
 

   

 

 

#FemEdTech Cartography: Shifting Academic Culture Through  

Collaborative Policy Creation 

 

 

Giulia Forsythe 

 

 

Department of Educational Studies 

 

 

Submitted in partial fulfillment  

of the requirements for the degree of  

Master of Education 

 

 

Faculty of Education, Brock University 

St. Catharines, Ontario 

 

 

© Giulia Forsythe 2020 



 

ii 

Abstract 

Recognizing the need to equip and empower individuals and societies, intergovernmental 

organizations like the United Nations have created policy recommendations for member 

countries. Many of these recommendations include promoting open practices, such as 

creating and using open educational resources and publishing in open access platforms 

(UNESCO, 2012, 2019). Policy frameworks at the intergovernmental level are far 

removed from levels of implementation. This distance can hinder policy success (Ansell 

et al., 2017). Another barrier to open scholarship policy implementation lies in the 

traditional, dominant academic culture strongly influenced by the prestige economy 

(Blackmore & Kandiko, 2011; Fitzpatrick, 2019; Jhiangiani, 2017). Public engagement 

and collaboration through networked practices—known as networked participatory 

scholarship (NPS)—may influence academic culture to “support, amplify, and transform 

scholarship” (Veletsianos & Kimmons, 2012b, p. 768). This study examined the open 

online scholarly community #FemEdTech as it engages in NPS to create, collect, and 

curate value statements to generate iterative codes of conduct. Contents of tweets that 

include the Twitter hashtags #FemEdTech and #FemEdTechValues were thematized and 

categorized in alignment with the principles of a feminist Internet (Association for 

Progressive Communications, 2020a−2020q). The findings are represented as a visual 

metaphor of a map charting the fluid nature between policy design and implementation, 

described as the #FemEdTech Cartography. This collaborative policy creation can serve 

as a model to shift academic culture towards more socially just practices using open 

scholarship to address the pressing issues of our time.  
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CHAPTER ONE: INTRODUCTION TO THE STUDY 

For this Major Research Project, I analyzed the interactions, tweets, and blog 

posts of the open online scholarly community #FemEdTech to answer the research 

question: How can policy shift academic culture towards more socially just practices 

using open scholarship?  

Scholars trying to understand, address, and solve the complex problems of the 

21st century need to leverage the tools and processes available and share their findings 

widely. This sharing is the outcome of open scholarship; however, for some, this requires 

a new perspective that contradicts traditional advice about scholarly worth, academic 

advancement, and career success. Forms of capital influence behaviour and as a result, 

maintain status quo in cultural and institutional norms. These forms of capital come in 

material forms, such as financial remuneration, wages, and grants. Capital also comes in 

symbolic forms, such as cultural and social capital, which are collectively known as the 

prestige economy (Blackmore & Kandiko, 2011), evident in the publishing process and 

subsequent respect from disciplinary peers. The requirement to publish in esteemed 

journals shifts academic culture towards prioritizing dominant norms (Acker & Webber, 

2016). 

The problem with this prevalent academic culture is that it excludes or 

marginalizes certain individuals, certain epistemologies, and certain realities. These 

dominant paradigms are widespread within the academy. They reinforce and reproduce 

the status quo and are difficult to disrupt, although some shift has occurred from multi-

national policy recommendations; for example, those from the Organisation for 

Economic Co-operation and Development (OECD), the United Nations (UN), and federal 
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granting requirements, such as the Canadian Tri-Council policies. When granting 

agencies require research data and publication results to be made open access as part of 

the funding requirements, behaviour does shift in compliance. Policy design can only be 

as effective as policy implementation which, in the case of academia, is highly dependent 

upon the disciplinary culture. Scholarly norms transcend institutional boundaries into 

disciplinary fields. These disciplinary communities often engage in network participatory 

scholarship (NPS) using social media on the Internet, like Twitter, blogs, and open 

websites.  

Network participatory scholarship communities on Twitter are termed by Stewart 

(2016) as academic Twitter. In some cases, the NPS community curates a shared account 

or tweets relevant content using a particular hashtag. The rules of engagement of 

academic Twitter are evolving and fluid. Some NPS communities intentionally and 

collaboratively design codes of conduct to arrive at a set of agreed upon norms to govern 

behaviour. Since academic culture is highly dependent upon disciplinary norms, I chose 

an NPS community with a code of conduct to determine the role of policy.  

Specifically, I analyzed the open scholarly network community, #FemEdTech for 

its critical feminist perspectives and its intersections with education and technology. Over 

3,000 tweets tagged with #FemEdTech were collected from March to July 2019 and 

thematized. The tweets linked to a variety of multi-media, blog posts, news items, and 

scholarly sources. Using qualitative analysis, I thematized the content based through the 

lens of the values activity and tweets that were also tagged with #FemEdTechValues.   

To determine how to shift academic culture, the literature review examines what 

exactly is meant by academic culture. Two main components of academic culture were 
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explored: academic work and academic motivation. Academic work is comprised of 

teaching, research, and service. Where and how academics choose to allocate their time 

and energy was explored by looking at academic motivation. Bourdieu’s theory of 

practice, as described by Eve (2014) and Blackmore and Kandiko (2011) describes 

academic motivation in terms of habitus; that is, individuals working within the 

universities, for instance, derive their sensibility on what to do and how to do it from the 

social world around them. This way, the system is perpetually sustained. This habitus, 

then, forms the centre of different forms of capital. The forms of capital are material 

capital and symbolic capital. These forms of capital influence how scholarship is 

undertaken and what it looks like. 

Despite Boyer’s (1990) call to reimagine scholarship over 30 years ago, various 

forms of scholarship still are not equally rewarded due to the dominant academic culture. 

There is a disproportionate amount of reward given to research despite policy documents 

that indicate otherwise. Academic success is determined by proxy through publishing in 

esteemed journals. Not enough reward is given for teaching or engagement with the 

community. When tenure and promotion is based solely on publishing avenues, then 

scholarship becomes locked into paywalled journals. Academics who want to engage more 

meaningfully with the community in non-traditional ways, publish openly, or focus on 

teaching in the open are unfairly punished through the academic norms set out for them. 

Research Question 

In the context of my research question, a shift in academic culture regarding 

reward systems has been slow, despite how the Internet has dramatically changed every 

other aspect of our lives. Shifts in practices, allowing wider collaboration and sharing, as 



 

 

4 

seen in open and networked participatory scholarship, have been part of larger 

conversations about implementation of policies that aim to democratize and increase 

equity and justice in society at large (Veletsianos & Kimmons, 2012b). For example, the 

generation of the community’s code of conduct for #FemEdTech was based on iterative 

values activities. Thematically, the main values categories aligned with the Feminist 

Principles of the Internet: movement, access, expression, embodiment, and economy. 

Discussions of findings were represented as a map, described as the #FemEdTech 

Cartography, to visualize how policy can influence academic culture towards more 

socially just practices using open scholarship. The #FemEdTech Cartography uses 

metaphor to describe the cyclical nature between policy design and policy 

implementation. On the map, the values are represented by a compass at the head of a 

river that flows down a movement and governance towards the code of conduct. From here, 

the flow of the river swirls into the ocean brought to the port of access through a boat, 

known as the scholar ship. Pathways and streams flow back up towards values as they 

pass through expression, embodiment, and economy to begin the governance cycle anew.  

The map is rife with rough terrain that must be negotiated. Issues of access for 

whom, about whom, and by whom intertwine with issues around expression and which 

voices dominate. Privacy, data, and consent represent the rockiest aspect of the map, as 

issues of embodiment must recognize the whole scholar and the dangers of being open 

and vulnerable on the Internet. Finally, the map encompasses issues around reimagining 

the economy, where women’s work is valued, recognized, and not put at risk through 

exploitative commercial tools (Zuboff, 2019). Tensions that exist around scholars 

working in the open and the need for privacy and consent are particularly relevant in the 

world of educational technology.  
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Negotiating the rough terrain while maintaining alignment with values and 

principles is a cyclical, fluid, and ongoing process, as modeled by the values activities 

and creation of the #FemEdTech code of conduct. Implications of how policy design and 

policy implementation can leverage the tools and processes used by networked 

participatory scholarship communities may be a pathway to more socially just academic 

practices. 

Personal Context 

I am a professional administrator working in mid-level management at an Ontario 

university. My role is to support teaching and learning on campus, in what Jones (2013) 

would call a para-academic role. My department is led by a faculty member seconded to 

her position for a limited term. As the Associate Director, I have some autonomy and 

leadership to shift conversations about teaching and learning. Success in my role is not 

dependent upon a tenure and promotion process as I am an ongoing permanent staff 

member. Research is part of my role but there is no pressure to publish; rather, my 

research is expected to be pragmatic to help improve practice on campus. As part of my 

exploration into this particular research, I sought to identify barriers preventing tenured 

professors from engaging in open scholarship. From a teaching and learning perspective, 

I had a difficult time understanding why anyone wouldn’t participate in open scholarship.  

As part of my role supporting teaching and learning on campus, I explore how we 

can leverage technology to create meaningful pedagogical experiences. The connected 

nature of social networks, while often deemed frivolous, have always held a particular 

interest to me. This became exceptionally relevant in 2011 when, on Twitter, I was able 

to join in conversations with many of the authors of publications I was currently reading. 

The ability to ask questions, challenge assumptions, and engage in meaningful, relevant 
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dialogue while also seeing what they had for lunch, had the effect of creating a 

community that was imbibed with scholarly discourse but also lighthearted fun. Over the 

past decade, my respect for these colleagues has only grown as I watch them engage in 

public scholarship in order to shift academic culture towards open practices.  

There were many Twitter hashtags I could have chosen but the newest and most 

relevant to me in 2019 was #FemEdTech. It was already filled with many of the 

colleagues I genuinely respected and followed. It also presented information that was 

very new to me with a critical lens I felt was lacking from a lot of educational technology 

discourse and I was eager to explore the vast amount of resources that were shared.  

While Twitter and other forms of social media are deeply problematic, as I will 

outline in chapter 5, I am also very grateful for the opportunities social media has brought 

me to connect with such fascinating, erudite, and fun scholars from around the world.  

Scope and Limitations 

This research project only analyzes data from a limited time frame, March to July 

2019. Findings can only be generalizable for this period. #FemEdTech is mostly a 

community of scholars comprised of academic staff, students, faculty, researchers, and 

teachers. The data collected, however, is from anyone who tweeted using the 

#FemEdTech hashtag. This is both a benefit and a risk, in that there can be no formal 

gatekeeping on Twitter for the use of a hashtag. The benefit is that it allows voices of 

marginalized individuals who may not be part of policy decisions to be involved. The risk 

for larger communities is that it could leave participants vulnerable to harassment, as is 

frequently seen for feminists on the Internet.  

The casualization of labour in academia puts open scholarship immediately to the 

margins as burgeoning academics are forced into subpar academic contracts. Sessional 



 

 

7 

teaching is at crisis levels in North America. Many of these academics are unable to meet 

their material capital needs, which constrains their ability to shift the cultural, social, and 

symbolic capital. If the dominant system requires you to behave within required 

parameters before you can gain the most minimal of financial stability, you will comply 

with this system. The work of shifting the culture belongs with those in power: 

administrators and tenured faculty (Fitzpatrick, 2019). It is their work to facilitate 

acculturation into the existing norms. We know that those in power are reluctant to 

change systems that may cause them to lose power, so this remains one of the greatest 

challenges (Brookfield, 2014). As Fitzpatrick (2019) claims, the heavy lifting of culture 

shift must be done by those who hold power, the tenured academics who came into power 

through this existing system. 

There is also meta-critique that using economic arguments, such as the ones used 

by the OECD and UNESCO, to dismantle dominant ideologies will never succeed 

because examining the world through a lens using forms of capital only reinforces a 

capitalist worldview. This is only the first step in reimagining a more equitable way to 

interact in the world. Looking at indigenous forms of knowledge, in which ownership is 

communal and ideas are sacred based on one’s readiness to encounter the knowledge, is a 

better way to decolonize power structures (Tuck, 2018). 

Chapter Organization 

Chapter 2 presents the literature review outlining the role of policy frameworks, 

design, and implementation. This is followed by a scan of the literature on academic 

work, academic motivation, and academic culture, including forms of capital. Finally, the 

chapter highlights the relevance of networked participatory scholarship. In particular, I 
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introduce the online open scholarly community #FemEdTech and its collective 

examination of education and technology through a critical feminist lens. 

In chapter 3, I describe the multiple methodological approaches required to collect 

and analyze the data. I describe the process of collecting artefacts from the public web 

and the categorization process. 

In chapter 4, I present the findings thematized through the value lens. In the 

context of policy, the co-creation of values statements and code of conduct allow the 

networked community to imagine what the Internet would look like if it were built by 

feminists. The guiding principles of a feminist Internet in alignment with the 

#FemEdTech values and codes of conduct are used as broad themes to analyze the 

tweets, blog posts, and links shared by the #FemEdTech network. 

Chapter 5 maps the #FemEdtech Cartography visually through the values lens and 

the Feminist Principles of the Internet (Association for Progressive Communications 

[APC], 2020a). Using the social justice framework, I discuss how collaborative policy 

making can shift academic culture towards more equitable and democratic practices (Bali 

et al., 2020; Hodgkinson-Williams & Trotter, 2018; Lambert, 2018).  
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CHAPTER TWO: INTRODUCTION TO THE LITERATURE 

This study analyzed the open scholarly community #FemEdTech to explore how 

policy can shift academic culture towards more socially just practices by using open 

scholarship. The current complexities require the collective attention of global 

researchers. Some examples of these complexities are inescapable in 2020: a global 

pandemic, climate crisis, war, forced migration, and inequalities of race, gender, and class.  

There is a long history of open education initiatives designed to improve 

educational access, effectiveness, and equality (Cronin, 2019). For example, the United 

Nations Sustainable Development Goals (UNSDGs) are a “shared blueprint for peace and 

prosperity” (UN, n.d., para. 1) to address the most pressing issues facing humanity and 

our planet. This plan of action requires at least 10 of the 17 UNSDGs to require the rapid 

and low-cost sharing of research data and findings (United Nations Sustainable 

Development Group, 2020). To facilitate this sharing, coalitions have lobbied the UN to 

adopt recommendations to encourage the widespread implementation of policies around 

Open Educational Resources (OER) and Open Access (OA; Green & Wetzler, 2019). 

Policy frameworks recommended by the UN are far removed from the policy 

implementers and policy outputs. This distance between design and implementation can 

hinder a policy’s success (Ansell et al., 2017). In the case of OA and OER, the 

implementers who have the power to make or break policy are the full-time tenure-track 

professoriate. The composition of academic work, its rewards both implicit and explicit, 

plays a large role in academic motivation as contributors to academic culture and prestige 

(Fitzpatrick, 2019). 

Traditional markers of prestige are grounded in outdated economic assumptions 
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around scarcity (Cronin, 2019; Fitzpatrick, 2019; Weller, 2011). Based on these outdated 

notions, publishers have become proxy for prestige. Despite the ease of distribution 

enabled by digital platforms, publishers contribute to the reification of restrictive access, 

thereby preserving or promoting an academic culture that rewards the status quo. In 1990, 

Boyer suggested reimagining scholarship to shift academic culture to value a broader 

spectrum of activities. Weller (2011, 2018) suggests this can be even more possible in the 

digital era.  

The networked participatory scholarly community #FemEdTech is a condensed 

hashtag representing feminism, education, and technology. The #FemEdTech community 

is an example shifting of academic culture towards more socially just practices. In 

particular, #FemEdTech focuses on critical feminism as a mechanism to recognize the 

influences of gender, race, class, and geography for participation in academic institutions. 

Intersected with the role technology plays in education, #FemEdTech brings a 

sophisticated, interdisciplinary, and social justice-oriented critical perspective that can act 

as a model for educational policy design and implementation in the 21st century. 

Policy Frameworks, Design, and Implementation 

The UNSDGs were created as part of the 2030 Agenda for Sustainable 

Development, which envisions a world of 

universal respect for human rights and human dignity, the rule of law, justice, 

equality and non-discrimination; of respect for race, ethnicity and cultural 

diversity. A just, equitable, open and socially inclusive world in which the needs 

of the most vulnerable are met. (United Nations Sustainable Development Group, 

2020, para. 2) 
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Figure 1 

United Nations Sustainable Development Goals 

 

Note. Source: United Nations (n.d.), https://sustainabledevelopment.un.org/sdgs 
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The UNSDGs are an urgent call to action that demand responses that are “rooted 

in the spirit of our collective humanity” (United Nations Sustainable Development 

Group, 2020, p. 3. Of the 17 goals, 10 require scientific output (UNESCO, 2012). To this 

end, UNESCO has created a series of recommendations to “facilitate international 

cooperation in the free flow of ideas by word and image” because “everyone has the right 

to share in scientific advancement and its benefits” (United Nations, 2020, para. 1). “To 

create a world more just, peaceful, and equitable, all individuals and societies must be 

equipped and empowered by knowledge, skills, and values as well as be instilled with a 

heightened awareness to drive such change” (UNESCO, 2019, p. 5). 

In order to equip the world with the knowledge, skills, and values, policies need 

to be designed and implemented to support this change. Two areas of policy development 

that are tasked with this noble undertaking belong to the open education umbrella, 

specifically open educational resources (OER) and open access (OA).  

Open Educational Resources and Open Access 

In 2019, UNESCO adopted the Resolution on Open Educational Resources to 

facilitate building open and inclusive knowledge societies. Allowing unfettered access to 

educational resources is viewed as equitable, globally inclusive, and socially just. 

UNESCO (2019) defines OER as “learning, teaching and research materials in any 

format and medium that reside in the public domain or are under copyright that have been 

released under an open license which permit no cost-access, re-use, re-purpose, 

adaptation and re-distribution by others” (para 1). Whereas materials traditionally 

restricted by commercial publishers was the norm, the creation of OER reduces barriers 

to access and it seems as a means to achieve the goal. 

This resolution builds upon previous advocacy and policy guidelines for the 
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development and promotion of open access. UNESCO describes open access (OA) as the 

“online availability of scholarly information free of most licensing and copyright 

barriers” (UNESCO, 2012, para. 1). The recognition of OA’s ability to promote equitable 

economic and social development, intercultural dialogue, and to spark innovation comes 

from the 2002 Budapest Open Access Declaration that sought to bring “unprecedented 

public good” by “lay[ing] the foundation for uniting humanity in a common intellectual 

conversation and quest for knowledge” (Chan et al., 2002, para. 1). The OECD (2007) 

aligns with these open access recommendations, purely on the economic premise that 

access provides “greater returns from the public investment” (p. 10). 

UNESCO resolutions require formal coordinated and collaborative consultation 

from multiple organizations as well as informal input from individuals. The UNESCO 

OER recommendation formally received input from a coalition of organizations, namely 

Creative Commons, the Commonwealth of Learning, International Council for Open and 

Distance Education, Jožef Stefan Institute, Knowledge 4 All, Open Education Global, 

Slovenian National Commission for UNESCO, SPARC Europe, and SPARC North 

America (Green & Wetzler, 2019). The synthesized recommendations provide guidelines 

for member countries to implement into policies, to varying degrees. The coalition of 

organizations that provided consultation, in large part for the multiple drafts of the 

resolution, have continued their commitment to facilitate the implementation across 

member countries (Green & Wetzler, 2019). This coalition’s work could assist in 

building joint ownership (Ansell et al., 2017) by acting as an intermediary to facilitate 

collaborative policy making that includes all actors in policy design and implementation. 

International success in open initiatives can be marked by the growth of global 

OA policies, which have increased dramatically from 123 in 2005 to 1,026 in 2020 (see 
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Figure 2). In Canada, this is evidenced by the stipulation of open access policies by 

federally funded research of SSHRC, CIHR, and NSERC (Government of Canada, 2016; 

Jhiangiani, 2017). The UNESCO recommendation for OER to embed OER policies into 

national policy frameworks aligns with other policies for OA (UNESCO, 2019). This 

alignment aims to create consistency of vision as part of the Universal Declaration of 

Human Rights for the right to seek, receive, and impart information and ideas through 

any media and the right to education. However, creation of policies in itself is not enough, 

if compliance of mandatory policies is unenforced and/or unknown (UNESCO, 2012).  

These OA and OER policy frameworks aim to provide guidance in 

implementation either as a “sanctioned behavior, formally through authoritative 

decisions, or informally through expectations and acceptance established over time” 

(Guba, 1984, p. 64). Policy frameworks provided by UNESCO and adopted by the 

Government of Canada are still distant from the “point of action” for implementation, 

which could result in “ignorance, passive resistance, or direct sabotage” at the policy 

output level (Ansell et al., 2017, p. 471). In the case of many OA and OER policies, what 

Ansell et al. (2017) would describe as “operational implementers” are scholars, 

academics, and professors employed in the higher education system.  

Academic Work 

Across Canada, many policies and practices influence the behaviour of full-time, 

tenured faculty employed by universities. The most prevalent distribution of 

responsibilities in collective agreements between universities and the faculty unions, 

academic workload is comprised of 40% teaching, 40% articulated research, and 20% 

service (Dawson et al., 2019; Jonker & Hicks, 2014). This is considered the ideal amount 

of time an academic would spend on each of these activities
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Figure 2  

Global Policies Adopted by Quarter From 2005-2020 ROARMAP (2020) 
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Figure 3 

Workload for Tenure Track Faculty in Universities in Ontario 

 

Note. According to Dawson et al. (2019) and Jonker and Hicks (2014). 
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Yet, as many researchers note, research accounts for a much greater weighting 

when it comes to evaluating faculty’s worthiness for hiring, promotion, and tenure (Acker 

& Webber, 2016; Blackmore & Kandiko, 2011; Dawson et al., 2019; Dennin et al., 2017; 

Jones, 2013). The reality is that despite the collective agreement of workload demands, 

the implicit reward system puts a greater emphasis on articulated research outputs than 

either teaching or service. The significance of this will be explored in chapter 5. 

Academic Motivation 

The skewed reward system requires a deeper look into academic motivation and 

various forms of capital identified by Blackmore and Kandiko (2011) and by Eve (2014). 

As with most forms of labour in developed nations, academic work requires financial 

compensation which often comes from the institution in the form of pay and/or granting 

agencies in the form of grants, and continued employment—the resources required for 

academic work. Eve (2014) building on Bourdieu’s Outline a Theory of Practice of 1988, 

describes these resources as material capital. While material capital is extremely 

important and necessary, it neither accounts for nor captures the full complexity of an 

academic’s motivation. In particular, during the research process, a scholar will write, 

edit, review, and relinquish copy rights to journals without any extra material 

compensation (Eve, 2014; Jhiangiani, 2017; Posada & Chen, 2018). Yet, the academic 

journals that publish the work charge exorbitant fees for access. And still, these 

“academic journals remain the primary distribution mechanism for research findings, but 

commercial journals are largely unaffordable for developing countries” (Chan et al., 

2011, p. 2). When a threshold amount of material capital is acquired, other factors play a 

prominent role in motivating individuals (Eve, 2014; Blackmore & Kandiko, 2011). A 

example, a salaried, tenured professor does not merely measure success based on income; 



 

 

18 

other forms of capital influence where an academic chooses to focus academic work. Eve 

(2014) describes these other forms of motivation as symbolic capital, which consists of 

social and cultural capital. 

Social Capital: Individual Level 

Recognition from peers, through informal relational interactions, has a strong 

influence on academic motivation. Academics often have greater affinity to their 

disciplinary communities that span international borders than they do to their current 

institutions (Eve, 2014; Jones, 2013). Social capital occurs at the individual level, 

between academics within a discipline or shared kinship. The normalization of correct 

behaviour including publishing in so-called correct places shifts individual academics 

towards appropriate levels of performativity to be accepted by peers (Acker & Webber, 

2016). Academic behaviours conform around commonalities of ideologies, ontologies, 

and epistemologies that are stronger within a discipline than within an institution 

(Blackmore & Kandiko, 2011; Jones, 2013). Social capital is most evident at disciplinary 

conferences, meetings, and more recently, often reinforced through digital connections as 

network identities (Weller, 2011, 2018). Where social capital traditionally came from 

publications, citations, and invited speaking events, Weller (2011, 2018) describes how 

social media has increased social capital for those engaged in public discourse through 

the current social engagement tools such as blogging and Twitter. For some, this medium 

has created new transdisciplinary communities to form around network identities, such as 

BIPOC (Black, Indigenous, People of Colour) or LGBTQ (Lesbian, Gay, Bisexual, 

Trans, Queer) scholars (Rollock, 2019). Unquestionably, the digital medium and Internet 

platforms have helped create new forms of social capital.  
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Figure 4 

Implicit Reward System on Hiring and Tenure Committees  

 

Note. Based on: Acker and Webber (2016); Blackmore and Kandiko (2011); Dawson et 

al. (2019); Dennin et al. (2017); Jones (2013). 
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Figure 5 

Forms of Capital  

 

Note. According to Eve (2014) and Bourdieu (1988). 
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Cultural Capital: Organizational Level 

An academic system is, in part, shaped by its intricacies, implicit norms, totems, 

and taboos. These are shared among the members of one’s organization and shape one’s 

cultural capital (Eve, 2014). Knowledge of the academic publishing process and the most 

effective and efficient pathways to success within the academic institution are valued 

assets. Social capital can influence cultural capital, which occurs at the organizational, 

disciplinary, and societal level. Similarly, cultural capital influences social capital as well 

(Blackmore & Kandiko, 2011; Eve, 2014). 

Symbolic Capital: Prestige 

Both social capital and cultural capital are forms of symbolic capital. The simplest 

way to describe symbolic capital is prestige. The prestige economy accounts for a large 

component of academic motivation (Blackmore & Kandiko, 2011; Fitzpatrick, 2019; 

Jhiangiani, 2017). Prestige takes a long time to build but once it is built, it is difficult to 

dismantle or diminish. 

Social, cultural, and symbolic capital in themselves do not directly provide 

material gains for the professors; however, they provide rewards that help explain why 

academics choose to engage in activities. For example, prestige economy can explain 

why one would choose to submit, edit, and peer review for journals when there is no 

direct monetary compensation for one’s time. Within disciplinary communities, certain 

academic journals become high quality either due to the prestige of the academics 

involved, as editors and contributors (Eve, 2014) or the journal’s reputation. This can be 

attributed to the journal’s mere longevity, regardless of its ownership or prohibitive 

accessibility due to cost. Affiliation with the journal confers prestige by association, as 
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part of the prestige economy. The symbolic capital then has a significant force on shaping 

academic motivation.  

The Prestige Economy 

The forms of capital are an example of a system in a reinforcing cycle (see Figure 

5). For those satisfied with the status quo, this configuration works as intended 

(Brookfield, 2014). However, for those who advocate shifting academic practices 

towards OA and OER, changing the prestige economy is extremely difficult (Eve, 2014; 

Wiley, 2017). Relinquishing the power inherently embedded within dominant structures 

does not come easily as it requires not only the consensus of disparate perspectives but 

also modification of the rules that govern those structures (Howarth, 2010). These rules 

“maintain existing social structures by pre-emptively absorbing dislocations, thus 

preventing them from becoming the source of a political practice” (Howarth, 2010, p. 

322). Symbolic capital is a proxy for quality of professorial work, which in turn converts 

itself into material capital, as promotion, tenure, and additional grant funding (Eve, 2014; 

Fitzpatrick, 2019; Jhiangiani, 2017). As shown in Figure 6, Blackmore and Kandiko 

(2011) describe the intersections between the prestige economy and the monetary 

economy as academic capitalism. The intersection between the prestige economy and 

academic work is the disciplinary community and between economy and academic work 

are resources. In the centre of all of these is what Blackmore and Kandiko (2011) 

indicate what Bourdieu (1988) would describe as habitus, which links the individual with 

their social context. Bourdieu (1988) define habitus as “a system of shared dispositions 

and cognitive structures which generates perceptions, appreciations and actions” (as cited 

in Blackmore and Kandiko, 2011, p. 403). Therefore an academic’s habitus is highly 

influential in academic motivation. 
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Figure 6 

Prestige Economy  

 

Note. Based on Bourdieu (1988) as cited in Blackmore and Kandiko (2011). 
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Due to the influence of the prestige economy and monetary economy, scholars’ 

habitus shifts towards valuing academic capitalism (Blackmore & Kandiko, 2011). The 

academic habitus entrenches social, cultural, and symbolic capital in the status quo, 

primarily by treating these forms of capital exactly like material capital. Commercial 

publishers insist ideas are akin to physical objects with the characteristics of being 

rivalrous and exclusionary. 

Rivalrous Versus Nonrivalrous Commodities 

In economics, when an object is considered rivalrous, it means there is a limited 

supply and that consumers must compete for ownership and acquire it or else others will. 

For example, one must outbid a competitor to acquire a rare baseball card or limited-

edition vintage wines. Supply and demand graphs are built upon the premise that the 

supply is limited and as such, the demand is rivalrous. Exclusionary means that if you 

have an object and I take it from you then you will no longer have it. This pertains to 

physical objects, such as bicycles, automobiles, and laptops. In an academic world, these 

objects are physical books and journals. 

The greatest deception that commercial publishers have convinced the academy is 

that ideas are also rivalrous and exclusionary (Weller, 2011; Wiley, 2017). This is the 

basis for allowing commercial publishers to become the proxy for quality in the prestige 

economy. The promotion and tenure or hiring panel can leaf through a candidate’s 

dossier to the research publication section and evaluate their worthiness based on the 

number of publications in prestigious journals (Else, 2019).  

The problem, however, is that ideas are not rivalrous nor exclusionary. Ideas are 

like a candle flame: When a lit candle extends to an unlit candle, the flame can be shared 
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without diminishing the initial flame (Bliss & Smith, 2017). Treating ideas as scarce 

objects is reminiscent of the Middle Ages when only aristocratic, religious men had 

access to create sanctioned knowledge (Eve, 2014; Veletsianos & Kimmons, 2012b). 

This tradition of limiting who has access to information is deeply embedded into the 

academic system, even though on the surface it purports to value inclusion and diversity. 

Maintaining the perception that scholarship is rivalrous and exclusionary creates a barrier 

to shifting symbolic capital.  

Shifting Cultural Capital Through Policy 

With these motivational forces affecting academic motivation, there remains a 

gap between the UN policy recommendations and the policy implementers. Beyond 

policy adoption, these policies at multiple levels can assist in shifting cultural capital for 

academics towards the building of a world that is more just, peaceful, and sustainable. 

Ansell et al. (2017) describe policy design as upstream and policy implementation as 

downstream. 

The practice of coalition building and linking together diverse demands (Howarth, 

2010) requires the facilitation of collaborative and adaptive implementation of policy by 

stakeholders (Ansell et al., 2017). The failure to execute policy is often blamed on top-

down approaches of leadership and difficulties in discretionary decision-making at lower 

levels of organizational hierarchy (Ansell et al., 2017). What is often lacking in these 

analyses is a deeper look at the design of policy and the processes involved in its crafting 

(Ansell et al., 2017; Wildavsky, 1979. Wildavsky (1979) asserts that policy 

implementation needs to be an iterative process that generates numerous alternative ways 

to understand and address the problem, develop criteria to measure success and failure, 

apply various criteria to data, and then finally revisit and reformulate the problem.  
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Scholarship Reconsidered: Open Scholarship and  

Networked Participatory Scholarship 

As Boyer (1990) recommended, faculty and administrators should reconsider 

scholarship beyond teaching, research, and service. Considering the ubiquity of digital 

practices, Boyer’s scholarship of engagement includes: teaching, discovery, application, 

and integration (Veletsianos & Kimmons, 2012b; Weller 2011, 2018). Representing these 

components linearly does a disservice to the concept of scholarship of engagement. The 

flux and flow of scholarly work overlaps, intersects, and reinforces each of Boyer’s 

categories. They have qualifying distinctions, but they inform and reinforce each other. 

Broadening the definition of scholarship to include a spectrum of open practices could be 

described as open scholarship (Stewart, 2016; Veletsianos & Kimmons, 2012a). 

Discovery outputs are published as open access. Teaching materials are released as open 

educational resources. Collaborative transdisciplinary work is available to the public at 

no cost for application and integration. Another component of open scholarship is the 

public engagement and collaboration through networked practices, known as networked 

participatory scholarship. 

Those who engage in networked participatory scholarship leverage tools on the 

Internet to “support, amplify, and transform scholarship” (Veletsianos & Kimmons, 

2012b, p. 768). The emergence of NPS in academic communities reflects the reality of 

the effect of the Internet on dominant culture and society at large (Veletsianos & 

Kimmons, 2012b). Aligned with fundamental shifts in democratic and decolonial 

teaching practices (hooks, 1994), NPS represents a shift in epistemological questions 

about what knowledge is and how it is gained, verified, and valued (Veletsianos & 
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Kimmons, 2012b). As the tools shape the culture, the culture shapes the tools in a 

reinforcing cycle. Looking at how NPS communities agree to “share, reflect upon, 

critique, improve, validate, and otherwise develop their scholarship” (Veletsianos & 

Kimmons, 2012b, p. 766) can be a window into how policy can shift academic culture. 

Hashtag FemEdTech 

Many NPS communities can be found online, specifically on academic Twitter 

(Stewart, 2016). One particularly interesting NPS community, #FemEdTech, is the 

loosely formed group of participants who express interest in using feminist critique to 

analyze the use of educational technology.  

The open scholarly community #FemEdTech focuses its curation of resources, 

ideas, and conversations around identifying and addressing inequities. Conversations 

transcend spatial and temporal constraints thanks to connectivity afforded by the Internet. 

Williamson et al. (2019) have commended #FemEdTech for its engagement with 

educational technology through a critical feminist lens, by focusing on issues of equity 

inherent in gender, ethnicity, class, sexuality, and disability. 

Curating resources from an open web space, FemEdTech.net, the twitter hashtag 

#FemEdTech, and collaborative conference proceedings, the #FemEdTech open scholarly 

community embodies feminist NPS. Haraway’s (1988) situated knowledges are useful in 

thinking about NPS in a feminist context where she describes the need for an “earth-wide 

network of connections that translate knowledge among different and power 

differentiated communities” (p. 580).  

In academia, these structural inequalities are reinforced where poor, racialized 

women from developing nations are less likely to be researchers (UNESCO, 2019). In the 
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context of educational institutions, arguably the most important SDGs is the fourth: 

ensuring quality education. However, the United Nations Sustainable Development Goal 

5 is to achieve gender equality and empower all women and girls by 2030. The gender 

gap cross-cuts all 17 SDGs. When controlled for location, wealth, and ethnicity, gender 

shows the most persistent inequities in all sectors. Out of the 232 indicators for SDGs, 53 

specifically address the inequities faced by women and girls (United Nations Department 

of Economic and Social Development, 2019). Of course, location, wealth, and ethnicity 

are also contributing factors towards global inequity.  

Recognizing the compounding burdens of poverty, race, geography, as well as 

gender is the core principle of intersectional feminism (Ahmed, 2017; hooks, 1994; 

Rivers, 2017). Described by some as fourth-wave feminism, in the era of ubiquitous 

digital communication, this has also been coined as hashtag feminism (Armstrong, 2019; 

Rivers, 2017). Where the first and second waves of feminism aimed at liberating women 

by granting the vote and freedoms outside the home, they mainly focused on the rights 

and liberties of White women (Ahmed, 2017; hooks, 1994; Rivers, 2017). Third-wave 

feminism began to listen to voices of women of colour like Audrey Lorde, Angela Davis, 

and bell hooks (Ahmed, 2017; Rivers, 2017). Understanding the power differentials that 

exist across gender into race and class is part of what a 21st century definition of 

feminism requires (Ahmed, 2017; Rivers, 2017).  

Through analysis of the curated #FemEdTech resources, ideas, and conversations, 

deeper insights into policy implementation and design can be formulated with a focus on 

how academic culture can shift towards more socially just practices. Lessons may be 

learned for coalitions facilitating the implementation of UNESCO recommended policies 
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around OER and OA (Green & Wetzler, 2019) in shifting academic culture. Re-

conceptions of the prestige economy may affect academic motivation, especially in the 

digital era and through the use of networked participatory scholarship, with particular 

considerations for the roles gender, race, class, and geography play in opportunities for 

participation in academic institutions. #FemEdTech practices and processes can act as a 

model for educational policy design and implementation in the 21st century. 

Chapter Summary 

The #FemEdTech community’s value creation process may hold promise for 

collaborative policy design. Implementation of policies can be a pathway to addressing 

global inequities to meet sustainable development goals. A major barrier for institutional 

cultural change may come through policy, provided policy recognizes the power of all 

forms of capital: material and symbolic. In particular, symbolic capital’s main 

components of cultural capital and social capital will only shift through a reimagination 

of the prestige economy. Despite policies that allocate what constitutes academic work, 

the prestige economy and symbolic capital will consistently override policy. Networked 

participatory scholarship that interrogates academic motivation from a critical feminist 

perspective could lay the groundwork for this shift in academic culture.  

  



 

 

30 

CHAPTER THREE: METHODOLOGY 

The purpose of this research study was to determine how policy can shift academic 

practice to be more socially just using open scholarship. This chapter describes the 

methodology used to collect, categorize, and analyze data from the #FemEdTech hashtag. 

In alignment with Weller’s (2011, 2018) notion of the digital scholar, I collected 

and analyzed data sources from the open Internet. Social media plays an important role 

for scholars engaging in open scholarship as it provides a space to connect, collaborate, 

co-create, and disseminate knowledge (Quan-Haase & Sloan, 2016). As Stewart (2016) 

describes, Twitter is the ideal form of social media for open scholarship because users 

post without the expectation of privacy. These posts can be read and viewed by 

researchers without being logged into the platform. In many ways, the content posted by 

contributors is more authentic than other forms of qualitative inquiry because the 

researcher can observe phenomena without intervention (McCay-Peet & Quan-Haase, 

2016). Pennington (2016) describes Twitter as a “naturalistic” environment for 

observation because participants express their opinions freely. Stewart (2016) also 

cautions that researchers must be careful about sharing public Twitter posts as there is a 

danger of context collapse and amplifying opinions not meant for a broader audience (p. 

262). For this reason, display of tweets in this project are contextualized, where possible 

to ensure intent and meaning are clear.  

There are hundreds of millions of users on Twitter and this medium creates 

numerous opportunities and challenges for researchers (Quan-Haase & Sloan, 2016). One 

challenge is the nature of diffused content on this medium. One remedy offered by 

Stewart (2016) is to research about network participatory scholarship. I wanted to focus 
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on a much smaller subset of Twitter’s userbase, a loosely formed community within what 

Stewart calls “academic Twitter” (p. 252). This loosely formed group comprises scholars 

at all levels of their career development, from graduate students to academic teaching 

staff to part-time instructors to tenured faculty. Brown et al. (2016) describe that one way 

to collect data around an issue or community is through the use of metadata, keywords, 

and users’ profile information. For this research, a key term was used to collect data. 

Increasingly, this strategy is being adopted by researchers and is starting to get 

acceptance in the academic circles as there is a wealth of information without which data 

collection would be lost.  

Data Collection 

Within academic Twitter, there are a variety of hashtags that act as a form of 

organization of related topics. Using the hashtag, scholars have Twitter conversations and 

share open blog posts, articles, and various multi-media. I selected #FemEdTech as my 

primary hashtag for data source and subsequent analysis because of its intersections with 

feminist critique of educational technology and over-arching goal of practicing, thinking, 

writing, teaching, and learning in the open.   

All tweets under the hashtag #FemEdTech were collected between March 1 and 

July 5, 2019 and formed the basis of the study’s data analysis. The time period chosen 

was lengthy enough to get a full flavour of the kinds of discussions occurring to capture 

the essence of contributions made by the contributors to the group. This length of time 

was also approved by the committee through the proposal approval.    

Ethics 

Because the data sources are publicly available on the Internet and often released 

under an open license, materials are readily available for use and authors actively 
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encourage reuse with attribution. Furthermore, the Brock University Research Ethics 

Board (REB) indicates that Internet data from open websites are exempt from ethical 

review board clearance, provided there is no staged intervention from the 

researcher (REB, 2012). Nevertheless, a formal application detailing the manner in which 

data was to be collected, stored, and analyzed was submitted and a formal exemption 

letter was issued by the REB as a form of clearance, as per REB file #19-268.  

Data Organization 

A dynamic spreadsheet collected all tweets containing the hashtag #FemEdTech 

between the specified time period using a social network analysis tool called 

TAGSExplorer created by Martin Hawksey (2011). The TAGSExplorer tool uses an 

application programming interface (API) to collect all tweets using the #FemEdTech 

hashtag into a Google spreadsheet. The API collects numerous data points about the 

tweet. The relevant data points for this project are the unique identifier, the username 

who posted the tweet, the content of the tweet, the time and date of the tweet posted, and 

a link to the tweet in Twitter (Hawksey, 2011). See Appendix B for the header 

information for all data collected. 

On Twitter, popular tweets are endorsed through the retweet button. The 

spreadsheet displays retweets as duplicates. For example, the tweet shown in Figure 7 by 

@FrancesBell was retweeted seven times and appears in the spreadsheet in seven rows. 

Tweets that receive more retweets assist in identifying strong themes as they 

imply resonance within the community. In accordance with the recommendation of 

Brown et al. (2016), the data were “cleaned” (p. 125) to remove unnecessary characters 

(e.g., retweets) that show up as RT and URLs. After cleaning the data and removing the 

duplicate tweets, there were a total of 841 original tweets.  



 

 

33 

Figure 7 

Screenshot From TAGSExplorer Spreadsheet Displaying a Tweet by @FrancesBell That was 

Retweeted Seven Times 

 

Note. See Appendix B for data headers collected by TAGSExplorer. 

  



 

 

34 

Data Processing and Analysis 

I manually identified and coded the tweets and then collapsed them into 

increasingly larger categories as per qualitative approaches (Creswell, 2008). Tweets that 

were sent in relation to the three values activities were often tagged with 

#FemEdTechValues in addition to #FemEdTech. These tweets allowed a closer analysis 

of the #FemEdTech network’s emergent values as they use these for the creation of their 

code of conduct (FemEdTech, n.d.-a). A total of 151 tweets were tagged 

#FemEdTechValues. Dozens of participants in the network contributed to these values 

activities which led to broader themes, which will be presented in chapter 4 and discussed 

in chapter 5. The process of collecting tweets, categorizing them, drawing the narratives, 

and refining the categories ended up being as iterative as the values activities themselves. 

At first pass of categorizing when treating all tweets as equal, there were many more 

thematic categories. Using the values lens to direct analysis allowed for a more focused 

interpretation of the themes. This iterative process will be discussed in greater detail in 

the self-reflection section of chapter 5’s discussion. 

Scope and Limitations 

Two major issues must be noted regarding the scope and limitations of this study. 

The date selection largely was arbitrary, based on convenience, while still preserving 

quality of the work. It was approved by the supervisory committee. There have been 

thousands of tweets since July 2019 and more accumulate daily. The events and online 

activity on Twitter subsequent to that date could not have been anticipated when the data 

collection was planned. 

Secondly, it must be noted that anyone with a Twitter account can tweet using the 

hashtag #FemEdTech whether they are in alignment with the code of conduct or not. The 
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volunteer rotating curators who manage the @FemEdTech account abided by the code of 

conduct on retweets, replies, and favourites. This is designed to limit the amplification of 

tweets that use the #FemEdTech hashtag that are not in alignment with the code of 

conduct. There is a real risk that a group or multiple groups could co-opt the hashtag for 

its own purposes to subvert messaging and counter the codes of conduct.  

Chapter Summary 

Over the past year of analyzing this data, the research methodology began simply 

by first using an application program interface to collect tweets using the #FemEdTech 

hashtag. These tweets linked to a variety of multimedia artifacts that were initially sorted 

based on the data within the findings, primarily using content analysis. Subsequent 

analysis started with the category of values as the primary focal point. The values 

category is the most important category related to policy development as it informed how 

the code of conduct was iteratively designed and implemented. This resulted in a more 

refined and concise categorization, based on one of the core Values, the Feminist 

Principles of the Internet, which will be further elaborated in chapters 4 and 5. 
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CHAPTER FOUR: FINDINGS 

The purpose of this research was to determine how an open scholarly 

community’s creation of a code of conduct can shift academic culture towards more 

socially just practices. The data was collected using social media tweets. There were 

3,008 tweets captured using the #FemEdTech hashtag from March 1 to July 5, 2019. 

During this time some key events shaped the landscape of conversations. One of the most 

important events was the launch of the #FemEdTech open collaborative web blog space 

(http://femedtech.net), which coincided with Open Education Week, March 4−9, 2019. 

The global celebration of open education consists of a full week of conversations, 

conferences, webinars, and events to raise awareness and share practices around open 

scholarship. 

The open collaborative space femedtech.net is built upon a WordPress platform 

using the TRU Writer theme, built by Alan Levine (FemEdTech, n.d.-a). The platform 

and theme are both open source tools designed to enable free, equitable access to 

contribute writing without requiring data collection, advertising, or other intrusive 

surveillance capitalist business models (Femedtech, n.d.-a). 

In order to address the question of how policy can shift academic culture towards 

more socially just practices using open scholarship, the exploration of policy starts with 

the values activities, the code of conduct, and more generally, movement-building 

through governance. Guiding the generation and curation of tweets, the #FemEdTech 

network organized a series of values activities resulting in successive codes of conduct. 

As the network of participants contributed to the conversation through sharing, 

documenting thoughts, resources, images, videos, and audio files, the shape of the 

findings grew and coalesced thematically based on their collective values.  

http://femedtech.net/
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Code of Conduct 

The ongoing process of inviting wide participation in values activities informs the 

community code of conduct. The community code of conduct guides curators tweeting 

from the @FemEdTech shared account and the broader community who used the 

#FemEdTech hashtag, in addition to participants posting to the femedtech.net open web 

space. The point to note here is that generating this code of conduct was iterative. To 

highlight this fact, I present the key events that were central in this formulation and their 

repetitive nature, which shows the constant iteration built into the process. The first 

values activity (evidenced in Figure 8) was hosted by @marloft in October 2018 (Bell, 

2019a) which elicited a list of words, visualized in Figure 9. 

The next values activity was held online and in person at the OER conference in 

Galway, Ireland on April 10−11, 2019. This conference could be followed online through 

the #OER19 hashtag and there were informal ways to participate through Twitter and 

@VConnecting post-conference discussions. Following the momentum of two 

conference presentations about #FemEdTech at #OER19, a fully online values activity 

was held from April 29−May 10, 2019. Often tweets related to the values activity were 

tagged with #FemEdTechValues hashtag.  

The #FemEdTech code of conduct has six main tenets:  

1. Be friendly, patient, and considerate 

2. Be welcoming 

3. Be considerate 

4. Be respectful 

5. Be careful with the words you choose 

6. When we disagree, try to understand why. 
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Figure 8 

Screenshot of a Tweet by Bell, F. [@FrancesBell]. (2019, May 10) 
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Figure 9 

Summary of the #FemEdtech Values Activity, October 2018, as Cited by Bell (2019) 

 

Note. Summary Values drawing by Giulia Forsythe, colour background, used with 

permission of photograph by Kate Bowles of quilt created by Rebecca Albury. Retrieved 

from Bowles (2019c). 
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These tenets may seem common sense but with global networked participatory 

scholarship, multiple cultures can collide. What is considered standard or normal can 

vary greatly. The code goes on to articulate the value of this difference in perspective: 

The strength of our community comes from its diversity, people from a wide 

range of backgrounds. Different people have different perspectives on issues. 

Being unable to understand why someone holds a viewpoint doesn’t mean that 

they’re wrong. Don’t forget that it is human to err and blaming each other doesn’t 

get us anywhere. Instead, focus on helping to resolve issues and learning from 

mistakes. (FemEdTech, n.d.-b, para. 6) 

A good example of the code of conduct being enacted through curation is 

highlighted by Scott (2019b) as a “fine example of being a good ally” referencing 

Hawksey’s (2019a) post about his @FemEdTech curation experience. 

The code of conduct concludes with the recognition that this is a collaborative 

ongoing process that is not finalized: “This code is not exhaustive or complete. It serves 

to distill our common understanding of a collaborative, shared environment, and goals. 

We expect it to be followed in spirit as much as in the letter” (FemEdTech, n.d.-b, para. 

7). This recognition is necessary in networked participatory scholarship that uses a 

critical feminist lens. This leads to an important question answered in the next section, 

“what if feminists built the Internet?” (APC, 2020a). 

A Feminist Internet 

The key principle of the Internet viewed from a feminist perspective is that it is 

viewed as an open distributed network. As shown in Figure 11, two common resources 

referenced as aspirational values and metrics for #FemEdTech code of conduct were the 

APC’s (2020a−2020q) Feminist Internet Principles and Data Feminism’s Our Values and 

Our Metrics for Achieving Them (D’Ignazio & Klein, 2020a, 2020b).  
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Figure 10  

Screenshot of a Tweet by Scott, A. [@ammienoot]. (2019, March 30) 
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Figure 11 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, April 18) 
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D’Ignazio and Klein’s (2020b) list of values include addressing the structural 

problems by setting citation and case study metric targets for the Data Feminism project. 

These structural problems are racism, patriarchy, classism, colonialism, cissexism, 

heteronormativity, ableism, and proximity.  

#FemEdTech values align with the Data Feminism Principles to examine and 

challenge power by countering these structural problems, specifically as they exist in 

educational technology. Another key document often referenced in the values activities 

come from the APC that hosts a series of local and global meetings, workshops, and 

events to ask the question: What would a feminist Internet look like?  

This resulted in a set of Feminist Internet Principles consisting of five broad 

categories:  

1. Access 

2. Movements 

3. Economy 

4. Embodiment 

5. Expression 

The Feminist Internet Principles focus primarily on networked technology and power 

differentials that must be examined and challenged. #FemEdTech fits within a subset of 

this larger project, as it lives at the intersections of feminism, education, and technology. 

#FemEdTech also aspires to address power differentials within the context of education.  

I used the qualitative method of collapsing themes (Creswell, 2008) to arrive at 

these categories that are consistent with lexicon prevalent in academia: 

1. Movements 
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− Governance and Resistance 

2. Expression 

− Amplify Narratives 

3. Access 

− Redistributive, Recognitive, and Representational 

4. Economy 

− Labour and Open Practices 

5. Embodiment 

− Privacy, Data, and Consent 

Movements: Governance 

Feminist Internet Principles describe movements as using the power of the 

network to “shape public space online and the policies that govern the Internet” (APC, 

2020k, para. 1). Within the cluster of principles for movements, the Feminist Internet 

Principles describes the role of Governance to “democratise policy making affecting the 

Internet as well as diffuse ownership of and power in global and local networks” (APC, 

2020i, para. 1). 

For #FemEdTech this democratization of policy making is demonstrated 

repeatedly by the iterative values activities and subsequent code of conduct revisions. 

The activities are open to anyone following the hashtag on Twitter. Figure 12 shows how 

curator Deborah Arnold (2019) feels the code of conduct resonates with her own values. 

Many of the other activities that #FemEdTech curators tweet from and about are 

closely aligned with these values. This is both by design of the code of conduct and the 

implementation of the values through the adherence to the code of conduct. 
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Figure 12 

Screenshot of a Tweet by Arnold, D. [@DebJArnold]. (2019, March 24) 
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For example, the OER Conference’s broad focus is on open educational resources 

but the theme for 2019 was Recentering Open: Critical and global perspectives. This 

“recentering” is a major theme where curators and tweeters repeatedly interrogate 

dominant narratives to be more inclusive by amplifying stories at the edges. As Beetham 

(2019d) writes on the #FemEdtech open space, this “challenge is ongoing in the network 

with its emergent codes, and with its shifting centres and peripheries” (para. 2). 

As part of the #FemEdTech open space conference session, the presenters 

invited participants to answer a set of guiding questions to address values within the 

community. The network is built on trust. If ever there is a contravention of the values 

in the tweets that are tagged with #FemEdTech, there is no formal mechanism to 

control who uses a hashtag. The code of conduct has more power to control the actions 

of the curators who agree to amplify messages that align with the code of conduct. The 

same applies to the moderation of the FemEdTech.net open web space, where anyone 

can anonymously write anything they like but agree to the terms that only posts that 

align with the code of conduct will be published. The creation of the code of conduct 

was generated from a series of values activities, held in person and online concurrently 

by using the hashtag. See Figure 13 for an example invitation to participate in the 

values activities. Figures 14, 15, and 16 illustrate the process and results for these 

values activities. During the period of analysis from March to July 2020, there were not 

any tweets using the hashtag of #FemEdTech that were not in alignment with the code 

of conduct. For further details, see chapter 5’s discussion about scope and limitations of 

this study.  
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Figure 13 

Screenshot of Tweets by Campbell, L. [@LornaMCampbell]. (2019, April 5) 
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Figure 14 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, April 18) 
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Figure 15 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, April 18) 
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Figure 16 

Screenshot of a Tweet by Gong, R. [@drgong]. (2019, April 10) 
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These iterative values activities are part of the ongoing process of forming the 

community code of conduct. The significance of iteration is demonstrated by the tweets 

below discussing the “collaboratively designed commitment to the prosocial web” 

(Bowles, 2019b) and the response by Bell (2019a) about how the values page is 

“provisional/ revisional” (see Figure 17). In each successive values activity, the repeated 

reference and ultimate inclusion of the Feminist Internet by the APC (2020a) created 

broader and more appropriate categories to present findings (see Figure 18).  

Movements: Resistance 

The APC (2020a) describes resistance as follows: 

The internet is a space where social norms are negotiated, performed and 

imposed, often in an extension of other spaces shaped by patriarchy and 

heteronormativity. Our struggle for a feminist internet is one that forms part 

of a continuum of our resistance in other spaces, public, private and in-

between. (para 1) 

Resistance is most prominent in the reframing of dominant narratives through expression 

because as Beetham (2019d) asks on the #FemEdTech.net open space, “in what ways can 

openness be an act of conformance or defiance?” (para. 1). In response to the tweet, Bell 

(2020) paraphrases an often used quote to highlight that great things are happening but 

not equitably nor evenly everywhere (see Figure 19). The quote itself is widely attributed 

to William Gibson talking about the future (Kennedy, 2012) but in this context, the 

analogy is open education. For anything to be a feminist space it must build an element of 

resistance because feminism is an interogation of power and questioning hegemony 

(D’Ignazio & Klein, 2020a). 

  



 

 

52 

Figure 17 

Screenshot of a Tweet by Bowles, K. [@KateMfD]. (2019, April 10) 
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Figure 18 

Screenshot of a Tweet by Bell, F. [@FrancesBell]. (2019, May 3) 
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Figure 19 

Screenshot of a Tweet by Beetham, H. [@helenbeetham]. (2019, April 9) 
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Of course, resistance comes in many forms. Feminist resistance has a long 

historical connection to crafting (Bratich & Brush, 2011). Technology has a long history 

of women’s work, whether it is the women codebreakers at Bletchley Park (Black, 2016) 

or programming punch card looms (Bratich & Brush, 2011). Craft and activism, as 

demonstrated by the tweet by Bell (2019b), can be a powerful statement, like the pink 

knit covering of a military tank (see Figure 20). 

Forms of craft-work like embroidery, knitting, and sewing are often gendered as 

domestic work for women. Subverting the domestic medium to “explore hidden histories, 

political messages and untold stories” (Butchart, 2018) as explored in the BBC radio 

program shared to #FemEdTech by Campbell (2019a) are acts of resistance (see Figure 

21). Resisting and reshaping dominant narratives by retelling stories and uncovering 

histories of women’s contributions to science, technology, and society is the main 

premise of the principle of expression. 

Expression: Narratives 

A feminist Internet “claim[s] the power of the internet to amplify women’s 

narratives and lived realities” (APC, 2020c, para 1.). The Feminist Internet Principles 

category for expression is a major theme for FemEdTech both in challenging dominant 

narratives but also to make space for more personal narratives. Part of amplifying voices, 

a crucial component is “listening to the silences, to identify whose voices have been 

elided and excluded from narratives of open” (Campbell, 2019b). These expressions were 

captured in the narratives posted by contributors. 
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Figure 20 

Screenshot of a Tweet by Bell, F. [@FrancesBell]. (2019, July 4) 
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Figure 21 

Screenshot of a Tweet by Campbell, L. [@LornaMCampbell]. (2019, March 25) 
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Figure 22 

Screenshot of a Tweet by Campbell, L. [@LornaMCampbell]. (2019, April 5) 
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An excellent example of excluded voices comes from Rollock (2019), who 

identified only 25 Black female professors in all of the U.K. and details the 

microaggressions, daily harassment, and ongoing systemic biases these Black women face 

in the academic workplace (see Figure 23). These narratives overlap into the embodiment 

category (explored later) that examines violence women experience in their workplaces and 

online. Throughout history, Black women have made great contributions to scholarly work 

only to be erased from history (D’Ignazio & Klein, 2020b). This theme is often described 

as reclaiming history by reframing the dominant narrative to recognize all contributors.  

Another compelling example of a reclaiming history is the #OER19 presentation 

given by Sara Thomas, tweeted and posted to the femedtech.net open space as an audio 

recording (see Figure 24). Thomas tells the fairy tale Once Upon an Open that includes 

damsels in distress who save themselves with a band of storytellers who break through the 

thicket to uncover lost stories of women forgotten by history. In Thomas’s (2019b) 

retelling of stories of two women in Scottish history, she claims that “open is an act of 

defiance” (para. 1). Using the metaphor of pathways and the storytellers as rescuers who 

uncover these untold stories, she likens this to the work she does with librarians to edit 

Wikipedia to add more biographies of women (Thomas, 2019b).  

Other narratives were more personal; for example, the moving found poem 

created from the aggregated voices of 16 Turkish refugee women who wanted to 

complete their education but faced numerous oppressions (Bozkurt et al, 2019). The 

poem assembles the narratives of financial hardships, patriarchal family structures, and a 

multitude of familial demands. The women work hard to overcome these challenges due 

to their firm belief that education is power. The found poem expresses the challenges 

these women face, as noted in Figure 24. These personal stories, like patch quilts, were 

lost and not part of the rich tapestry of academia that #FemEdTech sets to restore. 
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Figure 23 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, March 10) 
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Figure 24 

Screenshot of a Tweet by Thomas, S. [@lirazelf]. (2019, April 11) 
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Figure 25 

Screenshot of a Tweet by Campbell, L. [@LornaMCampbell]. (2019, April 5) 
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Figure 26 

Screenshot of a Tweet by Farrelly, T. [@TomFarrelly] (2019, April 10) 
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Expression: Amplify 

Narratives that are personal, political, organizational, or a combination of all three 

are amplified in the network. The APC (2020c) describes the ability to amplify as “one of 

a feminist’s most powerful tools” (para 1). As we see with narratives that are forgotten, 

erased, and purposefully omitted, the best way to resist erasure of marginalized voices is 

to amplify them. This core value grounded and fueled by “passion and kindness” 

(Ritchie, 2019) creates a harmonized choir singing these stories of reclaimed history and 

personal narratives (see Figure 27). During the #OER19 presentation, Drum holds up her 

co-presenter Mycroft which unintentionality perfectly exemplifies a “visual metaphor” 

for “women holding women up so they can be heard” (Drum, 2019a), see Figure 28. 

This amplification is also metaphorically described as a river that flows into 

adjacent networks with similar values. The network is fluid and agile allowing for 

amplification of other networks with similar values and principles. This is seen during the 

values activity where Wolf (2019) collected dozens of adjacent network communities 

(see Figure 29). The mutual amplification of #FemEdTech and the adjacent networks has 

a compound effect of amplification, as we see with #EthicalEdTech, shown in Figure 30. 

Amplification of narratives is crucial but not sufficient if the authors, audience, 

and subjects of these stories do not have access. This is highlighted in one of the adjacent 

network recommendations by Morgan (2019) to highlight the work of the 

@Whoseknowledge project which seeks to make biographies of women visible by 

holding events to add their names and information to Wikipedia. During the week of 

March 8 to May 8, 2019, the WhoseKnowledge campaign held a 2-month-long event 

inviting participants to increase the images of influential Black, Brown, and Indigenous 

women (see Figure 31).  
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Figure 27 

Screenshot of a Tweet by Ritchie, L., [@laura_ritchie]. (2019, April 10) 
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Figure 28 

Screenshot of a Tweet by Drumm, L. [@louisedrumm]. (2019, April 10) 
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Figure 29 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, May 2) 
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Figure 30 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, May 2) 
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Figure 31 

Screenshot of a Tweet by Deepwell, M. [@MarenDeepwell]. (2019, April 4) 
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Wolf (2019) also lists the @WikiWomenInRed project as one of the rivers of 

inspiration and another adjacent network created to close the gender gap in Wikipedia 

biographies. The women in @WikiWomenInRed are “in red” as a way to describe links in 

Wikipedia (see Figure 32). When hyperlinks have pages they are blue. When a page needs 

to be created the hyperlink is red. The fact that only 18.4% of biographies in English 

Wikipedia are for women means that there are many links to women biographies that are 

red, if they are even included at all. This notion of visibility is critical to amplify narratives 

through adjacent networks but the question of whose knowledge is also a matter of access. 

Access 

“A feminist internet starts with enabling more women and queer persons to enjoy 

universal, acceptable, affordable, unconditional, open, meaningful and equal access to the 

internet” (APC, 2020b, para 1). The question of whether open education is a feminist 

space gets to the root of access. At the most basic level, access is about whether 

something is readily and freely available for everyone’s use. Lambert (2018) describes 

this as redistributive, meaning the allocation of material and human resources towards 

those who, by circumstance, have less. In the case of educational resources, this means 

that everyone has the ability to access the material without barriers of cost or format. Bali 

et al. (2020) describe this form of social justice as countering “economic injustice” (p. 2). 

 Campbell (2020b) firmly believes that “publicly funded educational resources 

should be freely and openly available to the public” (para. 1). It must be noted, however, 

that Campbell (2020b) also highlights the ethical and moral dilemma that casualized 

academic labour does not have the material capital to give away their intellectual 

property for free. This concern aligns with the layer of access about whether the material 

is created “for whom” and “by whom” (D’Ignazio & Klein, 2019b). 
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Figure 32 

Screenshot of the Profile Page of @WikiWomenInRed 
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Figure 33 

Screenshot of a Tweet by Jensen, K. [@kshjensen]. (2019, April 29) 
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It is not enough to have material available; educational resources should be 

authored for inclusion. This means educational resources include feminist narratives as a 

way to recalibrate the structural problems in a just or fair way. Lambert (2018) describes 

this as recognitive, implying that we need to think of fairness, justice, and equity before 

subscribing to or privileging existing norms and practices. Bali et al. (2020) describe this 

form of social justice as countering “cultural injustice” (p. 2) because it allows readers to 

recognize their culture in the content. 

Lambert’s (2018) conception of recognitive justice means that scholarship 

should not just include BIPOC and LGBTQ stories—they should be written by people 

who identify that way. This expands beyond identities to geographies and class 

structures. Providing multiple avenues for diverse authors to contribute to the 

conversation is a form of recognitive justice (Lambert, 2018). Bali et al. (2020) 

describe this form of social justice as countering “political injustice” (p. 2) because it 

provides “parity of participation” (p. 2). 

As Lamb (2019) describes in a conference musical jam session, it occurred to him 

to pay attention to those who did not get a chance to sing or play an instrument because 

certain voices dominated with their unchecked privilege. This self-aware reflection 

centred his responsibility onto himself as one of those dominant voices (Campbell, 

2019e), as shown in Figure 34. This theme is echoed by @FemEdTech curator, Emke 

(2019), “[a]bout constantly being in-between and about valuing (silent?) voices! 

Resonates strongly with me, as my own #OER/#OEP becoming was advanced with open 

convers. & diff. media e.g. @francesbell, @Bali_Maha, @twitthaus & 

@catherinecronin” (see Figure 35). 
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Figure 34 

Screenshot of a Tweet by Campbell, L. [@LornaMCampbell]. (2019, April 8) 
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Figure 35 

Screenshot of a Tweet by Emke, M. [@MartinaEmke]. (2019, May 7) 
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This ongoing interrogation of openness through a political critical lens facilitates 

how the community articulates and enacts values into codes of conduct. How the 

community balances this tension between open and private is explored through how 

consent, privacy, and data are negotiated in the overarching category of embodiment. 

Embodiment: Consent, Privacy, and Data  

The APC (2020g) describes embodiment in terms of statements that its 

subscribers commit to through a pledge:  

We support the right to privacy and to full control over personal data and 

information online at all levels. We reject practices by states and private 

companies to use data for profit and to manipulate behaviour online. Surveillance 

is the historical tool of patriarchy, used to control and restrict women’s bodies, 

speech and activism. We pay equal attention to surveillance practices by 

individuals, the private sector, the state and non-state actors. (para. 1)  

Providing opportunites for expression, as we saw in the previous principle, is essential to 

challenge dominant narratives, however expressing oneself can be particularly dangerous 

for women (see Figure 36). The Internet can be a highly contested space filled with 

violence, harassment, vitriol, and hate (APC, 2020g; Stewart, 2016). 

A common theme in #FemEdTech is the need to balance open scholarship with 

privacy protection. As Scott (2019) writes, “being an effective part of a community 

involves seeing and being seen and how we subject ourselves knowingly to surveillance in 

order to achieve this” (para. 8). This is thematically explored in the context of researchers 

but is also relevant for teachers responsible for the ethical use of educational technology 

that respects the data and privacy of students. In the #FemEdTech network, scholars 

frequently discuss the ethical use of educational technology in adjacent networks. 
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Figure 36 

Screenshot of a Tweet by MacNeill, S. [@sheilmcn]. (2019, April 17) 
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These adjacent networks amplify these values around ethics related to privacy and 

data protection. It is critical to be transparent about how data is collected and for what 

purpose it will be used. The world is a dangerous place for women generally and this is 

amplified on the Internet, so the ways in which data is used to increase visiblity to 

women and women’s issues has potential to cause more harm (see Figure 37).  

Economy: Labour and Open Practices 

The Feminist Internet describes the economy as “interrogating the capitalist logic 

that drives technology towards further privatisation, profit and corporate control. We 

work to create alternative forms of economic power that are grounded in principles of 

cooperation, solidarity, commons, environmental sustainability, and openness” (APC, 

2020m, para. 1). Working in the open is often unpaid work. Weller describes this 

invisible labour akin to much of the crucial care giving work performed by women 

globally (as cited in Bowles, 2019a). Bowles (2019a) quotes Weller about women’s 

inventions like baskets and bowls “would often decompose, leaving no archeological 

trace, whereas a sharpened spear point would remain” (see Figure 38). Weller (2019) 

goes on to draw important parallels to how women’s labour has historically been ignored 

or erased and the invisibility of women’s work in academia, especially if it is focused on 

labour of care, like teaching. In particular, creating, collaborating, and editing materials 

as open educational practice is often an unrecognized activity in academia (Weller, 

2019). Weller’s (2019) post on the #FemEdTech site references numerous scholars who 

have also contributed to conversation about the precarity and invisibility of women’s 

labour (see Figure 39). For example, he links back to Bowle’s (2018) post, “chop wood, 

carry water” where she describes in a beautiful narrative how the network serves to 

distract as well as connect, “the work in network is the water lifting. It’s the labour that 

the algorithm can’t appropriate, that needs our time and vulnerability to loss” (para. 17).  
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Figure 37 

Screenshot of a Tweet by Hawksey, M. [@mhawksey]. (2019, May 10) 
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Figure 38 

Screenshot of a Tweet by Bowles, K. [@KateMfD]. (2019, April 10) 

 

  



 

 

81 

Figure 39 

Screenshot of a Tweet by Beetham, H. [@helenbeetham]. (2019, April 28) 
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Weller (2019) also links to Bali’s (2016) post about how the life of an academic is 

to do constant homework, where she labours literally around the clock, balancing 

domestic responsibilities with her scholarly passion of writing, editing, collaborating, 

reviewing, and connecting. This linking to other’s thinking is part recognition but also 

part conversation. For example, Weller’s post shared in the #FemEdTech network 

prompted a response from MacNeill (2019a) as she addresses the performative aspects of 

working in the open, questioning whether the social capital is sufficient to overcome the 

lack of material capital. MacNeill (2019b) reiterates the tension between openness and 

privacy, as described previously in the embodiment session. MacNeill (2019a) posits that 

surveillance, data collection, and algorithms may be subjected to “inherent bias towards 

the dominant white, male western point of view” (para. 9). 

Even when material capital is considered and work is paid, the gender pay gap 

still exists. Women still receive less for every dollar a man earns for the same work. 

According to Statistics Canada, the wage gap in Ontario is 26%, which means that a 

woman makes 74 cents for every dollar a man earns (The Pay Equity Commission, 2020). 

These issues around gender equity in pay are also connected to the section about 

expression and narratives. The high paying and high social capital professions are still 

considered to be male dominated despite many women working and contributing 

significantly to these fields (see Figures 40, 41, 42).  

In an informal Twitter poll, the @FemEdTech account asked, “what do we think 

is the biggest challenge facing women working in educational technology” (2019h). 

Shown in Figure 40, the two largest responses were gender pay gap and lack of female 

managers, addressing both of these major issues around economics and women’s labour. 
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Responses in the thread addressed issues around recognition, again highlighting the 

importance of expression and narratives previously documented in this chapter. The 

interconnectedness of these categories and themes should be recognized and is addressed 

in greater detail in chapter  5. 

Chapter Summary 

The inclusion of the values embedded in the Feminist Internet project and Data 

Feminism that #FemEdTech embodies begins to build the connections required for an 

open distributed network to address structural problems. The ongoing process of co-

constructing values and the #FemEdTech Code of Conduct is a form of movement 

building that can act as a form of resistance through governance. These values include 

amplifying the non-dominant narratives and reclaiming historical contributions of 

women. Beyond allowing access to these narratives, access in this open distributed 

network allows the creation of these narratives from multiple perspectives. In the balance 

between open and privacy, consent is a crucial component; recognizing we are embodied 

individuals within a community and we have the right to choose when and for purposes 

our data will be disclosed, shared, or used. Finally, an open distributed network can 

challenge standard conceptions of the economy. Through open practices, tools and 

processes for education can be more broadly available. This should not come at a cost of 

free labour, as work, even in the open, is valuable and wages should be equitable. These 

ideas and the implications of these findings are fully explored and discussed in the 

following chapter. 
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Figure 40 

Screenshot of a Tweet by FemEdTech [@femedtech]. (2019, June 26) 
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Figure 41 

Screenshot of a Tweet by Deepwell, M. [@MarenDeepwell]. (2019, April 4) 

 

 

  



 

 

86 

Figure 42 

Screenshot of a Tweet by Hawksey, M. [@mhawksey]. (2019, March 30) 
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CHAPTER FIVE: DISCUSSION AND CONCLUSION 

The purpose of this study was to determine how policy can shift academic 

culture towards more socially just practices through open scholarship. By examining 

the #FemEdTech social media contributions, the network community’s code of 

conduct, and its embedded values, this project maps the possibilities and pitfalls of 

collaborative policy making. In this chapter, the larger implications of findings are 

discussed and described through the metaphorical map, #FemEdTech Cartography. 

Howarth (2010) says using metaphors is essential in the process of coalition building 

for policy development. The use of metaphorical imagery aims to “create analogical 

relations” (p. 32) to bring disparate perspectives into common understanding. Using 

simplified imagery as examples can create a tangible way to understand more complex 

topics. Metaphors are a key cognitive function for understanding and have been studied 

extensively for their use in communication and their role in shaping our thinking and 

worldviews (Lakoff, 2014). Employing metaphor, then, is an effective way to 

synthesize and make sense of findings.  

A common metaphor for goals and processes is that of a destination. The research 

question seeks to find ways to become more socially just in academic culture through 

policy using open scholarship. This is both a goal and a process.  

The basic shape of the whole map follows the shape of Middle Earth as drawn 

by J.R.R. Tolkien’s son Christopher in 1954−1955 (Tolkien, 1954/1999). While I am 

great fan of the Lord of the Rings epic storytelling about triumph over evil, I felt 

redrawing Middle Earth to map #FemEdTech cartography would be appropriate as the 

stories could use more female and non-binary, non-gender conforming heroes. To further 
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highlight this remix of the map, I flipped the orientation horizontally, so the access comes 

from the east and not the west. This flip is a deliberate recognition of the valued 

scholarship that can come from other sources than the typical Eurocentric “western” 

perspectives. As discussed in chapter 4, the major categories in the #FemEdTech dataset 

for values activities, policy design, and implementation are themed based the Feminist 

Principles of the Internet, namely movement, access, expression, embodiment, and 

economy (APC, 2020a).  

Values Activity: Movement From Upstream to Downstream 

  The #FemEdTech open community is part of a larger social movement that aims 

to shape public space online and the policies that govern the Internet. The movement of 

the #FemEdTech scholarly community is represented by the river as part of a governance 

process. This movement is metaphorically drawn as the flow of the river from values 

towards the code of conduct. Ansell et al. (2017) described collaborative policy 

development using the stream metaphor, where the design is upstream and the 

implementation is downstream. 

 As Barad (2007) indicates, “values are integral to the nature of knowing and 

being” (p. 370) which is essential in policy making. Many organizations create policy 

based on statements of values and ethics but are less transparent about how their values 

and ethics statements are created and revised. The flow of the water from values towards 

the code of conduct continues through the entire #FemEdTech cartography and makes its 

way through a variety of diverse terrain and back up to the reservoir of values from where 

it began.  
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Figure 43  

#FemEdTech Cartography
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The values section of the map, indicated by a compass on the top left of the page 

represents the policy design process for the #FemEdTech community. The activity of 

gathering inspiration and resources is both to create a grounded code of conduct and is 

also the formation of a movement. This movement seeks to “challenge the operations of 

power and privilege within our shared spaces” (FemEdTech, 2019k, para. 1). The code of 

conduct is designed to guide curators who tweet from @FemEdTech and moderation of 

the #FemEdTech open space. This is the policy implementation.  

Like many other binaries and hierarchies, Ansell et al. (2017) assert that policy 

design and implementation is a false dichotomy. This problematizing is core to critical 

policy analysis which interrogates values and ideals from both the dominant normative 

perspective, in addition to “marginal practices” (Howarth, 2010, p. 328). All actors 

involved in policy design and implementation must be part of an ongoing conversation 

about the problems, goals, tools, strategies, and organizational platforms (Ansell et al., 

2017). This means that in academia, academic staff need to be involved in the 

understanding, articulation, and design of any national or local policy. The bicameral 

governance system is designed to facilitate conversations about policy which get revisited 

on an ongoing basis (Jones, 2013). 

This is depicted through the flow of the codes of conduct into the ocean where 

they may swirl and interact in a variety of ways. The scholar ship travels in alignment 

with the code of conduct bringing it to the shore and port of access to facilitate flow 

towards expression. 

Access and Expression: Documenting, Collecting, and Amplifying Narratives 

Mapping cartographies as a way of world building is a common theme in the 

effort to make women’s labour and contributions to history and scientific advancement 
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more visible. Under the category of expression, #FemEdTech seeks to challenge 

dominant narratives and amplify the histories and contributions of women and non-binary 

academics. This is also part of the category of access where #FemEdTech considers this a 

tripartite solution to access: (a) for whom, (b) about whom, and (c) by whom (D’Ignazio & 

Klein, 2020b). These three components of access can also be described as Lambert (2018) 

defines open education as (a) redistributive, (b) recognitive, and (c) representational, 

respectively.  

The UN declarations about open access and open educational resources fall 

primarily in the redistributive category; that is, for whom the materials are meant to be 

distributed. The UN call for action focuses on making scientific and educational materials 

readily available to everyone, not just those select few who have individual or 

institutional access. These policies are designed to create a shift towards more equitable 

practices, but they only address the first component of Lambert’s (2018) social justice 

framework, redistributive, or material for whom. Dissemination of dominant narratives is 

not a sufficient lever towards socially just practices. If we are just distributing the same 

stories without allowing other perspectives, then we are not addressing social justice. If 

we are describing this in metaphorical terms, redistributive justice means allowing 

everyone access to the map and the content represented therein. Access to the map is not 

sufficient. We must also ensure equitable access for people to draw the map (“by whom”) 

and inform what stories belong on the map (“about whom”). These last two are what 

Lambert’s social justice framework would describe as representational and recognitive, 

respectively. 

Lambert describes representational justice for “those whose voices are lacking in 

open discussion and whose contributions are absent” (as cited in Bell, 2020, para. 3). The 
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image of the ukulele represents the analogy Lamb (2019) realized at the #OER19 music 

making conference session. The ukulele is a common instrument at educational 

technology conferences due to its portability and there were many at the session that 

Lamb led at #OER19. Lamb (2019) describes how easy it is to drown out other voices 

and how privileged voices need to recognize how much space they occupy to ensure 

everyone is equally involved. On the #FemEdTech cartography this is depicted by the 

deliberate placement of the ukulele between the words access and expression. 

The most significant result from this study is the tension between access and 

expression. My previous assumption had been that if a scholar makes their material 

available as an open resource then they will be able to shift the narratives. However, 

access is not just about availability for redistribution. Access includes the privilege to 

contribute to the conversation. My initial interpretation of expanding scholarship under 

Boyer’s (1990) reimagining scholarship focused on the tenured professor and what was 

considered valued scholarship within the discipline. I was imagining this as a call for 

expanded forms of scholarship, like arts-based and multi-modal or networked forms of 

research to be valued as symbolic capital. The findings and deeper analysis helped me 

discover that symbolic capital is a greater barrier to cultural shift than I had previously 

imagined. Hill Collins (2000) describes this as the “matrix of domination” (p. 18), citing 

Crenshaw’s first use of the term “intersectionality” (p. 35) as part of her definition. The 

multiple sites of oppression for Black, Indigenous, People of Color (BIPOC) women and 

non-binary scholars have systemic structural barriers, in the form of laws, policies, and 

embedded practices. As Brookfield (2014) states, “these structural mechanisms make 

societal inequity appear normal” (p. 420). That is, the structural barriers normalize 
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inequalities—they make inequalities tolerable and eventually customary. Therefore, it is 

important to target systemic mechanisms rather than merely toiling at individual level.  

The disciplinary and hegemonic barriers Hill Collins (2000) describes align with 

Bourdieu’s (1988) description of cultural and social capital, where the implementation of 

policies and circulation of oppressive ideas become ingrained in practice (D’Ignazio & 

Klein, 2020b). That is, practices are reproduced in various iterations of policy development 

and refinement. As evident from the policy discussion section, there are deliberate actions 

that can be undertaken to curb or disrupt these disciplinary and hegemonic norms, however, 

these are completely theoretical musings if the systemic barriers do not even allow 

BIPOC women and non-binary scholars on the metaphorical ship. 

The scholar ship on the drawn map is showing various scholars with their 

distinctive vantage points representing their situated knowledges (Haraway, 1988). They 

are embarking upon the bay of access. In order to allow more expression, there needs to 

be access to more ships into the bay but their unique expressions should be permitted and 

integrated. That is, diverse scholars’ contributions and narratives of lived experience be 

accepted on equal footing.  

  The structures in postsecondary are not just disproportionately biased against the 

scholarship of BIPOC, women, and non-binary but it’s more difficult for these scholars to 

even get to a position of employment within the university (Rollock, 2019). This is why 

D’Ignazio and Klein’s (2020b) definition of feminism is most relevant because 

recognizing who has power and who does not is the key to opening scholarship. 

Reclaim History and Build New Narratives 

The lines on the map in Figure 43, represent the recognitive justice that highlight 

the stories about those who have been excluded. The drawing of pathways and streams 
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are akin to what Ahmed (2017) would call feminist memory or “desire lines” (p. 15). 

Ahmed (2017) is specifically describing her commitment to cite women as a form of 

world building. Building a more socially just world means using more socially inclusive 

materials, where the materials in this case are the scholarly work of women. 

Sara Thomas (2019b) described this world building as the heroic work of 

storytellers to venture into dark overgrown thickets to cut away the brush in order to 

rescue the tales of women in history. Her band of storytellers reshaped the world through 

the editing of Wikipedia. Essentially, this is an attempt to redress the contributions made 

to various knowledgebases. It is world rebuilding.  

This world building is essential since the current academic knowledge system is, 

in the description of Albornoz et al. (2018), “unjust and uneven as it centers and 

prioritizes knowledge production by anglo-speaking male researchers in North America 

and Europe through international journals” (p. 9). As the dominant stories are marked by 

blue paths of predominantly male histories, there are untold red paths that are links to 

not-yet-created or recognized content in Wikipedia, and other readily accessible sites. 

The river of adjacent networks is represented by the flows of blue rivers along the map. 

Above the word expression is the red path representing one of many invisible narratives 

that require shaping. Many of the people in the map are dressed in red, representing one 

of #FemEdTech’s adjacent networks, the Wiki Women in Red. This organization, like 

Whose Knowledge, aims to increase the number of biographies about and for women in 

English speaking Wikipedia (2020).   

Similar to Thomas’s #OER19 conference presentation, many use Wikipedia 

editing as a teaching and learning activity. As hooks (1994) quotes Mohanty in Teaching 

to Transgress, 
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resistance lies in self-conscious engagements with dominant, normative 

discourses and representations and the active creation of oppositional analytic and 

cultural spaces. Resistance that is random and isolated is clearly not as effective 

as that which is mobilized through systematic politicized practices of teaching and 

learning. Uncovering and reclaiming subjugated knowledge is one way to lay 

claims to alternative histories. But these knowledges need to be understood and 

defined pedagogically, as questions of strategy and practice as well as of 

scholarship, in order to transform educational institutions radically. (p. 22) 

The purpose of these organizations is to challenge these dominant narratives 

through editing Wikipedia, because it remains a popular and trusted source of knowledge 

by the masses. Similarly, #FemEdTech holds these values of expression core to their 

code of conduct as they provide an open space to collect and distribute narratives.  

Embodiment: Expression on the Internet Comes at a Cost 

Providing spaces for personal experiences to shift the culture and affect the 

dominant narratives holds a lot of promise through the democratization that the Internet 

can provide. However, a great number of tools and platforms on the Internet pose 

numerous risks (APC, 2020d).  

The monetization of activity on the Internet from various platforms raises ethical 

issues around data, privacy, and consent. Using tools like Twitter to build community can 

be double edged sword for expression. On one hand, it is extremely easy and powerful to 

connect to other like-minded individuals merely through a hashtag. On the other hand, it 

similarly provides easy access to some actors who may not wish to engage in meaningful 

discourse but rather use the platform to harass, belittle, or threaten violence (APC, 2020q; 

Stewart, 2016). Twitter is not a public utility or open source platform; rather, its model is 
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premised on the extraction of online behavioural data for profit, also known as 

surveillance capitalism (Zuboff, 2019). Twitter’s decisions to allow dangerous and 

violent trolls a place to spread hate speech, spread disinformation, or threaten violence is 

not based upon a public good but rather an economic order that claims human 

experiences as free raw material for commercial practices of extraction, prediction, and 

sales (Zuboff, 2019). This issue is paramount to faculty members attempting to work in 

the open as there is an inherent tension between openness and privacy (FemEdTech, 

2019a; Scott, 2019a). On the #FemEdTech cartography, the landscape becomes rough 

and inhospitable terrain, the topology showing the body of a woman and a face obscured 

by a mask and sunglasses being scanned for facial recognition. A nearby cell phone tower 

has a giant eye surveilling the landscape, recording bodies, locations, thoughts, and ideas. 

The eye flames with menace, similar to the eye of Sauron in Mordor from the Lord of the 

Rings (Tolkien, 1954/1999). In other contexts, a similar gazing stare has also been 

referred to as the panopticon, a term coined by Jeremy Bentham, expanded by Michel 

Foucault, and is an entire discipline unto itself called surveillance studies (Browne, 

2015). 

It may seem hyperbolic to describe corporate digital tools as analogous to the eye 

of Sauron but the use of technology as a platform for profit instead of a tool for liberation 

is so pervasive in education that it may be too subtle. How corporations extract value 

from user data and the myriad of ways this data is used at best to market, at worst to 

stereotype means that consent over data use and reuse is imperative. All citizens, 

including scholars, teachers, and students deserve to have agency of choice about “what 

aspects of their public or private lives to share online” (APC, 2020b, para 1.). Policies 

that promote this user agency create socially just practices. The #FemEdTech code of 
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conduct is designed with the participant agency as one of its core values. How 

#FemEdTech as a group attempts to displace the role of surveillance capitalism using 

open source tools is revisited in the next section. 

Economy: The Role of Labour and Open Source 

Concerns about surveillance capitalism raise issues that were often tweeted in 

conjunction with the adjacent network #EthicalEdTech. The use of proprietary 

educational technology is a growing concern that does not centre care in teaching but 

rather shifts focus on the ease of automating academic integrity (Bali, 2020b; Morris & 

Stommel, 2017). The open scholarly community that share resources through Twitter and 

blog posts are often reflected in the values of open shown by #FemEdTech. Some of the 

open work is invisible, especially in contributing to teaching resources, like OER 

creation, editing, and reviewing (Campbell, 2019b; Weller, 2019). Often this work is 

done in the service of students despite very little symbolic capital officially conferred 

through institutional channels. Most OER creators, editors, and reviewers contribute to 

open practices because of their value alignment and not because they are institutionally 

rewarded or recognized (Cronin, 2019). Making education accessible is a requirement for 

a socially just society (UNESCO, 2019).  Important work must be rewarded through 

material and symbolic capital and cannot remain invisible. Institutional policies and 

processes must embed recognition and reward of open practices if they really do value 

inclusion and accessibility for their students. 

 Labour is represented on the #FemEdTech cartography by the woman in red 

carrying a small child as she works on a computer. #FemEdTech amplifies these strained 

and exhausted voices. Social capital is increased across the network garnering a lot of 

respect for those who work to make tools, platforms, research, and learning materials 
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open. Under normal circumstances, women perform more than three times as much 

unpaid labour than men (Oxfam, 2020). It could be argued that from March to July of 

2020, not much has been normal and that women’s unpaid labour undoubtably increased 

as indicated by the productivity decrease due to COVID-19 (FemEdTech, 2020). This 

topic is further explored in the future research section.  

In chapter 2, one direct approach to foster open platforms proposed was the 

creation of the #FemEdTech open web site. This site is a treasure of narratives that are 

not bound by exploitative profit schemes. Additional issues around labour in 

#FemEdTech are far ranging and overlap, as do all the categories on the major theme of 

expression and access. Frequently the work of BIPOC women and non-binary scholars 

are undervalued, under reported, or entirely erased. Recognizing the value of emotional 

labour in addition to excellent high-quality scholarship is a key principle when rebuilding 

and reshaping the world.  

Collaborative Policy Making 

On the #FemEdTech cartography, the rivers and streams flow through pathways 

and eventually cycle back up toward the values so they can flow back down through 

movement to the code of conduct. Policies are “instruments of epistemic governance” 

(Albornoz et al., 2018, p. 2). As the rivers collect the perspectives from various 

stakeholders they pass through all the principles on their way to reiterate the creation of 

new values. This cycle on the map is meant to be shown in a way that highlights the 

interconnectedness and overlaps instead of the traditional binary of design versus 

implementation dichotomy. This building of joint ownership and trust can contribute to 

creating policies that are representative of the culture. If there is any shifting of the 

academic culture to happen, it requires the full participation of all stakeholders who are 
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affected by the policy. It is only by participation of all who are involved in the academy 

that the value set generated could be reflective of each person. Implied in this proposition 

is the idea that these reflected values will have to be revisited and revised fluidly and 

constantly. Opportunities to engage in critical dialogue about difficult topics can make 

room for differences in academic perspectives, as long as the conversations adhere to the 

existing set of principles that require respect and care. If these core principles remain 

intact, adaptive implementation is possible to address emerging problems and 

opportunities. This is noble in theory but challenging in practice and will be discussed in 

the limitations and future research sections. 

Implications 

For this research the operational definition of open scholarship should be 

expanded to include all aspects of social justice: redistributive, recognitive, and 

representational. Open is not truly open unless it is inclusive. Like layers of an onion, as I 

peeled back the skin expecting to find solutions that lay within the distribution it is now 

abundantly clear that the problem exists at the point of access for representative and 

recognitive justice. More BIPOC women and non-binary scholars need to be given the 

material and social capital along with the open platform to reframe narratives, tell their 

truths, and contribute to the collective histories of this time. How the UNESCO OER 

resolution gets implemented is yet to be finalized, however the creation of coalitions to 

oversee the design and implementation in member states, institutions, and organizations 

is promising. The coalition has potential to use a participatory network model to bring 

diverse voices together to achieve the resolution’s goals. 

Recognizing the importance of symbolic capital’s effect on academics’ behaviour, 

there are some clear influences policy could play in promoting successful implementation 
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of the UN resolutions. At the institutional level, universities and faculty bargaining units 

could articulate sanctioned behaviour around decision-making about promotion and 

tenure committees to broaden the definitions of scholarly excellence. Presently, even 

when there are inclusive language around what constitutes inclusive scholarship, in the 

spheres where these principles are enacted (like the tenure and promotion committees), 

unequal preference and weight is given to more conventional academic work (Acker & 

Webber, 2016; Blackmore & Kandiko, 2011; Dawson et al., 2019; Dennin et al., 2017; 

Jones, 2013). The result is that entrenched practices continue to be preferred and 

rewarded. New and diverse scholars are initiated and groomed to adopt past conventions.   

 Boyer (1990) invited the academy to reconsider scholarship three decades ago 

and while some practices have changed there is still skepticism that anything other than 

research and publications ultimately determines what happens during decision-making at 

hiring, promotion and tenure committees (Blackmore & Kandiko, 2011). This adherence 

to the status quo in the academy is another barrier to any shift towards a more socially 

just society. There is a real possibility that the UN sustainable goals may not be sufficient 

to shift the world towards more socially just practices either. UN sustainable 

development goals are still rooted in traditional notions of economy which reinforce 

status quo through the matrix of domination (Hill Collins, 2000). Scholarship cannot be 

described as open unless it actively supports contributions from and about women or 

BIPOC and the communities they support (D’Ignazio & Klein, 2020b).  

Recommendations for Future Research 

The data from the limited time frame is extremely rich and could continue to be 

analyzed using different methodologies to answer the question about building a more 

socially just world in academia.  
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Different Time Frame 

The data collected for this study only spanned from March to July 2019. There 

have been extensive conversations from July 2019 to present that would make for 

excellent analysis. In particular, the #FemEdTech Quilt of Justice and Care (Bell, 2020) 

makes better use of the threads and assemblages metaphors continuing the theme of craft 

as resistance, as highlighted in chapter 4. As noted earlier, the particular moment starting 

in March of 2020, the global COVID-19 pandemic, and the Black Lives Matter 

movement in late May 2020 have brought many of the issues addressed in this project 

into greater urgent focus. Continuing this study in this era may result in even more 

interesting results. 

Different Framework and Methodology 

Projects are underway for autoethnographic study of @FemEdTech curators. This 

analysis would be helpful to triangulate the success of #FemEdTech as a community and 

the curators’ introspection about participation in values activities and personal adherence 

to the code of conduct. As I have since participated more fully in the #FemEdTech 

community as a tweeting participant and a curator, I would like to dig deeper into visual 

representations to explore more drawings than I was able to for this project.  

Different Community 

Beyond #FemEdTech, it might be helpful to look at other participatory networks 

to continue to amplify scholarly voices to build better worlds. One excellent example is 

the Equity Unbound connected course, twitter stream @unboundedq and #unboudeq 

hashtag (Bali et al., 2020). This is an example of a scholarly network working to “address 

cultural injustice by including primarily authors and speakers from diverse populations 
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and designing activities that are accessible across a range of diverse populations and time 

zones” (Bali et al., 2020, p. 7). 

The networks of inspiration that flowed from the values activities highlighted the 

many communities of scholars who are working to address global inequity. A larger 

project would include scholarship activism to actively engage with shifting dominant 

narratives. As discussed in the limitations and reflections sections, I find it is problematic 

to pretend distance and a purely objectivist research position. Recognizing and embracing 

your situated knowledges as a researcher is an essential requirement for critical feminist 

research (Barad, 2007; Haraway, 1988). 

Limitations of the Project 

The values activities themselves pose a limitation, even from the observer 

perspective. Additional values activities could yield a change in perspective or possible 

polarization of values. Negotiating that potential conflict was not an issue within the 

sample selected but is a reality for most policy creation and implementation processes. 

Therefore, results from this study are narrow within the context of this community during 

this limited time. 

Another limitation is the nature of the research subject as it resides on the publicly 

available website. The tensions between openness and privacy come to a crux where 

some scholars actively resist ongoing participation in surveillance capitalism. Their work 

as public scholars can put them at risk of context collapse (Stewart, 2016) and threats of 

harassment and violence (Watters, 2017). Many scholars are practicing “digital 

minimalism” (Shaffer, 2017, para. 1) as a way to have agency over their digital footprint 

(Caufield, 2017; Collier, 2017; Shaffer, 2017; Watters, 2017). These “deletionists” 

(Caufield, 2017, para. 4) have written code to automatically delete their tweets. Whatever 
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the reason or method, there were a few times for this project, tweets I had selected as 

exemplars had been since deleted over the course of the year. In some cases, I did not 

realize until I was checking the links that the tweet had been deleted. Ethically, if a tweet 

was deleted, I felt compelled to remove it as an exemplar. I should caution, however, that 

this may yet still happen that tweets referenced in this project may be deleted in the 

future. The ephemeral and fluid nature of the web makes social media research more 

precarious to these issues.  

Due to research ethics parameters, it was my intent to study nodes and links in a 

social network from a distance. However, observing a network comprised of so many 

well-respected scholars and colleagues made resisting engagement with them over a span 

of time difficult and unnatural. One of the most interesting things about open scholarly 

communities is that the network consists of the scholars whose work you would normally 

cite. This creates an entanglement between the researcher, their tweets, blog posts, and 

scholarly articles. Many times these were all included in the #FemEdTech data set or they 

were tangentially linked as the intricate web of connections leads down seemingly 

infinite rabbit holes.  

While I did not engage in tweeting or communication on Twitter during the 

March to July time frame, it felt disingenuous to merely observe, given the context of 

studying open scholarship and network participatory scholarship. While I understand and 

agree with the need to not influence research participants, I do not think my methodology 

was as effective as I had hoped. Ultimately, it was up to me to categorize the themes and 

that still brought a great deal of subjectivity to the framework. During March of 2020 I 

became a co-curator of @FemEdTech and as mentioned in the future research section, I 
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think graphic narratives of my lived experience curating @FemEdTech would be a 

methodology more aligned with my own personal values and beliefs about epistemology.  

Relatedly, it should be noted that forcing this research project into a word 

processor limited the ability to express the creativity and connectivity of the 

#FemEdTech community. Many of the tweets were visual, audio, or multi-modal and the 

printed page does not do them justice. Presentation of results should be hosted on an open 

web platform, in alignment with its values of expression, access, embodiment, and 

economy. Conformance to dominant scholarly norms had the ironic effect of limiting this 

project which focuses on shifting scholarly norms. I will address this in more detail in my 

self-reflection. 

Self-Reflection 

This journey through the #FemEdTech cartography was not a simple expedition. 

There were numerous discoveries that turned out to be old news for many but epiphanies 

for me. The concept of collaborative policy making is not new nor radical. Most 

governance structures attempt to embed this into their policy practice. There are many 

findings in this project that seem completely obvious in theory and yet, still remain 

elusive in practice.  

Working on this project through some of the most historic events like the Black 

Lives Matter movement and the global COVID-19 pandemic have only highlighted the 

urgency of these issues around open, equity, and inclusion. Through the past year, I have 

discovered how complacent I am by not fully leveraging my privilege to affect positive 

change. I have come to recognize how I have upheld the matrix of domination (Hill 

Collins, 2000) through even the most seemingly benign acts, like citing the old white 

male theorists. Coming to terms with Ahmed’s (2017) desire lines and D’Ignazio and 
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Klein’s (2020b) citation metric goals meant coming to terms with my own bibliography. 

Scanning my literature review I realized how homogenous my references were. I 

attempted to improve my bibliography but it meant considerably more reading, thinking, 

and connecting. At some point, I have to acknowledge that this Master’s project needs to 

be done even if my project of world-building a more inclusive and socially just space will 

be lifetime work in progress. 

Revisiting my notes on this project reminds me to be gentler on myself. There 

was a lot I did not know when I started in February of 2019 and the world was a different 

place. The bricolage of methodologies I originally wanted to employ in order to study my 

research question were at constant tension with each other. Included in my dataset was an 

existing analysis and presentation of #FemEdTech tweets and posts from August 14, 

2018 to March 7, 2019 (Drumm et al., 2019). I found that the categories used were 

consistent with the findings for the time I was looking from March to July 2019. Themes 

of map making and world building were evident, so I attempted to draw these themes 

onto the map in various iterations, as you see finalized in Figure 43.  

It was not until I was on a late draft of chapter 4 findings that it occurred to me 

that these categories could not be treated equally. I realized that the core of my research 

question focused on policy therefore I should use the values and code of conduct as my 

primary focus to categorize. I recognize how much this is still a subjective decision, but I 

feel more comfortable with this outcome. I had wanted more of a narrative structure for 

my findings but the requirement for evidence pushed me to use categories and a 

qualitative method that conforms with academic norms for policy analysis (Creswell, 

2008). It became too burdensome to do all the qualitative thematizing with the extensive 

required citations and also create a comprehensive graphic narrative. Now that this 
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groundwork is created, I hope to continue draw the stories outside the confines of course 

work. 

The more important insight was reconciling my goal of this project. My original 

intent was to draw the stories of open in order to highlight how open scholarship could 

democratize the academy. However, as I uncovered the complexity of the systemic forces 

preventing inclusion, I came to realize that open educational resources and open access 

articles only address the dissemination of material. Those who engage in open 

educational practices with their learners acknowledge that democracy is in the process of 

doing and not in the packaged final product (Bali et al., 2020; Cronin, 2017). I had 

anticipated that this would be something I would touch upon but analyzing #FemEdTech 

social media links and supporting literature and lived experiences using critical feminist 

lens I realized that the problem happens before the research laboratory and before the 

classroom. Higher education is not creating enough spaces for BIPOC women to be 

tenured academics (Rollock, 2019). This has only become more clear through the 

COVID-19 pandemic and the Black Lives Matter movements. Ahmed (2017) quotes 

Flavia Dzodan, “my feminism will be intersectional or it will be bullshit” (p. 6) and this 

can be extended to the open movement by saying, my open practice will be inclusive or it 

will be bullshit. 

Conclusion 

The major themes of the #FemEdTeh open scholarly community are drawn onto 

the #FemEdTech cartography. Any activist movement requires the consensus of 

principles and values. The movement of the #FemEdTech scholarly community is 

represented by the river as part of a governance process. This metaphor represents the 

real activity of mapping values of access, expression, economy, and embodiment as part 
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of the cycle of policy creation. The Feminist Principles of the Internet can also be 

considered core principles for policy development. When policy development is rooted in 

ongoing and continuous values activities, then policy implementation aligns with policy 

intentions. Instead of framing design as upstream and implementation as downstream, 

policies should be considered fluid, ongoing, and cyclical. 

For academic policies to create more socially just practices, there needs to be an 

ongoing commitment to enacting the values of the organization. Since many academic 

activities now happen through online networked connections, there must be a clear 

acknowledgment of the challenges and dangers of working on the Internet. Specifically, 

the Feminist Principles of the Internet—movements, access, expression, economy, and 

embodiment—are core to building a more socially just world.  

In an academic context, this means that scholars need to ensure access spans 

beyond distribution of materials to ensure inclusion of content about diverse subjects 

written by authors who have close proximity to these subjects. Access must be 

redistributive, recognitive, and representational forms of social justice in order to address 

the principle of expression. Reframing dominant narratives to include the stories that 

have been neglected, erased, and omitted is essential. This work needs to be recognized 

through the economy via material and symbolic capital to ensure ongoing access and 

expression. This process is not without peril and as such, attention and care must be given 

to issues of embodiment: data, privacy, and consent. One major way to ensure this is 

through the use of open source tools. These principles contribute to the ongoing co-

construction of values. The fluid cycle continues and reinforces the movement to ensure 

ongoing alignment between policy creation and implementation. For policy to shift 
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academic culture towards more socially just practices, acknowledgement of these 

principles and ongoing evaluation of values is required. 
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Appendix A 

Table Headers 

Table 1 

Relevant Data Source Headers Collected by TAGSExplorer  

Header Detail  Example 

id_str unique numeric identifier 1124246428623233025 

from_user username francesbell 

text Text of the tweet 

Imagine a Feminist Internet https://t.co/ItAXrBLjY5 with thanks to 
@jatenas @CarlaBonina @ivonnelujano @Bali_Maha and all in 
https://t.co/mfGY3JJ7aI #femedtech #femedtechvalues 
#Imagineafeministinternet 

created_at Date stamp Fri May 03 09:36:50 +0000 2019 

status_url Link to tweet in Twitter http://twitter.com/francesbell/statuses/1124246428623233025  

Note. Data source available online as FemEdTech v6.19 Google spreadsheet 

 

  

https://t.co/ItAXrBLjY5
https://t.co/mfGY3JJ7aI
http://twitter.com/francesbell/statuses/1124246428623233025
https://docs.google.com/spreadsheets/d/1LKgdDUb7OT_TLCTT1OTGoCfKTroYVyUfi27SXWu7oSs/edit?usp=sharing
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Appendix B 

List of Definitions, Terms, and Acronyms 

academic twitter Loosely formed online community on 

Twitter generally concerned with issues 

related to higher education (Stewart, 2016) 

blog Abbreviated from web log; a website 

collection of writings categorized by date 

and/or topic 

CIHR Canadian Institute for Health Research 

code of conduct Expected norms of behaviour created for a 

community 

hashtag Denoted by the pound character # can be 

used as a categorization system on social 

media, most prevalent on Twitter and 

Instagram 

FemEdTech Portmanteau of the words feminism, 

education, and technology  

network participatory scholarship (NPS) public engagement and collaboration 

through networked practices (Veletsianos & 

Kimmons, 2012b) 

OECD Organisation for Economic Co-operation 

and Development 

open access (OA) online availability of scholarly information 

free of most licensing and copyright 

barriers (UNESCO, 2012) 

open educational resources (OER) “learning, teaching and research materials 

in any format and medium that reside in the 

public domain or are under copyright that 

have been released under an open license 

which permit no cost-access, re-use, re-

purpose, adaptation and re-distribution by 

others” (UNESCO, 2019) 

open collaborative web space A blog with multiple authors 

open scholarship Broad category of open practices that 

include the use of open educational 

resources, open pedagogy, and publishing 

in open access. 

Tri-Council Collection of Canadian research funding 

bodies consisting of SSHRC, CIHR, and 

NSERC 

tweet A post on Twitter, less than 280 characters. 

May contain text, video, audio, or images. 

UN United Nations 

UNESCO United Nations Educational, Scientific and 

Cultural Organization 
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UNSDG United Nations Sustainable Development 

Goals 

SSHRC Social Sciences and Humanities Research 

Council 

NSERC Natural Sciences and Engineering Research 

Council  

 


