categorizing Increased Parental Involvement  

Within the introduction, Doherty’s (2005) study outlined a lack of parental involvement 

in volunteering for youth sport. However, over a decade later, studies are now showing an 

increase in that involvement. In Busser and Carruthers’ (2010) study on motivations of youth 

sport coaches, 90% of their participants had a child on the team; however, 12% of their 

participants indicated they volunteered because no one else had which would align with 

volunteering as an obligation. Through their findings, Busser and Carruthers (2010) 

acknowledged that parents remain the most common coaches in youth sport: “Obviously, the 

parents of players are a great source of volunteer coaches and are highly motivated to provide a 

service through which their children benefit” (p. 137). Relatedly, Stefansen et al.’s (2018) study 

sought to understand the increase in parental involvement in youth sport. The ethnographic study 

was completed in Norway using a culturally diverse set of parents. Stefansen et al. (2018) 

highlighted how other studies had attempted to explain this increase of parental involvement in 

sport by looking at the context of gendered parenting (Coakley, 2006; Gottzen & Kremer-Sadlik 

2012), or generational change (Wheeler & Green, 2014).  

Dorsch et al., (2021) completed a scoping review of the field of research pertaining to 

parental involvement in youth sport. The most recent period within this field, the contemporary 

period, has seen a shift in research focus from seeking to understand what is parental 

involvement and transitioning to why parents behaviour is the way it is regarding their 

involvement by studying influencing factors (Dorsch et al., 2021). This current period of work 
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has started to explore the complexity of parental involvement in sport through the use of 

“nuanced theoretical and conceptual research questions and also drawing upon a broader range 

of (particularly qualitative) research methodologies” (Dorsch et al., 2021, p.8). However, there 

remains gaps in the literature that still remain understudied in the contemporary period. One such 

call to attention from Dorsch et al. (2021) is for the furthering of the range of theories used in 

this field; specifically, the potential for social psychology-based theorems to be fruitful. Another 

future direction is while the contemporary period has begun to consider the experiences of 

parents and how their experiences influence involvement, there remains a considerable amount 

of potential for research to explore the complexity and diverse experience of parental 

involvement in youth sport (Dorsch et al., 2021).  

Previous research has attempted to outline the why by linking to phases of parenting. 

Specifically, previous research has aimed to understand the “phase” of parenting individuals find 

themselves in (Côté, 1999; Fraser-Thomas et al., 2008). Research indicates that “parents’ roles 

are described as progressing from a leadership role during the sampling years to a following and 

supporting role during the specialising and investment years” (Fraser-Thomas et al., 2008, p. 

164). This implies that parents act as leaders in terms of influencing children’s involvement in 

sport at younger ages and being actively involved, but as sport specialization increases and 

children grow up, the requirements of the parental role decrease and this leads to their 

involvement with children decreasing. This decline in involvement supports statistics that 

parental interest in sport is a driving factor in youth participation in sport (i.e., if neither parent is 

interested in sports, there is a highly likelihood the child will not be involved in sport) (Statistics 

Canada, 2012).  



22 

 

In line with a generational shift, Stefansen et al.’s (2018) findings supported the idea that 

the increase in parental involvement in sport was a generational phenomenon, as increased 

parental involvement was present throughout all their participants no matter the social class they 

were categorized into. Moreover, Stefansen et al. (2018) identified four distinct themes to 

categorize increases in parental involvement in youth sport overall. The first theme, normalised 

involvement indicates there is a strong norm of activity for children which is mirrored by a 

similar support and involvement from parents. This support is considered an expected part of 

being a responsible parent who is involved in their child’s life. Some parents recall the lack of 

(or presence of) their own parent’s involvement when they grew up participating in activities and 

this has impacted their own experiences and desire to be involved and present at their children’s 

activities (Stefansen et al., 2018; Wheeler & Green, 2014). Relatedly, Qunito Romani’s (2020) 

data analysis found of four different categories of parental behaviour in youth sport (unengaged, 

servicing, self-realization, and super parents), servicing parents have the most beneficial impact 

on their child’s involvement in sport. Overall, involved parents had a beneficial impact on 

children’s involvement in sport, indicating that parental involvement in sport is important 

(Qunito Romani, 2020; Stefansen et al., 2018). Recalling Engelberg et al.’s (2014) secondary 

motivation for parental volunteering is obligation, parents see involvement as normal and even 

expected in society. Thus, volunteering is seen as an obligation due to normalised parental 

involvement (Busser & Carruthers, 2010). In addition, Stefansen et al.’s (2018) category of 

normalized involvement may explain why parents are willing to invest in such prolonged and 

intensive commitment and sacrifice their own wellbeing because the sacrifice is now the new 

norm for good parents. 
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The second theme Stefansen et al. (2018) identified is emotional closeness, where parents 

believe they need to be there for their children. Sport acted as a catalyst for building and 

maintaining close relationships with their children, especially during a phase in their child’s life 

which is associated with increased detachment and independence. The motivation for emotional 

closeness regarding sport can be explained as parental involvement in sport is often present with 

younger children due to the phase of life they are in (Fraser-Thomas et al., 2013), but as children 

get older, parental involvement decreases. Thus, sport provides an arena where parents can 

maintain an emotional closeness with their children, even as they move into more independent 

phases of their lives. 

Sport provides opportunities not only to build relationships, but also to monitor a child’s 

wellbeing. It extends outside of the arena of the sport and provides closeness in the house. This 

theme does not only relate to parents but also is reflected by children themselves. Trussell’s 

(2016) study on children’s perspective of parental volunteering in youth sport revealed children 

also experienced emotional closeness to the parent which enhanced the connection with their 

parents through moments of togetherness and skill development. 

The third theme Stefansen et al. (2018) identified is cultivation through sport in which 

parents recognize that involvement in sport allows for participation in an arena for the cultivation 

of the self. A common theme was the transferability of skills and competencies from the arena of 

sports to other arenas. These skills can relate to competitiveness or personal characteristics. 

Many parents recognize that their own involvement in sport in childhood was highly valuable. 

This is closely tied to concerted cultivation which was described first by Lareau (2003) relating 

to the investment parents put into their kids due to the societal expectations placed on them.  
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Finally, the fourth theme that was interpreted out of Stefansen et al.’s (2018) study is 

classed patterns. Parents across social classes see organized sport as a self-evident part of 

children’s everyday life. Across all social classes, there is a standard norm of involvement which 

refers to parents showing an interest in the child’s activity, follow-up on practicalities of 

participation, pay fees, pay for equipment, and attend games or do voluntary work if needed. 

Fathers tend to view their role as vital in being involved with their child’s sport (Coakley, 2006; 

Graham et al., 2016). Many parents within a higher level of socio-economic class engage in deep 

involvement, which is going above and beyond the standard norm that all parents may commit to 

(Stefansen et al., 2018).  

Connected to norm of involvement, Trussell and Shaw (2012) explored the phenomenon 

of parenting within private spaces as well as in public spaces. Trussell and Shaw’s findings 

offered explanation for increased parental involvement in sport and recreation. Similar to 

Stefansen et al. (2018), Trussell and Shaw (2012) utilized Coakley’s work (2006; 2009) to 

introduce the societal and generational shift that was occurring with regard to expectations on 

fathers. Trussell and Shaw (2012) took a feminist theoretical approach to highlight intensive 

motherhood and leisure-based fathering, interviewing mothers and then their spouses 

individually with regards to youth sport for their children. They found that the entire societal 

notion of being a good parent has placed increasing pressure on parents and the expectancy that 

parents have their child involved within sport in addition to being involved with their child’s 

sport. Trussell and Shaw (2012) highlighted that “through the very provision of organized youth 

sport opportunities, parents may feel a sense of comfort and accomplishment that they are, 

indeed, meeting societal expectations for being a good parent” (p. 391).  
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This pressure to be viewed as a good parent has been linked to judgement from other 

parents which highlights perceived societal expectations around involvement in a child’s sport 

(Trussell & Shaw, 2012). Trussell and Shaw found that parents judged other parents based on 

their level of involvement as it related to their child’s sport; furthermore, parents were highly 

critical of absent parents, who even though they had their children involved in sport, were still 

not meeting societal expectations to be involved themselves. Similarly, Stefansen et al.’s (2018) 

emotional closeness relates to the notion of being a good parent, which is often judged by other 

parents. Moreover, Trussell and Shaw (2012) outlined that parental involvement in sport was 

linked to family conflict between spouses when one spouse perceived the other to be uninvolved 

or unsupportive.  

The final subtheme Trussell and Shaw (2012) identified was maintaining gendered norms 

in that sport allows for the norms of gendered parenting to remain in place while also satisfying 

the societal and generational shift of expectations on fathers. This reflects the findings of 

multiple studies (Gottzen & Kremer-Sadlik, 2012; Messner & Bozadas-Deas, 2012) that identify 

sport as an arena where fathers can maintain hegemonic masculinity while avoiding the 

fatherhood dilemma Coakley (2006) discussed. Within the findings of this category, Trussell and 

Shaw (2012) found that parents discussed the idea of equal responsibility; yet, mothers were still 

responsible for much of the hidden work found with sport even though both parents would often 

agree work was equally shared. This was especially evident in the formal roles that parents took 

up - fathers often holding visible leadership roles such as coach or trainer or administrative roles 

within sports that were traditionally viewed as masculine or highly competitive (Trussell & 

Shaw, 2012). The exception to this was only with regards to non-masculine sport where these 

leadership and facilitation roles were almost exclusively held by women – the example given 
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referred to a figure skating organization and the total lack of males in any sort of visible role 

(Trussell & Shaw, 2012).  

Gendered parental involvement. Emphasizing involvement, Messner and Bozada-

Deas’ (2009) multiyear study examined adult gendered segregation within youth sport 

organizations. This was the first study to seek to understand the gender divide among adults 

within youth sport, an area of sport that had simply been accepted and never questioned prior. 

Messner and Bozada-Deas (2009) highlighted how most male volunteers take on roles of 

coaches, while most women fell into a “team-mom” role – that is a role that is crucial to the 

behind-the-scenes activities of youth sport. Framed within gender ideology, Messner and 

Bozada-Deas (2009) highlighted how institutional gender regimes influence individuals’ actions 

within a specific gender regime, such as getting involved within sport. The individual decision 

made with regards to volunteer roles in youth sport is often driven by nonreflexive, patterned 

interactions that are infused within the greater gender ideology of ‘soft essentialism’ (Messner & 

Bozada-Deas, 2009). 

With regards to the coaching roles, a gender pipeline was found to exist in coaching as 

most head coaches had held an assistant role prior to becoming a head coach. This in turn created 

a gender pipeline due to gendered assumptions. Specifically, the role of coach was assumed to be 

a male role, thus males often became assistants, which placed them into the coaching pipeline 

(Messner & Bozada-Deas, 2009). Gendered assumptions are even more apparent when referring 

to the team mom role. Because the role of mother is placed on women, the team mom role 

contributes to the notion of a traditional family roles which are gendered (Messner & Bozada-

Deas, 2009). Even when women have the skill, knowledge and desire to coach, they are often 

placed in the team mom role, or if given a coaching role, the coaching role is not found in the 



27 

 

playing space where masculine authority and dominance is prevalent. Instead, the coaching role 

for women would be in a spatial area that would be seen as domestic (Messner & Bozada-Deas, 

2009).  

Messner and Bozada-Deas’ (2009) study was two-fold, studying both a youth baseball 

organization and a youth soccer organization. Within the baseball organization, the findings 

indicated women who held coaching roles were assigned as “dugout coaches” and were 

responsible for equipment, maintaining order and discipline, minor first aid, and post game clean 

up. These tasks related to a traditional home labour role woman were presumed to hold and kept 

them out of the masculine leadership area. Thus, within sport itself, gendered spaces exist both 

on and off the field of play (Messner & Bozada-Deas, 2009).  

Messner and Bozada-Deas’ (2009) study also outlined the importance of “team-parent”. 

They stated that the team parent role is often held by women and devalued or not recognized, 

despite the fact that the amount of labour required within this role can be greater than that of an 

assistant coach. Messner and Bozada-Deas (2009) concluded that these channels that women and 

men fall into is not free choice, but instead built on self-perpetuating “inequality regimes” that 

have been shaped by social context. Further, Engelberg et al. (2014) highlighted a gender 

difference in their own study of common roles that men and women undertake. According to 

Engelberg et al. (2014), women were most often linked to supportive roles like team mom. 

Coakley (2006) also explored gender differences by studying the father role within youth 

sport and the new parental pressures that are apparent within society which have increased the 

pressure placed on fathers to be the champion of their children’s sport participation. Echoing 

Bianchi et al., (2006) who discussed the generational and societal shift leading to having fathers 

more involved, Coakley (2006) offers three explanations to explain fathers’ attachment to youth 
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sport. First, some fathers see their involvement in youth sport as a way to promote gender equity, 

cooperation, and pleasure of movement in a male-centric, competitive, performance-focused 

realm; by integrating such youth sport involvement into their family life, fathers are able to better 

co-parent (Coakley, 2006). Thus, satisfying the responsibilities within the family structure and 

societal expectations of parental involvement (Bianchi et al., 2006; Wheeler & Green, 2014) 

Second, Coakley (2006) explained that sport offers quality parenting time between 

fathers and children, while avoiding the fatherhood dilemma which is the choice between 

feminist/progressive expectations and traditional conservative fatherhood values. Thus, sport 

allows fathers to maintain gendered norms while satisfying expectations (Trussell & Shaw, 

2012). A third explanation offered by Coakley is that when children (either sons or daughters) 

were exceptional athletes the important decisions regarding their athletic abilities often fell on 

the father. This final explanation is seen when fathers take credit, or alternatively are praised by 

others, for the athletic success of their children.  

Coakley’s work (2006) emphasizes that the wide-ranging opportunities for fathers to be 

involved in parenting within sport helps explain the investment families make in youth sport 

participation. The increasing competitiveness of youth sport has led to an increase in 

competitiveness entering parenting as a whole (Coakley, 2006): 

the achievements of children in an activity as visible and highly publicized as 

sports come to symbolize proof of one’s moral worth as a parent. Talented child 

athletes, therefore, become valuable moral capital in neighbourhoods, 

communities, and the subcultures associated with high-performance youth sport 

programmes. This leads many parents to feel obligated to ‘invest’ in their child’s 

sport participation. Not to make this investment would be taken by many people 
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as a sign of a parent’s moral failure. Of course, this also means that single parents, 

low income parents, and others who lack resources to support participation are, by 

definition, failures as parents (p. 160) 

Coakley (2006) concluded that the changing expectations on fathers have contributed to an 

increasing pressure on parents to support youth sport participation. It is through sport that fathers 

are able to maintain relationships with both their sons and daughters while ensuring they are in 

line with societal expectations of co-parenting and satisfying gendered norms (Bianchi et al., 

2006; Stefansen et al., 2018; Trussell & Shaw, 2013; Wheeler & Green, 2014). Interestingly, 

while Coakley proposes a fatherhood dilemma entering society, his omission to address 

motherhood within sport maintains the conservative perspective of hegemonic masculinity 

within sport, especially regarding parenting roles and youth sport. 

Literature Review Conclusion  

The different frameworks that have been used to study and understand sport volunteerism 

have developed an understanding of factors influencing individual volunteers. However, the 

position of one’s identity in perceptions of involvement in a child’s sport has received little, if 

any, attention. While the role identity of a volunteer is prevalent to the study it is also necessary 

to further address the role identity of a parent and how it has been studied within sport 

management. 

 Recently, the parental role within youth sport has been subject to new pressures and 

expectations which are directly impacting the way parents perceive their child’s sport. These 

novel ideas are beginning to be identified in research studies as scholars begin to specifically 

focus on and explore parental identity in youth sport. As highlighted in the sections above, the 

role of being a parent is different then the role of being a volunteer; however, a parent may be a 
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volunteer and therefore this intersection of identities should be explored. The current study 

focused first on exploring parental and volunteer identities in sport to explore parental 

perceptions of their involvement in youth sport.  
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Chapter 3: Methodology 

 As mentioned previously, I utilized an IPA methodology in this study to explore the lived 

experience of parental involvement in sport and the meaning it holds. The following chapter 

details the study’s methodology starting first by providing an explanation of my own worldview. 

This allows for understanding the epistemological and ontological considerations that guide how 

I made sense of the meaning-making of the participants. Following the worldview, my 

positionality is explained to further provide understanding regarding how I interpreted the data, 

and how acknowledging my own past experiences contributed to the meaning-making process. 

IPA is then explained and why it was well-suited to the study. Next, the data collection process is 

outlined and a description of the data analysis process follows. Finally, the authenticity and 

trustworthiness strategies of the study are provided, along with the delimitations that helped 

guide the study.  

Worldview 

The assumptions I took up that framed this study align with social constructionism 

(Crotty, 2003). Social constructionism emphasises that culture shapes the way individuals view 

things (and even feel things) and provides a definite view of the world (Crotty, 2003). As the 

researcher, this philosophy is one I take up personally, and thus, makes sense when implemented 

in research. Work by Kenneth and Mary Gergen furthered the understanding of social 

constructionism by addressing the approach as reflecting “the notion that the world that people 

create in the process of social exchange is a reality sui generis [of their own kind]” (Schwandt, 

1994 as cited in Crotty, 2003, p. 58).  This definite view is not created as individuals encounter 

phenomena one by one; rather, individuals are born into a world of meaning and inherit a system 

of significant symbols. I subscribe to the assumption that each individual experiences a unique 
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reality, while simultaneously existing within an established cultured society that establishes 

norms and guides the way in which individuals behave and interact with one another and 

position themselves. Crotty provides a clear definition of how social constructionism can best be 

understood: 

For each of us, when we first see the world in meaningful fashion, we are 

inevitably viewing it through lenses bestowed upon us by our culture. Our culture 

brings things into view for us and endows them with meaning and, by the same 

token, leads us to ignore other things. (Crotty, 2003, p. 54) 

 

Crotty (2003) utilized work by scholar Stanley Fish who himself employed symbolism 

using the sport of baseball to explain the ontology of social constructionism. Specifically, Fish 

stated that in baseball “balls” and “strikes” are socially constructed (by the rules of the sport) yet 

they do in fact exist as real (when a ball is thrown it will be either a ball or strike). However, if 

the rules of baseball were to change, then balls and strikes as social constructed concepts would 

also change, but nevertheless still exist as real when thrown. This ontological view of social 

constructionism thus acknowledges how society can influence the constructs people create.  

Epistemology refers to the “theory of knowledge that explores the relationship between 

the inquirer and the knowable, or between the knower and the respondent” (Lee, 2012, p. 407). 

Within the constructionist paradigm the epistemology is explained by Schwandt (1998) as “what 

we take to be objective knowledge and truth is the result of perspective. Knowledge and truth are 

created, not discovered by mind” (p. 236). Social constructionism is focused on the 

epistemological considerations of meaning in that “all knowledge, and therefore all meaningful 

reality as such, is contingent upon human practices, being constructed in and out of interaction 

between human beings and their world and developed and transmitted within an essentially 
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social context” (Crotty, 2003, p. 42). Meaning is not discovered but is constructed. Thus, objects 

have endless possible meanings and the actual meaning is constructed only after consciousness 

engages with it (Crotty, 2003).  

A social constructionist’s epistemological understanding must bring together objectivity 

and subjectivity and does so through mirroring the concept of intentionality (Crotty, 2003). 

Intentionality has a straightforward message in that it posits a very intimate and active 

relationship between the conscious subject and the object of the subject’s consciousness (Crotty, 

2003). It is important to note that within constructionism there is no absolute true or valid 

interpretation, interpretations are held in both objectivity and subjectivity when indissolubly 

bound together cannot be absolute (Crotty, 2003). Ackermann (2001) expanded on work by 

Seymour Papert regarding the epistemological understanding of constructionism by emphasizing 

focus on learning through making: “projecting out our inner feelings and ideas is a key to 

learning. Expressing ideas makes them tangible and shareable which, in turn, informs… these 

ideas, and helps us communicate with others through our expressions” (Ackermann, 2001, p. 

442). I believe that both the ontological and epistemological underpinnings of social 

constructionism allows for research to explore an individual’s own unique experiences within a 

phenomenon. Simultaneously, the findings can frame multiple individuals’ experiences within 

the wider social context of said phenomenon due to the fact that society is socially defined, and 

everyday experiences are a subjectively experienced meaning of how the world is understood 

(Andrews, 2012).  

Positionality  

Positionality is the acknowledgement that within qualitative research “just as the 

participants’ experiences are framed in social-cultural contexts, so too are those of the 
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researcher” (Bourke, 2014, p. 2). Specifically, the position of the researcher within the study will 

influence how the research is conducted, the outcomes and the results (Holmes, 2020). 

Positionality is an aspect of reflexivity and helps me identify and locate myself as the researcher 

regarding the subject under study, the research participants and the research context and process 

(Holmes, 2020). By identifying my position within the research study, I am able to strive for 

objectivity while also accepting and identifying where any potential subjectivities lie (Bourke, 

2014). Within IPA, I am acknowledging how my positionality influences my meaning-making 

and that this acknowledgement enhances the trustworthiness and credibility of the findings 

(Bourke, 2014; Holmes, 2020).  

As a researcher I am connected to my research topic because I benefitted from parental 

involvement when playing sports. My father was heavily involved in all the sports I played and 

volunteered his time into the sport that both myself and my sister played. Growing up, I never 

fully appreciated this and never actually thought about why he chose to be involved. I just 

assumed that his role as a volunteer was what he wanted. However, as I have become more 

familiar with literature pertaining to sport in general and more specific sport volunteer literature, 

I am more aware that research indicates sport provides a space to form meaningful relationships 

between parents and children. Looking back now, I believe I was closer with my father because 

of his involvement in my sports.  

While my mom never formally volunteered for my sports, the indirect amount of effort 

and resources she put in allowed me to participate in sport. Similar to the role my father took in 

my sports, I did not realize the amount of sacrifice she put into my sport until I was older. I 

always just assumed parents want their children to be involved in sport, never fully considering 
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so many aspects such as societal pressure, the family system and role identity, and the sacrifices 

made.  

As a former athlete within organized youth sport, I have benefited and seen first hand the 

importance of parental volunteers, both in formal roles such as coaching or board members, and 

non-formal roles, such as parents who take up necessary game day roles or organize and 

implement fundraisers. I played football all throughout my youth which in terms of team sports 

has a lot of players and is highly organized. There were always multiple coaches involved, 

almost all of which are parents of players on the team, and these parents often were responsible 

for certain positions. This meant that parents in these formal coaching roles may not even end up 

working directly with their child. In addition, because football is a highly strategic sport, these 

parents were responsible for creating and teaching formations and plays. As the sport became 

more competitive at older age groups, these volunteer coaches would begin to scout other teams, 

and watch back game film (filmed by a parent who volunteered to video tape games rather than 

just casually watch). Within football, a parent who volunteers to coach suddenly has a lot more 

responsibilities and commitment then just taking up the role to be closer to their child. Also, due 

to the dangers of football volunteers were responsible for teaching proper technique to ensure 

safety of all players. Reflecting back, I realize that these roles were a large amount of 

responsibility for a parent to take on.  

While parents who had formal volunteer roles were highly visible to myself as a child. I 

can also remember parents being present at almost all practices as spectators. Parents drove 

players to the games (often times early mornings on the weekend) which were spread out all 

throughout the Fraser Valley in British Columbia. There were some parents who always seemed 

to take up the previous mentioned game day volunteer roles (such as the “chain-gang” or setting 
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up the field). As I have read through literature on volunteering, I now find myself asking, why 

was it consistently the same parents who did this? Parents came to games to support their child, 

but what else did they do that went unseen to ensure their child was able to be on the field come 

game day? 

I also had the unique opportunity to take up a formal volunteer coaching role when I got 

older. I became an assistant coach to my dad, who remained coaching youth community football 

even after I had aged into high school football. If my dad started coaching football (which was a 

sport he had never played before) because of me, when did that volunteer role reach a certain 

prominence and salience to become its own unique role he was committed to? I coached because 

I loved the sport and wanted to give back to players younger than me. I also was interested in the 

strategic aspects of the sport and coaching gave me the opportunity to be more involved with 

that. I obviously do not have the same motivations as a parent who decides to get involved in 

their child’s sport, but not every parent gets involved strictly to achieve this good parent 

phenomenon. My motivation to volunteer came out of my athlete role, as well as a student role 

who required volunteer experience. For a parent, they too may have other influences and 

motivations that drive them to be involved in their child’s sport formally. If they are not formally 

involved, is their involvement then strictly motivated by their parent role identity or are other 

roles still influencing their level of involvement? Through the application of role identity and 

other concepts relating to parents in this study, parents’ involvement in sport can be understood 

as role identity can be used to begin to understand why and how much a parent is involved in 

their child’s sport.  

 As a white male from a middle-class household with both a mother and father who were 

able to financially support me in sport and sacrifice time to be present, I was very privileged as a 
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sport participant. As a sport management scholar, I am privileged to have a deeper academic 

understanding about the sport industry, and I am more aware of the importance of volunteers as 

well as societal issues present in sport. This has directly influenced my study and the research 

questions. For example, sport is an industry where sexism is not only present but also accepted 

as a part of the culture. Sport is a space of hegemonic masculinity, which impacts the concept of 

fathering through sport, and female participation. My awareness of these issues in sport directly 

led me to research parental volunteering with regards to gendered parenting and specifically ask 

the question, why are sports traditionally a space for fathers? Finally, I am interested in how 

people perceive their involvement within their child’s sport and find myself asking, if a parent 

does not formally volunteer, how do they view their involvement within their children’s sport?  

Research Methodology  

 This study’s methodological approach utilized IPA, which can be classified as a 

methodological approach developed from phenomenology. Specifically, IPA is directly related 

to interpretative phenomenology, as developed by Heidegger. IPA is distinct from traditional 

phenomenological approaches in that it recognises the central role analysis plays in making sense 

of experience (Smith, 2004). IPA is a dual interpretivist approach because it acknowledges that 

participants are trying to make meaning of their personal and social world while simultaneously 

the researcher is trying to decode the meaning and make sense of participant’s meaning-making 

(Pietkiewicz & Smith, 2014). While interpretation is not novel to phenomenology studies, IPA 

allows researchers to take an inductive approach while also allowing previous literature and 

theories to guide the research (Smith, 2004). What IPA allows is for a flexible approach to data 

gathering so as new and unexpected themes are interpreted, they are not treated in a way that 

verifies or negates specific hypotheses. Instead, the research questions are kept broad to allow 
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for these potential unexpected themes to appear (Smith, 2004). Smith (2004) further explains 

how IPA does not just see results of analysis of each participant (known as a case study) as 

strictly on their own, but rather can be subsequently discussed in relation to the extant literature 

on the topic (Smith, 2004). IPA allows for the lived experience of a specific phenomenon to be 

positioned in relation to a wider social, cultural or even theoretical context (Larkin et al., 2006).  

Reid et al. (2005) reviewed IPA as a methodology and found that, IPA has expanded 

beyond the health psychology field and is beginning to be used to study the concept of personal 

and cultural identity. Therefore, the application of identity theory as the theoretical framework 

within this study was successfully implemented within IPA which had successfully been applied 

to research both personal and cultural identities. 

There are three theoretical underpinnings that an IPA study must incorporate and abide 

by in order to be considered acceptable to IPA standards (Spiers & Smith, 2019). As the name 

suggests, one such underpinning of IPA is being phenomenological, meaning the study must be 

centrally concerned with examining human experience (Spiers & Smith, 2019). Another 

underpinning is hermeneutic (the theory of interpretation), which allows for me to get close to 

the world of myself and others. In this study, I could not access the experiences of participants 

firsthand, I had to rely on the interpretative endeavour to provide meaning to the 

phenomenological description (Spiers & Smith, 2019). More specifically, IPA relies on a double 

hermeneutic approach, which is the concept that as the researcher, I am making sense of the 

participant making sense of their experiences (Smith, 2007). The final underpinning is 

idiographic, which is a distinct hallmark that makes IPA unique in social sciences (Spiers & 

Smith, 2019). The idiographic lens is the concern of conducting a detailed analysis of each case 

before looking for patterns of experiences across all cases. In other words, each participant is 
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analyzed to understand their specific experiences, before the analysis looks for convergences or 

divergences in the corpus while ensuring each individual experience can still be retrievable in the 

group write up (Spiers & Smith, 2019).  

Adopting an IPA study was well suited for social constructionism because of the 

theoretical framework which acted as a bridge between the methodological approach and the 

worldview. IPA is grounded in the interpretivist paradigm which aims to understand the complex 

world of experience and behaviour (Burgess et al., 2016). Social constructionism is closely 

related to interpretivism as “proponents [of both] share the goal of understanding the world of 

lived experience from the perspective of those who live in it” (Andrews, 2012, p. 40). The 

differences between the interpretivist paradigm and the social constructionism paradigm is that 

the former seeks an objective interpretation of subject experiences; whereas within social 

constructionism, knowledge and truth is created not discovered, and concepts which are 

constructed still correspond to something in the real world (Andrews, 2012). To explain this 

further Andrews (2012) states: “reality is socially defined but this reality refers to the subjective 

experience of everyday life, how the world is understood rather than to the objective reality of 

the natural world socially” (p. 40). 

Role identity theory acted as the bridge between social constructionism and IPA because 

as a theoretical framework, it was able to draw on social constructionism while allowing IPA to 

explore and be applied to a specific phenomenon being studied. Recalling how individuals 

behave when enacting a specific identity role is based on the situation and ensuring their 

perceived meaning is in agreement with culturally prescribed role expectations (Stryker & 

Burke, 2000), role identity fit well within social constructionism because it acknowledges how 

reality is socially constructed yet an individual’s experiences are still subjective. It also allowed 
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for considerations from literature which acknowledged societal expectations on parents and how 

it impacts involvement. IPA allowed for the in-depth exploration of each participant’s 

experiences, and unlike traditional phenomenological studies, then allowed for existing literature 

and theoretical frameworks to assist in the interpretation. Evidently, the methodology and 

worldview both were well suited to one another and the theoretical framework was able to bridge 

them together.  

Data Collection 

The data collection method that was utilized was semi-structured interviews. Smith and 

Osborn (2007) believe the best way to collect data for an IPA study is through the semi-

structured interview. They stated: “this form of interviewing allows the researcher and 

participant to engage in a dialogue whereby initial questions are modified in the light of the 

participants’ responses and the investigator is able to probe interesting and important areas which 

arise” (Smith & Osborn, 2007, p. 57). Pietkiewicz and Smith (2014) also advocated for the use of 

semi-structured interviews to ensure that participants are able to give rich, detailed first-person 

accounts of their experiences regarding the phenomenon being studied. Using semi-structured 

interviews ensured the topic was being addressed and the research purpose remained as the 

foremost topic guiding the interview (Edwards & Skinner, 2009). The semi-structured interview 

also allowed for flexibility, social interaction, exploration of ideas and face-to-face observation 

of the participants (Edwards & Skinners, 2009). Essentially, using semi-structured interviews 

within an IPA study created a relationship between myself as the researcher and the participant, 

where the participant was the experiential expert on the subject and was given maximum 

opportunity to tell their own story (Smith & Osborne, 2007).  
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The semi-structured approach was adopted where I utilized interview guides with broad 

initial questions that were focused to what is wanting to be studied and followed with probes that 

are more specific (Smith & Osborne, 2007; Edwards & Skinner, 2009; Pietkiewicz & Smith, 

2014) (see appendix A). The interview guide was developed from the study’s research questions. 

Within an IPA study, the research questions aim to generate rich and detailed descriptions of 

how individuals experience the phenomena being studied and provide an in-depth exploration of 

lived experience and how individuals make sense of those experiences (Pietkiewicz & Smith, 

2014). When constructing the interview questions, the concept of funnelling was applied to 

ensure the interview guides were adhering to IPA requirements as well as answering the research 

questions. 

 Funnelling is a technique where the researcher opens with broad general questions to 

allow the participant to provide their own perception before moving into more specific probes 

focused on the research questions (Smith & Osborne, 2007). The interview guide was created to 

facilitate a normal flow of conversation (Pietkiewicz & Smith, 2014). Specifically, considering 

the IPA approach is to capture the lived experiences of the participants with regards to the 

specific phenomenon, the interview guide was constructed with specific questions to capture the 

lived experience of each participant’s involvement in their child’s sport (Pietkiewicz & Smith, 

2014). Therefore, probes were especially important to ensure I was capturing the lived 

experience as fully as possible. The probes were structured to assist both myself and the 

participants by allowing questions that are too general or abstract to be better understood 

(Pietkiewicz & Smith, 2014). If the question was too broad and did not lead to a detailed 

response probes were able to encourage further description; alternatively, if a question was too 

abstract probes were able to assist the participant in understanding what was being asked and 
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allowed for easier flow of participant experiences (appendix A). In addition to funnelling probes, 

semi-structured interviews allowed for any potential unscripted probes that may have become 

apparent based off a participant’s answers in order to allow for more detail.  

Due to the social restrictions and precautions that were in place as a result of the COVID-

19 pandemic, the interviews were all conducted over VoIP (voice over internet protocol) 

technology (i.e., Zoom and Microsoft Teams). VoIP technologies offer an alternative to face-to-

face interviews and offer a viable alternative when researchers are faced with geographically or 

socio-cultural restrictions. (Lo iancono et al., 2016). Considering the global context at the time of 

data collection, VoIP technology was a solution to the current barriers that prevented face-to-face 

interviews. Online virtual interviews such as those conducted over online video platforms have 

very few negative effects on rapport or the ability to pick up nonverbal cues; in addition, 

participants were in a comfortable setting and not as constrained by time which therefore allowed 

them to be more at ease during the interview (Glesne, 2016; Lo iancono et al., 2016). Moreover, 

a second interview took place which explored a personal artifact that was relevant to each 

participant in relation to their involvement in their child’s sport experience. This artifact was 

anything the participant used to best represent their involvement. This object was discussed using 

another interview guide crafted specifically for discussion about the artifact (see Appendix B). In 

addition to discussing the artifact, the second interview also incorporated personalized follow up 

probes that I crafted following the first interview.  

The decision to conduct a second interview with participants to discuss an artifact was 

deliberate. Specifically, artifact elicitation uses artifacts to aid research in different ways 

(Abildgaard, 2018). First, it allowed for the participant to be more aware of the phenomenon 

having gone through an interview; thus, allowing the participants the opportunity to reflect on 



43 

 

what the artifact represents within their involvement. Second, a second interview supported the 

IPA approach by allowing another interview to elicit rich data from the participant. This second 

interview to discuss the artifact allowed for a deeper understanding of how the participant 

constructs their role in their child’s sport. This process supported the study’s paradigm in that the 

interview was able to explore the participants’ personal associations with their reality (i.e., how 

the participant views the artifact and the meaning it holds for them will be different for them then 

for others). Further, the use of an artifact fit with the epistemological foundation within 

constructionism because “learning and sense making are facilitated by constructing personal 

artifacts that model what a viewer sees, senses, construes, conceptualizes or abstracts when 

looking closely at physical objects or when thinking about ideas, emotions and bodily feelings” 

(Clayson, 2018, p. 8). When individuals engage with, reflect on, and discuss personal artifacts it 

presents a formal self-reflection that allows one to make sense of specific contexts (Clayson, 

2018).   

Finally, the second interview provided data on participant role salience as the chosen 

artifact held meaning that reflects a specific role, thus representing role salience for the 

participant with regards to their involvement in their child’s sport. As outlined by Mills and 

Hoeber (2013) artifacts can be used in research to better understand individual’s identities and 

perceptions of a phenomenon as the meaning of the artifact is generated by the participant and 

from their role identity (see Padgett et al., 2013; Cooper, 2017). In terms of feasibility of using 

artifacts within the study, conducting online virtual interviews made artifact elicitation easier 

because participants had access to artifacts at their homes which were then easily displayed and 

discussed immediately during the interview (Lo iancono et al., 2016).  
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All interviews except one were conducted on the Zoom platform (one was conducted on 

Microsoft Teams due to technological difficulties). Interviews were scheduled based on times 

that worked best for participants, with most either being conducted on weekday mornings or 

weekend evenings. In total, there was 12:41:18 of interview time. The first interview (eight total) 

had a total time of 8:13:44 for an average length of 62 minutes and the second interview (seven 

total) had a total time of 4:27:34 for an average length of 38 minutes. Interviews were audio 

recorded, and then transcribed into word documents. These transcripts were returned to 

participants following the competition of the study’s last interview for a content member check.  

During both interviews, notes were taken in a reflexive journal that assisted me during 

the data collection and provided a space to be reflexive and record preliminary thoughts and 

ideas, which is recommended in order to ensure reflexivity in an IPA study (Spiers & Smith, 

2019).  Notes included highlighting important things said such as recurring themes or ideas, 

specific roles highlighted, specific aspects of involvement and comments that were particularly 

interesting or stood out and required probing. Notes also recorded visual cues, and the 

atmosphere of the discussion between myself and the participant. Notes taken during the first 

interview helped develop unique and personalized probes for the second interview. These probes 

sought to expand on specific aspects of the participant’s first conversation that directly applied to 

the research questions and would benefit from deeper inquiry; or alternatively, on comments 

made that were interesting and stood out to me or presented a potential theme that related to 

parental involvement that was not identified within the literature review. The second interview 

also allowed for probing for more personal meaning or opinion, as a strong rapport had been 

established from the first interview.  
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Sampling Strategy 

Within IPA, generally researchers aim for a homogenous sample and achieve this by 

selecting participants purposively (Pietkiewicz & Smith, 2014). By using Facebook as the 

targeted social media platform to recruit the sample, participants were sought out and directly 

targeted to ensure like minded individuals were being approached. A 2019 report by Online 

Business Canada determined that 90% of Canadians have an internet connection, and 63% use 

social media every day (McKinnon, 2019). Furthermore, Facebook is the most popular social 

media site across all ages for social media users in Canada, with 77% of individuals using 

Facebook (McKinnon, 2019). Finally, Facebook represents the most idealistic site to recruit 

participants from because age appears to have no impact on users, with individuals from all 

generations consistently active on Facebook (McKinnon, 2019). King et al. (2014) highlighted 

that “social media present unique opportunities for rapid, cost-effective data collection from 

populations with very specific demographics or interests” (p. 242). In order to target specific 

demographics, the recruitment utilized Facebook’s social structures (specifically the Facebook 

groups function) to advertise directly to individuals who shared similar characteristics, interests, 

and geographical region and were all connected within the online social group. Regarding this 

study, the pragmatic concerns regarding the sample were minimal as parental involvement in 

sport is a commonplace phenomenon.  

One approach to creating homogeneity in the sample was to target parents with children 

in a specific age category. Research suggests that parental involvement is influenced by the 

“phase” of parenting that a parent finds themselves in (Côté, 1999; Fraser-Thomas et al., 2008). 

Therefore, targeting parents who are parenting children in a specific age group ensured that a 

sample of individuals who are experiencing their parenting role within the same phase of 
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parenthood were recruited. Fraser-Thomas et al.’s (2008) research states that “parents’ roles are 

described as progressing from a leadership role during the sampling years to a following and 

supporting role during the specialising and investment years” (p. 164). Parents with younger 

children involved in sport should be more involved than with children who are older and more 

independent. To serve the purpose of the current study parents had to have had at least one child 

in the targeted age range (addressed under Recruitment) who participated in organized sport.  

Along with adhering to Fraser-Thomas et al.’s (2008) research, the age range was also 

selected based off Sport Canada Long Term Athlete Development model (LTAD) which 

established the ideal athletic development for youth in Canada. Between the ages of six and nine, 

children fall into the FUNdamentals stage, which is the stage where children are first being 

exposed to organized sport programs that are not yet specialized nor professionalized in terms of 

competitiveness (Sport for Life Society, 2016). Further, at this stage of athletic development, 

parents should be actively promoting children’s involvement in sport and are responsible for 

both physical literacy and emotional development (Sport for Life Society, 2016).  

A second approach to enhancing homogeneity in the sample was through snowball 

sampling. Snowball sampling is a recruitment technique where participants are asked to 

recommend other participants for the study and has been used successfully in studies that utilize 

social media recruitment (Kosinski et al., 2015). Snowball sampling also decreased randomized 

sampling as participants “disproportionately affect the composition of the sample, because 

people tend to interact with others similar to themselves” (Kosinski et al., 2015, p. 545). 

Participants all were asked if their partner would be willing to participate; however, no 

participants were recruited through this snowballing method. Nevertheless, some participants 

were recruited through snowball sampling by relying on the personal networks of already 
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involved participants, and this did maintain homogeneity for the study (discussed in the next 

section).   

Recruitment 

With the above-mentioned sampling strategy, participants in the study were parents of 

youth, aged six to nine years, where the child (or children) are involved in organized youth sport. 

Due to the current COVID-19 context which the study existed in, recruitment was conducted 

through social media, and parents who have children involved in organized youth sport were 

sought out. 

The goal of recruitment was to obtain between five to ten participants and interview each 

participant twice using two distinct interview guides. IPA guidelines (Smith, 2004; Reid et al., 

2005; Pietkiewicz & Smith, 2014) suggested there are advantages of using smaller samples in an 

IPA study. Specifically, Reid et al. (2005) noted within IPA literature the average number of 

participants is 15, but this includes multiphase case studies so an actual recommendation of ten 

participants would be at the higher end of most sample sizes. Further, Smith (2004) 

recommended a sample size of five to ten participants. Finally, Pietkiewicz and Smith (2014) 

suggested determining the number of participants based of the depth of analysis of each 

participant’s experience, the richness of each individual experience, how the researcher wants to 

compare participant experiences, and pragmatic restrictions such as time restraints.   

Facebook groups that were identified as appropriate for the recruitment included local 

neighbourhood groups defined by families in several communities in the Fraser Valley. Many of 

these groups were specific groups for individuals located in community suburbs or for parents 

who had children attending a local public school in a specific neighbourhood. These groups 

varied in size, and all required acceptance from a group administrator prior to joining. Valdez et 
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al. (2014) study was specific to recruitment effectiveness when using Facebook’s social 

structures (Facebook groups) and found that it is feasible to collect qualitative sample sizes.  

Acceptance was generally based upon if the interested individual lived in the geographic 

region set up by the group. I was accepted into several groups due to their personal geographic 

location. For other groups where I did not live in the immediate geographic boundaries, I 

explicitly stated my purpose for joining was to post a recruitment advertisement inviting parents 

from the Fraser Valley to participate in a study on involvement in youth sport. The recruitment 

utilized a premade Research Ethics Board (REB) approved advertisement poster that was posted 

in the groups (see Appendix C). In some instances, I was admitted into the groups to make a post 

myself. Other times, group administrators made a post for me using the recruitment 

advertisement that I would directly send to them. Following an interested participant emailing 

me, a consent form detailing the study and the requirements was sent out (see Appendix D). 

Verbal consent was obtained at the start of each separate interview as recommended and 

approved by the university’s REB.  

In total, the recruitment advertisement was posted in five different Facebook groups, 

three of which had follow-up posts made; a month and then two months following the original 

post. The posts included the recruitment advertisement, a brief introduction explaining my 

connection to the Fraser Valley, and restated my contact information. The recruitment ad was 

approved by the university’s REB. Some of these Facebook groups included individuals that I 

had personal or previous connections to. Table 1 provides a summary of the Facebook groups 

targeted for this study. 
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Table 1  

Facebook Groups Targeted for Recruitment 

Group 

Identifier 

Targeted 

Geographic 

Region 

Approx. # 

of 

Members 

 

Description of Group 

# of 

Posts 

Made 

 

Group A 

 

Neighbourhood in 

Abbotsford, BC 

 

2300 

“This group is for those living in 

the Abbotsford Sandy Hill area to 

share community events, activities 

within our community, to simply 

build community in our 

neighborhood.” 

 

 

3 

 

Group B 

 

Eastern 

Abbotsford, BC 

 

4300 

“This page is to keep informed, 

spread news, help local business 

and entrepreneurs and share events 

around the East Abbotsford area” 

 

3 

 

Group C 

 

Neighbourhood in 

Abbotsford, BC 

 

1100 

“The purpose of the group is to 

share information, network with 

neighbours in a positive way” 

 

 

1 

 

Group D 

 

Mission, BC 

 

9800 

“Made for the folks of Mission 

British Columbia and surrounding 

areas. Offer help, look for work, 

share pictures of our beautiful 

community etc.” 

 

 

3 

 

Group E 

 

Neighbourhood in 

Chilliwack, BC 

 

2400 

“This group is for residents of 

Fairfield Island. We created this 

group so we can share positives in 

the neighbourhood and keep an eye 

out for our fellow neighbours” 

 

 

1 

 

Any interested individual was encouraged to reach out via email or by Facebook 

message. Emails were responded to with the consent form, while Facebook messages then 

directed participants to email. Any individual that was willing to participate after reading the 

consent form had an interview scheduled at a time that worked best within their schedule.  

 Four individuals reached out directly from the Facebook advertisements. Three of these 

interested individuals had no connection to me personally. One, however, did; a family 

acquaintance who had taught me as a dance teacher from approximately seven years of age and 
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continued to teach my sister until the age of 15. However, it had been many years since any 

personal contact was made with this interested participant, and the research thesis committee 

agreed it was acceptable for the participant to be involved in the study.  

Another participant was a work associate of a family member who was interested in the 

study after hearing about it. This individual satisfied the recruitment requirements and lived in 

the study’s geographical region. This participant reached out directly via email, and the consent 

form and recruitment advertisement were then sent back to them. 

Two interested individuals who had reached out from Facebook to inquire about the 

study ended up not participating. One individual wanted to conduct their study with their partner 

together. When explained this was not possible due to the design of the study, the individual 

could not find time in their schedule to participate. Another interested individual was asked to 

email me to set up an interview and never did. Overall, the posts in each Facebook group 

garnered some interest in the form of likes or comments, but ultimately, few individuals actively 

reached out to me as instructed in the recruitment advertisement to show interest in or inquire 

about participating. 

Some participants did engage in snowball sampling by suggesting other individuals that 

they knew through sport. Participants who suggested individuals did so following their second 

interview and identified individuals who they felt would be good participants due to their 

involvement in youth sport and would also enjoy the experience of participating in the study. All 

individuals who were recommended by study participants were provided my contact information 

and then reached out first, allowing interested individuals to establish initial contact between 

myself and them as potential participants. In total, the recruitment efforts led to four participants 
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being recruited via Facebook group postings, and four participants being snowballed (including 

the family work associate) from other individuals, resulting in a total of eight participants. 

Data Analysis 

IPA is dependent on an overt interpretative analysis to capture a rich description of the 

participants’ way to view the world (Larkin et al., 2006). The main component of data analysis in 

IPA is through identifying themes where content and complexity are the focus of analysis (Smith 

& Osborn, 2007). The data analysis process that I used in the study is described in detail, framing 

each aspect of the process with applicable literature. IPA has a step-by-step analysis process to 

ensure the rich detail of the data is being fully used to identify themes (Smith & Osborn, 2007). 

This analysis process is described by Reid et al. (2005) and echoed by Larkin et al. (2006) as 

having two positions: 

In the former (phenomenological, insider) position, the researcher begins by hearing 

people’s stories, and prioritises the participants world view at the core of the account. In 

the latter (interpretative, outsider) position, the researcher attempts to make sense of the 

participants’ experiences and concerns, and to illuminate them in a way that answers a 

particular research question. (Reid et al., 2005, p. 23) 

 

To serve these two positions, the IPA data analysis process as described by Smith and 

Osborn (2007) was followed. The first step I followed was reading through the transcript 

multiple times to begin to identify early emerging themes from the insider position. This initial 

stage of analysis can be described as commentary in that the entire transcript is viewed as data. 

Each transcript was read several times prior to moving on to the next transcript for the purpose of 

identifying emerging clusters of themes within each participant case (Smith & Osborn, 2007).  
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During this initial stage, I immersed myself with the data through multiple read throughs 

and audio playbacks (Pietkiewicz & Smith, 2014; Smith & Osborn, 2007). Further; I made notes 

about observations or reflections on the interview experience as well as any thoughts or 

comments of potential significance that came to mind (Pietkiewicz & Smith, 2014). These initial 

stage notes relate to content, language used, context or early interpretative comments. In 

addition, reflexive personal notes highlight the impact I had on the analysis process (Pietkiewicz 

& Smith, 2014), which emphasize the outsider position. Specifically, the reflexive notes included 

addressing the relationship between myself and the participant and how my sociodemographic 

characteristics (such as age and gender) may have been impacting the rapport or influencing 

what was being said (Pietkiewicz & Smith, 2014). The notes were reflexive and self conscious of 

my own role in the research process by explicitly addressing epistemological, ontological or 

theoretical concepts that were informing the research process (Mauthner & Doucet, 2016). For 

example, factors related to role identity theory (such as my perceived understanding of the 

participant’s role salience) were noted. Likewise, notes highlighted previously read literature that 

discusses concepts relevant to the data collected. Smith et al. (2009) noted that in IPA research, 

myself as the researcher will have theoretical knowledge the participants would not, allowing me 

to go beyond the surface meaning and explore the deeper meaning of the data. 

Once I was immersed fully with the data and the reflexive notes were completed for a 

transcript, I then began to transform notes into emerging themes for each transcript (Pietkiewicz 

& Smith, 2014). Following identifying early themes, the second step was to identify relationships 

between themes in each transcript. All themes identified from a transcript were listed and slowly 

worked through to cluster them together where they connected (Smith & Osborn, 2007; 

Pietkiewicz & Smith, 2014). During this stage, I was constantly referring to the original 
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transcript when forming clusters (Smith & Osborn, 2007). In particular, Smith and Osborn 

describe this stage of analysis within the IPA approach as two-fold: “as a researcher, one is 

drawing on one’s interpretative resources to make sense of what the person is saying, but at the 

same time one is constantly checking one’s own sense-making against what the person actually 

said” (Smith & Osborn, 2007, p. 72).  

As indicated, this analysis stage involved the identification of transcript phrases and 

quotations that tie to specific clusters. Then I went on to collect themes into a master list and 

connect themes between participants (Smith & Osborn, 2007). As relationships were identified 

among themes and clusters formed, theme lists were organized with multiple superordinate 

themes and subthemes (Pietkiewicz & Smith, 2014). Further, this in-depth interpretivist 

approach to analysis included a conscious reflection of my own interpretations of the data while 

also ensuring the themes were supported by what the participants said (Smith & Osborn, 2007).  

Following analysis and maintaining the two-position outcome of IPA, the Findings 

chapter includes both participant’s own accounts of their experience and my own interpretative 

commentary (Pietkiewicz & Smith, 2014).  

Authenticity and Trustworthiness 

 Authenticity is the determination and judgement of quality within constructionism 

research (Guba & Lincoln, 1989). Authenticity was maintained within this study from the IPA 

methodology itself, member checking, triangulation and the incorporation of theory and 

reflexivity. First, IPA has rigorous techniques that are “built in” to the methodology. For 

example, when analyzing data and identifying themes, I interpreted themes themselves; however, 

the themes were also checked with regards to what the participant actually said in the transcript 

(Smith & Osborn, 2007). This ensured that as I was interpreting themes, each constructed theme 
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was fully supported by the data collected and was not constructed based off strictly my own 

assumptions or interpretations. Also, the phenomenological component of IPA requires rich 

description from participants in order to capture their own unique perspective. Rich description 

contributes to authenticity as the more detail provided within the data, the more authentic the 

findings are. Furthermore, by using rich description to support data, it further enhanced the 

trustworthiness because the descriptions are included in the write up and presentation of the data 

(Smith & Osborn, 2007). Rich descriptions within the study’s final report acted as a form of 

trustworthiness in itself (Glesne, 2016). 

Member checking was used to ensure the transcript was correct and being interpreted 

properly. Without member checking, I may be misinterpreting what a participant said and meant 

with their description. Guba and Lincoln (1989) stated that member checking is the “single most 

crucial technique for establishing credibility” (p. 239) within constructivism. This is because if 

the researcher wants to ensure the multiple realities of participants are in fact the ones being 

presented, the best way is to get the providers of the realities to verify them (Guba & Lincoln, 

1989). Member checking was completed following after each interview was fully transcribed. 

Participants were sent both interview transcripts and given ten days to confirm the content of 

both. Participants were informed prior to interviews beginning of the member checking process 

and were made aware in the consent form if they did not respond, it was assumed there were no 

concerns within the transcripts.  

To further establish trustworthiness and ensure the lived experience of each participant 

was central to the analysis, a second member checking phase occurred following the completion 

of the findings chapter. This chapter was sent back to each participant, along with their 

individual participant profile, and their pseudonym was provided and all direct quotes from their 
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transcripts included in the chapter were highlighted. Participant pseudonyms were chosen based 

on prominent Olympic track and field athletes; four female names and four male names. 

Participants were given the opportunity to understand the central themes that the researcher 

found explained the phenomenon, along with how their lived experience and the meaning it 

holds fit into each theme. Participants were allowed to ask any questions, remove any quotations, 

or have any themes elaborated. They were given ten days to reply, after which the findings were 

also considered acceptable to all participants. No participant had any concerns with the presented 

findings, nor did any request revisions to their participant profile or removal of any data 

attributed to them.  

The final form of enhancing authenticity was through my understanding and application 

of Stryker’s (1968) role identity theory. In order to enhance trustworthiness, I developed a 

comprehensive understanding of the theoretical framework and reflected on how the theory 

applied to the data. Reflexivity provided authenticity of the process by highlighting my thought 

process and any personal statements that helped explain how the analysis and findings were 

interpreted out of the data. This reflexivity provided understanding as to how I made sense of the 

participants making sense, which encompasses the double hermeneutic approach required in IPA 

research. This was assisted by the use of reflexive journaling that I maintained during both the 

data collection and analysis stages, as well as when doing the write up.  

Delimitations  

 Delimitations are the research boundaries that state what the study is not doing (Glesne, 

2016). Delimitations are important as they increase the trustworthiness of the data, by 

acknowledging that no study can nor attempts to do everything. A delimitation of the study was 

that I was not looking to strictly explore the barriers to parental involvement in youth sport. This 
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study was not aiming to explore the concept of parental views of participation in youth sport, 

which had been focused or touched on in previous studies (Coakley, 2006; Dixon et al., 2008; 

Fraser-Thomas et al., 2008; Fredrick & Eccles, 2005); rather, this study aimed to look at 

perceptions of parental involvement with regard to their child’s youth sport, by exploring the 

lived experience and meaning it holds for individuals who experience the phenomenon. This is 

important to highlight especially with an emphasis on exploration of gendered norms within 

perceptions of involvement. Finally, this study was not aiming to make generalizable concepts to 

create practical policy changes within the Canadian youth sport system, but rather to apply 

Stryker’s (1968) role identity theoretical framework to deepen the academic understanding of  

the lived experience of parental involvement in youth sport and how meaning is created, 

specifically by understanding how role identity and role salience can explore and help 

understand the lived experience and the meaning it holds to a parent involved in their child’s 

sport.  
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Chapter 4: Findings 

Any IPA study seeks to capture an individual’s lived experience of a specific 

phenomenon and then position it in relation to a wider social, cultural or even theoretical context 

(Larkin et al., 2006). Therefore, the key themes that were interpreted from the data represent the 

overall lived experience of the participants in the phenomenon being studied. The research 

purpose was to examine the phenomenon of parental involvement in youth sport, and how 

parents experience this phenomenon and provide meaning to their experience. The study utilized 

role identity theory as the theoretical framework to help establish and guide the study’s research 

questions:  

RQ1: How does role identity affect the meanings and experiences associated with 

parental involvement in their child’s youth sport? 

RQ2: How does role salience affect the meanings and experiences associated with 

parental involvement within their child’s youth sport? 

RQ3: How do societal expectations affect the meanings and experiences associated with 

parental involvement in their child’s youth sport? 

RQ4: How do gendered norms influence the meanings and experiences associated with

 parental involvement in their child’s youth sport?  

The Lived Experience of Parental Involvement Through Role Identity 

The main themes that were present in multiple participants’ lived experiences that help 

understand the phenomenon as a whole were interpreted from the data of each participant. The 

meaning these experiences held for each participant were constructed as participants described 

the phenomenon of being a parent involved in youth sport. Subthemes that defined the essence of 

each main theme are supported with direct narrative quotations from participant interviews prior 
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to being expanded on to provide greater context to the study of the phenomenon as a whole. 

Specifically, Desiring Involvement, Onus on Identity Roles, Commitment and Constructing 

Meaning-making of the Experience were key themes interpreted from the data.  

In order to make sense of the meaning-making of the participants, role identity theory 

was applied to understand how identity roles shape and influence the lived experience within the 

phenomenon. According to role identity theory (Stryker & Burke, 2000), an individual will have 

many different role identities they can draw on or enact in a situation. The two initial themes, 

Desiring Involvement and Onus on Identity Roles, demonstrate how multiple role identities can 

influence one’s experience and the meaning each specific role has for participants. Furthermore, 

the first two themes establish a foundation for exploring the lived experience of participants to 

then fully explore how role salience shapes the phenomenon for each participant.  

Desiring Involvement is viewed as the motivation behind parental involvement in sport. 

All participants were motivated by a variety of role identities that they held, and this led to each 

participant desiring to be involved with their child’s sport; therefore, the role identities shaped 

their experiences of parental involvement. Once a parent is motivated to be involved; that is to 

say, they actively desire to be involved, they then have an onus to take up necessary tasks that 

involvement requires. These responsibilities were interpreted from the perspective of the identity 

roles that participants were trying to satisfy. Thus, this is constructed in the next theme: Onus on 

Identity Roles within Involvement.  Responsibilities are necessary tasks that must be taken up and 

satisfied within involvement. The Onus on Identity Roles within involvement is further defined in 

relation to gender and identity and how gendered norms influence how identity roles behave and 

interact in social phenomena.  
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 The last two themes, Commitment and Constructing Meaning-making of the Experience 

demonstrate how role identity salience influenced participants’ experience and the meaning 

experiences had for them. The desire of an IPA study is for the researcher to make sense of the 

participant’s meaning-making and this meaning-making process is reflected in the latter two 

themes presented below. Role salience was prevalent in constructing the final two themes 

because it allowed for myself as the researcher to be able to explore the way in which 

participants made sense of their own meaning-making of their lived experience within the 

phenomenon.   

Participant Profiles 

In order to better understand the lived experience of each unique participant, participant 

profiles are provided detailing each participant and any important information regarding their 

roles within their involvement in their children’s sports. 

There were eight total participants in the study, four females and four males. Of the eight 

participants, all completed interview #1 and seven participated in interview #2, for a total of 15 

interviews. In general, there was a two-week period between the first and second interview. 

Interviews were conducted from February 2nd, 2021 until April 27th, 2021.  The participant who 

did not partake in a second interview did not opt out of the study explicitly; instead, the 

participant never responded to any follow up emails regarding scheduling a second interview. 

After two months had passed from their first interview, the transcript for their first interview was 

sent back to ensure the participant could provide feedback regarding their transcript and the 

participant was informed that there would not be any following up regarding the second 

interview. As the participant never requested their data to be removed (as stated in the consent 

form), their first interview was included in the study.  
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All participants lived in a community located within the Fraser Valley and had at least 

one child within the age range of six to nine years old involved in sport. Every participant had 

more than one child, with ages ranging from less than a year old to 20 years old. While 

recruitment requirements were used to maintain a homogenous sample, as conversations took 

place participants expanded to discuss their involvement with all their children involved in sport, 

regardless of age. This was welcomed as it provided rich data about their involvement in sport. 

The average age of participants was 40. All participants were Canadian, with one 

identifying specifically as Italian-Canadian born to immigrants. All participants were Caucasian. 

Six participants spent their entire lives in the Fraser Valley, while two had moved to the area as 

adults. One participant was separated, while the other seven were married or in common-law 

relationships. Between all participants, there were eleven daughters and ten sons (and one 

newborn not included in the total). 

There was a vast number of sports that participants’ children were involved in including 

hockey, soccer, baseball, softball, lacrosse, swimming, dance, and judo among others. The 

participants discussed sports that included activities outside of organized competition. Many of 

the participants discussed sport outside of an organized structured environment and their 

involvement in this kind of “recreational sport”. Some recreational activities were also brought 

up in discussions including rollerblading, hiking, and walking. The following paragraphs outline 

a profile of each participant involved in the study. 

Sydney is a mother of two daughters. Sydney is originally from Ontario and competed in 

a variety of sports and participated competitively in rowing and dance. Her parents were quite 

involved in her sports, especially her mother which she reflected upon when she became a 

mother. Sydney has two daughters, her oldest is involved mostly in dance but also participates in 
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softball. Sydney is an employee at the dance school her daughter attends in an administrative 

role, as well as coaches her daughter’s softball team with her husband.  

  Kylie is a mother of three daughters. Originally from Manitoba, she had a limited 

sporting experience as a child due to her financial status growing up. In addition, her parents 

were European immigrants and thus had different expectations when it came to sport. Kylie’s 

oldest daughter is her step-child and is a very competitive athlete. Her middle daughter has 

Down Syndrome, which leads Kylie seeking out unique and specialized opportunities for her 

sporting participation. Her youngest is heavily involved in dance and gymnastics. Kylie 

discusses non-formalized volunteer roles in sport and speaks passionately about how important it 

is to be present and involved emotionally in all three daughters’ sports. Kylie’s artifact that she 

selected to represent her involvement is a T-shirt she had custom made for an awareness walk 

that supports several Down Syndrome organizations including the Special Olympics.  

 Maggie is a mother of two children - an older son and younger daughter. Maggie was a 

competitive dancer growing up and has been a dance teacher for twenty years. Maggie discusses 

how she was a fan of sport while growing up, especially hockey, a sport for which her son is 

heavily involved in. When her son played community league, both Maggie and her husband 

volunteered (as team manager and coach respectively). Her son is now involved in a 

professionalized program where volunteering is not required. She is still willing to volunteer and 

does so for her son’s baseball program with any tasks required on game days. Maggie’s artifact 

that she feels best represents her involvement in sport was her cell phone. 

 Penny is a mother of three children, an older daughter and two younger sons. The 

conversation focused mainly on her daughter’s involvement in sport, which includes dance, 

swimming and softball. Penny herself was a dedicated softball player growing up, eventually 
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moving into coaching in order to continue participating as an adult. Penny still participates in 

softball as an athlete today. She is now coaching her daughter in softball, as well as has an 

executive administrative position with her daughter’s swim club. Penny is a teacher who took 

kinesiology, and she discusses her awareness of many facets of youth sport such as gendered 

norms and benefits associated to sport. Penny’s artifact she feels captures her involvement in its 

entirety was her baseball glove. 

 Yuri is a father of three sons, his middle and youngest are involved in lacrosse. Lacrosse 

is a sport Yuri has no familiarity with. Yuri was not heavily involved as a child in community 

sport, instead predominately playing school sport. Yuri did talk about his appreciation for being 

active, and the benefits of sport were brought up a lot when discussing his younger two sons’ 

participation. Yuri sees sport as important to not just his kids but to his social network as well, 

with many of his current friends coming from lacrosse. Yuri’s work schedule prevents him from 

taking up a formal volunteer role, but he does take up informal roles at practices like jumping on 

the field to help the coaches. He recognizes the importance of helping others, and hopes his 

children recognize this through his actions and will take up this quality when they are older. Yuri 

chose photos of his children participating in lacrosse as his artifact that represents his 

involvement in sport. 

 Markus is a father of four children, the oldest being a son and three daughters. Markus 

competed at the highest levels in judo, a sport that was a huge part of Markus’ life and remains to 

be today. He became a sensei in the sport, and now continues in this role assisting with his 

children’s participation in judo. This is a unique role as to be a sensei, one must have a black 

belt, a status that takes years of dedication to earn. Sharing judo with his children is incredibly 

special for him. Markus is also heavily involved in his son’s hockey, taking up volunteer roles 
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that arose during COVID. Markus’ artifact he selected to represent his involvement in sport was 

his judo black belt.  

 Joshua is a father of three children, two sons and his middle daughter. Joshua grew up 

playing hockey, but he excelled most in roller hockey. Joshua reflects a lot on how his parents 

were involved in his sport, making sure to apply the best parts of his experience with his parents 

to his own parent role. Joshua has sought out opportunities to get involved when his children first 

started out in sport, coaching all three in hockey and soccer. Joshua now only coaches his 

youngest son in hockey, as he consciously decided what age he would stop coaching hockey. 

Joshua also held a president role for his local hockey organization, a role he took up to try and 

change the elements of hockey he was not fond of when he was a child playing it. As much as he 

enjoyed being president, he found it was difficult to try and be a parent of kids playing and an 

administrator as it put a spotlight on his kids in a way that he experiences more than when he is 

coaching. While not coaching all of them, Joshua does enjoy being involved in sport at home, 

especially when it comes to sharing roller-skating with his kids. Joshua selected a rollerblade to 

represent his involvement in sport, but interestingly selected one of his children’s rollerblade 

rather than one of his own.  

Brent is a father of two children - an older son and younger daughter, who are both 

involved in swimming. Brent was an extremely competitive athlete, playing multiple sports at a 

very high level. He went far in swimming, competing in national level competitions, and soccer 

and continues to be passionate about hockey. Brent speaks very highly of what sport gave him in 

terms of being a vessel of experience, and this was something he talks a lot about regarding his 

own children. His son also plays hockey and his daughter dances. Brent coaches his son’s 

hockey, and while having a lot of experience coaching swimming, does not coach his kids in 
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swimming recognizing the unique role a swim coach has with the athlete and the relationship 

dynamic between them. However, Brent still believes his daughter sees him in a coaching role, 

despite not being formally one to her. Besides coaching, Brent has held executive administrative 

positions in multiple sports. The desire to take up these roles were largely driven from seeing his 

own parent’s involvement and being taught to give back to sport when he was able to take so 

much from it himself. Brent’s artifact that he selected to represent his involvement in sport was a 

whistle. 

 The participant profiles allow for understanding who each of the participants are as 

individuals with the phenomenon. It provides some background information regarding the types 

of roles each participant has within youth sport, along with the sports they are involved in, their 

own personal background experience in sport, and how many children they have involved in 

sport. This allows for a better understanding of who each participant is when their lived 

experience and the meaning it holds is discussed in the upcoming main themes. 

Desiring Involvement: Past Experiences and Perceived Impact 

I myself am not a parent, and so to understand the experience and meaning of parental 

involvement in youth sport it helped to understand participants’ desired involvement. Going 

beyond the experience, exploring desired involvement though the participants’ past experiences 

in sport and perceived impact of their involvement allowed myself to understand how identity 

influenced the meaning participants took from their involvement. By interpreting the desired 

involvement, the motivation behind involvement for participants surfaced. All participants in the 

study were involved in their children’s youth sport in a variety of roles. Moreover, participants 

were inherently involved in their children’s lives, but the motivation to take up involvement in 

sport was driven by aspects that went beyond being a parent responsible for their child. This is 
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because sport was an arena that participants described as facilitating parental involvement and 

providing a space to express other identity roles that were driven by past experiences that were 

unique to the phenomenon’s context. The following subthemes related to desired involvement. 

Sport Benefits, Expectations, and Giving Back to Others capture participant motivation best. 

Sport Benefits 

Participants wanted their children participating in sport due to the connection between 

sport and perceived benefits. Further, participants outlined their belief that sport provides their 

children with health benefits, social skills, and life lessons that they can then take forward in life 

beyond a sport capacity. Whether this was from assumed expectations coming from the social 

class participants found themselves in, or past experiences that participants reflected on, the 

perceived benefits associated with sport led participants to encourage and promote their children 

to participate. This perceived benefit of sport motivated participants to then get involved in sport, 

to ensure that their children were receiving these benefits. Therefore, the perceived benefits of 

sport were a driver for participants’ parental involvement in their children’s sport in some 

capacity. Kylie highlighted this motivation when discussing how her involvement in sport drives 

her children to realize the perceived benefits of sport:  

I would just say that having your parents’ support and involvement and enthusiasm is just 

really important for kids, you know? Just so there is an impartation of the value of 

exercise and sport in one’s life. And if you have a parent who is, you know, your 

cheerleader on the sidelines and encouraging you to challenge your body and excel to the 

best of your ability, it just really, it’s a life lesson… it’s very much how do I work with 

others, how do I develop goals for myself so that I can achieve, not just in this aspect of 

my life but other realms of my life. So, I guess it's more… it's not just a physical thing for 
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me it's a philosophy, it’s an attitude, it’s something that you take into your life. So, it's 

been something that we've definitely worked to foster and in our kids. 

It is evident that Kylie recognizes how her involvement in her children’s sport contributes to her 

desire to pass on life lessons to her children through sport. Furthermore, it can be reasoned that 

Kylie sees how her involvement in sport contributes to promoting sport in the lives of her 

children. Several other participants supported Kylie in their discussion of the benefits of sport as 

a motivating factor. Specifically, several participants outlined how their parental involvement 

contributed to a perception of their children continuing to pursue participation in sport. Whether 

that involvement was outlined as being present as noted by Kylie, or labelled as taking up formal 

roles, as stated by Joshua when reflecting on coaching hockey and seeing him smile fondly: 

I think that a big reason why my kids really love hockey and wanted to stick with it, was 

because of my involvement in it. Like I could say you know, when they were four and 

five years old would they've been as excited to go jump on the ice if I wasn't coming out 

there with them, I don’t know, right (laughs). Like it probably would have been more 

challenging at times. So I think having, you know, dad there just made it more, yeah, just 

made it more fun.  

Beyond the perceived benefits of participating in a sport, Joshua recognizes how being involved 

in a very direct hands-on way contributed to helping his children fall in love with the sport more, 

and in turn continue to participate. Other parents who held coaching roles also reflected on how 

their involvement was motivated by encouraging participation which would allow a child to reap 

the life benefits associated from sport. Thus, the benefits of sport motivated some participants to 

seek out formal roles like that of a coach to ensure their child sees their parental involvement 

firsthand.  
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 Connected to this aspect of motivation, participants were motivated to be involved 

because they saw their direct involvement as being able to ensure their children were indeed 

benefitting from participation. This was prevalent for participants who took up formal roles such 

as administrative or coaching positions (e.g., Penny, Brent, and Joshua). Joshua provides further 

evidence for this motivation when discussing what motivated him to step up into a role as 

president of his son’s hockey club: 

…the part I didn’t like growing up, was I felt like it was a bit of a negative culture around 

the minor hockey association. And I sort of felt like I could do my part to maybe try to 

help create a really good, positive culture here in Minor Hockey. And so that was the part 

that really drove me to it. I thought that okay if I can be involved in picking good coaches 

and putting the right people in place and try to create a yeah, an overall positive 

environment for the kids. 

For both Penny and Joshua, their motivation to be involved in administrative roles was 

influenced by the idea that they can have a direct part in ensuring the experience for their 

children, and all other kids involved, is one that allows them to take away the most from their 

experience. For these participants, it was not enough to just have their children participating in 

sport; rather, their involvement was motivated to ensure their children was taking away those 

benefits.  

Relatedly, participants discussed the desire of being able to witness firsthand their 

children benefitting from sport and learning valuable lessons as a motivating factor. Yuri 

highlighted this:  

I just like to see [my youngest] out there, just cause he’s playing with his friends, and 

running around, getting exercise and getting, you know, skills that we talked about last 
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interview and stuff right. That’s the kind of stuff I really enjoy watching. You know, in 

the future, it’s good for them eventually… I think in life just to have those little sport 

skills. To have those, you know, that hand-eye coordination and just interacting with 

friends and coaches, right. That’s one of the biggest deals I want them in sport, because 

of that. 

Being a parent involved in sport allows Yuri to be present and see firsthand how his child is 

benefitting from being in sport. He believes that a parent who is not very involved will miss out 

on seeing these moments happen in person. Thus, the participants believed a parent who is 

highly involved is motivated not just by the prospect of their child gaining valuable life skills, 

but also to be there to witness their development, which in turn was perceived to motivate their 

child to continue in sport, gaining more benefits, thus creating a cyclical motivation cycle.  

Several other participants shared this view, which is explained as a parent’s desire to nurture 

their children and ensure they develop into healthy, capable individuals within society. 

 A final motivating factor that pushed participants to be involved in sport was ensuring 

their children were able to participate by taking up required roles. Several participants including 

Maggie, Markus and Sydney all discussed circumstances in which they were motivated to take 

up formalized roles because no one else was willing to. They recognized that without them 

stepping into these roles, then the sport itself could not function, and all children would be 

unable to participate. Therefore, in certain instances some participants were motivated because 

they wanted their child to participate and receive the benefits associated to participation; 

recognizing that without their involvement, their children, along with others, would be denied the 

opportunity. This almost presents itself as an obligation which motivated participants to take up 

these roles, as Sydney discussed:  
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…when it came to feeling an obligation to volunteer for like the baseball was, we wanted 

our daughter to be able to play baseball and if that meant that we were her coaches then 

we felt that was something that we were willing to do and we felt like all these kids aren’t 

going to get to play baseball if we don’t do it. 

Sydney stepped into a coaching role that she would have rather not taken up, but was motivated 

to do so in order to ensure her daughter could participate in the sport. Similarly, Markus took up 

two formal volunteer roles with his son’s hockey related to COVID protocols because he 

recognized if no one did these tasks, then the sport would not be able to function. For the 

participants, they all wanted their children participating in sport to gain widely recognized 

benefits, and at times, would increase their involvement to ensure their children could 

participate. 

Expectations 

 Participants were also motivated to be involved by the expectations associated with their 

role as parent. Specifically, participants outlined that a good parent is expected to be involved in 

their children’s lives in multiple facets. For these participants expectations were related to 

external motivations and internalized subconscious motivations. These varied perceptions of 

expectations can explain why not every participant behaved in the same fashion, as their 

individual identities internalized their role expectations. Said otherwise, if a participant did not 

view involvement in sport as necessary to satisfy the expectation to be a good parent, they may 

not be as motivated to take up involvement to a greater degree. Alternatively, a participant who 

was already highly involved may not recognize expectations to be involved in sport because they 

are satisfying the internalized expectations of their parent identity. Thus, understanding how the 

participants perceived expectations demonstrates how motivation is drawing from multiple role 
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identities simultaneously. Markus summarizes expectations on his involvement in sport and 

others: 

I wouldn't have it any other way like if my kids were involved in sport, I would be 

involved no matter what. No matter what the sport or no matter what their interests were. 

No matter what their level of involvement in the sport like I'd always be involved. Is 

there an expectation for other people to be involved? Well, I hope so. I want to believe 

that people feel the same way that I do but some people don’t. 

This shows that Markus internalized involvement to his parent role, and thus to satisfy the role 

expectations, he would be involved regardless of the sport or whether external expectations 

mandated it or not. However, he also mentions how he hopes that other parents feel some sort of 

expectation to be involved in sport but recognizes that is not the case. Thus, it demonstrates how 

expectations are both external and internal. Markus sees involvement in sport as an aspect of his 

parental identity, but also holds external expectations that other parents should want to be 

involved in their children’s sport. Whether a participant felt external expectations or not, several 

spoke of examples of parents who were not involved in sport, thus demonstrating that for the 

participants, they did hold some internal expectation that a parent should be involved in some 

capacity. Maggie discussed expectations in a similar way: 

I don't feel that there's an expectation I'm sure there is and I think it could be because I 

am so involved. You know maybe if I wasn't as involved in the stuff that [my son and 

daughter] do…maybe I would feel differently but… It’s weird because like I love 

[emphasis hers] sport. So for me it’s easy to be involved in it, it’s easy for me to go sit 

and watch a practice because I enjoy it.  
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Much like Markus, Maggie does not feel external expectations because she is already so 

involved with her kids. That does not mean external expectations are not motivating her 

involvement in her children’s sport; rather, the expectations to be involved are associated to the 

parent identity, and this is the most salient identity which is enacted in the sporting arena. Thus, 

involvement in sport is an extension of the expectation of being an involved parent, and that 

being involved in sport continues to satisfy the expectations associated with the parental role. In 

addition, Maggie’s love of sport makes involvement in sport easier, whereas a parent who does 

not hold sport in the same regard may feel more external expectations having to be involved than 

internally wanting to be.  

 Further, when participants felt external expectations it motivated them by creating a 

pressure to ensure they were satisfying the expectations. Because external expectations were 

associated with their societal role, participants also found expectations of involvement relating to 

their societal class. Kylie highlights this:  

I mean now that we’re you know in a more affluent neighbourhood, I do feel like there's 

more pressure. You know, “if you have the money, it should be put in your children 

activities” is kind of the vibe I get. Whether it is sport or whatever piano, voice whatever. 

... So, there is a pressure but not extreme in my view. 

Kylie recognizes the social expectations that are on parents in the similar social class as herself, 

but simultaneously, is motivated by her own internal expectations to be involved. She is 

motivated to get involved in sport to satisfy external expectations, and also wants to get involved 

with whatever is best for her daughter with special needs. Said otherwise, she is motivated by 

expectations to be involved, but the way she goes about satisfying these expectations are largely 

internalized based off her own expectations she has for her parent role.  
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 Expectations impacted the meaning of role choices, and thus influenced the meaning 

these choices had on participants. If being a good parent required participants to be involved in 

their children’s activities, then participants discussed seeking to satisfy this expectation through 

the choices they made, meaning that their involvement had a deeper meaning to satisfying role 

expectations. Interestingly, Joshua discussed how involvement in sport is different than his own 

parent’s generation: 

I know talking to guys who played and got away from the game for a while and come 

back, they’re kind of shocked by the amount of parents who like actually come watch 

their kids practice and stuff. And are still when they are 12, 13. Versus they’re like “oh I 

remember when my parents use to drop me off at practice, leave, and come and pick me 

up when I was done”, right. And I remember that too, like parents didn’t watch practices 

like (laughs). They showed up for games. But parents seem a little more, well not seem, 

they are, more engaged and involved now with what their kids are doing. 

Joshua highlights that with past generations of parents, there was fewer expectations to be so 

involved in facets like sport. Whereas now, he outlines a perceived expectation on parents to be 

involved far more prevalent in all facets of their children’s lives.  Kylie and Yuri had similar 

experiences with their parents being not nearly as involved in their sport as they are now with 

their own children. For participants that recognized a difference in expectations, they were able 

to make the connection that this difference is in fact generational and not a matter of their parents 

not satisfying what is expected of a good parent nowadays. Nevertheless, the experience of a 

participant’s own parents’ involvement in their sport impacted their own parental involvement. 

Kylie’s experience of not having her parents take up any form of involvement in her sports and 

stating she always was “really wishing they could be field-side…it would have been lovely to 
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have [them] watching” had a very direct motivation on her involvement in her own children’s 

sports: 

I think that the disappointment that I felt definitely has fuelled my motivation. Not to say 

I wouldn’t have been involved but I insist [emphasis hers] on being involved. It’s not just 

a “yeah, I’ll watch you here and again” it’s like a “I will be there!”. Unless I’m working 

or stuck at work or something I will show up and I will be there, and I will be interested I 

won’t just be sitting there. 

By not having very involved parents in her own sport experiences as a child, Kylie is motivated 

to provide her daughters with an experience she did not have, and the meaning her involvement 

has is so important. Alternatively, the expectations participants felt to be involved were 

motivated by their own parent’s involvement in their sport, therefore establishing a certain 

standard of involvement. Markus, Penny and Brent all had highly involved parents that in turn 

established the expectations for their own involvement in sport and was described as the 

motivation behind them. Brent summarizes this: 

…like I don't feel like my parents were too involved or not involved enough. I feel like 

they did what they believed was the best way to support their children and I think their 

expectation and my expectation of me is just to do the same. 

Thus, Brent’s expectations on himself as a parent when it comes to involvement in sport is 

motivated by the involvement his own parents had in his sport experience. These expectations 

varied across participants; however, the influence of expectations on the motivation driving 

involvement in their children’s sport was an overarching theme for all. 
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Giving Back to Others 

At times, the parents in the study discussed when their involvement was motivated 

beyond promoting participation in sport or the expectations on a parent in their social setting. 

The motivation to be involved was discussed as an aspect of the participants’ past experience in 

the sport, drawn from their athlete identity and volunteer identity that existed prior to their parent 

identity. Some participants were involved in sport at a volunteer capacity prior to becoming 

parents. The motivation for participants to take up these roles prior to their parent role was 

defined by the need for volunteers in the sport context. Once participants had children, they 

discussed this as a continuing motivating factor leading them to be involved more than parents 

who have no past involvement in sport. Brent explained what led him to coaching swimming, 

having spoke with a lot of appreciation about his own parents’ involvement in sport just prior 

and the admiration he felt, especially for his mother’s passion for youth sport: 

Well, again, my parents very much believed that if you’re passionate about something 

and you love something. Then that ‘thing’, or that sport gave you something in your life, 

it is my responsibility as somebody with knowledge as somebody with experience to 

facilitate that opportunity for the kids in my community… And so again, it just comes 

back to that thing, it is your social responsibility to facilitate that opportunity for others, 

when you took from it as long as you did. 

Brent outlines his involvement as a social responsibility, a way to give back to sport that had 

given so much to him. While he is not a swim coach with his kids, he does sit in an 

administrative position for the swim club and coaches his son’s hockey. It is not just his parent 

identity motivating his involvement, but his past experience and the desire to pass on knowledge 
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and allow other kids to have similar experiences. Markus felt similar about his involvement in 

judo and it was evident how much he appreciated what the sport meant in his life in his response: 

Like I care deeply about the club on a sort of like deeper level then just my involvement 

as well. You now, like the club’s been going strong now for thirty some odd years, 

probably thirty-five years or so. You know I feel like I almost have like a duty to… you 

know support the Club in any way that I can. 

Markus was a sensei prior to having kids and continues in that role with his kids now. But the 

motivation behind this role is not just parental, but also the athlete identity and desire to give 

back. Penny, another participant who had experience coaching prior to having children also 

exemplified how motivation to be involved is not strictly driven by the parent identity: 

Gosh, that’s hard. I think that is partially to do with them and partially to do with me. I’ve 

been involved in volunteering with other people’s sports long before I had children. So, it 

would be bizarre of me to think that was going to change when I had my own children. 

An interesting observation is that Penny, Markus and Brent all selected artifacts that had some 

connection to their coaching roles to represent their involvement in their children’s sport. Penny 

selected her baseball glove, which she used both when participating as an athlete and when 

coaching her daughter at practice. Markus’ selection of his black belt also was an item that he 

wore as an athlete and now as a coach to symbolize his experience in the sport. Again, showing 

that parents view these roles as being salient to their parental identities.  

 Not all participants had previous experience being involved in sport to motivate them to 

seek out involvement with their own children’s sport. The example of Yuri and his sons playing 

a sport he had no experience with did not at all deter him from stepping up to get involved in an 

informal capacity because of his personality to help others: 
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I went out on the field, you know, I had never thrown a ball, I sucked at it. But they need 

someone to just retrieve balls or throw balls back into the kids, yeah, I was out there, for 

sure. I would rather be involved than just sitting in a stand and doing nothing. Cause I 

like sports right, I like playing, I like being active. 

For Yuri, it was obvious to him that he needed to step up and help. This was part of his 

personality; he would rather get involved than “sitting in a stand and do nothing”. He also finds 

enjoyment in being active in sport himself, due to his past experience as an athlete which further 

strengthens his desire to help out in a way that allows him to also get personal enjoyment out of 

it. These participants valued helping others which motivated their involvement. In some cases, 

this value for helping was linked to a recognition that they possessed necessary skills that could 

assist. Penny holds an administrative role in swimming, despite not being a swimmer herself:  

I didn’t grow up swimming competitively. But I do understand youth, I did go to school 

for education, I did take kinesiology… I feel like I bring in some knowledge that’s 

important to the discussion when we are talking about coaching and the types of coaches 

that we want or when we are deciding on where we want to spend our money and if it’s 

going to be on certain types of training or equipment or things like that. So, I like to be 

able to bring a voice to the table. 

Penny’s motivation is twofold. She is able to recognize she possesses important knowledge 

through her experience in academia that could benefit the organization, while simultaneously is 

able to have a position in her child’s sport that will allow her to help benefit her children’s 

experience in a way she cannot satisfy like when coaching softball. Thus, other aspects like 

skillsets and benefiting children motivated these parents give back and get involved in youth 

sport.   
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 All the participants were motivated by wanting to ensure their children were getting the 

perceived benefits associated with sport participation, feeling an expectation to be involved as 

parents and recognizing that there may be necessary involvement required. A large part of this 

motivation was related to the past experience of the participant, whether it comes from their own 

involvement in sport or their personality. Whatever motivation was driving involvement for each 

participant, it led them to take on a variety of responsibilities within their children’s sport that 

constituted what is required for involvement. 

Onus on Identity Roles within Involvement 

 Each participant experienced a variety of responsibilities that were discussed as necessary 

to satisfy involvement in their children’s sport. The responsibilities varied depending on the role 

that was being enacted and how committed a participant was to a specific role. Regardless of the 

role in which a participant was enacting, participants had the onus of necessary tasks that were 

specific to the phenomenon. Participants viewed this onus of responsibilities as necessary tasks 

of involvement in their children’s sport. Many participants noted that they had a variety of 

responsibilities specific to the phenomenon and acknowledged commitment to diverse aspects of 

involvement. For example, a specific responsibility discussed by one participant may not have 

been discussed by another. Moreover, during the interviews, the participants were attempting to 

make sense of their social and personal world and I was decoding that meaning and making 

sense of the said meaning-making (as is the double hermeneutic approach in IPA). Therefore, the 

role identity of a participant and their sense of reality led to certain responsibilities being viewed 

during analysis as having greater or less importance to participants’ view of their involvement in 

youth sport. In sum, participants experienced and took up different responsibilities. Therefore, 

several responsibilities were present in multiple participant’s experiences. These responsibilities 
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included Providing Emotional Support, Learning and Understanding Sport, and Administrative 

and Logistical Tasks, and will be outlined in the following sections. 

Providing Emotional Support 

Several participants discussed emotional support being a required responsibility of being 

involved in youth sport. The participants acknowledged that parents are responsible for 

providing emotional support to their children, which in itself is an aspect of being an involved 

parent in a child’s life. The participants discussed that emotional support in a sport context 

requires one to be conscious of their child’s emotions while participating in sport and making 

their child aware that they are emotionally supported. Several participants articulated that it is 

their responsibility as a parent to foster the emotional development and growth of their child. In 

sport, these participants noted it is especially relevant as parents want to ensure their child’s 

experience is a positive one that will benefit them. As Kylie explained: 

My husband and I are competitive people so it’s nice to see those wins and to really 

celebrate those and enjoy those. And then take the losses in stride as well as best you can. 

So yeah, there’s definitely… you know when their crushed that they’ve lost, as a parent 

you feel a portion of that. Because you want them to feel good about themselves and if 

they are not winning or achieving to a certain level and they’re feeling disappointment 

you know you see that and you try and talk them through, cause it’s a part of sport… I 

think when you’re connected to the sport as a parent, you celebrate the wins and you get 

sad at the losses and you try and help your child through those feelings. 

Winning and losing is an inherent part of sport, and the emotional commitment a child 

experiences in sport was viewed as a beneficial teaching opportunity linked to participants 

feeling responsible for emotional support for their child. During Kylie’s response, her emotional 
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attachment to this connection with her children was quite apparent. As Kylie highlights, it is a 

parent’s responsibility to help a child through these feelings and do so by ensuring that they are 

providing emotional support to ensure their child is growing through sport. This means 

celebrating achievements or alternatively supporting their children through disappointment. This 

support was discussed by several participants. For example, Penny highlighted this in a similar 

way: 

I think parent involvement also means like supporting their emotions whether you're at 

the activity or not at the activity. When they come home if they're proud of themselves 

and it wasn't even something that seems big to you, celebrate it. And if their heart is 

broken and it again feels like nothing to you well it mattered a lot to them, so I think just 

acknowledging where they are at is your job. 

While the emotional commitment in sport may look different to a parent when compared to a 

child’s perspective, being involved in sport as a parent meant recognizing that emotional support 

is necessary throughout the entire experience of sport for these participants. As Penny states, it 

“is your job” as a parent to support their emotions within their sport experience. 

Learning and Understanding Sport 

 Some participants outlined it was their responsibility to learn and understand the sport 

their children participated in. When the parent had no previous experience in or exposure to the 

sport themselves, they described how they were responsible for learning and understanding the 

sport in order to be involved to the extent they desired. This responsibility is an aspect of 

involvement because while everyone’s unique personality and attitudes toward sport will impact 

how much effort they will put into learning and understanding the sport. The more involved a 

parent is in sport, the more likely they will buy in to learning the sport in order to ensure they 
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understand it and can be involved. Penny explained this responsibility felt both firsthand and in 

her family: 

I think that you are invested in your child and they get a passion it’s pretty hard to not 

learn more about that activity. I am thinking specifically about my cousin who has four 

boys in hockey and now two of them are playing a high level of baseball and she didn’t 

grow up playing baseball, I’m the only one in my family that played the sport. Her boys 

are obsessed and now she pulls up videos and knows all the lingo and is like all in. But 

her boys went all in and they are going far in and now it is exciting. So, I think it depends 

on how invested your kids are and how excited you get, if you just take the initiative to 

learn it. In my case, my daughter was quite little, I think it’s just my personality to like 

want to know. I don’t want to coach her in swim I am very conscious that I don’t know 

the sport well enough to give her the feedback, but I like to understand her and her 

coaches when they are talking. 

It is evident that making the effort to learn and understand an unfamiliar sport was a personal 

choice. However, it was clear that with all the participants, the desire to be involved with their 

child’s sport led them to feel responsible to learn and understand the sport, especially with sports 

one had no exposure to themselves. For these participants, the more committed their child was to 

a sport, they outlined the need to invest more time and dedication to it. Therefore, the 

participants discussed wanting to maintain involvement and felt responsible to learn the sport 

and understand it in order to be involved in a more meaningful way.  

 Since Penny was a highly competitive athlete throughout her youth, she discussed that it 

felt more normal to make an effort to learn and understand swimming - a sport her daughter 

participates in but Penny had no past experience in. She recognized it was her responsibility to 
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understand the sport so she could be involved in swimming to her desired extent. She needed to 

make an effort to understand it to be there for her daughter. Another example of learning a sport 

presented as a responsibility is when Yuri’s sons got involved in lacrosse. Yuri had virtually no 

experience or exposure to the sport prior to his middle son joining, but he explained he wanted to 

learn as much as he could to be as helpful as possible: 

I think you should know the game for sure. Cause how can you, it’s hard to help your 

kids if you don’t understand. Like I’m still learning how to catch [a lacrosse ball with a 

lacrosse stick], like the perfect way to catch it and toss it and stuff like that cause how can 

you help them right? And some people aren’t, like there are two sides to it right, like 

some of the time, they will get the basics of the game, but I kind of want to know the ins 

and outs so you can be helpful and you can help out. Yeah, I don’t know, I want to know 

the game. 

Yuri felt that in order to be involved to the level he wanted, he needed to learn and understand 

the sport. Again, while this was a personal decision, it demonstrates that the more involved 

participants wanted to be, the more likely they were to try to learn a sport. Participants felt that 

the more understanding they had about the sport overall, the more they could contribute within 

their involvement. Joshua exemplified how learning and understanding sport is a responsibility 

of involvement when reflecting on his own parent’s involvement in his sporting experience: 

I liked my dad’s kind of just sort of consistent, positive support. you know, like just sort 

of pretty laid-back about hockey like he just kind of enjoyed it. He had his frustrations at 

times like anyone but not with me, maybe with the team or something. So I was like 

“man I appreciated how my dad was supportive”. And my mom was supportive, but I did 

not like when she'd be like “oh you know like so-and-so's Dad said that you should have 
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done this differently” it's like well now I think that that guy’s dad thinks I’m terrible 

(laughs). You know, like I would never say that to my kids. So that was a good, that for 

me I reflected on for sure about what I wanted to do, what I didn’t want to do as a parent. 

While both of Joshua’s parents had limited experience in hockey, he found his father was a more 

consistent positive support. I saw a genuine smile as he recalled his father’s involvement. 

Whereas with his mother repeating things she heard in the stands at times it was frustrating and 

placed pressure on Joshua, something he was not bitter about, but now chuckled about and 

inspired him to not take that similar approach with his own children. This past experience in turn 

contributed to how Joshua understands his own involvement in his children’s sport and the kind 

of involvement he strives to achieve. Joshua’s mother’s lack of understanding of the sport did not 

allow her to recognize how the feedback she provided could be perceived nor the experience of 

being an athlete in the sport. Lacking knowledge and understanding of sport does not mean a 

parent cannot be involved but making an effort to learn the sport and understand the experience 

contributed to how these participants viewed their involvement as meaningful in their child’s 

sport. 

Administrative and Logistical Tasks 

In order for a child to be involved in sport, all participants were responsible for 

administration and logistic tasks that were deemed necessary to ensure their children were able to 

be involved. The invisible labour tasks (e.g., sign up, transportation, financing) were not 

explicitly recognized as involvement in sport by all participants in that for some these tasks were 

associated to the responsibilities of being a parent. It is interesting that most participants did not 

initially recognize administrative tasks as involvement in sport until other aspects of their 
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involvement were probed. Yuri highlighted this when asked to explain in his own words what is 

involvement in sport: 

I think even parents taking the time to bring their kid to a sport, and getting them all their 

equipment, and organizing when they have to be there kind of thing. Especially in this 

day and age that’s a pretty hard thing to do with parents working so late all the time. 

As this demonstrates, tasks that fall under administration and logistics, such as buying 

equipment, transporting children to and from events, and organizing schedules all are required 

responsibilities that a parent takes up when their children are participating in sport. Furthermore, 

as Yuri highlights, all the tasks necessary to ensure a child is participating in sport requires 

intentional effort from parents in order to complete these tasks. While many participants 

discussed these invisible labour tasks across both interviews, initially, involvement was almost 

always discussed through formalized roles or through physical presence at sporting events. Once 

asked to think of other aspects of involvement beyond initial thoughts, participants began to 

address transporting, financing, and purchasing equipment. This means that a parent that is 

taking up these tasks as responsibilities is in fact making an intentional effort to be involved in 

the sport.  

Participants also outlined that these administrative and logistical tasks vary in degrees of 

involvement. Specifically, young children require their parents for essential tasks like signing up, 

paying fees, and transporting; however, satisfying these responsibilities is the minimum to satisfy 

involvement. All the participants signed their children up and got them to their respective sport, 

but the tasks they took up and wanted to satisfy went far beyond this. For example, Markus 

mentioned ‘drop-off’ parents and it was evident in his facial expression how he felt upset for 

some kids and the lack of parental involvement they experience: 
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…the example that I used about some parents dropping the kids off at the rink, not even 

tying up their skates like I'll tie up other kids’ skates because their parents won't come 

into the arena to do it for them, you know … So, I guess to answer your question, is there 

an expectation to participate, well for me, I don’t care if there is an expectation or not, 

this is just what I do and what I will always do is be involved. Some people don't feel that 

way, you know. Some parents don’t feel that way, some people don't participate. Again, 

you know, I kind of feel bad for those kids because it kind of sucks, right. 

The drop-off parent in this scenario does the transporting, but then does not take up any other 

responsibilities required to get their child ready to participate, leading Markus to actually take up 

the responsibility of ensuring these children are ready. Participants who identified strongly with 

their parental responsibilities viewed these administrative tasks as an inevitable and required 

aspect of their involvement in their child’s sport. For example, for most of the participants, 

ensuring their child had the proper equipment at the beginning of a season was not enough. 

Rather this was a responsibility they frequently checked up on throughout the season. Similarly, 

some participants discussed seeking out additional training opportunities in their child’s 

respective sport to provide the best opportunities. These circumstances all demonstrated how the 

more involved a participant was, the more importance the participant put on being involved in 

administrative and logistical tasks.  

Gendered Norms. Exploring the administrative and logistical responsibilities the 

participants took up and viewed as necessary for involvement in their children’s sport reflected 

deeper societal gendered norms. Penny explained how involvement in sport usually differs 

between a mother and a father, and it was clear as a mother heavily involved in a coaching role, 

she did not accept the status quo regarding gendered involvement, answering with some disdain: 
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I find that it's usually, it feels anyways, it’s usually moms that are doing all the behind-

the-scenes organizing of like scheduling and registration and organizing tournament dates 

and washing the gear and buying the gear and like all of those details. Food prep for the 

tournaments, like all of that type of stuff. From my years of coaching, it’s typically moms 

tend to be there more. They tend to be the scorekeeper more and then typically, I’d say 

almost a hundred percent, if there's an active role in the sport, it's usually dad. So if I need 

someone to show up and hit balls or catch some balls, or even setting up the field or like 

right now I need people to catch for their pitchers because the catchers, you know, the 

young catchers aren't strong enough to catch for the pitchers. So that has been almost 

100% all dads, week after week. But it's the moms who are taking on the executive roles 

and the organizing and the planning and those types of things. It’s usually moms that 

respond to my emails right away about scheduling. 

Through her years of coaching, Penny’s experience in sport is that the administrative and 

logistical tasks almost always fall to mothers, and that any roles involving active participating in 

the sport, such as coaching, are most often taken up by dads. When other participants discussed 

visible roles in sport, fathers being responsible for coaching roles was similarly pointed out. Yuri 

talked about how in lacrosse, fathers are almost always the ones who help out with the actual 

playing of the sport and coach, and mothers are tasked with doing all the “other stuff” such as 

health checks or fundraising. Furthermore, Penny discussed about how she consciously chose to 

have all female coaches with her daughter’s softball team, an experience she never had as an 

athlete or even when she was coaching prior to becoming a mother, something she spoke of with 

a lot of pride. This shows how the participants recognized that administrative and logistical tasks 

were associated with gendered norms, especially when compared to a role such as a coach. 
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 Maggie, who was an acting team manager for her son’s hockey, also mentioned how 

administrative tasks fell to her and was influenced by the division of labour in her household: 

I think I’m probably just as involved, if not maybe a little bit more [then her husband]. 

Because… it’s funny like all of the emails and like everything like the schedule and stuff 

it comes to my, well it comes to our email account, but like let’s be honest [my husband] 

never checks it anyhow... So a lot of it is like “okay I have to order all of [our son’s] 

spring gear” like I had to order all of his apparel last Friday; [my husband] had no idea 

like he doesn’t know (laughs). And like the games, I write the game schedule on our 

chalkboard so like he can see the games and the practices or whatever. So, no I don’t 

think I am less involved. In fact, I think I am more involved in like the organization of 

everything and making sure [my husband] knows (laughs) when [our son] has to be at the 

rink. 

Maggie discusses tasks like coordination, communication, and purchasing apparel as being her 

responsibility because these are all tasks she has become responsible for in the household. This 

demonstrates how gendered norms of roles can continue into other arenas such as youth sport 

and the ways in which a parent is involved in their child’s sport. This finding is not generalized 

to all participant parental pairs involved in sport; in fact, Joshua noticed during the discussion 

how administrative tasks were divided between him and his partner:  

I guess I really do that for, I do that for hockey. And I’ve done it for like soccer and stuff. 

But my wife handles all of the dance registration and payment. So it's kind of funny how 

I've ended up, yeah, I definitely deal with the hockey stuff and she deals with ballet. And 

then she does quite a bit of the other, like she'll sign them up for some workout classes of 
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the gym and stuff. So it is a shared duty it just seems to be I end up with dealing with 

mostly the hockey registration 

Joshua has a formal involvement in hockey, which all three of his children were involved in and 

he was involved in as an athlete. However, with dance for his daughter, the administrative tasks 

are on his partner. For multiple participants, the way administrative and logistical tasks were 

divided was related to the past experience in and knowledge about a specific sport. Joshua 

explained this further:  

Like if I tried to sign my daughter up for ballet, I would just be bombarding my wife with 

a hundred questions. Like is this right class, is this the right teacher, is this the right day? 

So she understands all that. Like the same way she'd be like “oh is this the right hockey 

session I'm putting him in, is this the right coach?” so it's again that comfort thing. 

This shows that previous experience in a sport may influence what tasks a parent takes up within 

involvement, especially regarding administrative and logistical tasks. Nevertheless, Joshua’s 

example emphasizes that he gravitated towards responsibilities in sports that fit gendered 

narratives. If participants were exposed to gendered norms as an athlete within their sport 

participation, then this norm was carried forward into their parent involvement in sport. 

Explaining this further, Joshua is not as responsible for volunteers’ tasks in dance when 

compared to hockey because his experience is in hockey; on the other hand, Kylie is completely 

responsible for administrative tasks for dance because she at least had some experience and 

knowledge in it. Markus noticed a gender element regarding his own involvement in sport near 

the end of his first interview and was visibly struck as if by an epiphany: 

…you know what's really funny is that when divvying things out, when splitting things 

up, on who is going to be doing what with what kid today. It was never really a question 
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of whether or not like I'll been going to hockey with my son and my wife would be going 

to the equestrian events with my daughters. It was never really liked questioned you 

know what I mean, like I’d be doing the hockey and she’d be doing the equestrian stuff. 

Now right or wrong, that’s the way that it was, you know. And it kind of got me thinking 

a little bit, why is it this way and maybe not the other way? 

Markus instinctively gravitated towards his son’s hockey and handled the responsibilities around 

it. The responsibilities he took on were driven by his identity and the subconscious gendered 

normalities that are linked to particular sports, such as hockey being viewed as masculine. 

Moreover, Markus is highly involved in judo, for both his son and daughters. This is because of 

his extensive past experience in the sport and progressing to a level that allows him to be highly 

and uniquely involved. However, outside of judo, Markus interprets his involvement as being 

less for his daughters’ equestrian than his son’s hockey. This is in part because of the association 

that taking up administrative and logistical responsibilities means having more involvement in 

the sport.  

 The findings emphasize that parents’ administrative and logistical responsibility is first 

and foremost driven by personal experience. The subtheme above outlines that gendered norms 

behind those experiences inevitably influences perceived responsibilities; however, the 

participants do not consciously consider gendered norms when dividing responsibilities. Brent 

explained: 

My wife is just a supportive cheerleader. She’s a chauffer, she's a dietitian, she’s a, you 

know, a nutritionist or whatever as they say. But she’s there, she’s as present as I am but 

she, I think, she’s sort of the yin to my yang. Because I have a lot to say about how they 

perform and how they do and I’m always looking to help them be better. And I think 
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she’s just… she let’s them be them and just is the purest form of unbridled, 

unconditioned support, right? She doesn’t ever talk to them about how they perform 

because that’s my department, right? 

While Brent’s and his wife’s respective responsibilities may look different overall dependent on 

the sport, the degree of involvement is the same. Responsibilities for a majority of participants 

were assigned among partners to ensure that each parent was able to contribute the most to their 

involvement in the sport. Of course, sport is often recognized as an arena that is consistently 

maintaining gendered norms and there is no denying that for the father’s involved in the study 

the division of labour regarding involvement in their children’s participation in sport mirrors the 

gender norms of sport. For Joshua, Markus, and Brent, they all discussed their involvement 

specifically with their sons’ hockey in more depth than their involvement with their daughters’ 

sports. This is not implying that these fathers value their involvement within their sons’ sport 

more than their involvement in their daughters’ sport. However, the fact their involvement is 

very prevalent in hockey, a sport that is traditionally seen as more masculine, reinforces the idea 

that sport is used to maintain gendered norms while simultaneously satisfying parental 

requirements. As athletes, the fathers in the study participated in masculine sports, like hockey, 

providing them the experience and knowledge to continue to be involved at a high level in these 

said sports once they became parents. While it is their past knowledge driving their involvement, 

it is also indirectly gendered norms inherent within sport.  

Commitment: The Compatibility and Conflict of Identities 

The participants outlined that their most important relationship is the one with their 

children, and this explained why these participants committed to being involved in sport. The 

participants articulated their perception that a parent who forgoes involvement in sport may lose 
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the relationship that sport provides between them and their child. Within the data, commitment 

was different from motivation because motivation was not tied to a single identity, whereas 

commitment was largely influenced by the concept of identity salience. Thus, in the context of 

the phenomenon, participant discussions of their commitment to their parent identity led to 

circumstances where parents’ involvement in their children’s sports resulted in them enacting 

roles that may possibly conflict (e.g., volunteer role and parent role). Therefore, the following 

subsections outline commitment factors that defined the participants’ negotiation for 

involvement in this context. Specifically, Relationship Impact and Balancing Roles are 

discussed. 

Relationship Impact 

All participants discussed being involved in sport because they wanted to have an 

emotional bond with their children. Sport provided another relationship building opportunity for 

participants with their children, who by being involved in sport, now have another dimension to 

build and grow their relationship through. Markus, a very dedicated judo sensei, explained why 

he was committed to that role specifically with his children: 

It was super cool for me. And again, you know I thought it was a great opportunity for 

me to just like do something fun with my kids as well. Like when my kids started going 

to [my local] club there, I thought it was a great opportunity for me to do something cool 

and fun with them. Which I guess is my primary reason for really getting involved with 

my kids on the judo mats just because I love my kids and I want to spend time with them 

and I want to do things that they enjoy to do and I want to support them in any way I can 

and it's fun for me so… and fun for them (laughs). 
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Markus is not just motivated to be involved in judo, but rather the sensei role is highly salient to 

his parent role and his desire to be involved with his kids, allowing him to commit to the sensei 

role while satisfying his parental role. Markus talked about how sharing judo created a special 

bond with his children, and the overall impact judo had on his relationship is evident when 

Markus selected his judo black belt as his artifact that best represents his involvement. For 

Markus, he recognized how the black belt allowed him to have this very unique involvement in 

the sport with his children. Furthermore, Markus was passionate that he could share a sport that 

was so special to him with his children allowing judo to exist as a relationship bond between him 

and his children - his athlete identity and his parent identity. Joshua exemplified how his 

involvement in sport contributes to his relationship with his children also with his selected 

artifact: his child’s rollerblades. Further, during the COVID-19 pandemic bringing the disruption 

of youth sport, Joshua saw the opportunity to share his love for rollerblading, which developed 

through his past in roller hockey, with his children. He spoke of this beaming with joy sharing 

how something so special associated with his involvement in sport came out of COVID-19:  

I was actually able to get some asphalt poured and we made a little hockey court for us. 

And it was awesome. And I mean you know what was a really difficult time, still a 

difficult time, but when it was a really difficult time a year ago. So to get to spend that 

lockdown time playing roller hockey with my kids, it was really fun and it’s something 

that I will never forget. It was right up there with like when I thought about the most 

exciting thing that I ever got to do as a kid was my first rollerblades. And the most 

exciting moment as an adult was like making a roller hockey court. It was incredible. 

This displays how involvement in sport, whether it be at the sport arena or at home, contributed 

to Joshua’s bonding his parent-child relationship. This was shown across all the participants, 
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how their involvement in sport also continued beyond the sport arena and into the home. The 

interesting element to Joshua’s artifact was he selected one of his children’s rollerblades, rather 

than his own. This was because Joshua saw his children rollerblading as what was important 

overall, but that it allowed him to become involved in a way that would create lasting memories 

and continue to bond through sport. Joshua even states how getting to share this sporting pastime 

with his children was just as special as when he first got into roller hockey. Thus, he did not see 

his involvement in sport in a physical spatial sense, but in fact he carried it over into other factors 

of life. 

 Both Penny’s and Brent’s artifacts were tied to their coaching role and parent role, 

showing how the salience of both allowed them to be committed to two roles simultaneously in 

terms of bonding and relationship building. Brent highlighted how his artifact had deeper 

meaning for him, indirectly showing how the salience of his roles in sport fit together: 

I think from a parent perspective, coaching was something I've always done and always 

enjoyed long before I was a parent. But I think now more than ever, being a part of what 

the kids are doing and showing them support, I think the whistle in a lot of ways signifies 

for me just that idea of like, you know, the things that you do are important to me. And 

you know it’s important that they know that like when they are putting energy and effort 

and time and passion into the things that they love, that they’re passionate about that I 

will always be there supporting them. 

The whistle thus is not just a coaching tool, but represents his support for his children, and 

demonstrates the importance of being involved for him in terms of bonding with his kids. Penny 

shared a similar perspective regarding her glove not just being a coaching instrument, but rather 

an artifact that captures the bonding sport provides between her and her children. 
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 Involvement does not come strictly from having formal roles in sport, nor from being 

present in a physical spatial sense. Yuri being involved but not as a formal volunteer still 

contributed to his relationship with his children and he passionately spoke of the importance of 

this informal involvement in his sons’ sport: 

…whatever they're involved in I'll be involved in it. Like I said, I think these connections 

help me out and them seeing me there and stuff, I think it really goes a long way when 

they get older too that I think the connection we’ll all have together as a family. Like 

they’ll remember Dad being around and helping out and I think that will… you know, it 

keeps them out of trouble too. 

Yuri emphasizes that being involved in sport, even just as a parent, still contributes to the 

relationship between him and children. This is especially evident due to the young age and 

dependence children have on their parents at this stage in their lives. However, at this young age 

(Yuri’s youngest child being younger than six), Yuri highlights commitment to the parent 

identity also provides the best opportunity for parents to get involved in sport and contribute to 

the relationship bonding. For Maggie, being able to watch her son’s practices was an important 

aspect for her involvement, both for her and her son. With COVID-19, being unable to took 

away from her experience of being involved and she was upset discussing how COVID-19 

limited her ability to be physically present. However, with her phone, it allowed her to be 

involved still while not being physically present: 

…yeah, and be able to be involved still. Even for like [my son]’s spring tryouts like I 

watched his spring tryouts on my phone from the car in the parking lot. Because we 

couldn’t livestream it from the rink and I didn't want to miss it. 

Being involved for Maggie was important because of the relationship impact it had between her 
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and her son, and while COVID-19 took that away, she found new ways to maintain that 

involvement, showing her commitment to her role identity through her role choices. She could 

have accepted that her level of involvement was unachievable during this time, but instead 

sought new ways to maintain the experience and meaning of her involvement in sport. In fact, 

several participants had brought up how COVID-19 shifted their experience of being involved in 

sport, and how they had to find ways to work around the challenges it brought to their desired 

involvement.  

Balancing Roles 

 For many participants, they had multiple roles when it came to their involvement in their 

children’s sport. This is when role identity salience becomes important in understanding the lived 

experience participants had in the phenomenon because salience offered explanation when 

participants discussed balancing multiple roles in a given situation. For participants faced with 

enacting multiple roles, parental involvement looked different depending on the roles each took 

up and their self-definition of those roles. This means that the various roles a participant had 

when involved were salient to the individual and represented the self. This salience impacted 

committed involvement for the participants and also helped explain how past roles were drawn 

into involvement.  

 Specifically, participants who were highly identified athletes before becoming a parent 

attempted to maintain both their athlete role identity and their parent role identity when 

discussing their commitment to be involved. Many participants discussed the idea of how their 

past athlete identity impacted their involvement now. Sydney described how her competitive 

athletic past impacts her involvement now: 
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…if I had no sports background like if I didn't have a competitive bone in my body then I 

probably wouldn't care to understand but I think because of my experience with sport I 

need to understand it in order for me to watch her practice and know what she's doing and 

why she's doing it. 

This statement by Sydney connects to the subtheme of Learning and Understanding Sport under 

Onus on Identity Roles in that she sees learning and understanding as a responsibility connected 

to her involvement. However, this is further explained by outlining how the athlete identity of 

Sydney is impacting her involvement and how she sees this responsibility in her child’s sport 

now. By stating that her experience in sport is what is driving her desire to understand sport, it 

shows that her athlete identity and the competitiveness that developed through that identity is 

coming into her involvement in sport and parent role.  

The notion of identity salience may also explain the involvement of some participants in 

that other identities that drive involvement in sport may have high importance to one’s self-

definition. For several participants, their athlete identity was an important aspect of their past and 

being involved in sport as a parent contributed to their self-definition. In other words, if a 

participant had no previous ties to sport, then their involvement as a parent could look very 

different because sport had little impact on their representation of self. For Sydney, her athlete 

identity is an important aspect of her self-identity, and when involved in sport, it allows for 

salience between her athlete identity and parent identity. Markus had a similar experience: 

I’m just very, very competitive and that I guess that kind of drives me and my 

involvement in the sport as well because you know I want to be as involved as I can, I 

want to learn as much as I can about the sport to be able to support him. And my other 

kids as well and what they're doing. 
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Relating back to the Benefits of Sport under Desiring Involvement which offers a variety of 

reasons why many parents want their children participating and take up involvement themselves, 

there are aspects of sport that some participants valued based on their salient role identities. 

Participant discussions highlighted that their representation of themselves reflected the salience 

of identities in which multiple identities were invoked. 

 In the previous examples, the athlete identity was salient with the parent identity, because 

the parents could commit to both, allowing their experience of involvement to reinforce both 

roles simultaneously. However, not all roles will reinforce one another, and some participants 

acknowledged that roles may conflict. In these circumstances, participants outlined that the 

standards and associated behaviours to one role conflict with that of another (e.g., volunteer 

administrative roles and parent role), and this impacted the overall experience of involvement. 

Even if the impact is minor, participants noted this will eventually lead to a reduction in 

commitment to the identity role that is less salient (e.g., volunteer role). Brent was a heavily 

involved swimmer and eventual coach, however, he recognized that he was unable to take up this 

role with his children’s swimming: 

And that relationship between a coach and an athlete in an individual sport I think is 

really, really critical to how that athlete performs and I just feel that’s not my role in their 

life, when it comes to this sport. My role in their life is to be their dad and to help pick 

them up when they fail and to console them when they feel defeat and you know to help 

them understand that you're not always going to be your best on everyday… And I just 

think that the coach plays such a different role… I just feel like I can be a dad and I can 

be a hockey coach, but I can't be a dad and be a swim coach. 
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The fact that Brent recognizes that being a swim coach would conflict with his parental role 

demonstrates how balancing roles and salience impacts his commitment to parental involvement. 

Even more so, the fact that in hockey, his coaching identity is salient with his parental identity, 

whereas with swimming the coaching role is a far different experience and he perceived this to 

conflict with how he wants his parent role to be in the phenomenon. In community youth sport, 

with parents so heavily relied on as the volunteers, this role conflict was felt by other 

participants.  

Joshua, who had both coaching and administrative roles in hockey, expanded on how his 

administrative role created an unexpected problem that genuinely surprised him: 

I would say it was harder because there was this, a couple times, especially in that last 

year that I did it, people would make comments like “oh it’s hard for the coach to coach 

the team when the president’s sitting here watching”. And I thought oh jeez I’m not 

allowed to watch my kid now because it feels like the president is here criticizing him…. 

It was just kind of comments that from the manager I was like jeez, I never got into being 

president to take away from my kid’s experience or put an unnecessary spotlight on them. 

So I didn’t, that was one thing that I found difficult about it, that I didn’t enjoy. 

Joshua’s experience of role conflict was not developed internally, but rather from the external 

perceptions associated with the roles he committed to be involved in. Others viewed the role of 

president in a way that created role conflict when Joshua was just trying to be a parent. This 

conflict was in turn reflected in his children’s experience in the sport, as the perception of the 

president role created negative attention on his children, which connects back to Joshua’s parent 

role and wanting to provide the best experience for his child. Joshua eventually stepped back 

from the president role, not specifically because of this instance, but nevertheless it impacted his 
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commitment to the role as it came into conflict with his more salient parent identity. Moreover, 

others viewed Joshua more as the president when watching practice, whereas during these times 

he discussed wanting to enact and focus on his parent identity. The perception others had of 

participants like Joshua created role conflict and expanded to the parent-child relationship. When 

balancing roles, participants were shifting the dynamic of relationships between themselves and 

their children. Markus described this when discussing his artifact: 

They would know by looking at this thing and when I put this thing on, I kind of, 

transform I guess a little bit. To not just being their dad but also being like sensei, you 

know what I mean. So, when the belt goes on, the judo gi goes on and we’re on the mats, 

it’s not like just being at home when we are running around you know and stuff like that. 

There’s a whole like different level of respect that goes into it. 

This is does not mean that Markus’s coaching role and parent role are conflicting and the equally 

required salience and commitment to both will create an inherently negative impact specifically 

on the relationship he has with his children. Markus discussed how in both roles, being the father 

at home and being the sensei at the judo club, were fun and positively contributed to his 

relationship with his kids. For Joshua, there were different expectations on the interaction his 

children have when he was being dad or being sensei. This demonstrates that when participants 

discussed taking up formal roles in sport, the parent-child relationship was impacted as the role 

relationship was described as different for that of a coach-athlete than a parent-child. Over time, 

if the impact starts to conflict with salient role identities rather than reinforce them, the 

participants discussed committing more to the identity role that has greater higher salience 

because the more salient role maintained the more important role relationships. As long as the 
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roles were reinforcing one another, then the participants discussed a desire to maintain 

commitment to multiple roles. 

Moreover, participants discussed proactively ensuring that formal roles would not 

conflict with their parent identity, as was the case with Penny: 

I knew that I would be involved in some kind of training because I have a high level of 

coaching and it would be hard for me to sit back and watch her get inadequate training. I 

didn’t volunteer to coach though, they asked me and I talked to her about it first and she 

said yes. So that’s one rule if you have the skills and it doesn’t affect your relationship 

obviously you can step in and take a major option like that. 

Penny demonstrates immediately that her parent identity is most salient, and she was only 

willing to commit to her coaching role so long as it did not conflict with her and her daughter’s 

relationship. However, whenever Penny discussed her coaching role, she also spoke with a sense 

of fulfillment regarding what that role meant to her. For most participants, the coaching role 

allowed for very intimate involvement that satisfied their identity standards associated with being 

an involved parent. However, a few participants discussed that their coaching role had unique 

associated behaviours when compared to their parent role. Both Penny and Joshua spoke about 

instances when being in their coaching role meant they had to sacrifice attention for their 

children, something that would not happen had they just been in a parent role. Joshua explained 

it as a minor sacrifice: 

…the challenge to that is that you end up missing some of the good stuff that your kids 

are doing (laughs). Or getting to really sit back and enjoy it because, you know, say 

whatever you're on the bench and you’re talking to the kids and your kid scores a nice 

goal or something and everyone is like “oh did you see that” and I’m like, “no I was 
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talking to these other kids”… So for me, the part that is a bit of a challenge or takes away 

a little bit from just being a parent there. You got to, it’s a small, it’s not a gigantic 

sacrifice, but it is, it is a bit of a sacrifice. 

Juxtaposing Joshua’s minor sacrifice to Maggie’s experience when acting as a team manager, 

Maggie found that being the team manager took away from her experience of being a parent as 

there was so much required of the manager role it made her unable to commit to her parent role. 

Once Maggie got her son involved in a professionalized program where parents had no 

requirements to take on formal involvement, she found it a much better experience:  

…like with HPL [High Performance League] I think it’s nice because our involvement as 

parents is just to be parents, it’s to be there to support our kids. And you know if we do 

need to help out obviously, we will but there is not a lot asked of us. 

While Maggie saw her formal involvement as different when her son was in HPL compared to 

community hockey, she was not experiencing conflict because she was able to fully enact her 

parent identity. Interestingly, while her direct involvement is less with HPL, she does not see it 

as any less, indicating again that her commitment is to her parent identity in the phenomenon. 

Sydney had a similar experience when coaching baseball, this time recognizing that her coach 

role and parent role conflicted and being visibly upset when reflecting on this conflict: 

It was a balancing act and done poorly, because I think my daughter probably ended up 

getting ignored more so, just so that it didn't look like she was being favoured, (pause) 

definitely, she got the crappy end of the stick on that one (laughs). 

In this circumstance, Sydney found that her coaching role and the requirements of it took away 

from her commitment to her parent role.  
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Thus, participants articulated that balancing roles when it comes to involvement in sport 

is a matter of salience and commitment. When participants were committing to multiple roles 

that were highly salient, they were discussed as reinforcing one another, contributing to the 

meaning they hold and overall experience. However, there were circumstances in which role 

conflict for participants surfaced between commitment, role salience and the identity standards 

or the self-relevant perceptions of identity roles. As this occurred, participants discussed that the 

experience of their involvement changed in that the more salient and committed identities were 

rectified, and other identities were forgone. An interesting observation from both Joshua and 

Brent was that they both recognized when their coaching role in hockey would no longer be 

maintainable, due to the fact commitment to coaching would conflict with their parent role. For 

both, they had pre-decided at which point they would step away from their coaching role. For 

Joshua, this was when the requirements of the role led to decisions being made on abilities and 

merit. This presented too much of a conflict when considering perceptions of others, his parental 

involvement, and his relationship with his oldest son in sport. For Brent, he recognized a “never-

ending battle” that would eventually lead to him being unable to commit to his coaching role: 

…it's a never-ending battle between knowing and understanding the path towards success 

and trying to keep them on that path with also at the same time giving them the freedom 

to be themselves within it and make that experience their own. 

Once his son reaches a certain age, Brent decided he would step away from his coaching role, in 

order to allow his son to have his own journey in sport, independent of any external pressure 

from Brent. This example best demonstrates the connection between salience, commitment and 

balancing roles. Brent holds standards for his own parental involvement and sees that continued 
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commitment to his coaching role would actually conflict with his parental standards within the 

phenomenon.  

Constructing Meaning-making of the Experience: The “Three E’s” 

 Constructing meaning-making of the experience is referring to the participant's 

experience in the phenomenon and the essence in which encompasses this, especially emotions 

towards involvement and the meaning it holds to them. The participants discussed their overall 

experience as not strictly associated to physical presence of being at the sport, but rather the 

entirety of parental involvement and the meaning it has for each of them. This final theme 

interconnects the previous three themes of Desiring Involvement, Onus on Parent Roles and 

Commitment, displaying how all these themes come together to construct the lived experience of 

the phenomenon and the meaning-making the participants experience. 

The “Three E’s” 

To best understand the experience and the meaning-making that participants have 

regarding their involvement in sport, there were three aspects that captured participants’ lived 

experiences and the meaning behind their involvement: Encouragement, Enjoyment and 

Engagement. These three aspects are used to not only understand the experience of being a 

parent involved in youth sport for these participants but also provide meaning to the involvement 

and form connections to the previous themes discussed. Participants who experienced these three 

subthemes were generally highly involved in sport, as this created a more meaningful experience 

of involvement overall.  

Encouragement. Involvement in sport was important to these participants because it 

represented the most present form of encouragement to their children. This connects especially to 

the subtheme of Sport Benefits from the Desiring Involvement theme because participants 
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discussed how their involvement was motivated in turn to ensure their children reap the benefits 

associated with sport participation. Thus, encouragement is the meaning behind this motivation 

in that parents see the meaning behind their involvement as being important for encouraging 

their children to participate. Kylie’s description of parental involvement captures encouragement 

through her presence and how it provides meaning to her role and involvement: 

I would describe it as an active interest in your child's participation in sport. Through 

encouragement, through presences, through providing tips if you've been in the sport 

yourself, through encouraging them to practice their sport, how to get stronger in their 

sport. Just really being a positive influence and guiding them to appreciate the benefit of 

physical activity and particularly in the method that they love. 

Kylie clearly sees that the most important meaning behind her involvement in her children’s 

sport is driven by the desire to be a positive, encouraging force who is present to ensure her 

children appreciate physical activity. Kylie spoke with a lot of excitement and pride when 

discussing her involvement, which was something she never experienced as a child with her own 

parents. This also contributes to the subtheme of Emotional Support from Onus on Identity Roles 

theme, because in order to encourage her children, Kylie must ensure her children feel supported 

in their pursuit of sport. Interestingly, while all participants discussed the way in which 

encouragement is an aspect of their involvement, Kylie spoke the most about encouragement, 

while also having no formal roles in her involvement. This further shows that the meaning 

behind her involvement in sport is driven largely from the desire to be an encouraging present 

role in the sport. Despite not formally volunteering and lacking the necessary past experience in 

sport herself, Kylie has taken up encouragement as a key aspect of her involvement and her 

presence within her children’s sporting careers. Kylie exemplified this when discussing her 
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stepdaughter’s sporting career and how her presence was much more visible than her husband’s 

in terms of spectating, even cheering out loud during the interview to showcase how loud she can 

be for her stepdaughter: 

…he was very abrupt or quick about it. Whereas I’d be like “Go [Stepdaughter] Woooo!” 

or whatever (laughs). Maybe that’s just being Italian (laughs). I was just really excited… 

I was just excited. I just really wanted to see her play to her best ability and when she 

would bring it, it was so exciting. 

Recalling that Kylie had very limited parental involvement herself and was not fortunate to have 

the same experience in sport as a child, this continues to show how encouragement is such a key 

aspect of her involvement. Not only does she want to be involved in sport, but she also wants to 

ensure her children know that she is there and present. This aspect of encouragement is reflected 

in the Desiring Involvement theme among several participants. 

Being present through involvement is an important aspect to encouragement, as several 

participants discussed how the meaning behind their involvement came from the desire to ensure 

their children enjoyed sport and wanted to pursue it. Markus, Joshua and Yuri all discussed this 

in some aspect, and thus there is meaning-making towards the experience of being involved 

through encouragement. Brent also displayed how encouragement is an important aspect to being 

present: 

If tomorrow my daughter came to me and said “Dad I want to play… I want to try 

curling”, like I would support her in her efforts to be the best curler that she can be even 

though I know literally absolutely nothing about it. But I would still support her in that 

journey. I think my role would just be different.  
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Brent spoke a lot about his view on the importance of sport in his children’s lives. Similar to 

other participants, Brent understands how his presence encourages his children to continue to be 

involved in sport. This presence is not tied to sport that Brent is familiar with, as he points out 

that even if his children got involved in a sport he has no experience with, he would still view the 

meaning behind his involvement as being that force of encouragement. This can be interpreted 

further through role salience. To Brent, his involvement in sport is not just tied to his role 

identity of being an athlete; rather, his parent role is more salient because the meaning behind his 

involvement is that he wants to encourage his children to participate in sport and believes being 

involved (no matter the capacity) will facilitate participation. It is not strictly about being an 

athlete that once held a connection to the sport; instead, it is about being a father involved to 

encourage his children to participate in sport, in hopes they will take away the positive 

experience he had in his own sport. Yuri best exemplifies this as he had no exposure to lacrosse, 

yet he understood how important his involvement is, driven behind this idea that his involvement 

in sport is an encouragement to his sons. For both fathers, it is not the sport that is driving 

involvement, but encouraging participation regardless of the sport. The meaning behind their 

presence in sport was encouragement even if this meant learning the sport like in Yuri’s case. Of 

course, for most participants, their experience as athletes contributed to constructing their self-

definition and how involvement in sport could satisfy two or more salient roles. Through 

participants’ involvement in sport, they could ensure their children were participating and 

receiving the benefits of sport they did as athletes, while also being emotionally supportive 

parents. Thus, several previously discussed themes are apparent when interpreting 

encouragement and how it contributes to the meaning-making process of the lived experience 

including Benefits of Sport, Emotional Support, and Learning and Understanding Sport. For 



106 

 

most participants, they were involved in sport that they had either experienced as an athlete prior 

to becoming parents, or the meaning was further driven by enjoyment. 

 Enjoyment. Another aspect of involvement for participants that provided meaning to 

their involvement was enjoyment through presence. For many participants, they enjoyed being 

involved for a variety of reasons, and this provided deeper meaning to their experience. Many 

parents discussed how being able to experience their child participating in sport provided a sense 

of enjoyment for them. Thus, enjoyment is an important aspect of the meaning-making process. 

Enjoyment could be strictly tied to the parent identity and enjoying being involved with your 

children, but it also could be connected to other role identities. Joshua talked about his 

experience of being involved with joviality, which showcases the enjoyment aspect of 

involvement: 

It’s awesome, it's fun to watch your kids play right or do whatever, perform. I enjoy it, 

there's moments like I'd say with the sports that I don't know much about, like the ballet, 

like it's really easy to sit there and watch and just enjoy it. And then with hockey it’s like 

maybe 80% good and then there’s like occasionally where I’m like “oh jeez I wish I was 

on the bench to help them with this, or say this, or show them this” right. So, you know 

you kind of have that little bit of backseat driver mentality sometimes. But that’s a small 

part of it. Most of it’s just, I’ve kind of learned since I stepped away from coaching a few 

times now, it is nice to get a break and just enjoy just watching your kids play like it's 

fun. 

It was clear, both through his words and expressions, that Joshua finds enjoyment in his 

involvement; furthermore, this also connects back to the Balancing Roles subtheme of the 

Commitment theme as he confesses there are times when he is spectating, and he finds himself 
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with a backseat driver mentality. This indicates that Joshua is not only finding himself being 

drawn to commit to both a coaching role and parenting role, but also that the coaching role may 

take away from the enjoyment aspect as it relates to his involvement in his parenting role. This 

relates to the discussion that Maggie and Sydney had also shared regarding how when 

involvement had formalized roles, it took away the enjoyment aspect associated strictly to the 

parent role. Thus, the concept of role salience yet again surfaces as participants’ enjoyment of 

their involvement can be altered depending on what role they find themselves in and whether this 

role is their most salient. However, Joshua still experienced enjoyment in coaching, but in a 

different way than the enjoyment associated to his parent role: 

But it’s been extra time, something we get to share together that’s been really fun. And 

then I was always very aware of that I didn’t want to show favoritism to my kids, like if I 

was coaching them. So it wasn’t that I was ever extra hard on them, I just told them you 

know that I can’t, I have to make sure that you know everyone is aware that I’m treating 

everyone equally. 

When coaching, Joshua experiences enjoyment through the team aspect, something that may be 

missed when strictly involved as a parent. This all contributes to understanding how enjoyment 

allows participants to construct meaning within their parental involvement. Contrasting Joshua’s 

enjoyment with Sydney’s experience of having a coaching role, it further demonstrates how 

enjoyment provides meaning and impacts the experience of involvement by how Sydney 

described it: 

I would prefer not to do it again (laughs) but anyways my husband would do it again 

because he doesn't, I don't think has the emotional aspect of it, it just took away from the 
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fun for me… to hear other parents and then to have to deal with all of the politics and 

took away out of the fun of just being able to sit and watch my kid. 

The added responsibilities associated with being a coach conflicted more with Sydney’s parent 

role, taking away the enjoyment she desired to have from being a parent involved. Being a 

committed volunteer in a coaching role did not align to Sydney’s parenting role, and she was 

unable to enjoy the coaching role because it took away from her parenting role; evidently, her 

more salient role. She spoke about politics and other external factors associated to the coaching 

role in a pessimistic manner. It should be emphasised that Sydney did not want to be a coach, so 

her commitment was already lower, whereas with Joshua, he viewed his coaching role as salient 

with his parent role, allowing him to commit to and be present in both simultaneously. Markus 

was similar as his sensei role in judo was not just salient with his parent role but was one that he 

enjoyed being able to have. Even Yuri mentioned how the enjoyment he gets out of the 

involvement he has contributes to him stepping into informal volunteer roles at practice: 

I’m good out there for volunteering, like being an assistant ‘cause you get the kids to 

listen to the coach, and get them set up for running it back and showing the kids what to 

do, whereas the coach knows the game and they know, they take courses all the time 

where I don’t have time to do that. But I can get the kids to listen, and kind of get them 

set up. Be like “guys, you gotta listen, gotta listen!” just talk to them like that and have 

fun with them too at the same time. 

Recalling earlier that Yuri discussed he enjoys being active due to his past athlete identity, and 

the importance sport had for him as a child demonstrates how his past experience now 

contributes to the enjoyment he finds in his involvement today. Even though he feels he lacks the 

technical knowledge of the sport, he enjoys being involved and active, and this enjoyment drives 
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him to take up this type of involvement in his son’s lacrosse; thus, Yuri has both his athlete role 

identity and his parent role identity being satisfied simultaneously and he can take enjoyment out 

of his experience. Joshua highlighted how his child’s rollerblade he selected as the artifact to best 

represent his involvement was closely tied to his own enjoyment, both as an athlete and as a 

parent: 

And so yeah, playing with my kids, it’s something that we like to do together. It's very 

unstructured, fun time, playing sports with my kids right. And all three of them play with 

me. My two boys and my daughter and still is kind of like, yeah you know… that stuff 

you have always enjoyed the most is roller hockey, both on my own and with the kids. 

This demonstrates another important aspect of presence when it comes to parental involvement. 

It is not just being present physically at the sport setting for these participants, but rather the 

meaning-making that drives their involvement in sport beyond the field of play.  Previously 

mentioned, all the participants discussed their parental involvement in sport as not ending once 

they leave the venue of play and continuing at home as sport has a place in their children’s lives. 

Joshua’s artifact exemplified this, along with Penny who discussed how her baseball glove was 

not just related to being a softball coach nor strictly the sport: 

And then it also represents family activities, so it also represents playing catch as a family 

and going camping and lazy weekends, and we bring it in between other sports 

tournaments because it's just an easy sit around play catch pastime… So, it's one of those 

shared experiences that we go out and play catch and they get to witness something that 

we share and enjoy together. So, it’s not just all about them. 

While the glove is representing involvement, it goes beyond being present at softball. It expands 

into other areas of life and continues to demonstrate involvement in sport and enjoyment it 



110 

 

brings as it relates to both her parent identity and her athlete identity. Penny was a highly 

identified athlete, and since becoming a parent, has been able to maintain both roles through her 

involvement as they are both highly salient and the glove as an artifact allows for both roles and 

the associated behaviours to be enacted through involvement in sport. Penny finds enjoyment 

through using the glove from her athlete role identity, while simultaneously satisfying her parent 

role identity by continuing to be present both formally and informally in her daughter’s sport.  

Engagement. The final aspect of Constructing Meaning-making of the Experience that 

captures both the experience and meaning of being a parent involved in sport is engagement. 

This encompasses all three themes simultaneously. Desiring Involvement, Onus on Identity Roles 

and Commitment all come together in engagement, which is involvement and the meaning it 

holds in its purest sense. Any participant who described involvement in sport, no matter the 

extent, was engaged in some way. Engagement also looked different across individuals; 

specifically, the difference was outlined in the discussion of the participants’ roles they take on 

and the meanings that the roles held for the participants. The discussion of the artifacts that 

participants brought to the second interview were especially addressed within this theme. To 

outline the concept of engagement, Penny relates to involvement in its entirety: 

I want to be there to support them. I don't need to rescue them but I want them to know 

that whatever you choose like we're here and we enjoy it for you and we will learn to 

enjoy it, even if we don’t love – soccer – you do and so we’ll learn (laughs). Yeah, you're 

your own person but we love you and we are here for you and we want you to pursue 

this. And I think the more we cheer them on, the more likely they will stick with it, and 

so if that’s what they love, then we are going to learn to love it too. 
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Penny is not only touching on encouragement and enjoyment, but through the meaning 

engagement has, it connects to many previous mentioned subthemes including Emotional 

Support and Learning and Understanding Sport under the theme of Onus on Identity Roles, and 

Relationship Impact under the Commitment theme. Recalling the examples Maggie and Penny 

gave of family members coming to embrace their involvement in sport, this occurred because of 

their engagement in the sport and over time, the meaning it held becoming increasingly 

important to their parent identity and satisfying their self-definition. This is because being a 

parent meant being involved for these participants, and as sport became an important piece of 

their child’s identity, then participants began to see their involvement in sport as continuing and 

increasing their involvement in their child’s life and satisfying their own expectations for their 

parent role.  

 When the participants were asked to find artifacts that best exemplified their involvement 

in sport, they were providing physical items that they believed captures a how they engage 

within the phenomenon. Therefore, every artifact is a physical representation of a parent 

perceiving their own engagement within sport (thus being involved), the meaning this 

engagement has, and subconsciously, the identities they hold salient when it comes to the 

phenomenon. Brent selected a whistle, but when explaining it, demonstrates how he views his 

engagement with sport and explicitly identifying his involvement with his son’s sport through 

multiple identity roles, really emphasizing the importance of supporting his children:   

Yeah, so from like the literal world, like that particular whistle is like I wore this whistle 

everyday at every practice all winter long with my son. So, like for hockey, you know, I 

wear this whistle, I use this whistle as part of a way to govern practice and things like that 

obviously. But like sort of on a more personal, on a side note, I can whistle… so when 
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my kids are racing in their swimming and they’re up on the blocks, you know, I'll whistle 

from the crowd and they can hear that that's my whistle. You know, I’m there, I’m here 

with you, and I'm supporting you. 

Brent perceives the whistle not just as an item he coaches with, but as a sound that his children 

would recognize and associate to his presence within his involvement in their sport. It goes 

beyond being a coach with a whistle, to the extent in which Brent sees it as dad being present and 

supporting his kids. Keeping in mind that Brent only coaches his son, but he still views the 

whistle as encompassing his involvement in both his children’s sport by how it symbolizes the 

emotional support, the relationship impact, the enjoyment, and actual presence of being involved. 

While the physical artifact is acknowledged as being a coaching tool, Brent begins to 

demonstrate the interconnectedness of his involvement and how identity plays into that. Of 

course, one could view this as Brent taking a piece of his coaching identity and then threading it 

to his parent identity, demonstrating how he experiences his involvement, the meaning it holds to 

him, and the salience and commitment to his roles within it. Recalling how Brent previously 

mentioned he could be a hockey coach and a dad, but not a swim coach and a dad, the salience of 

his identity roles is quite unique. Essentially, Brent can be a dad first, coach second and the sport 

of hockey allows for this; whereas in swimming, the coach role comes first due to the nature of 

sport and the demands on a swim coach and being a father would be second. He remarks how the 

whistle as a coaching tool would be recognized by his daughter, and she would still see him as a 

coach (just not formally) due to his experience in the sport and the level of engagement he has 

with her swimming. Going beyond, Brent sees the whistle as not just an artifact of coaching, but 

as a symbol of being involved through engagement. This is a fascinating insight that 
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demonstrates just how complex role salience can be when used to explore the lived experience 

and meaning behind parental involvement in youth sport. 

Penny and Markus also selected artifacts that connected both with their coaching 

identities, but then when discussed, represented many aspects of their engagement within 

involvement and their identities far beyond a literal perception. For Markus, his black belt did 

not only just represent his involvement, but he was also able to connect it to his past athlete 

experience and how his parents were involved: 

I chose it because it represents a lot of things to me. It represents the, you know, if this is 

all about parent participation in sport, stuff like that, it represents my parents’ 

commitment. Like my mom and my dad’s commitment too. In helping me like stick with 

it, you know what I mean. Stick with judo. And it also represents my commitment to my 

kids, and not only my kids but other kids as well. You know, being sensei at the club, it 

represents my participation in the sport for my kids and other kids. 

Through this artifact, Markus is seeing his athlete identity, his coaching identity, his parent 

identity and then further expanding it to how his parents impacted his commitment both as an 

athlete and now as a parent. This demonstrates how his engagement with his children’s sport is 

so intertwined with his past experiences, the identity roles he has, the salience between them, and 

the meaning his involvement has attached how he sees his presence in his children’s sport. Penny 

had also discussed how her artifact (i.e., her softball glove that she uses when playing and 

coaching) was not strictly related to her coaching identity but represented her overall 

involvement in her children’s sports. 

 Joshua’s artifact had a similar deeper meaning; however, his decision to select his 

children’s rollerblade rather than his own indicates that his parent identity is what is most salient 
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when it came to rollerblading, even though his own athlete identity and even coach identity were 

prevalent in the meaning behind his artifact. Maggie, Yuri and Kylie all selected artifacts that 

represent their parent identity, but again can provide deeper meaning to their overall engagement 

and presence in sport. When participants selected artifacts to represent their involvement, it was 

not strictly representing one specific identity role; rather, the artifacts demonstrated the intricacy 

of role identity and role salience and how it all is enacted and impacts the lived experience and 

the meaning it holds. Maggie selected her phone as her artifact – a device that allows her to 

engage and be present: 

…because it's the way that I communicate with our team, the team. We can actually 

watch practices online if we want so I’ve done that a lot this year. Our schedule is on the 

phone on TeamSnap… I bought the app on my phone and yeah. So, it's pretty much… 

it’s like the lifeline of our sports. 

Maggie’s choice of her phone as an artifact captures the responsibilities she has when it comes to 

engaged involvement and demonstrates how she remains present in her involvement in different 

ways. Whether that be through watching practice, communicating with others, or doing 

administration tasks, she discussed these features as aspects of her engagement and showed how 

involvement in sport is not just a matter of being there physically, and expands beyond the on-

field/play experience. Additionally, Yuri used photos he took of his sons playing lacrosse to 

emphasize his engaged involvement being driven by his parental identity:  

Well [it represents] my involvement ‘cause I’m there for one thing (laughs). I’m taking 

the pictures; I’m getting the memories in my head from being there live. And just being 

there and helping him get ready, you know, the lacrosse stuff. Trying to fit another 
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mouthguard that he destroyed, you know that’s the kind of stuff I take out of it. Just being 

there and helping him, watching him grow as players and people. 

Similar to Maggie and her phone, Yuri does not just see his photos as his children being captured 

in time but addresses the photos as a way to recognize the different ways he engages with the 

sport. He sees the responsibility of getting his son to the game on time, making sure he has the 

right equipment, being there to see him take away the benefits associated to sport. While these 

points capture his perception of being involved in a variety of ways in his son’s sport through the 

photo, he also links to themes related to Desiring Involvement, Onus on Identity Roles and 

Commitment that link to his parent role and represent his engagement within his son’s sport.  

 Kylie’s artifact was not related directly to organized sport but provides meaning to her 

overall involvement. By selecting the custom t-shirts she made for her and her family when they 

participated in a Down Syndrome Awareness charity walk it encapsulated her engagement 

through her presence, beaming with pride as she held up the shirt during the interview:  

I really wanted us to have a sort of distinct presence and show my daughter just you 

know she could see obviously that we're all wearing matching shirts and so it's all for her 

team and every shirt say Team [daughter’s nickname] on it so it’s all dedicated to her. So 

yeah, it's definitely a visual representation of the group of us participating in the cause. 

Kylie spoke a lot about the benefits of sport and encouraging these benefits through her 

engagement in her daughter’s sport. The artifact she selected demonstrates that the meaning 

behind her engagement with sport is not just to be involved, but to ensure she is engaging in her 

daughter’s life. It is clear that her involvement as a parent is driven beyond strictly expectations 

in that her engagement through presence is where this meaning comes from.  
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 Overall, the “Three E’s” captures the meaning of the experience of the phenomenon, and 

more specifically, the meaning-making process of the experience. The participants described 

being involved in their children’s sport as including different responsibilities, different 

motivational factors and different commitment factors regarding identity and the salience of 

roles. However, the meaning behind their experiences was evident through encouragement, 

enjoyment or engagement. Specifically, the participants all self-identified as being involved; 

however, they were driven to be present and encourage their children, which connects to the 

Emotional Support and Sport Benefits subthemes of the Onus on Identity Roles and Desiring 

Involvement themes. Further, their presence through enjoyment in their involvement contributed 

to Relationship Impact and demonstrated how they experience salience through Balancing Roles, 

which connects to subthemes of the Commitment theme. Finally, the participants were present, 

involved and engaged in sport through required responsibilities present in Onus on Identity 

Roles, and through the subthemes of Desiring Involvement and Commitment demonstrating how 

their roles were connected to compatible and salient identities within involvement. 
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Chapter 5: Discussion 

The aim of this IPA study was to understand the lived experiences of parents who are 

involved in their children’s sports. Specifically, to critically explore the ways in which role 

identity theory and the associated aspects can allow for a deeper understanding of the experience 

of involvement and the meaning involvement holds to the participants. As previously explained, 

IPA is a dual interpretivist (or double hermeneutic) approach because it acknowledges that 

participants are trying to make meaning of their personal and social world while simultaneously I 

as the researcher am trying to decode the meaning and make sense of participants’ meaning-

making (Pietkiewicz & Smith, 2014). Through this process, four themes were interpreted that 

allow for the understanding of the participant’s experience and meaning it holds within the 

phenomenon: Desiring Involvement, Onus on Identity Roles, Commitment and Constructing 

Meaning-making of the Experience. Each of these themes were present in all participants, thus 

allowing for the understanding of participants’ personal experiences within the phenomenon to 

be explored within the corpus. The following chapter connects the themes present within the 

lived experience of the participants to role identity theory and existing literature on parental 

involvement in youth sport.  

  Within the phenomenon being studied, the findings demonstrate that each participant 

experienced multiple roles that impacted how they experienced the phenomenon and the 

meaning their involvement held. The more salient a participant’s role identity was, the more that 

identity roles were representative of one’s self; therefore, one’s self-definition was more likely to 

reflect one’s salient roles (Callero, 1985; Stryker & Burke, 2000). Thus, the roles the participants 

held in the phenomenon were an outcome of all their other roles that impacted the phenomenon 

coming together and satisfying their self definition of their identity standard. This is 
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demonstrated in the findings as being able to capture certain aspects of the lived experience for 

each participant while also presenting commonalities in how an individual may experience and 

understand the meaning of their involvement in their child’s sport.  

 The first theme, Desiring Involvement, demonstrates what drove the participants to take 

up their involvement. Thus, by exploring why participants actively sought to be involved, there 

is a deeper understanding of the lived experience and the meaning behind it. While volunteer 

literature maintains the importance and prevalence of parental involvement (Busser & 

Carruthers, 2010; Engelberg et al., 2014; Fraser-Thomas et al., 2008; Qunito Romani, 2020; 

Stefanson et al., 2018; Taylor et al. 2012; Wheeler & Green, 2014), there has been a lack of 

deeper exploration of the meaning behind these experiences. Diving into these experiences, the 

findings show that the perceived benefits of sport are a contributing factor that led participants to 

actively be involved in their child’s sport to keep their children participating. Often times, 

parental involvement in sport is explored through parental volunteering, and research has 

identified that volunteering is often done to benefit a parent’s own children (Busser & 

Carruthers, 2010; Engelberg et al, 2014; Qunito Romani, 2020; Trussell & Shaw, 2012; Wheeler 

& Green, 2014).  

When looking at involvement more generally, the participants in the study were involved 

because they wanted to benefit their children and saw their involvement as increasing the 

likelihood their children would in fact receive the benefits associated with sport. This influence 

came either through having roles that allowed a participant to make decisions within the 

organization, or through encouraging their children to continue to participate in sport due to 

being exposed to their parents actively involved. This supports Knight et al.’s (2016) finding that 

parents wanted their children to experience the same positive experiences they did and through 
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their involvement could provide this benefit. Alternatively, if they had a negative experience in 

sport, parents were motivated to get involved to prevent their children from a similar experience 

(Knight et al., 2016). This was similarly present in the motivation of several participants and 

explains the meaning behind their involvement. Furthermore, as a parent, the motivation of these 

participants to ensure their children are receiving the benefits of sport connects to work by 

Wheeler and Green (2014) who found that investing in sport was a necessity for being a good 

parent due to the perceived benefits of sport participation. Thus, the participants who were 

motivated by the benefits of sport were actively satisfying the expectations of being a good 

parent, and subsequently meeting their perceived parent role requirements.  

 The parental role is one that has a highly identified standard and perceived expectations 

associated to the behaviour. One such perception is with certain societal classes, the expectation 

on what is a good parent will require one to be actively providing opportunity for their children 

as well as being actively involved in these opportunities. This led participants to strive to be 

involved to ensure they are satisfying the expectations required to be a good parent. When 

discussing how expectations may motivate parental involvement, it is important to recall the 

impact external expectations have on an individual’s identity. Stryker and Burke (2000) 

discussed how “in identity theory usage, social roles are expectations attached to positions 

occupied in networks of relationships; identities are internalized role expectations. The theory 

asserts that role choices are a function of identities so conceptualized” (p. 286). Expectations are 

attached to defined social roles, like that of a parent, and then identities come from the internal 

perception of expectations from the individual. Work by Trussell and Shaw (2012) found that the 

societal notion of being a good parent has placed pressure on parents to have their children 

participating in sport and being actively involved within the sport. While the participants did not 
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sense a direct expectation from those around them, it is apparent through the meaning their 

involvement held to them that they recognized the importance of being involved to their parent 

identity. The notion of being a good parent was an expectation that participants felt and reflects a 

societal norm where parents today feel more pressure now to be involved in children’s sport 

(Qunito Romani, 2020). Thus, as the standard of good parenting continues to place societal 

pressure on the parent role, these participants felt the need to be increasingly more involved in 

their children’s activities (Wheeler & Green, 2014). Trussell and Shaw (2012) discussed parents 

having to pay the high price of involvement, not just financial but also emotional commitment 

and time commitment. Participants recognized and discussed notions of this high price as being a 

necessary part of their experience.  

The theme Onus on Identity Roles encapsulates what was required of the participants’ 

involvement. In order to satisfy the expectation of involvement, participants identified specific 

tasks they felt were required to be taking up by them. While literature has shown that parental 

involvement is required more when children are younger due to the dependence young children 

have on their parents (Fraser-Thomas et al., 2008), through exploring each participant’s lived 

experiences, there were certain responsibilities that were beyond the minimum tasks a parent has 

when putting their child in sport. These responsibilities that the participants felt were aspects of 

their involvement demonstrate a deeper involvement that they intentionally took up, due to the 

meaning their involvement in sport holds to them.  

The parent role is associated to the responsibility of providing emotional and physical 

care for children (Cast, 1998). This is no different in sport, in which participants perceived that a 

responsibility of their involvement was providing emotional support to their children. Emotional 

support has been found to drive involvement (Stefanson et al., 2018). In particular, Stefanson et 
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al.’s work outlines that emotional closeness explains increased parental involvement in sport. 

Thus, this study extends previous literature in that sport is an arena where participants felt not 

just that they can be there in an emotional capacity for their child, but in fact feel a responsibility 

driving them to be involved. This connects to the parent role, and the societal expectations one 

feels regarding their responsibilities as a parent. The responsibility to provide emotional support 

through being involved also satisfied gender norms associated with parenting for some 

participants. Specifically, the fatherhood dilemma Coakley (2006) put forth reasoned that fathers 

use sport to satisfy progressive expectations in terms of being emotionally invested, as well as 

traditional conservative fatherhood values. Thus, the fathers in this study provided emotional 

support through their involvement in sport, which allowed them to maintain their fatherhood 

values while simultaneously satisfy progressive expectations, which extends previous literature 

that explored gendered norms in parental involvement in sport (Graham et al., 2016; Trussell & 

Shaw, 2012).  

 Participants also discussed having a responsibility to make a concerted effort to learn and 

understand the sport their child was participating in. Previous literature has outlined volunteer 

responsibilities that are linked to formalized roles within sport (Busser & Carruthers, 2010; 

Cuskelly & Hoye, 2013; Engelberg et al., 2014; Harman & Doherty, 2014; Kerwin & Doherty, 

2019). However, the participants in the current study had responsibilities necessary to their 

general involvement, one of which was a responsibility to engage more deeply in understanding 

the sport in which they were involved. For many participants, this was a responsibility in order to 

be able to be involved to the desired extent they wanted. Participants who were highly identified 

athletes were driven through their sporting identity, whereas participants who were not highly 

identified athletes were driven through their parent identity. 
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One aspect of this was participants who reflected on their own parents’ involvement in 

their youth. Participants reflected on their past experience in order to establish a standard of 

involvement for themselves. This is similar to a key finding in Knight et al.’s (2016) study on 

how the past experience of parents influences their involvement. Knight et al. (2016) highlighted 

that for parents, their past experiences in sport, whether this experience was positive or negative, 

largely dictated their subsequent involvement in their children’s sport. For participants whose 

parents were not very involved, this drove them to make a more concerted effort to be involved 

and this led to them learning and understand the sport to reach the standard of involvement they 

desired. This is similar to Stefanson et al. (2018) who found parents reflected on their own 

parents’ involvement and how it impacted their own experience. For participants with highly 

involved parents, they wanted to mirror this, for those whose parents were not involved, they 

wanted to ensure their children did not experience this, and thus were more driven to be involved 

and take up further responsibilities to satisfy their desired involvement.  

When participants described the administrative and logistical tasks they were responsible 

for within their involvement, these tasks typically fell in line with buying equipment and 

transporting their children, which was consistent with previous literature (Qunito Romani, 2020). 

In particular, Qunito Romani outlined these tasks as being associated with a servicing parents or 

super parent with regard to their typology of involvement. This means that these participants 

went above and beyond the call of duty. Saying that, the participants also described these tasks in 

a manner that outlined gendered norms. Messner and Bozadas-Deas (2009) identified the 

gendered norms of roles within youth sport, where mothers fall into team mom roles which is 

responsible for the behind-the-scenes activities necessary in sport and fathers took up masculine-

associated leadership roles within the area of play. Among the participants, the administrative 
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and logistical tasks they took up in their involvement supports Messner and Bozadas-Deas’ 

assertion that youth sport has inherent gendered structures that influence the way in which 

individuals get involved. For the participants who were fathers, the administrative and logistical 

tasks they took as responsibilities generally fell in line with their son’s sports or were associated 

to leadership positions within sport. The participants who were mothers identified more 

household labour as aspects of their involvements, especially regarding administrative or 

logistical tasks.  

By applying soft essentialism as Messner and Bozadas-Deas (2009) did in their study, 

this can be assumed to be because these tasks are associated with a woman’s role within the 

family, and thus carries over into sports. For example, when participants discussed knowledge or 

experience in a specific sport as driving them to take up administrative and logistical 

responsibilities, the sports reflected gendered norms (fathers involved with administrative or 

logistical tasks in a masculine sport). This continues to extend previous literature that explored 

fatherhood in youth sport (Coakley, 2006;2009; Graham et al., 2016; Trussell & Shaw, 2012).  

Commitment captures the lived experience of the phenomenon and meaning it holds to 

participants with regards to the roles in which they take up within their involvement. However, 

commitment in itself is a concept under role identity theory. In role identity theory, commitment 

is referred to as “the degree to which persons' relationships to others in their networks depend on 

possessing a particular identity and role” (Stryker & Burke, 2000, p. 286). This explains how the 

subtheme of Relationship Impact fits under Commitment and can be used to explore how role 

identity and role salience affect the lived experience of the participants. 

Previous research on increasing parental involvement in youth sport highlights how the 

parent-child relationship is a key driving factor in the involvement (Coakley, 2006; Stefanson et 
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al., 2018; Trussell, 2016). The current study emphasizes how the parent-child relationship affects 

the overall experience of each participant regarding the roles they take up and commit to within 

their child’s sport. For many of the participants, their involvement within sport was not just 

about creating an emotional bond with their child and a motivational aspect but was also a 

reflection of the role salience of their parent identity. For the participants, committing to other 

roles such as that of a coach was salient with their parent identity, and contributed to satisfying 

their perceived desired standard of their parent role.  

This is especially highlighted when participants discussed artifacts that connected 

multiple role identities and displayed salience between them. Participants were able to tie 

multiple role identities, such as their own athlete identity and a coach identity to their parent 

identity in a highly salient matter that allowed them to commit to all roles simultaneously. Even 

for participants who only reflected their parent role in their involvement, being involved in their 

child’s sport allowed them to satisfy their parent role and the desired relationship impact. This 

reflected the role choices and behaviours participants made when it came to the phenomenon 

being studied and was defined by the most committed and salient identity. The findings also 

display how involvement in sport is not strictly confined to the arena of play, but similar to 

Trussell and Shaw’s (2012) work also occurs in a private space such as the home. Involvement in 

sport in the private space has just as much of a relationship impact and contribution to the 

emotional bond between parent and child as does involvement in the public space.  

Thoits’ (2012) work on the volunteer role identity highlighted how the more embedded a 

volunteer role becomes within one’s role salience hierarchy, the more committed one becomes to 

said volunteer role. Previous research that addressed commitment within sport volunteerism 

specifically often sought to understand why individuals commit to volunteer roles in sport and 
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what factors increase this (Cuskelly & Boag, 2001; Engelberg et al., 2012; Engelberg et al., 

2014; Ringuet-Riot et al., 2014). When participants discussed the relationship impact their 

involvement has, it led to discussion regarding how their roles impact the relationship between 

parent and child. The participants then articulated that the roles they committed to inevitably 

were roles that were compatible (i.e., parent role and coach role). By exploring commitment to 

involvement through role salience, a key subtheme was interpreted: Balancing Roles.  

Within the phenomenon, the experience many participants had was affected by their role 

salience when enacting multiple roles within their involvement. Callero (1985) explained “When 

a role-identity is salient it is more representative of the self and consequently one's self-definition 

will more likely reflect salient role-identities” (p. 204). For participants, this meant that how they 

saw their self-definition within a specific committed role (their parent role) needed to be 

reflected within their salient role identities. If not, then the participant explained an attempt to 

balance roles, and in circumstances when multiple role identities were both requiring high 

commitment and were highly salient, the role identities had to reflect one another; otherwise, role 

conflict would eventually occur. As noted in literature and supported by the findings, for the 

participants role conflict surfaces “between commitments, identity salience, identity standards, 

and self-relevant perceptions” (Stryker & Burke, 2000, p. 290).  

Moreover, role conflict surfaced for participants when roles that simultaneously had a 

high salience and required high commitment (like a coach role and a parent role) would require a 

participant to make choices or enact behaviours for each specific role that would go against the 

standards or perception of the other role. For some participants who held a coaching role, the 

commitment to the coaching role would eventually lead to conflict with their parent role, as the 

decisions a coach makes may end up being opposite of what they would do strictly as a parent. 
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For example, a committed coach would eventually reach a point where they would have to cut 

players who are no longer up to the required standard. If a situation arises where the individual 

would have to cut their own child from a team, this would go directly against their parent role 

where they want to provide the best opportunity to their child and more then likely the salience 

of their coaching role would be second to their parenting role. In this situation, the salience of 

their parent role would eventually lead the individual to give up their coach role as the role 

expectations and behaviour would be in conflict. Thus, role salience can affect the experience 

parents have when it comes to being involved in sport when they are committed to roles that 

have specific identity standards which may lead to conflict. Kerwin and Doherty (2019) stated 

that “identification with other roles… will reduce the strength of identification with a specific 

volunteer role and consequently affect behaviour” (p. 441). In a situation where an individual is 

balancing multiple roles that all require high commitment and hold high salience, as is the case 

with the participants in the current study, then eventually the pressure to maintain each role’s 

standards will lead to a reduction in strength of identification of roles that are not as high in the 

salience hierarchy. 

This is not strictly dependent on role choice. Participants who held multiple roles found 

that the standards of one conflicted with their parent role to a point where they did not want to 

commit to the former role. Some participants found formal roles took away from their ability to 

commit to their parent role, creating a negative experience for them because they were unable to 

satisfy their own parent role identity standard. For others, having roles in sport prior to being a 

parent lead to them having multiple role identities that were both highly salient and they were 

highly committed to, which extends the work of Cuskelly and O’Brien (2013) on understanding 

of athlete to volunteer role transition. In these circumstances, the participants made efforts to 
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ensure these roles were salient and worked together, realizing that potentially in the future the 

roles could conflict and they would have to decide which role they wanted to commit too. 

Finally, commitment also relates to the way in which salient roles have implications on the social 

relations one has because role identities announce who someone is to others (Callero, 1985).   

Balancing salient roles also contributed to role conflict in situations where participants 

were seen more through a certain role identity and held to the perceived standards of it. 

Therefore, their involvement was judged upon the perceived role criteria, rather than their own 

self-relevant meanings. This contributed to participants’ role conflict and eventually could lead 

to one decommitting to a certain role identity. Van Ingen and Wilson’s (2017) work propounded 

how other roles and the relative importance of each can influence an individual’s volunteer role 

identity and the current study extends this finding by exploring the multiple identities 

participants hold when involved and the commitment implications of those multiple identities.  

The final theme, Constructing Meaning-making of the Experience, connects the previous 

three themes together to capture the overall experience and meaning involvement in sport had to 

the participants. Previous literature on youth sport demonstrate how important parental 

involvement is, both in formalized capacities (Busser & Carruthers, 2010; Doherty, 2005) and 

non-formalized physical presence (Fraser-Thomas et al., 2008; Qunito Romani, 2020; Stefanson 

et al., 2018). 

The nature of this IPA study was to understand the lived experience of the participant 

within the phenomenon. Therefore, Constructing Meaning-making of the Experience is not just 

about being involved and present in a physical spatial sense, but instead explores the experience 

of involvement in sport as it expands into all aspects of parenting. Involvement in sport does not 

strictly end when a parent leaves the field, but rather the findings display how much goes into 
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encompassing parental involvement in sport and the meaning this has with regards to the parental 

role and other role identities one takes up. By exploring parental involvement in youth sport 

through an IPA study, and framing it within the theoretical framework of role identity theory, it 

becomes apparent that the phenomenon being studied has many different aspects associated with 

it that impact the lived experience and the meaning this experience holds to an individual. 

Through the theme of Constructing Meaning-making of the Experience, it is possible to make 

sense of the lived experience for each individual participant and the meaning they associate with 

the phenomenon.  

As outlined within the “Three E’s”, encouragement, enjoyment and engagement all 

provide meaning behind each participant’s involvement. To put in another way, the “Three E’s” 

helped me as the researcher decode the meaning and make sense of participants’ meaning-

making. The meaning of the experience allows each participant to satisfy their self-relevant 

perception of their identity standards relating to their parent identity and how they see their role 

within the phenomenon. This finding extends previous volunteer literature around parental 

involvement (Busser & Carruthers, 2010; Graham et al., 2016; Stefanson et al., 2018; Wheeler & 

Green, 2014; Trussell, 2016; Trussell & Shaw, 2012) by emphasizing the meaning of being 

involved with their child’s sport and the impact on the parent-child relationship.  

For each participant within the phenomenon, their involvement is driven by the identity 

standard of their parent role, the meaning involvement in sport has in relation to the meaning 

being a parent holds and internally comparing this, and then behaving in a manner that ensures 

involvement in sport is satisfying the parent role standard. Therefore, the meaning involvement 

in sport has to each participant is tied to being a parent because the standard of being a parent 

means being involved with one’s children. It is not just about involvement in sport; rather, it is 
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about being present by being involved in their children’s lives, and sport presents an area that 

allows one to further satisfy this involvement.  

 For many participants the meaning of their involvement was tied to their parent identity, 

as well as other role identities and past experiences. For some, they found the meaning behind 

their involvement in sport was that it encouraged their children to continue to pursue sport. 

Participants associated sport to health benefits, life skills and positive experiences and 

recognized that by being involved to the extent they were meant they were encouraging positive 

behaviours in their children with hopes it would create a lifelong commitment to sport which in 

turn would provide lifelong benefits, as is the ultimate goal for the majority of parents (Cast, 

1998). Previous literature asserted that encouragement from parents promoted lifelong 

involvement in sport (Wheeler & Green, 2014) or emphasized how parents are to a much larger 

extent responsible for athletic success (McMahon & Penney, 2015) and thus should strive to 

encourage athletic participation.  

For other participants, the meaning of their involvement was enjoyment because they 

loved sports and had identified as an athlete for their entire lives or alternatively, missed out on 

the experience of sport as children and now enjoy seeing their children have what they did not. 

Again, it is evident that enjoyment is tying back to the parent role standard, because a parent will 

enjoy being able to be involved in whatever capacity they can, with sport presenting an 

opportunity to provide meaning to involvement and form bonding connections.  

Asking participants what involvement means, all would describe involvement as being 

engagement in some form. To do this, artifacts were used as it allowed for co-construction of the 

data between the participants and myself, as well as presented another facet to help me make 

sense of each participant’s meaning-making. Artifacts fit especially within the Engagement 
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subtheme. The artifacts selected by each participant helped understand the meaning involvement 

in sport holds to them, as well as the way in which they see their involvement. Therefore, 

through further exploring each participant’s artifact, the subconscious aspects of role identity and 

role salience within the phenomenon for each individual became more apparent.  

For a participant’s artifact, the meaning it held was based completely on their 

interpretation of it. An artifact selected for one participant held meaning that would not exist if 

another participant was asked to explain the meaning behind it as it relates to involvement in 

sport. On the other hand, artifacts can be perceived as relating to specific identity roles (for 

example: a whistle and a coach role or a piece of sport equipment and an athlete role) and this 

meaning exists based off the societal standards and assumptions of specific roles. Therefore, the 

artifacts connected to engagement through the meaning-making the participants presented, and 

then further through making sense of the meaning-making from my own perspective. A 

participant may have selected an artifact that connected to a formal role within their children’s 

sport, like that of a coach, yet they chose it as it best represented their involvement in sport. 

These connections to presence reflect the salient role identities that each participant discussed in 

their reflection of their role as parents who are involved in their children’s sport. Literature 

related to parental involvement in youth sport should begin to explore the influence of role 

identity, role identity salience, and role identity conflict to capture the essence of the lived 

experience.    

Reflection  

 As previously addressed, my role as the researcher in an IPA study is to decode the 

meaning participants make and then make sense of this meaning-making. Reflecting on the 

research provides a sense of understanding of the meaning-making process when it came to 



131 

 

participants’ experiences within the phenomenon. The research questions that guided the analysis 

were not directly addressed to participants in the interviews. This allowed for the capturing of the 

lived experience and meaning of the phenomenon from the unique perspective of each 

participant, and then during the analysis process, the meaning-making process was interpreted 

and guided by the research questions. While the findings capture the lived experience within the 

phenomenon, the discussion makes sense of the meaning of the experience. IPA was a suitable 

approach for the research questions since they were exploratory in nature and their aim was not 

to measure involvement but to discover how the participants experience their involvement and 

the meaning it holds by exploring their role identities when in the phenomenon. The interview 

guides were structured in a way that sought to facilitate a normal, everyday conversation. The 

interview questions first explored the participant’s background in sport, then the experience of 

the phenomenon, and finally the deeper meaning these experiences had. The semi-structured 

format allowed for flexibility so that I was able to explore original or unexpected tangents that 

arose and pertained to a participant’s unique individual experience. The questions allowed for 

participants to provide detailed individual interpretations regarding the phenomenon.  

 Because I am not a parent myself, this allowed me to explore the phenomenon from a 

blank perspective. Meaning that when it came to interviewing participants about the 

phenomenon, I was not influenced in understanding their meaning-making of their experience by 

my own lived experience within the phenomenon. When analyzing the data, the research 

questions were the only influencing factor of the interpretation of the meaning and importance of 

the participants’ narratives. From my own perspective, this was a benefit to the study overall 

rather than a drawback. What I did have was the experience of having my own parents involved 

in my sporting experience and through the study, grew to recognize and appreciate my parents’ 
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involvement in a more holistic way. Furthermore, it appeared that participants were more 

explanatory in nature regarding the meaning behind their involvement which could have been for 

two reasons. The first, knowing that I was not a parent themselves made them more likely to 

open up about their experiences and meaning it holds within the phenomenon. This is because 

participants did not have to worry about my own experiences as a parent and the societal 

expectations that I may hold which may have been perceived as judgement on their parenting 

experience from my own parenting experience. In other words, they did not need to worry about 

my identity standard judging them as parents because I did not have the identity role that was at 

the focus of the study. Second, because of the uniqueness of the parent role, participants 

attempted to describe their experiences within the phenomenon in a way that would allow me to 

understand the perspective of being a parent, meaning they provided rich and detailed 

descriptions necessary for an IPA study.       

Along with adhering to IPA methodological implications (Spiers & Smith, 2019), I kept 

an extensive reflexive journal once the study was granted REB approval. This helped me 

immensely by allowing myself to keep track of points raised in the interview that could be cycled 

back to later. It also allowed me to make personal reflexive notes regarding each interview and 

any initial interpretative comments that developed. The reflexive journal was crucial in the 

development of the unique probes for each participant used in the second interview designed for 

exploring aspects of each participant’s first interview. Furthermore, while the analysis was 

assisted with the use of Nvivo (a qualitative data analysis software), my reflexive journal 

allowed for the traditional method of pen and paper note taking and analysis to be completed 

simultaneously with the Nvivo project.  
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By hand-transcribing each interview verbatim, I had completely immersed myself in the 

data, listening to each audio recording multiple times before analysis even began. The two-

interview process produced over twelve hours of audio transcripts that contributed to the 

requirement of capturing rich and detailed descriptions. The artifact provided unique data that 

allowed the participant to contribute to the co-creation process of qualitative research and 

provided a physical representation of how participants make meaning regarding their experience.  

Implications 

 An IPA study allows for the exploration of the ways in which individuals make sense of 

their experiences within a specific experience (phenomenon) while exploring the phenomenon 

itself. Within this study’s context, my role as the researcher was aiming to explore the lived 

experiences of parents within the phenomenon of involvement in youth sport and explore the 

meaning it holds to each individual. By using role identity theory as the framework, the research 

questions that were developed then allowed for the overall understanding of the phenomenon by 

making sense of each participant’s meaning-making. This is an inductive approach, as the 

analysis interpreted the lived experience of each participant. The literature used explored sport 

volunteering and highlighted a change in today’s society of parent leading to increased 

involvement. The study supported previous literature; almost all the participants volunteered 

either formally or informally and parental involvement today is more prevalent then with 

previous generations of parents.  

The most prominent implication of the study is that experiences parents articulate 

regarding their involvement in youth sport is driven through salient identities. While previous 

research on parental involvement or parental volunteering has explored specific factors that 

understand the why or how, there is little understanding of critically looking into the parent-
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individual and understanding how the roles in which they have within their social setting 

influence their overall experience, the meaning it holds, and the ways in which their involvement 

is enacted. While other studies are not ignorant to the fact that a parent involved in sport will 

have other role identities (Busser & Carruthers, 2010; Kerwin & Doherty, 2019; van Ingen & 

Wilson; 2017), this study specifically sought to understand the meaning-making process by 

exploring how multiple role identities come together within a parent’s role salience hierarchy to 

create the overall lived experience in the phenomenon.  

The gendered implications of this study support previous research that has highlighted 

youth sport is a gendered arena and parental involvement reflects gendered implications 

(Coakley, 2006; Engelberg et al., 2014; Messner & Bozadas-Deas, 2009; Trussell & Shaw, 2012; 

Wheeler & Green, 2014). The findings emphasize that salient identities in this context extend 

beyond sport, which requires further exploration of salient identities within parental involvement 

to unpack gendered norms of role identities within youth sport (e.g., the “team mom” role, or the 

“dad coach” role). The gendered structures that youth sport is built upon can only begin to be 

challenged when the impact of role salience in creating these gendered norms is acknowledged 

and explored.  

The findings imply that role identity and role salience will affect the lived experience and 

meaning it holds to each participant in the phenomenon. By analyzing the data through the 

theoretical framework of role identity theory, it is apparent that societal expectations and 

gendered roles affect the lived experience and meaning it holds as these are components that 

influence the identity standard of self-relevant perceptions of an identity role an individual is 

enacting. Overall, the experience of parental involvement in youth sport is highly complex, and 
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role identity theory demonstrates just how the intricate influence of society, past experiences, 

and identity standards all factor into a parent’s experience and meaning-making process.  

Limitations  

No study is without its limitations. A limitation to a study is a factor outside of the 

researcher’s control but may impact the data or analysis. One such limitation that was present 

within this study included the lack of spousal partners as participants. No partners or sets of 

parents were recruited into the study to ensure both parent’s perspective was captured. While the 

recruitment of partners was not a priority for the study, the lack of partners nevertheless 

presented a potential limitation regarding the data. While specific questions were built into 

interview guides to attempt to understand the differences in involvement between the participant 

and their child’s mother/father, these partner or child’s other parent focused questions only took 

into account the participant’s perspective on their partner or their child’s other parent 

involvement. Also, research on parental involvement highlights that within spousal partnerships, 

there may be differences when understanding one’s involvement. This made it difficult to fully 

understand the partner role participants had and if this unique role identity may have affected 

their role salience, their experience, and the meaning it held. Furthermore, gendered elements 

may have been more evident if partners were involved as it would have allowed comparisons to 

be made between spousal partners regarding their involvement and the gendered aspects of such. 

 As with most qualitative research studies, a limitation is the potential for participants to 

present social desirability bias in their answers. Social desirability bias refers to “a mismatch 

between participants’ genuine construction of reality and the presentation of that reality to 

researchers” (Bergen & Labonté, 2020, p. 783) and occurs when participants intentionally 

answer questions to present what they believe is socially acceptable. Within the context of this 
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study, participants may have wanted to present themselves as a good parent, and therefore, 

discussed involvement according to how they perceived a good parent should be involved. Not 

being a parent myself may have reduced the possibility of this bias, as participants did not need 

to provide answer that I would have preconceived regarding my own parental practices. Within 

IPA, interpreting participants experience by exploring how they make meaning may have also 

assisted in preventing social desirability bias in ensuring I was looking at the meaning behind the 

participants experience, which should support their constructs.     

Another limitation was that this study took place during the global COVID-19 pandemic, 

which especially impacted the youth sport system. During the pandemic, many youth sports were 

cancelled or significantly reduced in the geographic region recruitment took place in, which 

would have also impacted the parental involvement aspects associated to these sports. While the 

COVID-19 context was addressed by several participants and actually generated unique data 

points or highlighted unique aspects of parental involvement, the pandemic still presented itself 

as a limitation by creating a unique societal context created by the pandemic that all the 

participants found themselves in while trying to exist within the phenomenon being studied. It 

also meant for some participants, they were discussing their involvement in a retrospective 

nature, as they were not currently involved to the same degree as in the past. Furthermore, the 

long-term societal effects of the pandemic are yet to be seen and could have long lasting effects 

regarding parental involvement in youth sport as a whole. Therefore, it is possible the data from 

the study may have been different outside of the COVID-19 context.  

Across all participants, there was a variety of youth sports discussed all played at various 

competitive levels. Some of these sports were highly professionalized systems or privately run 

businesses whereas others were volunteer-based grassroot programs. This meant that 
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involvement across all sports from all participants may have had different requirements, 

expectations, or possibilities. This presents itself as a possible limitation because involvement 

across every sport could be different for each participant based on the organization. While 

participants may have had different amounts of involvement in respective sports, they very well 

could have been involved to the highest extent possible. When it came to the data and making 

sense of the meaning participants created for their involvement, the various sports presented a 

challenge to come to overall themes that relate to the phenomenon as a whole, because the 

phenomenon could look so different dependent on the sport and the organization. 

Myself as the researcher can be viewed as a limitation to the analysis of data in an IPA 

study. This is because the purpose of an IPA researcher is to understand what the lived 

experience of their participant is like and then translate this to a comprehensible meaning 

(Pietkiewicz & Smith, 2014). However, as the researcher, I must also recognize it is impossible 

to completely understand the lived experience of someone else firsthand (Pietkiewicz & Smith, 

2014). Nevertheless, the analysis of the data and making sense of a participant’s meaning-

making will be impacted by my own interpretations of the data. Therefore, the data should be 

considered as my own attempt to understand the participants’ meaning-making and then 

generating themes exemplified across the data. By remembering the importance of hermeneutics 

(the theory of interpretation) in IPA (Spiers & Smith, 2019), I can recognize my role in the 

research and acknowledge myself as the researcher interpreting the data as a potential limitation.  

Finally, while IPA calls for homogenous sampling to understand the lived experience of a 

phenomenon, especially when the study’s topic is commonplace, the data cannot be made into 

generalizations across all parents. This is especially important to note as the participants of the 

study were all presently of the same relative economic class, racial identity, and sexual identity. 
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The lived experience of this phenomenon could be very different for parents faced with different 

influencing factors such as those in different economic classes, those of different ethnicities, and 

those not in heteronormative relationships. This remains a limitation of the research field overall 

(Dorsch et al., 2021).  

Future Research Directions 

 Moving forward, this study has just started exploring parental involvement in youth sport 

from a critical, individualistic perspective. The use of IPA was used successfully in capturing the 

unique lived experience and the meaning it holds within this phenomenon and can be continued 

to be incorporated into this research field with future studies that seek to understand the lived 

experience of parents involved in sport in more detail.  

 Furthering Dorsch et al.’s (2021) future directions and the need to differentiate influence 

and involvement of parents and children’s gender, this study offers foundational work to begin 

exploring these aspects. A study that explores parental involvement with role identity as the 

theoretical framework could potentially be designed to compare the roles parents take according 

to the gender of their children by specifically framing studies within different gendered sports. 

The current study highlighted how gender can contribute to creating different experiences and 

meaning to parents regarding their involvement, but only has just scratched the surface. More 

work needs to be done specifically to explore the impact of the child’s gender on the experience 

and meaning parental involvement holds. 

 By using role identity theory, this study was able to explore parental involvement and the 

meaning behind the experience of involvement through the roles that parents take up in sport. 

Future studies exploring this phenomenon using role identity theory could expand to study roles 

outside of the sport context. Family triads or family units could be explored to understand how 
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other family roles can change the experience of parental involvement and the meaning it holds. 

Participants discussed their involvement and the meaning of it generally; however, by focusing 

more on the family unit rather than the individual could highlight how parents construct their 

involvement and justify it’s meaning.  

 The current study was designed to explore parental involvement in sport at a young age, 

in part because literature has shown that parental involvement is more present at these younger 

ages (Côté, 1999; Fraser-Thomas et al., 2008). Similar designed studies could be implemented to 

explore the lived experiences of parental involvement at different ages, especially as the child 

grows out of adolescence and becomes increasingly independent. Even present in the findings of 

this study, participants had already seen their roles shift significantly as their older children got 

older, and there is substantially more potential in further exploring parental involvement across 

different age groups.  

 The sports that parents discussed could all be considered traditional sports in the sense 

that the participation in them is to be expected for youth in the region the study sampled from. 

This leaves a large gap in the potential to explore the lived experience of parents involved in 

niche sports. Such sports include rock climbing or skateboarding, both of which are now 

Olympic sports. Especially as these sports continue to grow in acceptance and popularity, the 

experience of parents in them should begin to draw attention of future research. The parental 

experience of being involved will also be different and needs to be explored in extreme sports 

(mountain biking, water skiing), sports popular in other nations (cricket, Australian rules 

football), individual sports (tennis, equestrian) or high-performance sports (luge, mogul skiing).  
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Appendix A: First Interview Guide 

Thank you for agreeing to be involved in this research study and I look forward to discussing 

your involvement with your child’s sport. Before we begin, I want to remind you that you have 

the right to not answer any question as well as withdraw from this study at any point. If you do 

withdraw, please let me know if you also want your data removed from the study. Also, as 

highlighted, I will be audio-recording our interview. If you would like me to stop at any time, 

please let me know. Do you have any questions? 

If you have no questions let us begin: 

1. First, I would like to start off getting to know your sporting past, so can you tell me 

about your own sporting background when you were a kid? 

 

• What sports were you involved in? 

• How important are sports to you now? 

 

2. How would you describe the involvement your parents had in your youth sport 

career? 

 

• Did your parents have any formal roles within your sport participation? 

• Is there any explanation you could give for your parents’ level of 

involvement? 

• How did having your parent very involved/not as involved impact your 

sporting experience? 

• What did it mean to you to have your parents heavily/not really involved? 

• Probe for both parents’ involvement. 

 

3. Can you tell me about your child/children’s sport participation? 

 

• What sports are they involved in? 

• How did they come to become involved in these sports? 

• Does their sport participation have any role in your relationship with your 

child? 

 

4. Can you explain in your own words your own experience of being involved with your 

child’s sport participation? 

 

• What are the roles and responsibilities you have within your child’s youth 

sport? 

• Are you more or less involved with a child/sport, why? 

• Are you involved in their sport participation as a formal volunteer? 

If yes Tell me about your role? 
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• How did you become involved in this role? 

• What is the experience of being both a volunteer and parent? 

• Why this volunteer role with this particular sport (specific question)? 

• What does having this formal volunteer role mean to you? 

 

5. In what other ways are you involved? 

• For example: what sort of invisible labour are you responsible for to allow 

your child to participate in sport? (household, financial, admin, logistics, 

spectator), tell me about these tasks 

• How did you come to be responsible for these tasks? 

• What does this involvement mean to you? 

• What benefits do you receive from being involved? 

• Why do you do the tasks that you do in terms of involvement? 

• Does your involvement have an impact on your relationship with your child? 

 

6. As a parent, is there an expectation to be involved in your child’s youth sport? 

• Where do these expectations come from?  

• How do these expectations impact your experience as a parent involved in 

youth sport? 

• What does being involved in your child’s sport participation mean to you?  

• How does other parents’ involvement in their child’s sport influence you?  

 

7. Does being your child’s (mother or father) influence your involvement? 

• How involved is your partner with regards to your children’s sport? 

• How is their involvement different than your own? 

 

Thank you so much for taking the time to talk to me about your experience of parental 

involvement in youth sport and the meaning it holds to you, are there any other aspects to being 

involved in your child’s sport you would want to expand on or anything else you feel I should 

have brought up in discussion? 

 

With regards to conducting a second interview, I will ask you to bring an artifact that best 

represents your involvement within your child’s youth sport. This artifact can be anything of 

your choosing and I hope this conversation will help you reflect on what best represents your 

role in your child’s sport. This artifact will allow me to apply a deeper understanding of the 

study’s theory. With this in mind, can I contact you within the next 2 weeks to set up the second 

interview? As a reminder, you do have the right to withdraw from the study should you choose 

and notify me what you would like to be done with this conversation.  
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Appendix B: Second Interview Guide 

Thank you for agreeing to take part in the second interview of this study. I want to remind you 

once again you have the right to not answer any question as well as withdraw from the study. If 

you do withdraw please let me know if you also want your data removed.  

I enjoyed our conversation last time and hope it provided you time to reflect on your 

involvement with your child’s sport. I also hope it allowed you to think about what artifact best 

represents your involvement in your child’s sport.  

Can you please share your artifact with me and let’s discuss it now: 

1. Tell me about your artifact 

• What is it? 

 

2. Why did you choose this artifact? 

• What aspects of your involvement in your child’s sport does it represent? 

• Can you tell me a specific story that best exemplifies how this represents your 

involvement in your child’s sport? 

 

3. What does this artifact mean to you as a parent? 

• What does it say about your involvement in your child’s sport? 

 

4. What does this artifact mean for your child’s youth sport participation? 

• Would your child recognize the artifact as an aspect of your involvement? 

• Is this artifact impactful to your participation in your child’s sport? 

 

5. Is this artifact’s meaning unique to your parental involvement? 

• Do you believe it represents common involvement that parents have? 

 

Probing questions: Allow time to clarify anything from first interview that needs expanding, or to 

delve deeper into topics that require more rapport to cover. These questions will be included 

following initial analysis of the first interview data. 

Thank you for taking part in this interview, I know it is unusual to find something that physically 

represents a role you have so I am appreciative that you decided to be involved in this study. I 

hope it has provided you space to reflect on your involvement in your child’s sport. If you are 

able to and willing, can you also send me a photo of your artifact by email. This is to keep for 

my own records and may be used within the study. This is not necessary if you would like to 

keep your artifact private. 
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Appendix C: Recruitment Poster  

Please consider participating in the follow study seeking to capture your personal 

experiences and the meaning of them when regarding your involvement and role 

within your child’s youth sport. 

You Qualify If You: 

• Have at least one child who is 

between the ages of six and 

nine and is participating in at 

least one organized sport 

 

• Are involved in that sport in 

any capacity including for 

example being a formal 

volunteer, spectator, supporter 

or any other involvement 

Participation Involves 

• Two separate interviews done over Zoom 
or Skype (your preference) 

• These interviews will require approximately 
a 90-minute time commitment (60 minutes 
for the first one and then 30 minutes for the 
second; to be done at different times) 

• The discussion will follow an interview 
guide that relates to your involvement within 
your child’s sport(s) and your personal 
experiences and the meaning they have, as 
well as may discuss your own sporting 
experience. 

• Participation is voluntary and you may 
decline to answer any question. You may 
withdraw from participating at any time with 
no consequences 

Spouses/Partners are encouraged to participate and will be involved as separate participants 

 

FOR MORE INFORMATION 

Please contact Keetyn Maxwell (km14qr@brocku.ca) or Dr. Shannon Kerwin (Skerwin@brocku.ca)  

This study has received ethic clearance through Brock University Research Ethic Board (REB File: #20-169) 

*disclaimer: if this post is ‘liked, shared or commentated on’ your privacy may be compromised 

Parents with Children 
ages 6-9 Participating in 
Organized Sport 

Volunteers Needed for Study on Parental Involvement In Youth Sport 
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Appendix D: Informed Consent Form 

Informed Consent Letter 
 
Date: [Insert Date] 
Project Title: Exploring Parental Experiences of Involvement within Youth Sport and the Meaning Involvement Hold 
Principal Student Investigator (SPI): Keetyn Maxwell, Masters Student 
Department of Sport Management 
Brock University 
778-242-1510   km14qr@brocku.ca 
 
Faculty Supervisor: Dr. Shannon. Kerwin, Associate Professor    
Department of Sport Management    
Brock University      
SKerwin@brocku.ca 
 
INVITATION 
You are invited to participate in a study that involves research. The purpose of this study is exploring parental 
experience regarding their involvement within their child’s youth sport and the meaning it has to them. 
 
WHAT’S INVOLVED 
 
As a participant, you will be asked to take part in two online, virtual interview with the principal researcher explaining 
your own involvement with your child’s youth sport participation. Interview guides will be used which have been 
approved by Brock University’s Research Ethic Board. The first interview is investigating your experience of 
involvement and the meaning of which it holds. Therefore, all aspects of involvement are being explored including but 
not limited to: the role you have as a parent with regards to your child’s sport participation, formal volunteering, 
spectating, chores required for sport participation, sport and relationships, and self-perceived expectations regarding 
parental involvement. In addition, participant’s own youth sport experience will be discussed including how involved 
participant’s parents were in their youth sport participation. This initial interview will be approximately 1 hour and will 
be audio recorded directly onto the researcher’s computer as well as a backup recording on the researcher’s phone 
and later transcribed by myself. 
 
You will be contacted again in approximately 2 weeks following the completion of the first interview to participate in an 
artifact discussion interview. This provides you time to think of the artifact you want to discuss as well as allow for 
time to clarify any questions regarding the artifact selection. If you end up withdrawing from the study prior to the 
second interview, your first interview will still be used within the study unless you indicate you do not want it to be. 
 
The second interview will take place after the first interview and involves the discussion of a physical artifact that best 
represents your role within your child’s sport. As the participant, after the completion of the first interview, you will be 
given time to consider what artifact you believe best represents your role and can be any object of your choosing. 
This interview will also be done in an online, virtual setting and discuss the artifact and the reason why you selected 
it. You will be asked to show your artifact during the interview as well as provide a photo of the artefact to the 
researcher via email. If you do not feel comfortable providing a photo you do not have to. Participation in the second 
interview will take approximately 30 minutes and will be audio recorded directly onto the researcher’s computer as 
well as a backup recording on the researcher’s phone and later transcribed by myself. 
 
In addition, general demographic information will be collected to. This information is optional to share and would be 
used during general data analysis to understand background information to participants and the roles they may have 
within youth sport. This demographic questionnaire will be sent to you after this consent form is returned and you are 
asked only to answer what you want. If there are any questions regarding the collection of this information please ask 
the researcher. 
 
POTENTIAL BENEFITS AND RISKS 
 
Possible benefits of participation include a detailed conversation regarding your involvement within your child’s sport 
which may allow you to better appreciate your role within it. This data will also benefit sport management academia 
by increasing general knowledge on a research topic (parental involvement in youth sport). As parents are the most 
important actors within youth sport, the more research done to better understand their involvement contributes to the 
whole area of research on youth sport.  
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There are no known or anticipated risks associated with participation in this study. 
 
CONFIDENTIALITY 
 
The information you provide will be kept confidential. Your name will not appear in any thesis or report 
resulting from this study; however, with your permission, anonymous quotations may be used and designated with a 
randomly assigned pseudonym that only the researcher could use to identify you. 
 
Following the completion of both interviews, I will send you a copy of the both transcripts to give you an opportunity to 
confirm the accuracy of our conversation. Included within the transcript will be my own initial understanding of 
preliminary themes to allow both for you to understand how your interviews will be used as well as provide you the 
opportunity to see preliminary themes and add any additional comments or clarify any of your original comments if 
they have been taken out of context. For any reason, if you wish to have any comments redacted or not included as 
an anonymous quotation you may address this. If you do not respond to the transcript in 10 business days, it will be 
accepted as is.   
 
Data collected (including audio recordings, transcripts and thesis material) during this study will be stored on my 
computer which is password protected and only accessible by myself. The backup audio recording will be deleted 
immediately once the audio file is confirmed to have been saved onto the researcher’s computer. The interview audio 
recording saved on the computer will be deleted off the computer’s hard drive following the completion of the masters 
program (minimum until August, 2021) and interview transcripts will be archived and removed from the computer. 
 
Access to this data will be restricted to myself as the principal researcher; however, interviews will be discussed and 
excerpts of transcripts shared with my supervisor Dr. Shannon Kerwin.  
 
VOLUNTARY PARTICIPATION 
 
Participation in this study is voluntary. If you wish, you may decline to answer any questions or participate in any 
component of the study. Further, you may decide to withdraw from this study at any time and may do so without any 
penalty or loss of benefits to which you are entitled. Should you withdraw from the study and request the removal of 
any data (including interview transcripts, artifact photographs, demographic questionnaire) all information provided 
including audio recordings, interview transcripts and any mention within the study’s final report will be immediately 
removed and destroyed.  
 
In addition, your partner may be asked to be involved in the study. They will undergo the exact same interview 
process as yourself, with all questions being the same. Information shared during our conversation will not be shared 
with your partner should they choose to be involved. The purpose of this is twofold: The first is to ensure participants 
involved in this study are homogenous and the study is more manageable in terms of recruitment. The second reason 
for the inclusion of the partner is that partners answers may be cross examined later in the analysis of data to 
understand how family roles may impact parental perception of involvement. To reiterate, interviews are completely 
separate and subject to confidentiality with no private comments or answers shared. 
 
Should your partner be unable, unwilling, or not interested in participating within the study your own participation is 
still welcomed and encouraged. The conversation will provide rich details that will benefit the research immensely. 
 
PUBLICATION OF RESULTS 
 
Results of this study may be published in professional journals and/or presented at conferences. Feedback or 
concerns regarding this study should it enter publication will be best handled from the study’s supervisor: Dr. 
Shannon Kerwin (email top of page 1). Should you be interested in information regarding the completion of the study, 
please make the principle researcher aware of your interest so you may be contacted upon the completion of the 
study.  
 
CONTACT INFORMATION AND ETHICS CLEARANCE 
 
If you have any questions about this study or require further information, please contact myself via the email provided 
on page 1 or the study’s supervisor Dr. Shannon Kerwin with her email provided on page 1. This study has been 
reviewed and received ethics clearance through the Research Ethics Board at Brock University [#20-169]. If you have 
any comments or concerns about your rights as a research participant, please contact the Research Ethics Office at 
(905) 688-5550 Ext. 3035, reb@brocku.ca. 
 

mailto:reb@brocku.ca
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Thank you for your assistance in this project. Please keep a copy of this form for your records 
 
CONSENT FORM 
I agree to participate in this study described above. I have made this decision based on the information I have read in 
the Information-Consent Letter. I have had the opportunity to receive any additional details I wanted about the study 
and understand that I may ask questions in the future. I understand that I may withdraw this consent at any time. 
 
Name: __________________________________________________________________ 
 
Signature: ____________________________________________________ Date: ___________________________ 
 

 


