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Abstract 

This study contributes to literature and practical approaches to examining local 

organizations involved in environmental sustainability education, and the utilization of 

the cultural historical activity theory. Using a case study research design, the study 

examined a local organization located in Peterborough Ontario, called Transition Town 

Peterborough, to understand how environmental sustainability education, as well as 

informal learning addressed the organization’s goals. Transition Town is a non-

governmental organization, with a focus on acting locally around climate change, peak 

oil, and localization. This report examined different materials available (website, 

community magazine, social media). Semi-structured interviews were conducted with 

participants from the organization to explore individual perspectives on the organization 

and how learning is implicitly or explicitly incorporated in the organization. The study 

concludes with a recommendation around learning and environmental sustainability 

education in the organization to target issues that they are facing, and the tensions 

between the themes of the CHAT framework.  

Keywords: learning, non-governmental, local, environmental sustainability, education 
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Chapter 1: Introduction 

When confronting climate change there are different actors that can contribute to 

creating change and moving towards sustainability. Local organizations, like non-

governmental organizations (NGOs), have the potential to create more sustainable 

communities through their actions and initiatives. Organizations with an emphasis on 

sustainable practices, and methods of combatting climate change, are of interest due to 

the current climate crisis the world is facing. As these organizations engage with their 

local community there is an opportunity to motivate community members to make 

changes in their lives, as well as influence changes in the broader community. By 

focusing on influencing communities through learning and education there is the potential 

to create more dynamic impacts at the local level (Bradbury & Middlemiss, 2013).  

Local organizations exist within civil society and are contributing to sustainability 

from a bottom-up approach (Hopkins, 2008; Seyfrang & Smith, 2007). Involvement in 

local organizations which advocate for sustainability can provide opportunities for 

learning and education around environmental subject matter; this strengthens the 

influence the organization may have in their community, as well as the overall 

engagement of the community members around sustainability and their initiatives 

(Bradbury & Middlemiss, 2015). This paper examined how engaging with the 

community with a focus on environmental sustainability education (ESE) can strengthen 

local organizations initiatives and goals in their community. This study used a case study 

research design and examined a local organization working towards sustainability, 

climate change adaptation, localization, and deducing dependence on oil.  

As climate change adaptation, mitigation, and community engagement continue to 

grow in their importance, examining how local communities and NGOs contribute to the 

shift towards sustainability is imperative (IPCC, 2016; Seyfrang & Smith, 2007). In 

Canada there are many NGO’s contributing to sustainability in their communities; 

through being motivated by their own guiding principles they can make a small impact in 

the shift towards more sustainable communities, development, and mindsets. An 

organization which is making impacts in communities in Canada, as well as 

internationally, is the Transition Town Network (TTN) (Hopkins, 2008; Poland et al., 
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2019). The organization is based around an implicit approach to the principles of 

permaculture created by David Holmgren, one of the founders of the permaculture 

ideology (Hopkins, 2008; Mackenzie & Lewis-Hunstiger, 2017). Those principles are: 

observe and interact, catch and store energy, obtain a yield, apply self-regulation and 

accept feedback, use and value renewable resources and services, produce no waste, 

design from patterns to details, integrate rather than segregate, use small and slow 

solutions, use and value diversity, use edges and value the marginal, and creatively use 

and respond to change (Hopkins, 2008).  

These principles assist in creating context-specific solutions for communities to 

approach important issues around the environment and sustainability; the international 

network also bases its motivations in general ‘transition’ principles, which are considered 

another major underpinning of the organization on a local and international scale (Poland 

et al., 2019). The six principles are as follows: visioning, inclusion, awareness-raising, 

resilience, psychological insights, and credible appropriate solutions (Hopkins, 2008).  

The TTN is an attractive network due to the interconnection and the wide range of 

sustainability issues it targets in its overarching themes and principles. In Canada 

Transition Towns (TT) have been growing since their inception in 2007 (Feola & Nunes, 

2014). Taking this into account, this study examined a local TT located in Peterborough 

Ontario, called Transition Town Peterborough (TTP), as an exploration of the 

organization generally and how learning and education have been incorporated into the 

objectives, principles, as well as permaculture.  

Through the TTN local TT’s pursue different initiatives based on their context-

specific needs as well as the advocacy focuses of the volunteers involved (Hopkins, 

2008). For sustainability it is important to engage with community members and increase 

awareness, as highlighted in the principles of permaculture. Getting the community 

engaged in organizations like TTP, is significant to the success of the projects being 

pursued. Learning and education strengthen those opportunities for involvement in local 

organizations, as well as create stronger community engagement opportunities (Bradbury 

& Middlemiss, 2015; Santiago, Cunha, & Cartea, 2017).  
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The TTN and TTP both discuss the importance of learning and creating awareness 

in achieving a successful TT. The importance of learning, teaching, and education are 

emphasised as an important factor in the TTN (Transition…, 2020). This is done through 

providing materials and encouraging learning and awareness building in the key 

principles of a TT. Each TT is different in their motivations, and build their goals and 

objectives based on their independent community needs, therefore the learning aspect in 

TTN has been motivated by an implicit approach (Hopkins, 2008; Santiago et al., 2017). 

This study provided an opportunity to gain insight into the role of learning and ESE in 

creating successful outcomes in TTP. This study was a single case study of the TTP and 

the way that ESE and learning influenced their initiatives and their results. As learning is 

part of the global Sustainable Development Goals (United Nations, 2015), it is important 

to acknowledge learning in creating transformative communities; with the significance of 

the SDG’s this study is relevant for examining how different actors, like NGO’s, make a 

contribution in meeting the 2030 goals for sustainability.  

Context 

The context for this research is TTP, located in Peterborough, in the Kawartha 

Region of Southern Ontario.  There is a growing interest in how these community 

organizations are changing their communities (Poland et al., 2019). The organization was 

chosen because of their focus on sustainability, climate change, and local economy. 

Examining TTP offered an opportunity to gain an in-depth understanding of the role local 

organizations have in creating sustainable communities for the future. 

The primary reason ESE and learning was studied through this lens, is the global 

issue of climate change. Climate change is a growing concern around the world, and it is 

becoming increasingly important to create innovative, future oriented, context specific 

decisions that contribute to sustainable and resilient futures (Hopkins, 2008; IPCC, 2018). 

It is becoming important for our communities, globally and locally, to be thinking about 

how our choices and actions influence the natural environment. As TTN uses language 

such as adaptation, mitigation, and sustainability, the organization is heavily based on 

the idea of positive change for the future (Feola & Nunes, 2014). TTN focuses on 

combating peak oil, climate change, and economic instability (Hopkins, 2008); with the 
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different elements of TTN, climate change is the primary motivation of this study, as it is 

an important factor to consider when making sustainable efforts at the community level.  

Learning, TTN, and its influence in sustainability, falls into the Sustainable 

Development Goals (SDGs), which were introduced in 2015 by the United Nations, as a 

global guiding vision for the future (United Nations, 2015). As the SDGs are influencing 

change around the world, they also have an influence in local communities working 

towards these goals. TTN’s vision touches on various SDGs, as they are based in the idea 

of addressing the needs of their context. Some examples would be: zero hunger (2), good 

health and well-being (3), sustainable cities and communities (11), responsible 

consumption and production (12), and climate action (13) (United Nations, 2015). The 

focus of this research approach is SDG (4), quality education. However, education can be 

seen throughout the SDGs, as education and learning are an important part of 

sustainability (Sterling, 2016). As the transition movement is underpinned by a large 

range of guiding principles, they have the potential to be influential in the realm of the 

SDG’s. With the focus of TTP, specifically, being on the five life essentials (food, water, 

health, culture, energy), there are similarities between these essentials and the SDG’s.  

 With the wide range of principles and possibilities for the Transition Movement, 

the SDG’s are an important aspect to consider when examining how to create impactful 

and innovative change from the bottom-up. Through examining learning and ESE, this 

study can offer a different approach to TT’s and local organizations and help improve the 

influence of local and grassroots organizations in communities. By placing ESE and 

learning, generally, as the focus, it provides an important lens for examining how the 

organization influences the community, and those involved in the organization. Using the 

cultural historical activity theory (CHAT) this study examined the initiatives being 

pursued by TTP and ultimately how learning influenced the outcomes, as well as how the 

different elements of the organization are working together to create change.  

Cultural Historical Activity Theory  

Cultural historical activity theory (CHAT), sometimes referred to as activity 

theory, is a framework that is used to analyze goal-oriented actions, and the way the 

different elements interact and influence the desired outcomes within a system 
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(Engeström, 2000; Engeström, Miettinen, & Punamäki-Gitai, 1999). The theory has its 

origins in social psychology, but it was created with the intention of being broadly 

applicable for all social science research (Engeström et al., 1999). CHAT is commonly 

used in education and learning to understand the relationship between the activity (e.g. 

teaching) and the outcomes (e.g. student learning) (Engeström et al., 1999). When 

studying communities, for instance, it becomes necessary to understand how those 

communities come together, with all the various facets, in order to create the desired 

outcome, vision, or goal (Engeström, 2000).  

Through examining each point of intersection in the triangle representation 

framework (see Figure 1), there is the possibility to understand where there is potential 

for change, to create more effective results in the long-term. Not all points of intersection 

are required to be met, but how different points interact while working towards the 

outcome is an important aspect of CHAT (Engeström et al., 1999). For this study the 

overarching outcome that was examined was the general goals of TTP and if they are 

being met effectively. In addition, learning and ESE were examined using the triangle to 

understand how they are present in the organization, and where they may fall within the 

system. As the framework is used to examine a system or activity, for this study TTP, the 

organization, the volunteers, and the different materials they may use were examined. It 

is through this focus on the theme of CHAT (subject, tools, community, division of 

labour, norms, object) that this study was guided.  
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Figure 1: Cultural Historical Activity Theory Framework Adapted from “Studies of 

expansive learning: Foundations, findings and future challenges”, by Engeström & 

Sannino, 2010, Educational Research Review, p. 6. 

 

In order to understand how the framework was used, it is important to understand 

the intersecting themes and what they may encapsulate, which is displayed in Figure 1. 

‘Tools’ are used to reach the outcome, which are traditionally referred to as instruments 

(Engeström, 2000; Engeström et al., 1999). The tools can be seen in a variety of ways, 

“both material tools (e.g. technology, books) and psychological tools (e.g. language, 

teaching strategies)” (Goodnough, 2018, p.4). The ‘subject’, for this study, would be 

Transition Town Peterborough, as it is the focus subject that brings the materials together, 

as well as those who are participating in the group. ‘Norms’ draws attention to the vision 

or motivation of the organization, including traditions that the organization may 

participate in. ‘Community’ is the environment or location where something may occur 

(e.g. county, Province, town, etc.). ‘Division of labour’ can be identified as the way tasks 

are divided among members of a group, and the potential power relationships that may 

exist. Finally, “the object is the problem space at which the activity is directed, 

motivating actions of the subject” (Goodnough, 2018, p. 4). In this study the object was 

the motivation of the organization, combating climate change, creating resilient local 

economies, peak oil, environmental values, or sustainability. One example of how the 
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framework can be used is through the example of TTP’s Greenzine, a community 

magazine with a focus on issues related to sustainability and influenced by the guiding 

principles of permaculture and the transition movement. This magazine could be 

interpreted as a tool for creating the desired outcome of a more sustainable community. 

When learning was examined in the context of a CHAT framework, we saw that 

there is not one solution to creating sustainable behaviours and actions in a community 

(Meyers, 2007). It is through CHAT that we were able to understand the different aspects 

of a learning environment, outside of the formal learning structures of a school (Roth, 

2017). The outcomes are predicated on how you approach the framework (Meyers, 2007). 

This theoretical framework was used to categorize, analyze, and examine the different 

elements of TTP via the qualitative data collected during this study. With the different 

elements being examined, CHAT was used in guiding data collection and analysis. With 

consideration of the different elements in the framework the semi-structured interviews 

were created with the idea of understanding what is involved in reaching the objective 

being proposed by TTP, to adapt to the affects of climate change in their community (see 

Appendix A). In the analysis of the data CHAT was used in a similar way, in order to 

understand how different elements of TTP interact and influence one another. 

An important aspect of the framework is the identification of contradictions 

within the system being examined (Engeström, 2000; Goodnough, 2018). Through 

identifying contradictions in the system, there is an opportunity to address where there 

are tensions, and where changes can be made to improve (Engeström, 2000). The use of 

contradictions in this study signifies where there are tensions in the organizations 

structure, and where there can be improvements made to strengthen the outcomes 

(Engeström, 2000). As each theme is important in the creation of an effective system, 

each theme was examined in relation to the general outcomes of the organization. The 

CHAT framework was used throughout the study to address the research objectives, and 

identify contradictions in the results, which will be discussed in chapter 6. 

Research Goals and Objectives  

The study examined TTP using the CHAT framework, in order to better 

understand the organization and the potential for learning in the organization. For this 
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study there was a single overarching research objective and two research questions. The 

research was approached in this way to remain within scope and within the designated 

timeline of the study. The objective and the research questions are as follows: 

Objective:  

Evaluate the presence of ESE and learning in TTP by using CHAT framework in 

order to understand how they contribute to creating sustainable communities at 

the local level.  

Research Questions: 

1. How are the digital and print artefacts of TTP used in the organization, and 

utilized for ESE learning and educational outcomes? (Website, Greenzine, 

Facebook) 

2. How do the Board of Directors and members of TTP view learning and 

education, and how is that contributing to the organization? 

Through this focus the study will provide recommendations for the organization based on 

the results from the data collection and analysis.   
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Chapter 2: Literature Review 

The following chapter is comprised of literature which aided in informing the 

study and guided the research methodology, questions, and objectives. The literature 

review begins by examining the scholarly literature on ESE, and its subsequent 

terminology, which will be briefly examined in order to understand the various 

definitions and approaches in using learning as a tool for environmental engagement. For 

the purposes of this study, the literature reviewed will discuss the terminology around 

environmental and sustainability education, as well as defining and examining learning 

and how it can occur informally. This is fundamental in understanding the motivations to 

study ESE and learning in the local context.  

The second section focuses on literature around the TTN. As TTN is expanding in 

Canada, and internationally, the literature reviewed will be generally about TTN’s as well 

as TTN’s in the Canadian context (Poland et al., 2019). This aspect of the literature 

review will examine Transition Towns generally to understand the organizations origins 

and motivations. Permaculture will the be examined in order to understand one of the key 

underpinnings of the network, and why it is significant. Finally, the importance of 

volunteers in a local organization will be explored broadly. As TTP is a volunteer run 

organization it is important to understand how it operates in the community and some of 

the potential challenges the literature presents from this method of civil society services. 

Overall, the literature review will provide a general introduction and understanding of 

ESE, TTN’s, permaculture, and volunteering in local organizations.  

Environmental Education  

Environmental Education is a form of learning which can be used to teach about 

the environment and emphasizes the importance of the environment (Ontario Ministry of 

Education, 2009). It “seeks to promote an appreciation and understanding of, and concern 

for, the environment, and to foster informed, engaged, and responsible environmental 

citizenship” (Ontario Ministry of Education, 2007, p. 6). Through this form of education 

students can learn about the environment and become more engaged citizens (Boyes & 

Stanisstreet, 2012; Ontario Ministry of Education, 2009). It has been argued that this 

form of learning is an essential aspect in creating more sustainable communities (Wals, 

2012).  
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Education for Sustainable Development 

Education for Sustainable Development is another approach to education 

concerning the environment, with an emphasis on sustainable development. This form of 

environmental education was “the main outcome of the 1992 United Nations Conference 

on Environment and Development, [in an] effort to promote sustainable development 

through education” (Agbedahin, 2019, p.670). Development traditionally focuses on 

economic, political, and social issues, which can become problematic when discussing 

environmental education. As development literature and discourse is often approaching 

sustainability within the frame of those three themes, sustainability could move away 

from the important element of the environment (Kopnina, 2012). With the introduction of 

the Sustainable Development Goals in 2015, there has been an increased emphasis on the 

importance of development when envisioning the future (United Nations, 2015). Moving 

from the definition of environmental education, education for sustainable development 

has been recently been defined as nurturing learning which provides people and countries 

the tools to move towards more sustainable development (United Nations, 2015). While 

fostering the ideas of environmental protection, there is a focus on lifelong learning and 

creating sustainable societies. 

Environmental Sustainability Education  

Environmental Sustainability Education (ESE) has been viewed as a form of 

learning, stemming from environmental education, however it is focused on the concept 

of sustainability. With its emphasis on sustainability, it provides a different perspective 

than environmental education and education for sustainable development. In ESE the 

relationship individuals have with the environment is an important aspect in learning for 

sustainability (Sund & Lysgaard, 2013). However, this does not mean that the social, 

economic, and political are forgotten (Sund & Lysgaard, 2013). As the natural 

environment is an important element in sustainability, it is important to have this focus in 

education and learning.  

Environmental sustainability education, with its emphasis on the nature and 

sustainability, allows for education about the environment which is context-specific, and 

nature focused. This form of education promotes learning that allows for learners to take 
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what they learn and apply it to their lives and their communities (Sund & Lysgaard, 

2013).  

This study does not assume that ESE will lead to action around environmental 

issues, it is questioning whether ESE has a role in creating changes at the local level 

through local organizations (Van Poeck, 2019), and is reflected in TTP. As ESE is a 

growing field of study, as well as its focus on applicable knowledge, it will be the 

primary environmental education approach taken in this study (Sund & Lysgaard, 2013; 

Van Poeck & Lysgaard, 2016).  

Learning  

When examining the various terminology used in discussing environmental 

education, it is important to examine the role of learning. Learning can be defined as a 

“process through which experience causes […]change in knowledge or behaviour” 

(Woolfolk et al., 2006, p. 539).When examining the literature around learning it is 

evident that it is highly examined when looking at psychology and the process of 

retaining information, or creating a behaviour (Engeström et al., 1999; De Houwer, 

Barnes-Holmes, & Moors, 2013). However, learning can be examined by looking at the 

dialectical influence of the environment and the interactions between different people 

(Lachman, 1997). Different contexts can create different outcomes, and learning can take 

place in a variety of situations. For example, learning can take place over a duration of 

attending formal learning workshops or classes (Eraut, 2004), but it can also occur in a 

single learning event, or outside of the classroom or institutional setting (Eraut, 2004; 

Lachman, 1997).  

This leads into understanding the role in which informal learning can play in 

education. Informal learning “recognizes the social significance of learning from other 

people” (Eraut, 2004, p. 248). Learning from other people offers a different perspective 

on how education is done, and how individuals learn. Social interactions, and the absence 

of a formal teacher are defining features of an informal learning environment (Eraut, 

2004; Wals 2012).  
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Transition Town Network 

Transition Towns have been growing since their inception in the early 2000s. 

With the first one being in Totnes, United Kingdom in 2005, created by the founder of 

the movement, Rob Hopkins (Silva & Stocker, 2018). With climate change becoming a 

growing concern at the community level, the TTN has grown into an international 

network of Transition Towns. Years after the creation of Transition Town Totnes, 

Hopkins (2008) created The Transition Handbook as the guiding agenda, or vision, for all 

Transition Town initiatives. The handbook provides a basis for all organizations, and 

communities can tailor their own vision based on their context, and the recommendations 

made (Feola & Nunes, 2014; Hopkins, 2008).  

Transition Town was originally used as a term explaining how communities 

would approach sustainability. However, the movement has grown to a global scale, and 

it is no longer limited to just towns (Hopkins, 2008). Through this growth in the 

organization, transition towns are frequently referred to as a transition initiative (Aiken, 

2017; Hopkins, 2008; Poland et al., 2019). Transition Initiatives are based on the 

principles of adaptation, resilience, and peak oil. These themes are the pillars of transition 

initiatives and are motivating the primary changes being made in these communities 

(Feola, & Nunes, 2014; Hopkins, 2008). As a society there is a heavy reliance on oil, as 

Hopkins (2008) argues that there is a need for change, at every level (Bottom-up and 

Top-down), in order to create change in society. Overall, the transition initiatives are 

grounded in the idea that change is needed, and we need to remain ambitious in creating 

solutions for sustainability.  

Permaculture  

Permaculture is a way of thinking which is deeply integrated in TTP and TTN. 

The idea behind permaculture is the interconnection of life and creating a sustainable 

balance between life and nature. Permaculture is based on the “care of the earth, care of 

people, and dispersal of surplus time, money, and materials” (Mollison & Slay, 1999, p. 

3). Within the Transition Handbook, Rob Hopkins (2008) credits permaculture as a 

primary inspiration for the Transition Movement. The key tenants of permaculture are 

grounded in a systems design, and the relationship between people and nature. Through 
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permaculture there is a hope that communities can become more resilient, by being able 

to provide for community needs at the local level. Permaculture practices often are based 

around agricultural practices, and how social systems can work with nature to create 

more balanced outcomes (Aiken, “Permaculture”, 2017). Through the interconnection of 

subjects, as is seen in the transition town principles mentioned in chapter 1, permaculture 

looks to create solutions with cooperation at the centre (Mollision & Slay, 1999).  

Permaculture, as noted by its founder Bill Mollison, “pervades all aspects of 

environmental, community, economic and social systems” (Mollison &Slay, 1999, p.3). 

within the system of permaculture, there are opportunities to create interconnected 

communities of practice. However, there are critics within the literature that question 

permacultures effectiveness in creating innovative change (Santiago et al., 2017). Due to 

the implicit nature of permaculture in Transition Towns, as well as the implicit nature of 

the tenants of permaculture within its own system, scholars question its effectiveness in 

creating the desired outcomes in communities. The balance of nature and social structures 

is a key aspect of permaculture, which can be interconnected with learning opportunities.  

Volunteering  

When examining non-governmental organizations (NGO) volunteers make up a 

large percentage of the ‘workforce’. Organizations can have paid staff, but many are 

considered volunteer-run, meaning that they are not paid for their labour and 

contributions to the organization and its initiatives. Though there is a large variety in the 

age-groups that are engaging in volunteer activities, due to the context-specific nature of 

volunteering, it can change case-by-case (Principi, Lindley, Perek‐Bialas, & Turek, 

2012). Seniors have been presented as a large source of volunteer labour, considering the 

age of retirement in Canada is generally around 65 years old, there are more opportunities 

for individuals to engage in volunteer activities during their spare time.  

In a study completed in Australia, they explored the organization Meals on 

Wheels and an important aspect of their study was how an aging cohort of volunteers was 

impacting the outcomes of the organization (Merrilees, Miller, & Yakimova, 2020). 

Some of the challenges that come with an aging volunteer base, is the decline in 

volunteers and an unwillingness to change at the managerial level, which can be due to 
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their longevity of involvement in the organization and their overall need for new 

innovated perspectives (Merrillees et al., 2020). When organizations have a large 

percentage of senior volunteers there are other struggles associated with getting youth, or 

adults involved in the organization at the same capacity and vigor (Merrillees et al., 

2020). In a study done through the government of Canada, it was noted that youth were 

more likely to volunteer their time, but “seniors aged 65+ gave more hours on average 

than any other age cohort” (Government of Canada, 2010, par 2).  

The literature around senior volunteerism is not robust, but through examining 

government statistics and studies around volunteering in Canada, as well as the benefits 

of volunteering for seniors, it is apparent that it is an important aspect worth examining 

when looking at a local volunteer led organization (Merrillees et al., 2020; Principi et al., 

2012).  Overall, volunteer engagement and involvement depend on the motivations of the 

cohorts in their context (Principi et al., 2012).  There are communities which may have 

more younger volunteers versus seniors, though it varies based on the population 

demographics and the interest from potential volunteers. 
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Chapter 3: Research Design and Data Collection 

This chapter outlines the research design used for this study, as well as 

justifications that were made during data collection. Through the case study design, the 

materials (website, Greenzine, semi-structured interviews, social media) were examined 

and analyzed to address the objective of the study. The first section outlines the research 

design, as well as the justifications for that approach. The second section will introduce 

the different materials that were collected and examined during the study, and the 

justifications. The third and fourth section will conclude the chapter by outlining the 

semi-structured interviews, and the justifications that were made; additionally, it will 

outline how participants were chosen, and outline the method of snowball sampling and 

purposeful sampling, which was used to select participants for the semi-structured 

interviews.  

Research Design 

This study used a case study research design to address the research objective and 

research questions (Creswell & Creswell, 2018; Yin, 2012). This study focused on a 

single case of Peterborough, Ontario’s TTP, a local volunteer-based organization. The 

study utilized different materials available through the organization, as well as semi-

structured interviews with those who are involved with the organization and its efforts in 

the community. The materials allowed for an in-depth examination from different 

approaches, to explore how learning and ESE are part of TTP, or the potential the 

organization has for learning. The case study design will contribute to the relevant and 

new research around transition initiatives, and how they are contributing to the TTN 

movement towards more sustainable communities (Poland et al., 2019). This study, using 

the case study design, provides a general approach to one example of an environmental 

sustainability- oriented local organization. The organization was chosen due to the 

researcher’s familiarity with the Peterborough community and the various initiatives the 

organization has pursued in the community. Additionally, TTP was chosen based on 

geographical location and accessibility of participants. Using a case study research design 

allowed for an exploratory approach to examining TTP (Creswell & Creswell, 2018). 

This method allowed for the research project to operate within scope and the timeline. 
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This study provided an opportunity to investigate the organization more in-depth, 

as an example of a local organization working towards a more sustainable community in 

the face of climate change. Additionally, by examining TTP, it provided the opportunity 

to examine how a local organization engages with the themes of sustainability, 

adaptation, and climate change, in order to provide a platform for future research to be 

examined in a similar lens.  

Materials  

In this section the materials that will be reviewed are TTP’s website, the quarterly 

community Greenzine, and their private Facebook group. The materials found on the 

website were placed into a word document then divided into smaller sections, pages, in 

order to section off the information in a manageable way. From there the pages were 

hand coded in order to get an understanding of the organization through this material. The 

tallies of the codes were kept in an excel spreadsheet, totalled, and a percentage was 

determined to gain an understanding of how the codes were appearing in the material. 

The Greenzine is a quarterly magazine that the organization creates and 

distributes in the community. Appendix B provides an example of a Greenzine article, 

which will be discussed further in chapters 5 and 6. that assists the organization in 

sharing ideas and information about their events and their general purpose. The magazine 

has been active in the community for eleven years, and has been available online (The 

Community Greenzine, n.d), as well as at local businesses throughout the Peterborough 

area. During the coding process, as it will be discussed in chapter 4, five Greenzine’s 

were read in order to gain an understanding of the organization and the patterns that were 

apparent in the Greenzine. After examining the Greenzine’s in a trial analysis, it was 

decided that the study would focus on one Greenzine, Winter 2019 (W19), for the study. 

This was decided due to the similarities between the more recent (2018-2020) 

Greenzine’s and the time constraints of the study.  

When approaching the social media presence of TTP, the organization has two 

Facebook pages for the organization; one is a public page, which provides general 

information to those interested in the organization and its different projects (Transition…, 

“Home”, n.d.); the private group is based around sharing ideas, projects, and information 
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throughout those who have been part of the organization in the past, and are actively 

involved presently, it requires an invitation to be able to create posts in the group and to 

engage in the discussions (Transition…,“Discussion”, n.d.). Each provided a different 

view into the organization. In the public page, at a glance, it is focused heavily on the 

organization’s events and the different promotional materials that are available. 

For the purposes of this study it was determined that examining the group which 

requires invitation would be more beneficial, due to the level of activity on the group by 

its members. The Facebook group has over 900 members. This page is utilized for 

sharing information, skills, videos, community events, and other helpful materials for 

those who are involved in the transition movement. For this study the year 2019 was 

chosen to be examined. Through Facebook there is a “search” tool available on Facebook 

groups and pages, where you can select the year you would like to see, as well as provide 

a word search. Using this tool, the keywords that were chosen deductively were placed in 

the “search” tool within the parameter of posts made in 2019. The keyword list was 

created based on the responses from the participants in the semi-structured interviews, as 

well as through the examination of the other materials.   

Semi-Structured interviews  

The methodology for the semi-structured interviews involved two approaches. 

Initially, the Board of Directors of TTP (up to five participants) were projected to be 

interviewed. As we were informed that the Board of Directors had five members, this 

number was chosen as the maximum range for the group of participants. Participants 

were identified through a purposive sampling approach, as individuals were interviewed 

based on their status and involvement in TTP (Creswell & Creswell, 2018). Using 

snowball sampling method, additional community members involved in TTP were 

identified and interviewed (Lewis-Beck, Bryman, & Futing Liao, 2004). Through this 

sampling method up to ten participants were projected to be chosen through the 

assistance of the Secretary of the Board of Directors (Creswell & Creswell, 2018; Lewis-

Beck et al., 2004). The number of participants was chosen for the project to remain a 

manageable size, as well as be able to gather enough data on the organization. The 

number of participants offered an opportunity for a diversity of participants, depending 
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on how the study unfolded during data collection, the number of participants could have 

changed in order to reach saturation in the data (Baker & Edwards, 2017). As the 

responses became repetitive, and offered similar insights into the organization, nine 

participants allowed for a diverse saturation of the data.  

Both sets of qualitative semi-structured interviews allowed for an exploration of 

TTP, in order to address the research objectives (Creswell & Creswell, 2018; Yin, 2012).  

Calls (either videoconference or audio) were completed through Skype™, or over the 

phone. The audio from the interviews was digitally recorded and transcribed to ensure 

that responses were documented correctly (Creswell & Creswell, 2018). Keeping with 

proper social distancing because of COVID-19, there was no in-person communication 

with the participants, and all communication was through email, telephone, or Skype™. 

A member check was completed by participants once the interviews were transcribed; 

this process allowed for accuracy in the reporting. The data was stored on a private laptop 

drive and secured with a password.  

For data collection, the approach was flexible and focused, as it is a single case 

study, the research tools can be flexible when interviewing the respondents (Yin, 2012). 

The semi-structured interviews followed open-ended questions (see Appendix A), based 

around the objectives of the project (Creswell & Creswell, 2018). The questions started 

with general questions about the participants involvement with the organization, and 

general demographic inquiries to gain an understanding of those who were involved in 

TTP, The second set of questions were targeting the objectives of the study, beginning 

with general questions, then going into specifics based on the participants responses.  

Participants 

Using the method of snowball sampling, participants were contacted and selected 

for individual semi-structured interviews (Lewis-Beck et al., 2004). Those who were 

interviewed were provided a letter of invitation, as well as a letter of information through 

a TTP representative from the Board of Directors. Through that initial invitation 

participants were instructed to contact the researcher directly to express interest in 

participation and go through a formal process of gaining consent. Initially, over 16 

individuals were sent the request to be involved in the study then were instructed to 
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contact the researcher to confirm their interest formally. This was done to insure 

confidentiality throughout the selection of participants.  

Prior to conducting the interviews trial interviews were done to ensure that the 

questions, and the guide were understandable to the participants. As the interviews with 

participants commenced, they became shorter in length, mainly due to the repetition in 

the replies, from there the participants were limited to 9 based on the replies and 

information which was provided. This allowed for data saturation to be reached (Baker & 

Edwards, 2017). Interviews ranged from 13 minutes to 45 minutes in length, which 

showed the diversity in the replies and varying responses from the participants.  

As a result of the interview process, three Board of Directors members were 

interviewed, and six community members (“transitioners”). Initially, it was intended to 

interview more Board of Directors members, but it was revealed through the interviews 

that the Board of Directors, along with TTP, was experiencing shifts in roles due to 

COVID-19 and other circumstances. Due to the quality of responses and the insight they 

provided into the organization, interviewing nine participants was justified, as it provided 

a good representation of the organization and those who are involved in it.  

The interviews were scheduled over a two-week period (June 2020), where the 

researcher provided a flexible schedule for the participants to provide availability. Each 

participant was contacted by the researcher and from there the interview commenced 

once the letter of consent was reviewed to ensure full understanding.  

To ensure the confidentiality of the participants in the coding process and in the 

transcription of their interviews, they were named P1 through to P9. Each participants 

interview was coded in sections based on the number of questions that were asked. Each 

participant was asked similar questions, but there was variance due to the nature of semi-

structured interviews. Questions will be referenced as Q1-Q13 (see Appendix A) when 

referencing direct quotations, as those were the different sections that were created. Each 

participant was asked variants of the questions, so Q1-Q13 is based on the questions that 

they were asked, and not necessarily the order of the original guide. This allowed for 

efficiency in finding the information quickly if necessary, for reference, as well as 

examining which question it was answering specifically.  
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Participants each brought their own diverse perspectives to the data collection, 

allowing for semi-structured interviews to take different forms based on how the 

conversation progressed from start to finish. The organizational roles, educational 

backgrounds, and opinions of the participants were examined to ensure that there was a 

basic understanding of the perspective the participant was approaching the questions 

being proposed. For example, those who are members of the Board of Directors, or have 

been members, would have a different outlook than those who were occasional volunteers 

in TTP.  
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Chapter 4: Data Analysis 

This chapter will review the coding methods that were used in the data collection 

and analysis. The chapter will outline the use of inductive and deductive coding and 

concluding with the code guidebook that was used during the coding process.  

Coding  

For the purposes of this study inductive and deductive coding were employed for 

data analysis (Creswell & Creswell, 2018). Each of the materials examined were divided 

based on the data source (Greenzine, interviews, social media). This allowed for the 

materials to be read, coded, and re-read in order to ensure accuracy in the reporting. 

Taking into account the focus of this study, categories were created and examined before 

and during data collection (Creswell & Creswell, 2018). Deductive coding followed a 

pre-determined set of codes (see Appendix C) based on the CHAT framework and the 

theme of learning and sustainability (DeCuir-Gunby, Marshall, & Mcculloch, 2011). 

Using these codes, the materials were first analyzed, looking for the different texts and 

how the data may be categorized into clusters of codes or themes.  

An inductive perspective was applied to the materials to improve the code 

guidebook for the purposes of this study. This was done by choosing a material, from the 

organization to code, and through applying the pre-determined deductive codes from 

Appendix C.  Through this process inductive codes were added or removed from the code 

guidebook as needed for each material. Codes such as “action” “climate change” 

“sustainability” were initially being used to code certain aspects of the materials being 

presented by the organization. They were removed due to the volume that the codes were 

appearing, they ended up deviating the project from the original research design and 

research questions.  

The final guidebook (see Table 1) was created based on the objectives of the 

study and the CHAT framework. The codes (community, subject, tools, norms, object, 

division of labour) were based on the CHAT triangle framework, and the final code 

(learning and education) was based on the objectives of the study 
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Table 1 

Coding Categories and Definitions 

Note. The code # was used during the data analysis process. 

The data was analyzed using these codes to categorize and organize the 

information that was being presented and shared with transitioners and the wider 

community. With a focus of learning and education in this study, the theme was created 

in order to examine the presence of learning outside of the other six CHAT themes. 

During the coding process there was a code for ESE themes and learning that could be 

connected to ESE. This code was removed due to the lack of presence in the materials 

being examined, and the codes were then consolidated into the learning and education 

code. The coding process was not done through open coding or ground theory, as it was 

based on a pre-determined set of deductive codes grounded in the activity theory (Price, 

2010). Through an inductive approach to the deductive coding the final code guide (see 

Table 1) was condensed and focused onto the objectives of the study and the use of the 

theoretical framework (Price, 2010). 

 

Name Code # Description 

Community 

 

(1) The community in which something is happening, or the 

individuals involved. 

Tools 

 

(2) The different tools that are being used, either material tools, 

or more communicative tools. 

Subject  

 

(3) The organization or the individuals. 

Division of 

Labour  

 

(4) The way that the organization divides tasks and who is 

involved in creating events/materials/initiatives. 

Norms  (5) The vision of the organization, or the different traditions that 

the organization participates in.  

Object 

 

(6) What they are trying to accomplish “to adapt to the effects of 

climate change in Peterborough” (website, page 1, par, 3). 

Learning and 

Education  

 

(7) How information and knowledge are being shared. As well 

as opportunities for further learning, exploration, or 

understanding of topics.   
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Chapter 5: Results 

This chapter presents the results from data analysis.  As mentioned in chapter 4, the 

study consisted of reviewing different materials from TTP to gain an in-depth 

understanding of the organization. This supported the motivation behind the case-study 

research design and the objectives of the study. By presenting the results the following 

chapter will discuss and examine what implications the data has for TTP. The chapter is 

organized according to the data sources:  

(1) TTP Website 

(2) Winter 2019 community Greenzine  

(3) Semi-Structured Interviews 

(4) TTP Facebook page (Social Media) 

Website 

The website was the first material examined. This was done to gather a baseline 

understanding of the organization, their projects, and their mission in the community. 

Throughout the website there was encouragement from the organization for community 

members to take action in the community, general descriptions of the various projects, 

and the overall mission of the organization. 

The organization has a variety or projects that it is pursuing, and it is the primary 

focus of the website material. As you can see in Figure 2, the organization displays the 

projects on the website to show the diversity of the organization in the community, and 

introduces the projects under the ‘projects’ tab, giving readers the opportunity to explore 

the different projects. There are eight projects mentioned on the website, Resiliency 

Imperative, Local Food Month, Resilient PTBO 2030, Transition Neighbourhoods 

Project, Purple Onion Festival, Kawartha Loon Exchange, Dandelion Day, and Economic 

Localization (Transition…, n.d.). The organization has two annual festivals throughout 

the year (see Figure 3), one in the spring called Dandelion Day, and another in September 

called the Purple Onion Festival. These festivals are based around the idea of bringing the 

local community together and bringing together the life essentials of TTP for the public 

to engage with. The Transition Neighbourhoods Project, as it is outlined in Appendix D, 

is a project the organization is pursuing that can bring together neighbourhood 
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communities in Peterborough; through this project it was presented that the organization 

can aid in connecting people to each other as resources, but also to nature and the 

environment.    

Figure 2: Visual of Transition Town Peterborough’s Projects (Transition…, “Transition 

Town Peterborough”, n.d.) 

 

Figure 3: Festival Promotion (Transition…, “Transition Town Peterborough”, n.d.) 

 

There was a total of 261 tallies coded in the website material (see Table 2). Norms 

and tools were the two themes that came up most frequently in the website, with tools 

encompassing 27.6% of the total tallies, and norms with 25.7%.  Tools appeared in the 

analysis as the community magazine, various initiatives, providing a platform, funding, 

community gardens, etc. Primarily, the website frequently mentioned the various 
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initiatives the organization had introduced and is pursuing. Norms appeared in the way of 

presenting a ‘mission’. This was done both implicitly and explicitly, with stating “our 

mission is simple: to adapt to the effects of climate change in Peterborough City-County, 

Hiawatha First Nation and Curve Lake First Nation” (Transition…, “Transition Town 

Peterborough”,  n.d.), but also communicating the mission throughout the website more 

subtly.  

Table 2 

Website Coding Results  

 

Learning was a less prominent theme, counting for only 5.4% of the total tallied 

codes, with a repetitive pattern appearing in the general motivations of TTP to "share 

ideas, practices, knowledge and passion" (Transition… n.d.). The code did not manifest 

itself by clearly stating ‘learning’ or ‘education’. Rather, it was presented through the 

sharing of ideas, knowledge, presenting ‘tips’, and the Transition Neighbourhoods Project 

as a potential opportunity for community learning.  

The community code presented 15.7% of the total; this code appeared in ways 

such as the following: TTP community, Peterborough County, surrounding First Nation 

communities, worldwide, Ontario, Peterborough students, Peterborough utilities, 

Toronto, National, etc. Community was focused around the local Peterborough 

community, as the organization is oriented around the local level change, it targets the 

Peterborough community in a variety of ways (schools, businesses, farmers, etc.). 

However, considering the international renowned of TTN’s, the international and national 

level of community is important due to the interconnection within the network. 

Theme   

 Tally Percentage 

 

Community 41 15.7% 

Tool 72 27.6% 

Subject 22 8.4% 

Division of labour 12 4.6% 

Norm 67 25.7% 

Object 33 12.6% 

Learning 14 5.4% 
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The Division of Labour code accounted for 4.6% of the total tallies and was not a 

significant presence found on the website. Figure 5 is an example of how it was presented 

on the website. It appeared in terms of opportunities for volunteering or getting involved 

with the organization through volunteering, participating in the projects, or contributing 

to the Greenzine.  

Figure 4: Volunteer Opportunities (Transition…, “Transition Town Peterborough”, n.d.) 

Greenzine 

An important material for TTP is their community Greenzine. The Greenzine is 

comprised of different articles written by the Editorial Collective, Board of Directors, and 

community members that are interested in contributing. In Appendix B, there is an 

example of an article that was written for the W19 Greenzine. The pages of the Greenzine 

follow a similar pattern, with articles having varying levels of writing, advertisements, 

and promotional materials for the organization’s projects. 

 In TTP the Greenzine provided insight into the organization and how authors and 

contributors frame their articles and contributions. The results of the Greenzine coding 

process are presented similarly to that of the website material (see Table 3). The total 

coded tallies for the Greenzine was 472 tallies. The primary themes were community 

(22.2%) and tools (26.1%). These themes occurred similarly to their presence in the 

website material. Tools appeared in the form of conversations, interviews, stories, 

academic reports, projects, and media. The different tools being used by the contributors 

(authors) of the magazine, allowed for a variety of sources of information to be used to 

engage the readership in the subject matter. The community code appeared in the form of 

the Peterborough area, County, Kawartha Lakes, Ontario, and worldwide. This was 

heavily emphasised on the local Peterborough community and what is being done in the 

municipality, and what can be done to further their impact in the community around 

various political, social, economic, and environmental issues. The connection to the 

international community was of importance, similarly to the website material, due to the 
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interconnected aspect of the TTN and climate change. The theme of community included 

individuals, businesses, schools, organizations, and governments. They were included 

because they represented another layer to the community that TTP hopes to reach through 

their presence in the community. Additionally, it exhibited the larger community network 

that the organization considers itself apart of.  

Table 3 

Community Greenzine Results 

 

The lowest theme was division of labour (6.8%). The theme was present in the 

form of the various contributors that were writing for the magazine, as well as the call for 

volunteers throughout the content. Figure 6 is an example of how division of labour 

appeared in the Greenzine material, as well as Appendix B shows the author in the top 

left of the article. The authors of the articles varied and showed that there is a wide range 

of involvement from those involved in the organization and in the community. 

Comparable to the website material, division of labour is not significantly present in 

either materials through this method of coding.  

Theme     

 Tally Percentage 

Community 105 22.2 % 

Tools 123 26.1% 

Subject 33 7% 

Division of labour 32 6.8% 

Norm 69 14.6% 

Object 37 7.8% 

Learning 73 15.5% 
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Figure 5: Example of Division of Labour in Greenzine (Transition…, 2019).  

 

The theme learning appeared frequently throughout the Greenzine, accounting for 

15.5% of the codes collected. When approaching the theme of learning, it was initially 

coded based on the use of keywords like learn, learning, education, stories, share, 

workshops, content stories, etc. Using this coding process was not effective in grasping 

the presence of learning in the material, so phrases were also coded under learning based 

on the information that was being shared, or through the potential learning that TTP was 

presenting to increase awareness or motivation around sustainability; for example: 

The [Transition Neighbourhoods Project] encourages neighbour relationships, 

builds networks of working groups, allows conversations to happen between 

neighbourhoods, significantly reduces household carbon emissions, and 

empowers people to create long-term environmental and social change  

(W19, p. 22, section 2). 

The Transition Neighbourhoods Project was presented in a way that could bring 

community members to share knowledge and resources to build a more resilient 

community. Learning was an aspect based on the ‘session’ structure of the project, and 

the learning potential (see Appendix D). One of the tools that was used in the Greenzine 

was the use of advertisements; they are utilized to fund the magazine, but also to draw 

attention to community businesses in the Peterborough. As seen in figure 6, the two 

advertisements offer learning opportunities for the readership to seek out independently. 
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New Leaf Permaculture offers a formal learning opportunity around the tenants of 

permaculture, which directly aligns with the mission of TTP. Camp Kawartha is a camp 

for youth in the region, and it offers formal learning through their available day camps, 

focused around the environment.   

Figure 6: Advertisements for Educational Opportunities (Transition…, 2019) 

 

Norms were mentioned throughout the Greenzine, representing 14.6% of the total 

themes in the analysis. The code draw attention to the pillars of the organization and what 

they strive to accomplish. A key attribute of the norms of the organization, beyond the 

annual festivals they organize, is the life essentials, permaculture, and localization they 

base their projects on. These life essentials are food, energy, water, health, culture.  

Semi-Structured Interviews  

The semi-structured interviews consisted of nine participants from TTP. Each 

participant had their own perspectives on the organization, and those results will be 

presented here. In total, there were 637 code tallies from all the interview results. In 

Table 4 the results of the nine participants is outlined based on their independent 

responses (P1 through to P9). Each participant was asked similar questions, but some 

were asked questions based on their position in the organization and their unique 

experiences. Each participant was asked questions that related to the presence of learning 

and education in the organization through their independent experiences (see Appendix 
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A). The participants will be referred to the codes P1to P9 to ensure their anonymity in 

throughout the analysis and results. Each participant had a varying number of coded 

themes and results, the top three themes per participant is noted to show the similarities 

and differences between the participants.
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Table 4 

Participant Results  

  

Participant Position in Organization Tally Most frequent codes Quotes 

P1 Transitioner 61 

Learning 21.3% 

Community 19.7% 

Norms 18% 

“to give citizens, people, an opportunity 

to experience things and to learn from 

that experience” (Q7) 

 

“[TTN] gives [TTP] reach, it gives it a 

name, some tools, and some concepts in 

the background to give it structure and 

reach which is greater than if it was just 

Peterborough” (Q8) 

 

P2 Transitioner 92 

Tools 30.4% 

Learning 22.8% 

Subject 12% 

“what I missed was a place where the 

grassroots could meet […] hang out and 

exchange ideas, initiate projects” (Q1)  

 

“I have had a concern that we haven’t 

felt much like a grassroots movement” 

(Q2) 

 

“people haven’t learnt that we are on a 

finite planet” (Q10) 

 

“we need to learn about our economy” 

(Q10) 
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P3 

Transitioner 

& 

Editorial Collective 

43 

Tools 30.2% 

Norms 16.2% 

Learning 13.9% 

 

“the magazine is to expand 

consciousness and inform” (Q6) 

 

 

P4 

Transitioner & 

Former Board of 

Directors 

54 

Tools 42.5% 

Division of Labour 24% 

Norms 18.6% 

“you notice it is always the same circle 

of people coming” (Q5) 

 

P5 Board of Directors 68 

Tools 22% 

Learning 22% 

Division of Labour 17.6% 

“is you strip everything away TTP is 

education” (Q6) 

 

“sometimes it would be how to cook a 

turkey, sometimes it was how to sort 

your recycling, we had experts come in 

and talk about forestry or water or that 

sort of thing” (Q7) 

 

 

P6 Board of Directors 45 

Norms 28.8% 

Division of labour 20% 

Tools 15.5% 

“difficulty is to keep it up and get 

people in the community to understand 

what an operating system is all about, 

like permaculture” (Q5) 

 

P7 Transitioner 55 

Tools 25.4% 

Learning 20% 

Division of Labour 18% 

“[learning] is about self-

transformation” (Q6 

“I would like to see Transition Town 

put more primacy on face-to-face 

contact” (Q10) 

 

P8 Transitioner 65 

Division of Labour 26.1% 

Tools 24.6% 

Community 20% 

“education in a grassroots sense” (Q8 

“that is educational in a sense, that there 

were usually a number of tents or sights 
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 where you could learn something about 

the Kawartha loon, or about 

permaculture, or about whatever” (Q8 

 

P9 
Transitioner & Former 

Board of Directors 
154 

Tools 27.9% 

Norms 17.5% 

Learning 16.2% 

 

“We offer [learning in] the community 

in Peterborough […] by demonstration, 

experience, and reading” (Q4 

 

“experiential demonstrative learning 

through its festivals” (Q4 
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Learning, division of labour, and tools were the top three themes of the interviews 

accounting for all interviewees. Six out of the nine participants had learning in their top 

three themes, with four out of the six having a percentage of the total tally of coded 

statements above 20% of their independent interview responses. Learning was present in 

a variety of ways. For example, some participants mentioned learning as something in 

which they engage through the network TTP provides, whereas others mentioned 

learning as an inherent aspect of the organization and their motivations. Other 

participants noted learning and ESE as something they engage in outside of the 

organization.  

 In parallel with the theme of learning, the theme of division of labour occurred to 

the same extent as six of nine participants mentioned this theme. For instance, 

participants P1, P6, P9, mentioned division of labour in the way of the challenges the 

organization is facing with an aging volunteer base, and the need for younger volunteers’ 

presence in the organization. Youth were mentioned as being involved in the organization 

by participants P9, P6, P2 noted the involvement of Trent Students in the organization for 

a short-term through the school, or to volunteer for annual festivals. The mention of 

division of labour highlights the challenges the organization is facing with regards to a 

balance between projects, ideas for the future, and the ‘workforce’ needed to sustain these 

efforts. It was noted by many participants, that there is a need for younger participants in 

TTP.   

When addressing norms, the norm of permaculture, as mentioned in earlier 

chapters, is an important aspect of the organization. Participants P9, P8, P6, drew 

attention to the significance of permaculture in motivating TTP and its goals in the 

community. Participants P6 and P2 mentioned the five life essentials in passing, noting 

the balance between the five essentials and how they guide the organizations framework.   

Participants addressed some of the challenges they have perceived within the 

organization, P4, P7, each mentioned their desire for more face-to-face opportunities 

through TTP. These participants illustrated that there is an interest in building a stronger 

grassroots presence in TTP.  With regards to learning, there is an interest in reverting to 



35 

 

the use of forums to engage the transitioners in healthy and innovative discussions. Due 

to the challenges, P2, P8, P5, each noted the challenge with having workshops, like a skill 

share workshop. It was noted by that there was either difficulty in the matter of running 

out of ideas, or that other organization in the community were fulfilling those needs.  

Examining all the interview responses (see Table 5), the most common themes 

were tools, counting for 26.4% of the total themes, learning resulted in 17% of the 

themes, and division of labour being 16.8%. These results showed a strong connection 

between the tools and projects of the organization and how they are divided amongst 

volunteers and the Board of Directors. Learning, as it will be examined in chapter 6, is 

being presented as an aspect of TTP to a significant level. With the presence of learning 

and education through this theme, it was presented in a variety of ways. P5 believed that 

education is a fundamental aspect of the organization, however P8 noted it was more 

implicitly part of the organization and not necessarily a focus, nor something they 

measure with regards to creating awareness. 

Table 5 

Interview Totals, Tallies, and Percentages  

 

Social Media 

While approaching the analysis of the organization’s Facebook social media 

presence, it was concluded that hand coding, to the same extent of the other data sources, 

materials was not feasible. A deductive approach was used for the keyword search, using 

keywords that reflected the codes that were used in the coding process (e.g. learning, 

community), as well as the results from the semi-structured interviews and material 

analysis (e.g. Transition Skills Forum, permaculture). 

Theme   

 Tally Percentage 

Community 83 13% 

Tools 168 26.4% 

Subject 53 8.3% 

Division of labour 107 16.8% 

Norm 94 14.8% 

Object 24 3.8% 

Learning 108 17% 
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Table 6 

Facebook Keyword Search 

 

When searching for keywords in the Facebook group, the total keywords found 

was 229 (see Table 6); out of that total 20.5% of keywords pertained to learning, and 

10% related to education. Learning was not presented as the transitioners saying what 

they had learned through their involvement, it was primarily present through promotions 

of workshops in the community through other organizations (see Figure 7). It was present 

as an opportunity to learn a new skill or learn something new around gardening and local 

living. The results from these two keywords were ambiguous, and the results were not 

entirely clear nor related to the subject of learning and education. Due to the nature of a 

social media platform, learning also appeared in the comments, as members the Facebook 

group would mention learning when commenting on posts that had been made around a 

relevant subject.  

Figure 7: Facebook Post, September 24th, 2019 (Transition…, “Discussion”, n.d.) 

 

The keywords meet-up and Transition Skills Forum, were chosen based on the 

responses from the participants in the semi-structured interviews. As these were potential 

Keyword   

 Number Percentage 

Learning 47 20.5% 

Education 23 10% 

Meetup 10 4.3% 

Transition Skills Forum 0 0% 

Community 60 26.2% 

Workshop 16 7% 

Member 20 8.7% 

Project 24 10.4% 

Volunteer 21 9% 

Permaculture  8 3.5% 
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sources of learning and community engagement through TTP, they were chosen to seek 

the presence of it in the Facebook group. The presence of both keywords was 

insignificant, with the transition skills forum not appearing at all, and the meetups 

accounting for 4.3% of the total keyword results. This shows that the transition skills 

forum did not occur in 2019 and was not mentioned in either the comments or the posts. 

Meet-ups were mentioned as a monthly gathering for the organization (see Figure 8) but 

were infrequent.  

Figure 8: Facebook Post, September 25th, 2019 (Transition…, “Discussion”, n.d.) 

  

Overall, the Facebook group showed a consistent participation by its members. It 

provided a platform for discussion and a place for transitioners to share ideas and 

resources. However, those who were engaging on the main page tended to be the same 

individuals posting articles, resources, and getting the members engaged. With the 

various principles guiding the transition movement, permaculture, and the life essentials, 

the Facebook group provides an opportunity to engage with the wide range of topics 

through an open social media platform. 

Summary 

In this chapter the results of the data analysis completed for the case study of TTP 

was presented. Learning and ESE being the primary objective of this study, learning 

appeared throughout the different materials that were examined, but to varying degrees. 

This is shown in Table 7. 
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Table 7 

Material Learning Code Tally 

 

Overall learning and education appeared most frequently in the Facebook 

keyword search, resulting in 20.5% of the tallied keywords. The results did not explicitly 

show the presence of learning, as it was presenting opportunities for learning rather than 

learning itself. However, there was the benefit of the interconnection of the community 

with other local organizations workshops and events, opportunities for learning.  

The interview material resulted in 17% of the total, with the Greenzine accounting 

for 16%. In the interviews learning was generally explicitly represented in the 

perspectives of the participants. However, in the Greenzine, learning appeared implicitly, 

through the informative nature of the Greenzine, but also explicitly through offering 

articles and guidance for learning opportunities in the community. Learning was present 

in the website material, yet only indirectly, principally through the presentation of the 

importance of knowledge sharing in the organization’s community and the workshops 

available through other community organizations. This will be elaborated upon in chapter 

6, as the discussion will explore how learning is an aspect of TTP.  

 In chapter 6 the results of the data analysis have been used to inform the 

discussion of the study. Taking into account the results that were presented in chapter 5, 

chapter 6 will address how the results pertains to the research objective and research 

questions, as it concerns learning and ESE. 

Learning is addressed primarily as an opportunity through TTP. There are many 

opportunities for the public, transitioners, and the Board of Directors, to learn and engage 

with the material, though there is no evidence of that level of influence through the 

organization. The events as viewed by many of the participants as an opportunity to learn 

Material   

 Tally Percentage 

Website 14 5.4% 

Facebook 47 20.5% 

Interviews 108 17% 

Greenzine 73 16% 
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from experience. TTP provides experiences and opportunities for individuals to engage 

with the organization, but this study was not able to measure whether the organization has 

an impact in creating awareness or a change in behaviour through these opportunities. 
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Chapter 6: Discussion  

In this chapter the findings of the data collection and analysis will be interpreted 

and discussed. Using CHAT as the basis for this analysis, this chapter will begin 

examining the CHAT themes and the contradictions that exists in TTP as it related to the 

research questions and objective. As the study is focused on the role of learning and ESE 

in TTP, this chapter will begin by examining how the findings addressed the research 

questions. The research questions are:  

1. How are the digital and print artefacts of TTP used in the organization, and 

utilized for ESE learning and educational outcomes? (Website, Greenzine, 

Facebook) 

2. How do the Board of Directors and members of TTP view learning and 

education, and how is that contributing to the organization? 

After examining how the findings are related to the objectives of the study, the 

chapter will address some of the contradictions that arose in the organization generally. 

These contradictions present some of the tensions that exist in the organization between 

the different elements of CHAT and how it can potentially impact learning and ESE in 

the organization.  

Learning and ESE 

Utilizing the CHAT framework, the outcome would be learning and ESE as the 

intended outcome. Looking at the organization within this system, learning would be the 

general motivator of the different elements of the CHAT framework. Tools, like 

conversations, workshops, forums, and face-to-face interactions can contribute to the 

outcome of a more sustainable community. In the interviews learning was something that 

the participants found to be an outcome of the organization, but it was not a primary 

focus. Due to the nature of the questions that were asked (e.g. What have you learnt from 

your involvement with TTP?) learning appeared in a variety of ways. In the chapter 5, it 

was noted that some participants felt like learning is part of TTP, but evidence of ‘what 

they have learnt’ was minimal. The top three themes of all the participant responses were 

tools, community, and learning. However, there were contradicting perspectives on how 

learning is involved in the organization, if at all. Some responses to the interview 
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questions around learning showed the extent learning was an aspect of TTP by 

highlighting limitations with the assumption that learning is inherently part of the 

organization, rather than recognizing its full potential. Some significant quotes are as 

follows: 

.…no forum for me to [share ideas] (P2, Q9) 

The magazine is to expand consciousness and inform (P3, Q6) 

We offer [learning in] the community in Peterborough […] by demonstration, 

experience, and reading (P9, Q4) 

.…you strip everything away TTP is education (P5, Q6) 

Through the examination of the participants input, it is evident that “expansion of 

consciousness”, learning, and sharing ideas, are important to the organization and its 

members. However, due to the implicit presence of learning in the life essentials the 

organization is advocating for, through permaculture, there are challenges that the 

community is seeing in the implementation of the organization’s initiatives. This also 

became apparent in the Greenzine, website, and Facebook page. One participant said: 

…. [the] difficulty is to keep it up and get people in the community to understand 

what an operating system is all about, like permaculture (P6, Q5) 

Placing learning as the outcome, there is the potential to create stronger results, and 

a stronger connection to permaculture from those outside “preaching to the choir”. As seen 

in Figure 9, learning, being placed as the outcome, as well as being present as an object, 

strengthen the influence TTP may have in creating awareness and learning outcomes in the 

Peterborough community. Education and learning are part of the transition movement 

principles, as noted in chapter 1, though it is meant to be implied through the actions that 

are taken in the community. This is where learning around the environment and ESE can 

benefit the organization and their outcomes. Due to the current implicit approach to 

education and learning in the organization, and an emphasis on annual events and the 

Greenzine, there is a lot of potential to take it a step further. Learning can remain implicit, 

including how it pertains to the tenants of permaculture, but with a stronger motivation for 



42 

 

learning, even through informal social networks, there are endless possibilities to the 

organization.  How can we bring people together? How can we provide an outlet for 

transitioners to share ideas and discuss important issues? How can we engage new people 

with TTP? 

Figure 9: Learning and ESE within the CHAT framework 

  

Figure 10 shows how the contradictions that arose in this study are impacting the 

outcome of learning and ESE. These contradictions make it difficult for the organzation to 

see strong outcomes around learning. With the tensions arising in the organization it creates 

a challenge within the system (TTP). This will be discussed further in the following 

sections.  
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Figure 10: Learning and ESE with CHAT contradictions 

 

An important part of ESE being the connection and appreciation of nature and 

sustainability, permaculture, along with further integration of indigenous knowledge, can 

provide a different direction for TTP. Through TTP they advocate for individuals to inform 

themselves and engage with new ideas to apply them to their own lives. This is an important 

aspect of ESE and highlights the implicit presence of ESE in the organization that is already 

present. With the environmental focus of the organization, and participants inherent 

appreciation of nature and the environment, ESE and applying the knowledge being learnt, 

has the potential to be a possible transition.  

Transition Towns are an international network of organizations, and it is through 

this interconnection that many of them have become a success in their communities. As 

mentioned in earlier chapters, there are six principles that guide the TTN. Awareness-

raising is the third principle noted in the Transition Handbook, stating that “it is essential 

to start with the assumption that people don’t know anything about these issues” (Hopkins, 

2008, p 127). Throughout the materials collected there was a sense of openness and 

willingness to share and inform, but there is an opportunity for them to grow and expand 
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their base. Not only through addressing issues with Division of Labour, but also a general 

sustainability consciousness which is inclusive and transparent.  

Overall, the organization has a strong base of passionate individuals working 

towards bettering their communities and themselves. There is the potential for the 

organization to evolve and become a stronger presence in the community. However, there 

are many challenges that the organization is facing. It is important for the organization to 

address these challenges and find ways to innovatively engage the wider public. 

Questions like: How can we engage younger volunteers? How can we adapt to keep the 

organization going? What initiatives can be introduced that could be guided by 

volunteers?  

Designing and creating landscapes and communities that are targeting the three 

areas of focus for the community. How to create a community that fulfills those needs, 

with a balance between nature and the environment. Permaculture is not possible for 

everyone, but there are aspects that can be used to bring people together, so how to 

implicitly engage those in the community. 

Taking into consideration the way CHAT acts as a form of evaluation for revision 

and improvement, NGO’s like TTP may benefit from a more structured and collaborative 

approach to feedback and improvements. It is unclear how this would occur, due to the 

nature of the researcher’s position being outside of the organization and their overall 

structure.  

Division of Labour 

With the theme of division of labour appearing consistently throughout the 

results, it emphasised some challenges transitioners and the organization are having with 

maintaining required personnel and volunteers for the projects they are creating. This is a 

primary contributor to the contradiction between division of labour and the rest of the 

intersecting points in CHAT,  one of the main contradictions, it is largely due to the aging 

population and senior volunteers, and the lack of new faces and younger volunteers to 

carry on the legacy of TTP. As it pertains to learning and ESE, division of labour is an 

important aspect in creating projects, tools, and learning opportunities. Having more 
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people involved in the projects allows for more opportunities for effective outcomes 

around learning beyond the existing base of transitioners.  

Tools and Division of Labour  

As mentioned, TPP has a variety of initiatives in the community which contribute 

to their influence in creating a more localized, sustainable community. The most 

prominent contradiction, or tension, in the organization is between tools and division of 

labour. There was evidence from all the sources of material that there was a lack of equal 

division of responsibilities. This unequal distribution puts strain on the organization, but 

it also puts strain on the volunteers who are taking the initiative. It was noted by 

participants that the Board of Directors was operating with only three members. One 

participant (P9) noted that there had been some changes in the organization over the 

years, and at one point there were eight members of the board at one point.  

Additionally, there is the challenge of having a fluid ‘member’ base, where 

individuals can come and go within the organization, as well as a fluctuating Board of 

Directors. With having few members on the Board of Directors, TTP may have too many 

initiatives for the small number of members on the Board. Predominately, this challenge 

was mentioned in terms of motivation, responsibilities, initiatives, aging volunteer base, 

and the Board of Directors. One participant stated:  

As a board they kind of struggle and continue to struggle. I think as a board what 

they have been having a little bit of a hard time with is having enough people to 

devote the time and energy to doing things that need to be done. (P4, Q 4) 

The limited volunteer base creates a challenge in maintaining initiatives, as well 

as creating opportunities for learning and ESE. With the Transition Skills Forum, meet-

ups, and past workshops, the learning aspect has become more implicit than it was in 

pervious years.  

 Some participants were brought into the organization based on their skills and 

what they could bring to the initiatives that the TTP board had in mind. Through curating 

volunteers for these initiatives, it allows for the board to bring in volunteers that they 

believe are well suited for the task. Participants P7 and P1 both specifically addressed 



46 

 

that they were brought into the organization through their personal social networks to 

assist on a project TTP was pursuing. This is a limitation, as they are limited to those they 

know, and are unable to reach those potential volunteers outside of their social circle. 

However, it was noted by other participants that they were drawn to the organizations 

mission, or had previous interest in sustainability, local living, and concern for climate 

change.  

The contradiction between tools and division of labour (see Figure 11), create 

challenges in the organization reaching their desired outcomes generally, and thus 

challenges in creating an effective learning outcome. By addressing this contradiction, 

there is the possibility to strengthen the long-term impacts of the initiatives (tools) the 

organization pursues, as well as sustaining the energy needed to maintain TTP for the 

future. It was emphasised by participants that the organization would benefit from 

stronger approach to membership, or a grassroots connection. By creating a stronger 

grassroots connection in TTP, as well as the Peterborough community, there is the 

possibility for more learning opportunities to be had through TTP. With a stronger 

volunteer base, and an open forum and arena for sharing ideas and how to create 

awareness and engagement in the community. By finding ways for individuals to be 

involved, weekly, monthly, annually, outside of the traditional norms of the organization 

there are possibilities for balancing the tools and division of labour more effectively.  

Figure 11: Contradictions Between Tools and Division of Labour  
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Tools 

The organization uses a wide variety of tools that are intended to engage the 

public with their mission, the organization, and the projects they are involved in. In the 

past tools, like the Transition Skills Forum, and presenting the meet-ups, provided an 

outlet to bring people together and to learn new skills and share ideas. These ideas are to 

make the organization stronger, but also to improve the local community through their 

efforts. Within the community Greenzine, tools appeared in the form of stories, books, 

reports, media etc. Through these tools the Greenzine is an informative material TTP 

provides the community. Many of the tools that the organization utilizes are grounded in 

their initiatives, projects, and annual events. It is through their initiatives that their 

mission is underpinned. However, due to the tensions within division of labour, there is a 

discrepancy between tools and division of labour, and this can impact the influence of 

their learning potential, and educational outcomes. With the organization having a small 

base of dedicated volunteers, the use of the tools, effectively, is a challenge.  

Through the results, as well as observations, some of the materials could be 

improved in order to benefit the organization. For example, the website material presents 

the organization in a way that it is not clear the connection to the TTN, or the overall aim 

of the organization (e.g. permaculture). This creates challenges in the perception of the 

organization, as those who may be interested in being involved in the organization are not 

provided an informative outlet to engage with the subject matter independently. This may 

be hindering new volunteers from getting involved. The website, and the organization are 

in a unique position where they could be a resource to the community, guide and bring 

organizations together. With a wide variety of interests there are endless possibilities for 

the organization, but the challenges that they are facing are creating challenges in 

maintaining momentum with the wide range of projects they are pursuing.  

Community and Tools 

The contradiction between community and tools, was an unexpected contradiction 

in the organization. Within the system analysis of CHAT, TTP relies heavily on the 

community connection and interaction in their annual events, community magazine, and 

social media. TTP’s community of focus goes beyond that of the city of Peterborough to 

Peterborough County, Hiawatha First Nation and Curve Lake First Nation. Through 
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TTP’s theme of knowledge sharing and creating a space for sharing ideas, indigenous 

knowledge was primarily present in the Greenzine, but only subtly.  

However, throughout the materials examined, the connection to the First Nations 

communities in the area was not noted. The presence of the value of indigenous 

knowledge and collaboration was limited. There may be an implicit involvement that is 

not represented, but there seemed to be a lack of involvement with the First Nation 

communities through the analysis. The tools that are being implemented, including the 

various community-based projects (e.g. Transition Neighbourhoods Project), did not have 

a strong connection between these initiative’s and the local First Nation communities. 

There was mention of the importance of indigenous knowledge in the Greenzine material, 

but it was not directly connected to the Hiawatha First Nation or the Curve Lake First 

Nation.  

 Additionally, participants noted a challenge with TTP around the issue of the lack 

of tools based around bringing people together. There were tools that the organization 

used to implement and manage in the past, but at present, even before COVID-19 began 

to impact the organization, these tools were no longer being used. One participant noted:  

Then after awhile, as I got more interested in TTP and what it was trying to do, 

what I missed was a place where the grassroots could meet (P2, Q2) 

I have had a concern that we haven’t felt much like a grassroots movement (P2, 

Q2) 

 Grassroots movements are intended to mobilize individuals to get involved in a 

cause (Bergan, 2016). TTP is a movement, and it is an organization based on getting 

people involved in a cause; however, the disassociation that participants are expressing is 

evidence of the contradictions that are arising between the tools and community. These 

contradictions can limit the learning possibilities of the transitioners and the wider public. 

With the expressed lack of grassroots connection, a meeting place, there are limitations to 

the opportunities for learning and sharing skills, ideas, and knowledge.  
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Tools and Object  

The contradictions that occur between tools and object in TTP, are simply the way 

the tools are contributing to engaging TTP members and the community in the object or 

focus of the organization. Engaging new people is a challenge of the organization, 

participants P8, P4, and P3 each stated that the organization would engage with the same 

group of people. Some examples of the statements that were given are:  

They find confirmation of their opinions in it and a few ideas. (P8, Q6) 

…. we often preach to the choir (P8, Q9) 

…. largely the same people coming out to the festivals (P4, Q5) 

It is apparent that this is a limitation of the organization, but also an opportunity to 

grow. By placing learning as an implicit central motivator for the life essentials and the 

vision of the organization, there is an opportunity to engage community members outside 

of “preaching to the choir”. This could lead to an uplift in the division of labour and 

provide the momentum that the organization needs to overcome the hardships of COVID-

19, aging volunteer base, and recycling of ideas. There is potential to challenge people’s 

perspectives, especially with TTP providing an interesting point of intersectionality.  

Transition Town has this really great magazine, and they are disseminating 

information, […] it doesn’t challenge people. Do we really need to convince 

people that climate change is really happening? (P7, Q7) 

The tools that are being used in the organization (i.e. Greenzine, social media, 

articles, events) are not targeting the full range of the organization’s focus of climate 

change, peak oil, and localization. With all the different focuses, including the emphasis 

on permaculture, it is no surprise that the research shows an overwhelming disconnect in 

the organization. 
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Chapter 7: Recommendations and Conclusion 

Recommendations  

Sustainability is about social, economic, and environmental issues (Purvis et al., 

2019). This is also seen in permaculture, with the emphasis on the balance between 

nature, people and creating a living system in communities (Mollison & Slay, 1999; 

Santiago et al., 2017). It is apparent that TTP’s motivations in permaculture are 

sustainably focused and driven. With that relationship between the two, and the 

interconnection between terminologies and motivations, there is a clear opportunity for 

learning, specifically ESE. With the introduction of ESE in TTP, it can be a combination 

of formal and informal learning. The organization is in a unique position where they can 

collaborate with other organizations and community initiatives to strengthen the 

outcomes of their own mission. 

To counteract some of the issues the organization is having, one recommendation 

would be to re-evaluate how they bring people into the organization. How can they reach 

those who do not know about permaculture and TTP? How can we teach the community 

about permaculture and our mission? 

With regards to learning, there is the potential for more informal learning to take 

place. Those who are involved in the organization, including the participants in this 

study, are knowledgeable and passionate about a variety of issues around sustainability. 

Using the knowledge base available to them there are opportunities for new initiatives 

around learning and ESE, as well as strengthening the presence of learning in the 

organization more informally. By being a representative of the organization, transitioners, 

volunteers, can share their knowledge and experiences to create a movement for 

sustainability in the Peterborough area.  

Another recommendation would be to increase their collaboration with the 

community, social learning, and organizations with similar values. Since it is a volunteer-

based platform, there is the opportunity for the organization to become a living resource 

for the community, as well as an opportunity for individuals to learn from one another. 

The website, as it is now, has limitations in the way it reaches people in the public. 
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Additionally, the public Facebook group has the similar limitations. It is important to 

promote events and initiatives, but what other ways can they get people involved? Due to 

the organization being a non-profit organization, and being run by volunteers, the 

organization could provide the resources that interested people could use to get involved 

with like-minded organizations. This is already present in the organization through the 

Greenzine, Facebook group, and in their collaborative nature, but there is the potential to 

take it further.  

The organization often brings people in based on the projects the Board of 

Directors may be pursuing.  Due to the hierarchical nature of the organization, there are 

challenges with collaborating with new volunteers to their full potential. Exploring how 

transitioners engage with the organization may strengthen their involvement.   

Those who are already part of the organization are very knowledgeable and 

passionate about TTP and creating change at the local level. Strengthening the learning 

potential through having a more formal member base, would be able to take the 

community together, having brainstorming sessions with volunteers, having a weekly 

meeting that everyone is invited to, a forum where ideas are shared, voted on and then 

guided by the board of directors. Overall collaboration and transparency in the leadership 

organization would be greatly benefit in the organization and would address some of the 

contradictions that CHAT outlined.  

The organization could explore new approaches to leadership, project 

management, and NGO management; These new approaches could open up the 

organization to a stronger grassroots movement, and allow for those who are outside of 

“preaching to the choir” to get involved and interested in the organization. Grassroots as 

in motivating individuals to take action in their local community (Bergan, 2016). With 

the sharing of information, creating a grassroots energy, and focusing in the vision and 

objectives of the organization there is a potential to strengthen the division of labour, 

from something of concern, to a vibrant support from the community and citizens of 

Peterborough.  

Finally, the influence of Hiawatha First Nation and Curve Lake could also 

strengthen the organization by incorporating indigenous voices, practices, and teachings. 
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This connection with the First Nation communities offers an opportunity for learning and 

ESE through sharing their perspective with the community and the organization. 

Study Limitations 

Throughout the study there were some limitations that arose, which will be 

discussed in this section. Firstly, being a single case study analysis, there are limitations 

in generalizability of the findings, as the case study is not being compared to other cases 

of organizations (Creswell & Creswell, 2018). Although a limitation, the study also acts 

as a pilot study, examining learning and ESE through an NGO (Creswell & Creswell, 

2018; Yin, 2012).  

Another limitation occurred during the interview process. Since the interviews 

were meant to be less structured and flexible based on the responses of the participants, 

there were moments in the interviews which proved to be confusing or misguiding to the 

participants. However, there is a possibility that it was just a miscommunication issue 

between the researcher and the participants.  

With the current pandemic, COVID-19 introduced some challenges to the study 

which limited the materials that were to be examined. Initially, the study was intended to 

in person, but due to COVID-19 there were last minute changes that were made to the 

study to ensure that it was still feasible to conduct in a short period of time. This 

limitation impacted the ability to attend events, and a Board of Directors meeting, as an 

example. This would have been valuable to assess the culture of the organization in an 

observational capacity. Additionally, this impacted the timelines of this study which 

required decisions to be made about the quantity of the materials being examined. The 

case-study analysis would have been strengthened with a longer timeline and the ability 

to engage with the community in an observational capacity. This presents an opportunity 

for the future, as TTP and TTN’s are constantly evolving this study may be able to be 

used in a more in-depth and comprehensive examination of TTP.  

With the limited timeline of the study, there were additional limitations for the 

materials being examined. As the organization has other methods of social media 

communication (public Facebook group, Twitter) there was not enough time to dedicate 
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to analyzing the organization to the full extent. Additionally, the organizations tie to the 

First Nations communities in the area was not able to be explored within the timeframe. 

This provides a limitation to the study due to the lack of that presence in the study and in 

the results.  

Anticipated Contributions 

This study can contribute to strengthening TTP’s influence in their community in 

the long term. By using this research, it will provide a potential feedback for TTP to 

strengthen their presence in the community, as well as their education and learning 

initiatives. By focusing on learning, this presents an opportunity for TTP to see the 

benefits of an emphasis on learning, and how they could increase their influence in the 

community. 

In terms of scholarship, this research will contribute to the growing literature on 

TTN’s around the world by providing a perspective on how learning and education are 

part of the organization’s success (Poland et al., 2019). Additionally, this research will 

contribute to scholarly research around ESE in influencing more sustainable efforts at the 

community level. This study will be working towards filling a gap in the literature, as 

studies on the aspect of learning at the civil society level is not frequently examined 

(Aiken, 2017; Feola & Nunes, 2014). 

Conclusions  

The TTN and the transition movement offer tools for learning and education 

through workshops, events, and community engagement. This studies objective was to 

explore the use of learning and ESE in TTP, through approaching the study and the 

materials with the research questions in mind. The research question 1 was: 

1. How are the digital and print artefacts of TTP used in the organization, and 

utilized for ESE learning and educational outcomes? (Website, Greenzine, 

Facebook) 

Through the materials available, the organization has learning opportunities for 

the community through engaging with the materials they provide. The events that they 

hold offer another outlet for learning opportunities. Learning and educational outcomes 
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are met through providing opportunities for learning and engaging with TTP and its 

mission. Research question 2 is as follows: 

2. How do the Board of Directors and members of TTP view learning and 

education, and how is that contributing to the organization? 

The participants in this study had varying perspectives of the role of learning in 

the organization. However, it was apparent that the participants, both transitioners and the 

Board of Directors members, believed that there are educational opportunities available 

through TTP’s initiatives in the community. Their perspectives on learning and education 

are contributing to the organization through their contributions to the events and the 

materials TTP creates. The Greenzine is one tool that the organization uses to provide 

opportunities for learning implicitly through providing information in different forms, 

that the transitioners contribute to through their writing.  

Permaculture is based around an appreciation and a balance between people and 

nature. It is this balance and relationship between learning, education, and permaculture 

in the organization that may have potential for ESE. When creating a movement or 

influencing change, it is important to reach those who may not be actively sustainable. It 

is through TTP and the explicit use of learning opportunities through ESE, that the 

organization’s volunteer base can influence change.  

This study, using the CHAT theoretical framework, sets an example of how it can 

be used in sustainability sciences to examine a variety of organizations and concepts. 

Local organizations play an important role in community visions for a sustainable future. 

Through this study it provided an opportunity to examine TTP in the context of learning 

and ESE. Using CHAT presented an opportunity to engage with TTP and to evaluate its 

general presence in the community, as well as their learning outcomes. CHAT could be 

used as an evaluative tool to examine the effectiveness of organizations in their 

communities. There is a potential for it to expand in its usage, by being applicable to a 

variety of sustainability activity systems. As a framework to outline the limitations of 

developing and implementing learning outcomes in organizations and highlighting points 

of improvement. 
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APPENDIX A 

This is a table of the semi-structured interview questions which were used.  

Semi-structured interview questions 

Demographic 

Questions 

How long have you been a member of Transition Town Peterborough? 

What made you want to be involved? 

What is your educational background? 

Have you volunteered with organizations like TTP? 

Could you tell me about your experiences being part of this 

organization? 

Open-Ended 

Questions  

How is knowledge shared among members of the organization and the 

community? 

What does learning mean to you, and how do you see it in TTP? 

What are some learning opportunities you have had because of your 

involvement with TTP? 

How do you educate those interested in TTP and what your 

organization stands for in the community? 

What milestones have you seen throughout the organizations time in 

the community?  

What was the idea behind the creation of the Greenzine? What role 

does it play in engaging the community around Climate Change and 

Sustainability? 

How does the Greenzine contribute to TTP’s influence in the 

community? 

What role does social media have in TTP’s presence in the 

Peterborough community? As the Facebook page has nearly 1000 

members, how do members engage and learn from one another through 

this platform?  

Does the TTP facilitate any educational or learning workshops for the 

community? If yes, what have they been? If no, has the organization 

considered these forms of learning and education? 

Is there anything else you would like to add? 
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APPENDIX B 

This is an example of an article in the Greenzine Winter 2019 issue (Transition…, 2019).  
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APPENDIX C 

This is the code book used during the preliminary deductive coding during data analysis 

(The descriptions follow the CHAT framework and broad definitions of the different 

themes).  

Code  Description Example CHAT Category 

Example 

Community The community in which 

something is happening, or 

the individuals involved. 

“In Peterborough 

we…” 

“The Board of 

Directors...” 

“Public Events” 

-TTP Community 

-Peterborough 

Community 

-Board of Directors 

meeting  

Tools The different tools that are 

being used, either material 

tools, or more 

communicative tools. 

“The website is used to 

introduce potential 

members to the 

organization” 

 

“We talk to the 

community about 

sustainability during 

public events” 

-Face-to-face 

-Social media 

-Online 

communication 

tools 

 

Subject The organization or the 

individuals. 

“Transition Town 

Peterborough allows 

for us to promote 

sustainable practices” 

-TTP 

-Members of TTP 

-Community 

Members  

Division of 

Labour 

The way that the 

organization divides tasks 

and who is involved in 

creating 

events/materials/initiatives. 

“In the board of 

directors, we are 

involved in planning 

and initiating…”  

“Volunteers help in 

setting up and tearing 

down events” 

-Board of Directors 

responsibilities 

-How Volunteers 

participate 
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Norms The vision of the 

organization, or the 

different traditions that the 

organization participates 

in.  

“We have been 

running this event for 5 

years and every year 

we are do ____” 

 

-Annual events 

 

Sustainability Sustainability as it pertains 

to the environment and 

community. Social, 

economic, political, and 

environmental issues.  

“Local economy is an 

important part of our 

efforts” 

“City Hall has been 

supportive and 

involved …” 

“How to be more 

environmentally 

conscious at home” 

N/A 

Learning and 

Education 

How information and 

knowledge are being 

shared. As well as 

opportunities for further 

learning, exploration, or 

understanding of topics.   

“Learning how to  

“We learn to be more 

sustainable by…” 

“this offers the 

opportunity for us to 

learn about climate 

change” 

N/A 
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APPENDIX D 

This is what is presented on the Transition Town Peterborough website under the project 

tab “Transition Neighbourhoods Project” (Transition…, “Transition Town 

Peterborough”, n.d.). 

 


