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Abstract 

The first wave of Sport for Development (SfD) initiatives made bold assumptions that sport was 

inherently good for participants and could achieve social and developmental outcomes 

(Levermore, 2008; Lyras & Peachey, 2011). Scholars began to question the impacts that SfD 

programs were having in achieving developmental goals and positive social outcomes (Coalter, 

2013; Darnell, 2010; Schulenkorf; Sherry, & Rowe, 2016; Svensson & Levine, 2017). 

Researchers also conveyed that there were issues associated with race, power dynamics, Global 

North and South relations, cultural sensitivity, and gender apparent in SfD programs (Darnell et 

al., 2016). There has been shifts in the SfD sphere responding to this critical research to work 

closer with the communities and individuals who are the co-creators of these programs (Coalter, 

2007, 2010; Collison & Marchesseault, 2018; Darnell, 2012; Van der Kleshorst, 2018). The 

purpose of this study was to understand how the community members who are co-creators and 

participants of this SfD initiative perceive the Bottom-Up approach and impacts of the program. 

The community that I worked with has been partnered with a SfD organization for eight years. A 

local gatekeeper (the rugby development officer) helped me understand the community and 

identify interviewees. Participants included: community members, parents, coaches, teachers, 

and former participants. During my time there I also participated in coaching seminars, worked 

with participants, and helped with education sessions. Using Stake’s (1995) case study approach, 

interviews, fieldwork, and content analysis were conducted. Utilizing these methods and 

incorporating qualitative data analysis techniques, four overarching themes emerged: Theme 

One; Community development through a sport-education centre; Theme Two; community 

interaction and engagement; Theme Three; development of participants; and Theme Four; Rugby 

development. The findings work to fill multiple gaps in literature identified by Schulenkorf et al. 



 
 

 

(2016) and attempt to address critical issues laid out by Darnell et al. (2016). This research also 

hopes to work as a bridge between academia and practitioners and makes recommendations for 

possible best practices moving forward in SfD that include; community engagement in 

development, upskilling local participants and community members, and seeking out feedback 

from the community members involved. 

Keywords: Sport-for-development, Bottom-up, community development 
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Chapter 1: Introduction 

1.1 Background, Purpose, and Research Questions 

Seven years on from the United Nations designating April 6th the ‘International Day of 

Sport for Development and Peace’ the Sport-for-Development (SfD) movement has grown 

tremendously (Darnell, Field, & Kidd, 2019). Most SfD programs fall on a continuum of what 

Coalter (2007) calls ‘sport-plus’ and ‘plus-sport’. For Coalter, Sport-plus programs are focused 

on sport-based skills and participation is the key emphasis of these programs, while plus-sport 

programs are focused primarily on the development goals. With the multitude of SfD programs 

that are implemented globally, and issues with evaluation and accountability that will be 

discussed later, it is often difficult to distinguish between the two types of programs, and whether 

they are achieving their goals. SfD and Sport development share many similarities, however the 

overall goals of the two initiatives are quite different. SfD involves focus on some type of 

developmental goal, whether that be social or economic which may include gender equality, 

infrastructure development, job training (Coalter, 2007, 2010). Sport Development by contrast is 

focused on the development of athletes, and ideally leading to professional, elite level, or 

sporting competition (Coalter, 2007). SfD in the context of this study is defined as “use of sport 

to exert a positive influence on public health, the socialization of children, youths and adults, the 

social inclusion of the disadvantaged, the economic development of regions and states, and on 

fostering intercultural exchange and conflict resolution” (Lyras & Peachey, 2011, p. 311).  

Since the beginning of the SfD movement in the late 1990s and early 2000s scholars (e.g. 

Burnett, 2015; Coalter 2007, 2010, 2013a; Collison, 2018; Darnell, 2012, 2014a, Hayhurst, 

2015,) have outlined many issues associated with the SfD movement. These issues include 

power dynamics, Global North and Global South relations, racism, colonialism, and many 



2 
 

 

others. In response, scholars are calling for research that takes a Bottom-Up participatory 

approach to SfD research (Coalter, 2007, 2010; Collison, 2018; Darnell, 2012; Van der 

Kleshorst, 2018). As stated by Darnell, Whitley, and Massey (2016) participants in SfD 

programs “are not subjects to be tested with a focus on collecting predetermined outcomes or 

outputs. Rather, they are potential agents in the research process who possess skills, knowledge, 

and experiences to offer insights” (p.199); thus, participants can help us understand SfD and its 

impacts at the individual and community level, and what they desire from these programs. In 

taking this approach, researchers can help address the issues that have been found and work with 

community members to make SfD work in the best possible way and meet local needs. 

Lindsey and Grattan (2012) concluded that communities that are recipients of SfD programs 

are not merely oblivious bystanders carrying out these programs in the way the organizations 

intended. SfD initiatives are often challenged and changed by the local communities to fit better 

with their culture, or current sports practices. This happens at all stages of the program from the 

implementation stage, to once the organizations leave the community. Schulenkorf, Sherry, and, 

Rowe (2016) in a literature review of critical SfD literature found that many of the researchers 

agreed that community engagement and involvement in the development process of SfD 

initiatives is ideal if the benefits are to be optimized and uptake by the community is to occur. 

Community sport development occurs, like SfD, on a continuum from a Top-Down (the 

organization makes all decisions) to a Bottom-Up (community is in control) (Kay, 2009). One 

study conducted by Coalter (2013b) found that when participants are involved in the evaluation 

and monitoring of programs it can lead to capacity-building, sustainability, improving programs, 

and increased involvement from participants. As such, the purpose of this study  
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was to gain an understanding of a bottom-up approach in SfD from the view of local community 

members. More specifically, interest was focused on the interpretation and engagement of 

community members with respect to locally developed SfD. In addition, during the time of this 

study a sport-education centre was in the early stages of construction in the community, the 

impacts of this centre were also explored. The research questions underpinning this study were:  

1. What do community members (teachers, parents, former participants) involved in a Sport 

For Development initiative perceive as the impacts of the program?  

2. How have community members been engaged in the various stages of the SfD 

development and implementation? 

3. What are the current, and anticipated impacts of the Sport-Education Centre being 

constructed by the Sport for development organization?  

In the next chapter I provide a review of the SfD literature and a theoretical framework 

based on community development through SfD. A major theme in the SfD literature is the 

critique of current programs and policies. Many scholars have called for increased evaluation, 

community engagement, sustainability, awareness, and more programs that are geared towards 

the actual individuals and groups involved (Burnett, 2015; Coalter, 2007, 2010, 2013a; Collison, 

2018 ; Darnell, 2012; Hayhurt, 2015; Schulenkorf et al., 2016; Svensson & Levine, 2017; 

Peachey et al., 2012). Programs in the past have been mostly governed in a Top-Down manner, 

and conducted in the Global South, where organizations and volunteers (mostly wealthy, white 

people from the Global North) have ran the program the way they want to, and the community is 

involved very little. 

In Chapter Three the qualitative case study approach used during this research is outlined 

as the methodology used for this study. “As a form of research, case study is defined by interest 
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in individual cases, not by the methods of inquiry used” (Stake, 1995, p. 50). The reason for 

choosing the case study methodology was due to the uniqueness of the case. In this case study of 

an SfD organization one of the unique aspects was the delivery of coaching expeditions in 

various countries across Africa. Coaches reign from countries all over the globe including 

Canada, USA, Germany, the United Kingdom, among others. The time coaches spend with the 

organization varies from two-week periods in one country, to the entire seven-month expedition 

in all countries in which the organization works. The SfD organization conducts coaching clinics 

for youth age five to eighteen and leverages the sport of rugby (non-contact, touch) to provide 

educational programming for participants. At the end of each coaching placement, a tournament 

day in conducted where all participants, and many community members come together at a 

single location, and numbers in attendance can reach over 600. In this case, another unique 

aspect was that the SfD organization working closely with the community was in the process of 

building a ‘Community sports and education centre’ for the community. This is exclusive for two 

reasons, both a bounded group (The SfD organization working with the community) and the 

specific location of the community. The community is in one of the poorest nations in the world 

according to the UN Development Index (2018). This community is also outside of the major 

city and is considered rural. Due to this the community faces issues of access to education and 

employment opportunities, sport and recreation facilities, and other issues. These needs however 

are the issues that the SfD organization is attempting to address and alleviate. The SfD 

organization has been working in this community since 2011, and the coach expedition project 

spends two, two-week periods in this community a year. However, the Rugby Development 

Officer and buddy coaches run year-round programming. 

  



5 
 

 

Cultural sensitivity was very important for this study. I worked with a local 

champion/gate keeper who has a strong understanding of the community. I also spent a week in 

the community coaching, running seminars, and participating in other development projects, 

building rapport before conducting interviews. This assisted in access and ensured an ethics of 

care was considered throughout the project. For example, one of the considerations in respect for 

cultural differences is I had to take notes during interviews with some community members 

rather than audio record.  

In Chapter Four the findings of this study are presented using interview quotes, field 

work, and data from the organization’s website under four themes; community development 

through the centre, development of participants, community engagement, and rugby 

development. I worked with a SfD program in a rural community in Africa, and I was able to 

understand ways in which community members perceive the impacts of the various programs 

and initiatives being carried out by and SfD organization. I also gained an understanding of how 

various community members have been involved in the decision-making process throughout. In 

Chapter Five I will root the findings of this research project in the literature and relate how the 

findings, confirm, counteract, or shed light on the various topics identified by past SfD scholars. 

Finally, in Chapter Six I will provide conclusions, as well as recommendations for both practice, 

and future research. 
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Chapter 2: Literature Review and Theoretical Framework 

2 Introduction  

In this chapter, I outline the SfD literature; in the first section the differences between 

Sport for development and Sport development are discussed followed by a, a brief history of the 

SfD movement (see Darnell et al., 2019 for a detailed history of SfD) and the potential benefits 

of SfD. In the second section I examine sustainability in SfD, and the role of engagement in the 

promoting of sustainable programs as well as how to evaluate whether a program is ‘good’ or 

not. One of the gaps in the SfD literature is specific consideration of community development 

and engagement in a SfD context. As such, this chapter concludes with an overview of the 

theoretical framework underpinning this research. Specifically, Sen’s Capabilities approach is 

discussed in light of SfD and community development and engagement.  

2.1 Literature Review  

2.1.1 Defining SfD  

Although defining SfD is necessary, it is also important to consider opposing, 

contrasting, and different ideas related to SfD. One important distinction is between SfD and 

sport development, which Coalter (2007) states is an exclusive focus on developing sport related 

skills, talent identification, and the goal of achieving high/professional level sport. Most SfD 

programs by contrast fall on a spectrum from purely SfD (i.e., leveraging sport to address social, 

economic, health issues) to sport development (developing sport capacity). As found by Huish 

and Darnell (2011), some SfD initiatives are focused on the development of sport and sporting 

infrastructure, as such within SfD it is important to identify the focus of development. Coalter 

(2010, p. 8) argues “Sport has consistently been regarded as ‘character building’” and therefore, 

participating in sport is assumed to lead to benefits. Rhetoric around sport and using it for 
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development purposes often attributes ‘pro-social’ traits such as discipline, honesty, integrity, 

and others. Therefore, Coalter (2010) suggests, it is difficult to separate sport from development, 

as it is often taken for granted that sport inherently offers some sort of development, regardless 

of the overall outcome, however, these assumed benefits of sport are often contested and will be 

discussed further in the ‘Critical stances on SfD’ section of this chapter.  

Kidd (2008) has identified the following categories of SfD programs: (1) traditional sport 

development, as discussed this is a focus on developing sport skills. In these programs, coaching 

sport, and providing equipment is the primary focus; (2) humanitarian assistance - where funds 

are raised through sport, and programs are implemented for populations in need (most often 

refugees). (3) ‘sport-for-development-and-peace movement’ – which involves using sport to 

address some type of social, economic, or peace outcome. Most programs are more concerned 

with some sort of development, and more recent literature (Burnett, 2015; Darnell, 2018; 

Schulenkorf et al. 2016) states that very few ‘peace’ initiatives are taking place. For this 

literature review there is a focus on solely Sport-for-development programs, as the peace 

initiatives are implemented and carried out in different circumstances.  

For the purposes of this research, the definition provided by Lyras, and Peachey (2011) is 

used to define SfD “use of sport to exert a positive influence on public health, the socialization of 

children, youths and adults, the social inclusion of the disadvantaged, the economic develop of 

regions and states, and on fostering intercultural exchange and conflict resolution” (p. 311). This 

definition focuses solely on using sport for development purposes, using such a definition 

provided a narrow enough view of SfD, while providing a guide throughout the research process.  
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2.1.2 History of SfD 

Using sport-for-good and sports for its own sake can be traced back as far as the earliest 

days of organized sport and the Olympic movement in the 1890s with the first recognized group 

using sport-for-good being the ‘Cambridge Seven’ which used the sport of cricket in China 

(Darnell et al., 2019). The first Non-Government Organization to use sport for development 

purposes globally was the Young Men’s Christian Association (YMCA), which started using 

sport in international work during the 1880s. The YMCA was primarily driven by using sport for 

missionary work and instilling Christian ideals (through sport) in various countries around the 

globe. In the 1960s another organization that used sport and recreation for development purposes 

was the Peace Corp. Volunteers from the US worked primarily in the Global South and delivered 

sporting programs for ‘development purposes’ (Darnell et al., 2019). In 1959, sport was included 

in the Declaration on the Rights of the Child, and in 1978 the United Nations Educational, 

Scientific and Cultural Organization introduced the International Charter of Physical Education 

and Sport which described sport as a right for all (Beutler, 2008). 

Many scholars sight the early 2000s as the start of the ‘Sport for development movement’ 

(Beutler, 2008; Coalter, 2007; Darnell, 2012; Darnell et al., 2019; Kidd, 2008; Levermore, 2008; 

Schulenkorf et al., 2016). In the 1990s the initial ‘sport for development movement’, with the 

leadership of Olympic athletes like Johann Koss (the founder of Olympic Aid, now Right to 

Play), began to take shape and sport was seen as a lever to ‘give back’ and address health issues 

such as vaccinations, food insecurity, and other forms of humanitarian aid in countries all around 

the world (Kidd, 2008). Some significant events in the early 2000s contributed to the beginning 

of this movement. In 2000, Nelson Mandela delivered a speech at the World Sport Awards 

which led to increased donorship, funding, and awareness of SfD (Darnell et al., 2019). In 2001, 
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the United Nations (UN) opened their Sport for Development and Peace branch and appointed 

the first Secretary-General on Sport for development and Peace (Beutler, 2008). The United 

Nations also began promoting the Millennium Developments (now known as the Sustainability 

Development Goals), and how sport can be used to achieve those goals. For example, the 

AIDS/HIV pandemic in the early 2000s played a significant role in the SfD movement (Beutler, 

2008; Coalter, 2007, 2010; Darnell et al., 2019; Kidd, 2008). Along with HIV/AIDS education 

and prevention, the UN argued sport could be used to help individuals, communities, and nations 

in terms of issues such, as poverty, education, gender equality, and environmental sustainability 

(Beutler, 2008). In 2003, there was an International Working Group on Sport for Development 

spearheaded by Johann Koss and other leaders in the field, in partnership with some developed 

nations like Norway, Canada, the United Kingdom and Switzerland (Kidd, 2008). This group 

addressed how SfD could help achieve the United Nations Millennium Development Goals. 

These recommendations led the General Assembly of the UN to designate 2005 the International 

Year for Sport and Physical Education (Burnett, 2015). The International Year for Sport and 

Physical Education led to many calls to action for organizations, both for and non-profit, 

countries, and individuals to use sport for the purposes of social change (Beutler, 2008).  

Darnell et al. (2019) also cite the founding of the International Platform on Sport and 

Development (sportandev.org) in 2004 as a significant moment in the SfD movement. In the 

mid-2000s major transnational organizations like Nike in sport equipment, and Vodafone in 

banking, started to use SfD to address their corporate social responsibility requirements, whether 

through philanthropic funding of SfD initiatives, or like Nike, starting their own projects. Further 

example of the diffusion of SfD was seen in 2012, when London hosted the Olympics. A major 

aspect of the London bid was using sport to develop and impact the lives of youth through sport 
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(Darnell et al., 2019). One of the largest proponents of using sport for development purposes is 

the UN. The UN has led the charge in promoting benefits, and funding SfD initiatives. Louise 

Frechette, the UN Deputy Secretary-General at the time stated during the World Sport’s Forum 

in 2000 said:   

The power of sports is far more than symbolic. You are engines of economic growth. 

You are a force for gender equality. You can bring youth and others in from the margins, 

strengthening the social fabric. You can promote communication and help heal the 

divisions between peoples, communities and entire nations. You can set an example of 

fair play. Last but not least, you can advocate a strong and effective United Nations 

(United Nations, 2000) 

Beutler (2008) outlines how the UN has leveraged sport to achieve their development goals: 

having a positive impact on public health and disease prevention, developing more cohesive and 

sustainable community development, tackling anti-social behavior and fear of crime, ensuring 

young people get the best possible start in life, economic vitality and workforce development, an 

important element for achieving sustainable development, raising educational standards as an 

integral component of quality education, individual empowerment especially for women and 

girls, promotion of gender equality, combating discrimination, tackling disadvantage, social 

integration and the development of social capital, conflict prevention/ resolution and peace-

building, rehabilitation and reintegration, contributing to lasting peace, communication and 

social mobilization, protecting human rights. 

In 2018, the United Nations Office on Sport for Development and Peace shut its doors, 

and the International Olympic Committee (IOC) took on responsibility of the international 

‘regulation’ of SfD programming (Olympic.org). Both the UN and the IOC agreed that parallel 
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work was leading to a waste in resources, and that the IOC would be better suited to taking on 

the SfD realm. The UN is still on board for consulting purposes; however, the IOC is now the 

head of the international SfD movement. Since the recent agreement between the IOC and the 

UN, Thomas Bach (president of the IOC) said: “sport is not just physical activity; it promotes 

health and helps prevent, or even cures, the diseases of modern civilization. It also is an 

educational tool which fosters cognitive development; teaches social behavior; and helps to 

integrate communities” (Olympic.org, 2019). It is evident that sport is believed to have positive 

impacts on individuals including physical health, mental health, as well as the possibility that 

sport can lead to developmental outcomes.  

2.1.3 SfD benefits 

Early on, participating in sport was assumed to have inherent benefits as well as having 

the potential to instill values and ideals in participants that would make ideal citizens, these 

included: solidarity, duty, service, teamwork, courage, among others (Darnell et al., 2019) Using 

sport as a lever to address other social issues is best outlined by Schulenkorf et al. (2016) who 

stated  

The popularity of SfD stems from its ability to capture or ‘hook’ a large number of

 people-particularly those interested in sport and physical activity-and use the momentum

 in and around sport as a strategic vehicle to communicate, implement, and achieve

 nonsport development goals. (p. 29)  

Sport has been shown to benefit participants by developing motor and sport-specific skills that 

can be used in a physical capacity, improve health, and fitness. Psychologically sport can benefit 

physical well-being, increase self-confidence, self-esteem, and body image. Finally, sport can 

help to build character in the form of discipline, teamwork, and responsibility (Coakley, 2011).  
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Several researchers have argued that sport can provide youth with a fun, safe, and 

supportive environment that encourages positive social behaviors (Beutler, 2008; Coakley, 2011; 

Whitley, Coble, & Jewell, 2016). Whitely et al. (2016) found these benefits were more prevalent 

in vulnerable populations like immigrants, refugees, Indigenous, and underserved communities. 

Some of these vulnerable populations can lack access to education, sports facilities, mentors, 

employment opportunities and skill development (Van Der Klashorst, 2018). SfD programs are 

often geared towards youth (Schulenkorf, Sherry, & Rowe, 2016), as they are more likely to be 

impacted by initiatives than adults. Many youths in the Global South face unemployment and 

SfD programs have been used to offer a place to learn work-related skills, as well as work-

related behavior traits, and as youth grow older, a program to volunteer and add experience to 

their resume (Van Der Klashorst, 2018). Researchers have also shown that sport can lead to life 

skill development and other pro-social outcomes that are not solely related to career prospects 

(Coakley, 2011; Whitley et al., 2016; Van Der Klashorst, 2018).  

2.1.4 Critical Stances on SfD 

Although large transnational organizations, like the UN, FIFA, the IOC, and Nike have 

been major players in the development of SfD, the effectiveness of these programs, as well as 

issues that may be propagated have been questioned (Burnett, 2015). Power relations are at the 

core of what scholars are concerned about in the SfD realm; with race, colonial overtones, 

Global North and Global South relations, and the influence of money all being major problems 

associated with the SfD movement (Darnell et al., 2016). There is also one other overarching 

issue in SfD, a lack of evaluation, and critical research in the field. Fred Coalter (2007), one of 

the leading critical scholars in SfD research stated, “although many are optimistic of the potential 

benefits of using sport for development, these is little to no evidence-based policy in this area.” 
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(p. 10). He argued that, despite the lack of evidence, there are assumptions that sport could help 

in areas like; social and economic regeneration, crime reduction, health improvement, and 

education.  

Similarly, Darnell (2007) and Wilson (2012) have argued there is a problem in assuming 

that countries where SfD programs are being conducted (generally the Global South), require 

‘help’ or saving, from programs, volunteers, and corporations from the Global North. This is 

ethnocentric in believing that the way of life in the Global North is better than the way of life in 

the Global South. Often, the countries in which SfD programs operate were once colonized, and 

in turn taken advantage of and extorted for natural resources, land, and in the worst-case 

scenario, people. Many problems that SfD programs aim to address such as economic inequality, 

education, and others stem from colonization. It has been argued that sport has been used to drive 

colonialism in many countries, for centuries (Darnell et al., 2019; Wilson, 2012). Darnell (2012) 

made the comparison that the way in which many SfD programs are currently carried out is 

reminiscent of the way countries in the Global South were once colonized, in that, sports from 

the Global North are being used to help the ‘Other’. This problematic perspective is often 

perpetuated through a Top-Down approach to SfD programming, from ideals and 

implementation, to volunteer fees (Houlihan & Green, 2011). There are dynamics that intersect 

within the confines of a SfD program that include, race, economic, class, gender, cultural, and 

social (Wilson, 2012). Unless these dynamics are thoughtfully investigated and understood, 

issues and problematic ideas can be perpetuated.  

Volunteers and workers in SfD programs are often privileged, white European or North 

Americans (Wilson, 2012). The ‘othering’ of race and class is often highlighted when the 

typically White, middle-class, university educated volunteer from the Global North is teaching 
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the ‘Other’ from the Global South what it means to be a ‘proper’ citizen or emphasizing what 

should be ‘developed’. Often time volunteers know very little about the culture and people they 

will be working with (Darnell, 2007). Traditions and local norms are often not considered at the 

implementation and programming level, or the everyday interaction with participants. Volunteers 

who are recruited for these programs and travel to work on the ground in the Global South are 

often uninformed about the cultures and communities that they are travelling to, holding views of 

participants in the Global South as different, or as another species (Darnell, 2007).  

Another problem that stems from a lack of understanding of the culture and society where 

the SfD programming is being implemented is that it is difficult for volunteers to know how the 

participants will use the program. In a different cultural context, the practices may not have the 

same meaning as the volunteers believe, which means that a positive impact cannot be 

guaranteed (Wilson, 2012). The ideologies and values that are instilled on volunteers in their 

culture, ultimately are portrayed when they are working with participants, through their behavior 

(Houlihan & White, 2002). McSweeney, Kikulis, Thibault, Hayhurst, and van Ingen (2019) 

outline the growing dependency on the organizations from the Global North to be the deliverers 

of SfD to the Global South. In the SfD field this has led to a dependency by organizations at all 

levels in the Global South to rely on SfD programs to implement these types of initiatives. Racial 

power dynamics are also perpetuated through SfD programming. Midnight Basketball for 

example was laden with racist ideals and was used primarily to keep black men off the streets, 

more for easing white fears than it was to aid the at-risk (Darnell et al., 2019). 

Sponsors and donors of SfD programs are often held in a “bright light” by media or 

consumers for helping fund these programs (Wilson, 2012). Their marketing teams often use 

these sponsorships to promote a better brand image, leading to a more ideal image in the eye of 
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the consumer. Wilson (2012) argued there are issues associated with sponsorship in the SfD 

industry. Since many SfD programs are not-for-profit or non-profit, they require funding from 

corporations through sponsorships and donations. On the surface this may not seem problematic, 

but there are reasons and benefits for corporations to provide funding for these types of projects. 

Wilson (2012) argued the most overt issue associated with sponsorship is the fact that it can be 

used for improving the brand image to customers. Since companies use sponsorship as a 

marketing tactic, consumers are often alienated from the actual impact of the sponsorship and 

may not be aware of the possible negative implications. There is a disconnect between what the 

customer may think the corporation is contributing to, and what is happening in the programs. A 

second issue associated with sponsorship in SfD is that corporations often benefit from the 

relationship that is maintained between the Global North and the Global South. Donnelly (2015) 

argues that large sport-related corporations take advantage of lower wages, child labour, and 

weaker environmental policies that are often present in countries in the Global South. The issues 

that are trying to be addressed in a SfD program such as; child education, gender equality, and 

environmental education can be perpetuated by the very corporations that are sponsoring these 

programs (Budd, 2001). Sponsors and donors have the option to decide what their funding goes 

towards, since the countries these SfD programs operate in are not as financially well, the 

governments are generally elated to not need to budget for these types of programs. This can lead 

to inequality in what types of programs are offered and gives power to corporations over 

governments (Budd, 2001).  

Grassroot SfD programs around the world are often “underfunded, completely 

unregulated, poorly planned, and coordinated, and largely isolated from mainstream 

development efforts” (Kidd, 2008, p. 376). One of, if not the most discussed issue in SfD 



16 
 

 

literature is the lack of planning, organization, and evaluation of SfD programs (Schulenkorf et 

al., 2016). Many scholars call for research and evaluation that can support the substantial claims 

about SfD programs (Burnett, 2015; Coalter, 2007, 2008, 2010; Darnell, 2007, 2010; Wilson, 

2012). There are multiple reasons why evaluation may not be taking place, such as lack of 

resources, pressure to please investors, fear of losing funding, no desire to do evaluation, lack of 

‘standards’ across the field (Burnett, 2015; Coalter, 2007). The most common form of evaluation 

has been participation. Using participation as a form of evaluation implies that the benefits of 

sport are assumed solely by participating in them. Most of the positive outcomes associated with 

sport participation however are based on an employment-focused and ‘ideal’ citizen framework 

(Coalter, 2010). Wilson (2012), argues that with proper evaluation SfD programs can be used to 

help in many areas of development.  

In team sports it is necessary to follow the status quo and abide by the rules and plans put 

in place by coaches, and teammates. This can lead to participants learning that authority and 

following rules are beneficial or necessary. In the Global South where challenging the status quo 

is important for creating lasting change, these norms may not be ideal for producing social action 

and social change as participants may believe that following rules is what is ‘right’ (Wright, 

2004). In North America (where many of the volunteers in sports-for-development programs 

come from) competitive sport has become problematic in some cases. Coalter (2007) argued 

values that are often associated with childhood sport like tolerance, kindness, and having fun are 

substituted for a relentless drive to win at any cost, cheating, and competitiveness. This can lead 

to coaches overlooking the values that are supposed to be instilled in favour of mentalities that 

will lead to winning. Since these ideas of conformity, rule following, and a winning at an all cost 

mentality are taught to athletes in North America, it is possible that these are the types of lessons 
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and values that will be taught through sport for development programs in the Global South and in 

marginalized communities in the North (Wilson, 2012). Often people who develop and run these 

SfD programs have had a positive experience with sport and do not see the negatives that may be 

associated with sport. This makes it difficult for the organizers to be reflective about the negative 

impacts sport can have on individuals. Without being aware, or without being educated on issues 

associated with gender and racial inequalities, and the negative aspects of sport, these issues can 

be perpetuated and have a negative impact on the participants involved in sport for development 

programs (Wilson, 2012).  

2.1.5 Research in SfD 

In their recent review of SfD literature, Schulenkorf, Sherry, and Rowe (2016) found that 

most SfD researchers have examined social and educational programs using the sport of football. 

In addition, they state that qualitative methods are used to examine impact at the community 

level. The most interesting finding uncovered by Schulenkorf et al., (2016) is related to 

geography and researchers themselves. Specifically, they uncovered that even though over half 

of all SfD projects are implemented in Africa, Asia, and South America, 90% of the authors of 

published journal articles are from North America, Europe, and Australia with the top five 

countries represented as: The United States, United Kingdom, Australia, Canada, and South 

Africa. These top five countries are also where most research studies are conducted (Schulenkorf 

et al., 2016). SfD research often focuses on six common areas: role models, participatory 

approaches, multi-level engagement; program design, creation of safe spaces, and transfer to 

locals (Darnell et al., 2016). Research has often been conducted in an ‘observer’ manner, 

studying individual cases and programs, without participation and input from those being studied 
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(Collison, 2018). Participation is often the sole measure of whether a program is considered to be 

positive or not (Coalter, 2007, 2010; Levermore, 2010). 

There are also scholars who are more optimistic about SfD in Africa. Van Der Klashorst 

(2018) writes highly of sport saying:  

Sport has not only been forwarded as a basic human right, but it is a powerful tool in the 

advocacy of human rights. Social inclusion and gender equality through sport 

interventions are prevalent in the developing world. Change agents working in the field 

of Sport for Development applaud the success of interventions in marginalized and 

impoverished communities as sport is viewed as an effective tool that contributes to the 

social inclusion and the betterment of the poor. (p. 109) 

Van Der Klashorst (2018) argues that SfD gives youth the opportunity to volunteer. Youth in 

these communities’ face unemployment, having a place to volunteer gives them the opportunity 

to develop skills that can lead to job opportunities and pull them out of poverty. In areas that 

government resources are lacking, or youth needs are overlooked, NGOs are sometimes given 

the responsibility of care-takers of the less fortunate. This can lead to benefits for the individuals, 

but as outlined above this can lead to a dependency. In a study understanding the perspective of 

youth in a Zambian HIV/AIDS education SfD program, Jeanes (2013) uncovered that many 

youths do indeed gain education and benefits from the program. She found that sport specifically 

acted as a flag-post for individuals. Sport attracted youth and provided an opportunity to learn, 

interact as a team, and develop friendships. Sport brought them to the program, but it was found 

that they learned from the education sessions provided by the organization. Jeanes (2013) found 

that participants gained a better understanding of how HIV/AIDS is contracted and provided 

women in the programs a place to discuss issues of consent with boys in the program. Sport 
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contributed to the facilitation of learning, and it could be argued that without using sport to bring 

these participants in, they may never have received the education that helped them in their 

everyday lives.  

Whether SfD is beneficial to the Global South is debatable (Wahrman & Zach, 2018). 

Darnell et al. (2016) in their sociological examination of recent SfD research identified “a large 

majority of SDP (sport-for-development and peace) projects operating in the Global South do not 

engage with research/ researchers in any significant ways” (p. 145). Collison and Marchessaeault 

(2018) conducted fieldwork in Rwanda and Liberia, after reflecting on their time there they 

claimed that research needs to move beyond what has previously been done and what is being 

repeated. Research in SfD needs to take a participatory approach and the voices of participants 

and those impacted need to be heard and understood. Recently, Cryan and Martinek (2017) 

conducted a mixed-methods evaluation of a soccer based SfD program. The program had desired 

outcomes including improved self-control, respect, and cooperation. Surveys, and interviews 

after the program was completed were used to measure the impacts of the program on 

participants. They found that personal responsibility changed little to not at all, there was some 

evidence to support that there were behavior changes in a school setting after the program. 

In one of the earlier publications on SfD in South Africa, Boshoff (1997) identified that 

programs need to be more than just sport for sports sake, local capacity building needs to be at 

the forefront of initiatives. Some individuals are struggling to survive, and sport may not provide 

much help with that. However, building local capacity for organization and administration may 

help build a community. More recently, Lindsey and Grattan (2012) found in a study of a sport-

for-development program in Zambia that SfD projects are often challenged and changed by local 

communities, both during the implementation and once the government and/or the organization 
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has moved on. The government and SfD organizations do not stay in these communities. 

According to Lindsey and Grattan (2012), context and local culture is relevant to how a SfD 

program is taken up. In their report of a critical ethnographic study on a SfD in southern Africa, 

McSweeney et al. (2019) found that there was dependency on organizations from the Global 

North by the organization under study. This dependency occurred in multiple ways, including 

interns, resources, and knowledge. Individuals from the Global North were often given positions 

of responsibility and authority over local individuals.   

Cora Burnett is one of the leading scholars of SfD in Africa. While critical of SfD and the 

proposed benefits, Burnett is idealistic of the potential that SfD can have with the help of 

research and participant engagement. Burnett (2015) outlines some of the current issues in SfD 

in the Global South that include: proof of how programs are addressing social issues, and a lack 

of critical research on programs and impacts. She claims that future research needs to be holistic, 

grounded, and use a participative methodology. The lack of critical reflection and evaluation by 

SfD programs, she believes, stems from a pressure to please investors and keep funding. In a 

study of South Africa physical education curriculums Burnett (2016) found a disturbing past. 

Many physical education programs were phased out by the public schools in the 1980s and the 

burden was shifted to organizations such as the IOC and SfD NGOs. She argues that the sports 

which are being used promote ideas of neoliberalism. Another study conducted by Burnett 

(2010) examined the different approaches to SfD implementation. Top-Down, Bottom-Up, and 

outside-in were all examined as case studies and depending on the approach taken, different 

results of the SfD program were observed. A large study done on 15 schools from rural and 

urban impoverished communities using SfD programs was carried out by Burnett (2013). The 

SfD programs that were studied used an incentive-driven model to address poverty. Through 
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interviews, focus groups, and questionnaires, she found that regardless of the varying 

demographics and ideals used to implement the programs, all the programs studied promoted a 

neoliberal approach to change. Burnett (2013) argued that this approach hinders the amount of 

social change that can occur and puts more emphasis on the individual and their role in the social 

setting.  

2.1.6 Sustainability in SfD programs  

 The SfD literature on sustainability is focused on sustainability of programs, and 

programs becoming self-sufficient as opposed to environmental sustainability. Scholars have 

outlined ways in which SfD programs can enhance their sustainability and overcome the many 

negatives that are currently discussed in the criticisms of SfD programs (Burnett, 2015; Coalter, 

2007, 2010; Collison, 2018; Kay, 2009). The main areas for sustainability in SfD programs are; 

community engagement, local leadership development, and stakeholder involvement. Lindsey 

(2008) outlined four types of sustainability in relation to SfD: individual sustainability, 

community sustainability, organizational sustainability, and institutional sustainability. Each type 

is important to examine in a SfD context. At the individual level, it may be the most difficult to 

define in SfD terms, as programs aim to address individual outcomes differently. Community 

sustainability is largely tied to community capacity, through knowledge, skills and resources 

(Lindsey & Grattan, 2012). Community sustainability can be addressed in various ways in SfD 

programs. Community involvement in development, community engagement at all steps of the 

process, and community input all increase community sustainability in a SfD program (Edwards, 

2015; Levermore, 2011a; Lindsey & Grattan, 2012; Marshall & Barry, 2015; Schulenkorf, 

2012). Organizational sustainability is where most scholars critique SfD programs. Darnell 

(2007) argued that there are countless cases of programs being implemented in areas for as little 
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as a week, and then all resources being taken from the community, with little actual benefit 

gained. SfD organizations have a long track record of being unsustainable, relying on funding 

from donors, and not having long-term sustainability plans in place. Finally, institutional 

sustainability is where SfD programs would like to make the largest impact. International 

organizations state repeatedly that sport will contribute to a change at the institutional level. The 

goal of institutional sustainability is to develop long-term policy changes, and significant change 

for the communities affected (Lindsey & Grattan, 2012).  

 Schulenkorf (2012) proposed an ideal sustainable progression in a SfD context where 

programs are implemented by a ‘change agent’ who, at the beginning, has most of the control 

over the development and implementation of the SfD initiative, over time the community 

becomes increasingly evolved, eventually taking over completely. He also outlines a Strategic 

Planning approach to sustainable development and community empowerment in a SfD context. 

The ‘change agent’ implements and trains the community to set a plan to achieve long term 

social outcomes. The community then carries out the development of the program leading to 

participation, engagement, preparation, and organization. Once these steps are taken, the SfD 

program is implemented leading to social impacts and experiences. With a successful program, 

the evaluation and reflection can be used as leverage to gain further funding, sustaining the 

programs long-term, and help with growing the programs to better fit the needs of the 

community. The cycle is then repeated, without the aid of a ‘change agent’ (Schulenkorf, 2012). 

This approach to sustainability in SfD should be the industry standard and the aims of all SfD 

programs, however as outlined previously there are political and other issues that may stand in 

the way of this. Arguably, a step to be added in Schulenkorf’s approach would be reflection 

and/or evaluation prior to reimplementation (Coalter, 2010, 2013).  
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 Whitley, Forneris, and Baker (2015) acknowledge that sustainability in a SfD program is 

challenging, but important and described their experiences with sustainability. Their findings 

showed that the largest challenges in sustainability involved: lack of program sustainability, 

ineffective development approaches, building relationships with community partners, knowledge 

translation, and finding funding sources. The strategies used to overcome these obstacles were 

also provided by the authors and included: planning, capacity building, recruitment, and 

evaluation (Whitley et al., 2015).  

The history of sustainability in SfD context as outlined in previous sections, has not been 

a positive one. Many areas in continental Africa have amounted unpayable debts, and NGOs 

have swooped in and have taken over areas such as health and education, at no cost to the local 

governments (Darnell et al., 2019). This can be problematic as the NGOs have their own 

agendas, and ideas of what a functioning society might look like (Levermore, 2010). Taking a 

Bottom-Up approach to community SfD programs, however, can lead to sustainable outcomes at 

all the levels outlined above. Issues of sustainability need to be addressed from the beginning for 

programs to achieve sustainable and positive outcomes.  

2.1.7 Leadership Development 

 Many SfD programs aim at developing youth leaders to help develop pro-social skills in 

their peers. Developing youth leaders in SfD programs has multiple beneficial outcomes. 

Hayhurst, Giles, Radforth, and The Vancouver Aboriginal Friendship Centre Society (2015) 

found that women in a recreation program often faced stereotyping, racism and gender 

inequalities, but used the program to challenge and resist these issues. Developing girls and 

young women to be leaders in a SfD context, can lead to positive outcomes in other aspects of 

life. Developing local leadership is also very beneficial for sustainability in a SfD program. 
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Youth leaders are often the ideal outcome, as they are examples for the success of the program 

but can also further implement the program as well.  

 In Galipeau and Giles (2014) piece in Sport, social development, and peace (Young & 

Okada, 2014) a study on cross-cultural leadership found two important themes. First, mentorship 

can prevent or halt negative life trajectories. This is crucial in a SfD program. Many youths 

impacted by SfD programs face unemployment. A place to volunteer, under the aid of peer-

mentors gives them somewhere to develop pro-social skills and take them out of a negative life 

trajectory (Galipeau & Giles, 2014; Van Der Klashorst, 2018). Second, youth leadership 

development through sport, recreation and the arts are universal. This is also an important 

finding, because youth are the target of most SfD programs, having a universal understanding 

that sport can (under the right circumstances) be used to develop youth leaders, and then mentor 

future leaders is vital to the sustainability of these programs. According to Edwards (2015) for 

community capacity to build and grow, there needs to be availability of quality community 

leaders. This occurs at multiple levels; individual, organization, and leadership development 

systems. Having local community leaders provides the opportunity to convey messages between 

developmental organizations and the community that is being worked with (Edwards, 2015).  

2.1.8 Partnerships in SfD   

 Governments, the United Nations, NGOS, International sport organizations (IOC, FIFA, 

etc.), private entities, the public, and many others are important stakeholders in every aspect of 

SfD (Gilianotti, 2012). Engaging these stakeholders is vital for the long-term sustainability of a 

SfD program. Whether that is for funding purposes, policy development, or access, stakeholders 

play an important role in any SfD program. Organizations like the United Nations create policy 

and contribute funding to organizations. As outlined above engagement at the community level is 
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also essential as they are the recipients of these programs. Researchers are also stakeholders in 

the SfD realm. Research being done has traditionally been from the point of view of the 

‘observer’. Darnell (2007) called for a move away from this style of research and become co-

creators of knowledge with those who are involved. Little research has been done on stakeholder 

engagement at the community level. Stakeholder engagement research has largely been done at a 

macro level and is beyond the scope of this research paper. This area is relevant to this study 

however, since there are many stakeholders and partners involved at the macro, and community 

levels.  

 A more developed line of inquiry in SfD is the topic of partnerships. At the macro level, a 

study was conducted by Hayhurst and Frisby (2010) examining NGOs and partnerships with 

national sports organizations in their home country. The study examined “the partnership 

between high-performance sport from the perspectives of staff in Swiss and Canadian sport for 

development NGOs” (p. 75). The findings showed that there were competing values which were 

related to the prioritization of developing sport related skills and identifying talent, as opposed to 

using sport for social and community development. The second finding showed that there was 

little freedom for the NGOs to move away from the sport development model and towards a 

sport for development approach. The research also revealed that there was a dependency on the 

high-performance organization for resources including funding, equipment, and personnel. 

Hayhurst and Frisby (2010) identify that these power imbalances between the SfD programs and 

high-performance sports organization is perpetuated throughout the NGO programs, and 

undermines the goals of SfD initiatives.  

 Sanders et al. (2014) examined the challenges that SfD NGOs were facing in South 

Africa. During apartheid in South Africa, sport facilities and opportunities were controlled by the 
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state which meant that for many South Africans, there was little to no access to organized sport. 

Since the apartheid has ended, NGOs and civil society has taken up the responsibility to deliver 

sport where the government cannot. In South Africa, many NGOs implement SfD programs in 

the education system. This presents both opportunities as well as challenges. Partnering with the 

government can lead to increased security, access to funding and facilities, and in turn make a 

SfD program more sustainable long-term (Sanders et al., 2014). However, the government can 

also gain control and pressure organizations to conduct programs a certain way. Also, politics 

and unnecessary red tape may make conducting of programs more difficult for NGOs. An issue 

that was identified with partnerships between schools was the difficulty to match-up schedules 

and implement the actual programs that were designed. One troubling finding was that schedules 

sometimes do not match up, and plans can fall through quite easily. Schools can be left in the 

dark as to whether they are getting a program or not. With many NGOs facing barriers of entry 

like extra paperwork, dependency on outside funding and resources, schools may be left 

wondering what has happened, and if they will ever receive the programs they were once 

promised by both the governments and NGOs (Sanders et al., 2014).  

Peachey, Cohen, Shin, and Furaso (2018) found very similar issues to those outlined 

above facing SfD programs in inter-organizational partnerships. In their study on 29 SfD 

organizations, challenges facing the SfD organizations included “competition for resources, 

skepticism of sport as a development tool, unequal power relations, misaligned goals and 

mission drift, and implementation issues” (p. 160). Though many programs faced these 

challenges, strategies to combat these were developed. Building relationships and networks, 

demonstrating benefits to partners, starting small then diversifying, keeping focused on mission 

and goals, involving partners, and treating the partnership as a business relationship were all 
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effective in aiding to alleviate tensions in the inter-organizational partnerships. Partnerships 

between SfD programs can be problematic but can offer benefits as well.  

2.1.9 Evaluation of SfD 

 Evaluation in SfD is one of the areas that has been most critiqued by scholars (Coalter, 

2007, 2010, 2013; Darnell, 2012; Kay, 2009; Levermore, 2011a, 2011b). The methods (or lack 

thereof) that have been used to measure and evaluate SfD outcomes have been questioned. 

Participation has mostly been the only measure of the effectiveness and impact of any SfD 

program. Kay (2009) conducted a reflexive qualitative study on a SfD program in India, finding 

that it was meeting the needs of the community. However, most of these positive outcomes are 

employment-focused, and lead to people being better citizens in Global-North ideals. Assuming 

the benefits of SfD programs is problematic as many outcomes are hard to measure since they 

are indirect to the programs themselves. She argued that the evidence that has been prioritized in 

SfD has been largely positivist and does not consider the ‘decolonization’ of research. This has 

been ‘justified’ as a form of evaluation because sport has largely been understood to have solely 

positive outcomes. According to Coalter (2007) sport has the potential to do both bad and good, 

sport on its own is inherently neither.  

 Another issue associated with assessment of SfD programs is that negative impacts are 

often unreported (Levermore, 2011a). Failed attempts at using SfD are not researched and lose 

funding and resources, and therefore do not receive attention which encourages organizations to 

not conduct evaluations on their programs (Darnell, 2010). As many of these programs are non-

profit and are driven by donations and funding, loss of as few as one major donor could spell 

disaster for the organization. However, if evaluation and proper research is conducted, along 

with engagement of community members, more positive results can occur (Collison, 2018). This 
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was reinforced by the work of Kay (2009) when community members were engaged in a 

qualitative evaluation of an SfD program, the program could be better geared towards what the 

participants wanted.  

2.2 Theoretical Framework: Community Development in International SfD  

Most community engagement literature in development does not come from the SfD 

scholars. Therefore, it is necessary to consider the international development literature. In 

particular, Sen’s Capability Approach (1985) and Sen’s Development as Freedom (1999) 

together with SfD community development literature are considered in this section. The aim of 

this study is not to “test” the application of Sen’s international development arguments, but 

rather to draw upon them to frame the study’s focus on development and community 

engagement.  

2.2.1 Sports role in International Development 

 There has been a long history of governments, organizations, and corporations from the 

Global North, attempting to ‘help’ populations in the Global South. This has not always been 

beneficial to the countries that are the recipients of this ‘aid’. For example, many areas in 

continental Africa have amounted unpayable debts to countries and corporations from the Global 

North (Coalter, 2010). World War Two sparked the international movement of more ‘developed’ 

countries from the Global North sending aid to help ‘less-developed’ countries of the Global 

South to avoid future conflicts and encourage peace globally (Darnell et al., 2019). As the United 

States emerged as a global superpower post-World War Two, there was an understanding that 

economic prosperity and Western ideals were the qualifications for being considered ‘developed’ 

and would become the measure for what qualified a country to be ‘developed’. Economic drivers 

paired with Western ideologies like neoliberalism were used to promote development of poorer 
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nations from underdeveloped to developed (Nussbaum, 2011). Neoliberal ideals focusing on 

individual action and responsibility later became the primary focus of international development 

efforts. This free-market approach opened the door for NGOs and other organizations to 

implement development efforts in which ever ways they saw fit (Darnell, 2009). This did very 

little to help with any social or community-based development and further broadened the gap 

between Global North and Global South.  

NGOs, some of which use sport as the vehicle for their development agenda, have 

swooped in and have taken over in areas such as health and education. Often these NGOs operate 

at no cost to the government in which they are operating, thus, putting NGOs in charge of many 

important areas and are seen as ‘care takers’ (Van Der Klashorst, 2018). Darnell et al. (2019) 

outline the connection between sport and international development through policy that was put 

forward by large sporting organizations, and international development organizations. The first 

point they make is the belief by many organizations (UN, IOC, and FIFA) that sport transcends 

political, social, and economical boundaries and conflicts. Sport is believed to be inherently 

apolitical, and therefore can be used as a developmental ship to asset in many types of 

development and conflict resolution, from economic, to racial tensions. Second, decreeing that 

sport can aid in many types of development where traditional international development has been 

done, ignores the fact that international development initiatives have often failed, or had counter-

productive impacts. Third, there is often problematic discourse around ‘developing’ the Global 

South, by the Global North. The rhetoric is often stereotyping, patronizing, and ‘othering’.  

There are assumptions that sport can contribute to areas that have been highlighted by 

international development efforts globally. These areas include; social and economic 

regeneration, crime reduction, health improvement, and education (Levermore, 2010). The 
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United Nations and other transnational organizations have identified sport and physical 

recreation as methods for helping populations that are vulnerable, which may include refugees, 

immigrants and other underprivileged communities (Whitley, Coble, & Jewell, 2016).  

2.2.2 SfD and Community Development 

Sen (1985) outlined an evaluation method for overall well-being of an individual. Prior to 

Sen’s Capability approach, well-being was based on economic factors like growth, and GDP 

(Svensson & Levine, 2017). Sen’s (1985) approach takes into consideration other factors 

including mental and physical health as well as happiness. Sen (1999) built on this theory further 

and addressed ‘development’ as a concept. He argued in his book Development As Freedom that 

focus of development needs to be on individual’s freedom and not on economic factors. 

Development in the eyes of Sen (1985,1999) is not concerned with the neo-liberal ideas and 

economic outcomes that led the international development movement post-World War Two. Sen 

(1999) believed that the key to development, is education. He concluded that developmental 

outcomes should be more concerned with an individuals’ freedoms with themselves and their 

relationship with the community and culture around them. 

Sen’s Capability Approach has long been used in international development initiatives 

and projects to assess and understand outcomes, for example, Svensson and Levine (2017) used 

this theory and applied it to SfD. Using this approach to SfD can help shift organizations from a 

Top-Down approach, to a Bottom-Up perspective. Questions for practitioners become; ‘would 

this action be in the best interest of expanding the capabilities of the program recipient?’ and 

‘what barriers are currently restricting the capabilities of local program recipients and how can 

we overcome them?’ (Svensson & Levine, 2017). Rossi and Jeanes (2018) argued that SfD can 

be used to address many of the capabilities identified by Sen (1999) by encouraging “agency in 
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the form of participation, leadership, and achievement” (pg. 193). Frías (2014) argues that sport 

has become an inherent part of modern life, and in developed nations sport is accessible to 

individuals at all levels from amateur, to highly paid professional athletes. The concept of Sport 

For All promotes the capability of dignity in the participants of SfD programs. This can provide 

a tangible outcome for SfD programs and improve evaluation. 

Rossi and Jeanes (2018) concluded that applying Sen’s (1989,1999) past approaches to 

international development in the context of SfD could address ‘unfreedoms’ through SfD 

programming and assist in achieving developmental goals of organizations like the UN. Marshall 

and Barry (2015) conducted a study on the SfD program, Kicking AIDS Out Network where 

practitioners were interviewed to identify how the program worked to achieve development 

goals. They found that using an appropriate community based SfD framework can work to 

enhance project design and delivery, leading to desired outcomes for the program that include: 

sport, education, life skills development, use of leaders as change agents, and participation. 

However as stated by Rossi and Jeanes (2016), even within one country, communities and 

regions will vary in what capabilities need developing, and what education programming will 

benefit them the most. Using Sen’s Capability Approach and Sen’s Development as Freedom to 

address issues and questions in SfD outlined by critical scholars (Coalter, 2007; Darnell, 2012; 

Burnett, 2015; Spaaij, 2016) will be useful in properly conducting, and getting the most out of 

SfD programs.  

Community engagement and involvement in the development process of a SfD program 

is integral to reaping the most benefits (Schulenkorf et al., 2016). Boshoff (1997) who conducted 

SfD research in South Africa found that programs need to be more than just sport for sports sake, 

local capacity building needs to be at the forefront of initiatives. She found, that although sport 
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may not be helpful for those individuals struggling to survive, it did help build local community 

and organizational capacity. Another research study conducted by Edwards (2013), applied 

seven types of capacity to sport for development practices. The seven dimensions were; level of 

skills and resources, nature of social relations, structures, mechanisms, and spaces for 

community dialog, leadership, civic participation, value system, and learning culture. Edwards 

(2013) found that “sport has demonstrated efficacy in building local skills, knowledge, and 

resources, increasing social cohesion, facilitating structures and mechanisms for community 

dialog, leadership development, and encouraging civic participation” (p. 6). 

2.2.3 ‘How to do it right?’  

The guidelines that are provided by the United Nations make it very clear that sport by 

itself cannot change the world (United Nations, 2015). Understanding the limitations that SfD 

has is important in creating beneficial practice in the execution of these programs. There are 

multiple aspects that need to be addressed in the planning, and the ongoing development process 

of a SfD program for the recipients to benefit the most. Coalter (2007, 2010) argued that a ‘plus 

sport’ program should be used for the greatest impact on development. That is, what is being 

‘developed’ (e.g., education, health, etc.) should be the primary focus of the program, rather than 

sport and sport skills.  

The most impactful change an organization can make in its development process is 

involving the communities and individuals that will be the ones using and impacted by the 

programs. Involvement of the community, at any step of the process improves the community’s 

engagement and uptake of the program (Bolton, Fleming, & Elias, 2008). Community sport 

development is on a continuum ranging from a Top-Down approach to Bottom-Up. Most sport 

for development programs will not clearly be one or the other, but on a spectrum (Bolton et al., 
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2008). Community sport development needs to take a more ‘Bottom-Up’ approach. It is integral 

that locals in the community are engaged in the process. Involvement of the community, 

regardless of what step of the process, improved the community’s sense of ‘ownership’ of the 

program. Building community capacity is integral to all positive outcomes associated with SfD 

programming (Edwards, 2015). ‘Upskilling’ community members can assist in the development 

of community capacity building. This can include developing skills, knowledge and resources. 

Edwards (2015) identifies that the importance of developing individuals to have skills such as 

strategic planning, communication, group processes, networking, developing partnerships, and 

physical resources are essential for long-term community capacity building.  

There are also many other benefits to taking a Bottom-Up approach to a SfD program. 

Gender issues (which are often perpetuated or enforced by sport) can be considered and 

addressed accordingly. Cultural norms and practices can be intertwined and incorporated into 

programming, instead of ignoring or overlooking them (Sugden, 2010). Sport can have different 

meanings depending on the cultural context. For example, the different aspects of sport like 

physical contact, fitness, and health are emphasized differently from culture to culture. Since 

people identify better with those who are like them, it is no surprise that sport for development 

programs that use locals to carry out the work are more effective than using volunteers from 

Western countries (Wilson, 2002). Using local volunteers allows for culturally sensitive 

practices. Local volunteers have a better understanding of social problems and what the 

community needs. The language barrier is also no longer an issue which allows for accelerated 

progress when compared to there being a large language gap (United Nations, 2015). Misener, 

Harman, and Doherty (2013) conducted a case study on an organization to understand factors 

that improved or hindered community sport development. They found that when community 
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members-maintained leadership roles this led to more positive development outcomes. They also 

concluded that when participants are involved in the development process, programs are much 

more likely to increase local capacity, be more sustainable, improve programs from the local 

perspective, and increase involvement and positive outcomes. Coalter (2013) concluded that 

when participants are involved in the evaluation and monitoring of programs it can lead to 

capacity-building, sustainability, improving programs, and increased involvement from 

participants.  

An example of a program that is attempting to be aware of these issues is Sugden’s 

(2012) Football 4 Peace program that is run out of Israel. The goal of the program is to alleviate 

religious tensions between the Jewish community and Arab community of Israel. Football 4 

Peace attempts to “… provide opportunities for social contact across community boundaries; 

promote mutual understanding; engender in participants a desire for and commitment to peaceful 

coexistence; and enhance sports skills and technical knowledge about sport” (Football4Peace, 

2020). The program uses local parents, politicians, players, and coaches to convey values based 

around trust, respect, responsibility, equity, and inclusion. These values are intertwined with the 

coaching and activities that the program provides (Sugden, 2012). The goal is to teach these 

values to participants, and they will in turn spread them to other individuals and their 

community. Wilson (2012) reviewed Football 4 Peace and the ways in which it is addressing 

issues associated with SfD programs. Using sport as a facilitator to accommodate the interactions 

between the two religious communities and using programming that is off the field to encourage 

positive relationships beyond the sports field is crucial. This program considers sport and cultural 

practices. For example, to respect local customs, there is one program run that is for girls only 

and is coached solely by women. Influenced by the United Nations charters and understanding 
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that there are limitations to these types of programs, Wilson (2012) argues Sugden’s work 

attempts to use critical sociology to come up with approaches to SfD that address social 

problems in a way that is culturally sensitive and develop programs that help groups in need. 
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Chapter 3: Methodology  

3.1 Introduction 

3.1.1 Qualitative Research  

According to Creswell (2014) qualitative research can be characterized by an attempt to 

explore and understand the meaning individuals give to a social issue or problem. Taking an 

interpretive lens in this research allows for the individual participants to voice their own ideas of 

their experiences, environments, and interactions with other community members and members 

of the organization (Charmaz, 2006). Taking this approach to the research produces an in-depth 

understanding of the phenomena from the perspective of those who understand it the most.  

 The research process takes an inductive approach as questions begin to emerge and data is 

collected. Data is analysed in such a way that it builds from particulars to eventual themes and 

categories. Ideals of qualitative research methods include: emerging, open-ended questions, 

interview data, observation data, document data, and audiovisual data. Multiple sources of data 

are often used in qualitative research (Creswell, 2014). The methods I employed were interviews, 

participant observation, and document analysis. As a qualitative researcher there are also ideals, 

and objectives that have been outlined by previous scholars. It is imperative to qualitative 

research for the researcher to position themselves, gather meaning from participants, make aware 

values, understand the context, validate findings with participants, interpret the data, and use the 

research for some type of change (Creswell, 2014). Reflexivity is an overarching consideration 

in transformative qualitative research. Biases, values, and personal background with the research 

project will all be addressed in a reflexivity section of this chapter and are addressed throughout 

this document. In line with qualitative research, my study was conducted in the natural setting to 

explore the phenomenon of SfD at the local level in a rural African community. I travelled to this 

site for two weeks in Spring of 2019. 
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The purpose of this study was to gain an understanding of a bottom-up approach in SfD from 

the view of local community members. How community members interpret the impacts of this 

program and how they were engaged in the development of the various stages of the SfD work 

will be the primary focus of this research. In addition, during the time of this study a sport-

education centre was in the early stages of construction in the community, the impacts of this 

centre were also explored. The research questions underpinning this study were  

1. What do community members (teachers, parents, former participants) involved in a Sport 

For Development initiative perceive as the impacts of the program?  

2. How have community members been engaged in the various stages of the SfD 

development and implementation? 

3. What are the current, and anticipated impacts of the Sport-Education Centre being 

constructed by the Sport for development organization?  

In this chapter I explore the case study research design that guided my research. I then 

discuss the case context of my specific study to provide the background details for the study. 

This is followed by a discussion of methods of data collection, including sampling, data 

collection techniques, criteria of quality and trustworthiness, ethics protocols and considerations, 

as well as the data analysis procedures that were used. Finally, a detailed overview of reflexivity 

both as a technique of quality for the qualitative researcher (Tracy, 2010) and as an important 

part of qualitative design for the critical or transformative researcher engaged in research that 

requires cultural sensitivity is provided at the end of this chapter.  

3.2 Case Study  

A Qualitative Case Study was the methodology used for this study. The reasoning behind 

using a case study for this research project is the uniqueness of the case. Case studies are often 
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used to develop an in-depth analysis of a specific case, like programs or events that affect one or 

more individuals (Creswell, 2014). Bounded by time and activity, cases are developed by 

employing various data sources over a length of time, defined by Stake (1995) “As a form of 

research, case study is defined by interest in individual cases, not by the methods of inquiry 

used.” (p. 10). In this case, a SfD program is working with a community. This is exclusive for 

two reasons, both a bounded group (The SfD program working with the community) and the 

specific location of the community.  

For this study, an intrinsic case study was used. The goal of this research project was to 

explore a phenomenon, in a single case, that has not been studied previously in SfD, exploration 

is in line with an intrinsic case study (Stake, 1995). The selection of a case is arguably the most 

important step in the process. This specific case was selected for two reasons, one being 

opportunity, and the second being the call for research by past scholars. This opportunity was 

presented as I have previously worked with the Sport for Development Organization (SDO). The 

program, however, is attempting to address many of the issues outlined by previous critical SfD 

research. This is a single case research study, attempting to understand one specific phenomenon. 

As outlined by Harrison, Birks, Franklin, and Mills (2017), there are four cornerstones of case 

study research: selecting the case study objects, ensuring entrance to the case site, and 

maintaining a good rapport with the individuals within the site, outlining the theoretical frame as 

a foundation of the study, while maintaining an open-mind about the possible results, data 

gathering, processing, and analyzing. Regarding each of the four cornerstones, the case study 

objects have been outlined in this chapter. I was also a volunteer coach during my time with the 

SfD program of study, I have also met a few of the individuals who will be gatekeepers and key 

participants on my previous experience with the SDO. The data gathering, processing, and 
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analyzing will be conducted in a way that represents the meanings of the participants in the best 

way possible.  

3.3 Case Selection 

3.3.1 Gaining Access  

 During the summer of 2015, I volunteered with a SfD program using the sport of rugby to 

promote ideals of teamwork, cooperation, and other pro-social behaviors associated with the 

sport of rugby. As a middle-class individual from the Global North, this was a possibility while I 

was also a full-time student in university. Seminars were also provided for children that 

participated on topics such as HIV/AIDS education, empowerment of girls, sanitation, safety, 

and job-related skills. Coaching clinics were conducted with local teachers, parents, and coaches 

to promote the year-round use of rugby utilizing the kit that we provided (bibs, balls, cones, etc.). 

Other initiatives conducted by the SDO included: fixing up school’s security, donating 

computers, and facilitating tournaments. During my time with the organization, I coached rugby 

to youth aged 5-18, ran and organized tournaments, and helped with coaching clinics. The 

‘Rugby Development Officer’ who is from the community I conducted my research in and would 

be assisting in developing the long-term Sport-Education Centre project, was also on the trip 

with me in 2015.  

 In late 2018 I was contacted by the founder of the SDO about the ‘sport-education centre’ 

that was be being built in this community and was invited to volunteer again. After an exchange 

of emails, he agreed that having me return as a coach, and conduct my MA research would be an 

ideal situation and the Rugby Development Officer would gladly assist in the cultural sensitivity 

aspects of the research. The Brock Research Ethics Board (BREB) granted permission for this 

research study to take place. The BREB ensures that all researchers at Brock are acting ethically 
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and conducting research in appropriate ways. Once the BREB approved the research, I began 

collecting data in April 2019. 

3.3.2 Background of the Sport-Education Centre 

 The roots of the sport-education centre start with the Rugby Development Officer. When 

this organization started, they were being promoted by prominent rugby outlets like World 

Rugby (the governing body of international rugby), Rugby Dump (a rugby news website), and 

sportanddev.org, gaining attention around the world. The future Rugby Development Officer 

(RDO) contacted the founder of the organization and invited him to stay with their family to 

show what was currently being done in the community for education through sport (Sourced 

from the Charity’s website). Now, the RDO is a full-time employee of the organization and 

“helping to realize a long-term plan to engage the community in meaningful activities, changing 

hundreds of lives.” This country is one of the poorest countries in the world, with HIV/AIDS and 

Malaria affecting many aspects of everyday life for individuals and communities (UN Human 

Development Reports, 2018). The SDO is attempting to use education and healthy living to make 

a sustainable impact.   

 In 2012 SDO began involving children as well as adults in educational rugby activities in 

this community. A program implemented in 2016 has been continually reviewed and 

redeveloped by the founder, the technical director, and the RDO to better fit with community 

needs and wants. The major step forward in the development of the sport-education centre came 

with the purchase of a 7-acre plot of land in this community. The plot of land was bought under a 

charity registered in the country. The plan for the centre includes: a full-size rugby pitch, netball 

court and volleyball court, club house, two large learning spaces, changing rooms, offices, 

kitchen, canteen and viewing deck: on-site accommodation with 30 beds, manager’s house, 
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storage spaces and parking. The programs that are currently proposed for the site are: youth sport 

programs, life-skills education, coach education, adult sports, hosting overseas groups, tutoring, 

adult learning, healthcare, Information Technology and teacher training, as well as using the 

space for community meetings and research. These programs and plans for the centre were 

developed in conjunction with the RDO and community members. Another goal is also to 

develop jobs in the sport-education centre including managers, development officers, cooks, 

cleaners, and groundskeepers. At the time the research was being conducted the community 

centre was in the process of being built. The land had been cleared, and buildings were beginning 

to be constructed. 

3.4 Data Collection 

According to Stake (2006), data collection can take on many forms in case study 

research, but interviews and observations should be the primary sources of data. What 

participants do, when they do it, where they do it, and how are all important in this data 

collection approach. An interview guide (Appendix A) was developed to guide the early 

interviews, and in-line with Stake’s (1995, 2006) approach to case study research, as categories 

began to emerge, the interview guide changed. Some key areas of interest for the interview guide 

were community development, community engagement, impact of programming, and long and 

short-term perceived benefits. Direct observation was also employed in this case study. An 

observation guide was developed that included various observations to look out for, but due to 

the changes that arose during research, the observation guide quickly changed to better align 

with what the community members were outlining as impacts in their interviews. For example, 

the development of female participants, and high-performance rugby development.  
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Acting as a volunteer with the SDO offered me a unique dual role as researcher and 

volunteer. Although questions were not asked during my time as a coach, anything of interest 

that arose was included through reflexive journaling of my experience. This opportunity not only 

provided me with access to the case study and site for empirical study but provided an 

opportunity to get close to the actions and interactions of local individuals and groups that had an 

interest in and connection with the setting, enabling participant-observation in the context of the 

phenomenon of study. During this time, I kept a reflexive journal of both my own experiences 

and reflections on how my data collection, and data analysis evolved during the process. My dual 

role as a coach and researcher in this setting is important to discuss. During my time with the 

community I spent the first week doing no direct interviews with community members. I acted 

solely as a rugby coach, during this time we conducted coaching seminars, helped construct 

schools and helped around the centre. During the first week I was in the community and spent 

time getting to know the individuals I would be working with. It was evident that as the week 

went on, trust and acceptance developed. For example, when I showed up to coach I was met 

with smiles and hugs towards the end of the first week. When I returned to my school in the 

second week of coaching, I was met with hugs and smiles again. When it came time to interview, 

it appeared as there was no hesitation from the individuals to participate. This may have allowed 

them to be more open to me as a researcher after building rapport with them over the first week. I 

hope I made it clear to them that I was there to make a difference as a coach, and not just to 

collect data as researcher.  

Finally, document analysis was used as a source of both historical context of the SfD 

initiative and a more current understanding of social media dialogue about the SfD initiative. 

This method can include written, audio, and visual artifacts that are not related directly to 
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academia (Raptis, 2010). The SfD program being studied has actively documented their 

programming on their website through videos and various documents. I was also given access to 

many of the documents that the founder and operations director use for evaluation and training. 

These documents were used to supplement direct observation and interviews.  

3.4.1 Sampling and Observations Strategy 

With the help of the Rugby Development Officer, key community members were 

identified. When I arrived in the community, I spoke with the RDO and the head of the SDO. We 

discussed the goals of the research and we worked to identify key community members that 

should be interviewed. Throughout my time in the community as well I identified multiple 

potential participants, and after discussing with the RDO he would arrange an interview with 

these individuals. There were no negative cases interviewed, this potentially could not be 

highlighting the full story of how all community members feel. Only individuals who were 

involved in some way with the SDO were interviewed.  

 As an active participant I watched specifically for, how the girls and boys interacted with 

each other, power dynamics in who was running sessions, what was being taught and 

emphasized, how the buddy coaches were being involved. I would recall as much as possible and 

during water breaks or when other drills were being ran, I would document in a small notebook 

and then further my insights on bus rides home or in my room in the evening. Being a volunteer, 

gave me more access, as I was not just an observer, I was directly involved with the community. 

The first week I was there many of the participants I would interview the following week were 

noticeably less chatty, compared to after a week of coaching and working with them. I believe 

this coaching and week that I had to get to know them developed trust between us and facilitated 

their opening up and willingness to be participants in the research. 
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3.5 Data  

The interview data of the participants was the primary source of data. In total, 13 

interviews were conducted. These interviews ranged from 20 to 60 minutes. I interviewed four 

individuals who worked for the RDO, three teachers from local schools, two past participants 

who are now coaches, two community stakeholders and parents, the Rugby Development 

Officer, and the Build Project Manager for the community centre. Due to the nature of this 

research pseudonyms were used to protect the identity of the participants. In Table 1 I provide a 

brief description of each individual and their role related to the SDO and the number of 

transcribed pages. Several interviews were translated into English and are marked. Using the 

RDO as a translator posed some ethical concerns regarding privacy, however questions in the 

interview were not likely to highlight anything personal that may have been harmful to the 

individual. Since the RDO assisted in picking interviewees, I assumed that he was either good 

friends with them or was comfortable with them discussing as they pleased. 
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Table 1 

 

Pseudonym Role and relationship to the community Pages of 

Interview 

Elanor A fellow rugby coach working with the organization. She had been 

working with the organization for two months by the time I 

arrived. She was one of the coaches that had been there the longest 

5 pages 

Glenn* A community stakeholder who worked with the organization to 

find land for the sport and education centre. He was also the parent 

of children who were involved directly with the programming that 

is carried out by the organization 

3 pages 

John A local teacher in the school that I helped coach. He has been 

working with the organization since 2013 as a buddy coach. He is 

also a sports coordinator for the local community and schools 

8 pages 

Janet A local teacher in the school that I helped coach at. She has been 

working with the organization since 2013 as a buddy coach. 

During my time working with her she seemed to be in-charge of 

organizing and running the programming at that school 

10 pages 

Gunnar A former participant, now coach for the organization. He started 

working with the program as a participant in 2012. He is now on 

the cross-continent expedition with the organization and is in line 

to be a future Rugby Development Officer for the organization 

11 pages 

Tahani A local teacher in the school I was working with. She recently 

transferred from another school and had been working with the 

organization since 2018 

5 pages 

Derek* A local community member who helped with acquiring land and 

the hiring process of the construction workers for the community 

centre. He also has children involved in the rugby programming 

4 pages 

Trevor A former participant of the organization, now coaches with the 

organization 

5 pages 

Michael Founder of the organization, he began work with the community in 

2011 

11 pages 

Jason The Operations Director for the organization. He was a former 

volunteer coach, then expedition leader, and began working with 

this community in 2016 

14 pages 

Vicky The current expedition leader, she first was a volunteer coach in 

2017 and started working with this community in 2017 

10 pages 

Shawn The build project manager for the sport-education centre. He has 

lived in the community for 25 years 

Sound was 

inaudible, 

just notes 

Chidi The Rugby Development Officer, has been involved with the 

organization since 2011 

11 pages 
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Fieldnotes and reflexive journaling were also used as a source of data and were used to 

compare and contrast what may have been said in the interviews. Fieldwork and reflexivity were 

used to examine the power dynamics, as well as understanding the programming and impacts 

more. Fieldnotes were jotted down in a small notebook and later they were expanded upon in 

reflexive journaling. There was a total of six typed pages of observational fieldnotes and 47 

pages of reflexive journal entries.  

The website, as well as videos and documents provided by the SDO were used to 

compare what the goals and objectives of the organization and the actual outcomes that the 

participants are experiencing. There were five different documents provided to me which 

included: evaluation template, documents for training, life skills session plan templates, rugby 

session plan template, and the welcome presentation for the volunteer coaches. Website data 

included videos of participants, interviews with various individuals including Chidi and Gunnar 

and participants, videos documenting the acquiring of the land for the sport and education centre, 

the goals and objectives of the organization and specific information about the organization’s 

role in this community.  

3.5.1 Data Analysis  

 Data analysis in case study research varies greatly. Data analysis is conducted with a 

Bottom-Up approach. The data is constantly worked with as themes and categories emerge 

(Creswell, 2014). Data analysis also does not happen in isolation after all data is collected, data 

analysis is ongoing throughout the research project. New interview questions may come up, or 

ideas may be uncovered that were previously not thought of. Stake (1995) said of data analysis in 

case study research that research involves a description of participants involved, and the setting 

of the research. Data is analysed constantly for themes or issues that may arise. 
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Content analysis, document analysis and thematic analysis were the ways the data was 

analysed in this research project. Content analysis is particularly useful for qualitative research 

and is used to understand the meaning of specific concepts, terms, or words in recorded 

communication (Stan, 2010). Document analysis aims to use documents as a window into the 

phenomenon to better understand political, social, and personal ideas (Olson, 2010). This was 

used to counteract or confirm what was found in interviews and observation, as the SfD program 

may have shown a different outcome on their website and videos than participants reveal in 

interviews. Thematic analysis was the predominant form of data analysis. This form of data 

analysis allows for identification of themes or patterns in the data. This involved sorting all 

textual data (codes) into categories, and finally, themes. These themes can lead to findings in 

commonalities, relationships, patterns, constructs, or explanatory principles (Lapadat, 2010). 

NVivo was used to help with data management but not as an analysis strategy. 

Coding-categories-themes was the approach taken to developing the findings of this case 

study. Although they appear linear, the process was ongoing through my time spent in the 

community, as data was gathered patterns in the data began to emerge, some of which may not 

have been anticipated (Stake, 1995). This is true of the research that I conducted, as the 

participants began to identify various topics that they felt were important, new questions had to 

be added that were not previously thought of. This led to changing, adding, and subtracting, 

questions from the interview guide to better flush out the categories that emerged and lead to 

saturation of the topic of interest.  

Stake (1995) identifies categorical aggregation and direct interpretation as the primary 

types of analysis in his case study approach. The data must be interpreted and matched with 

categories that emerge constantly throughout the research process, from the first interview to the 
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end of analysis analytic memos and reflexive journaling (for an example see Appendix B) were 

used to look for patterns that are emerging in the data. As patterns were identified it was possible 

to increasingly understand what the community members were relaying as important. It was then 

needed to add or subtract interview questions to better flush out topics. This approach is more 

appropriate for interpretive research where the participants meaning, and knowledge is of utmost 

importance (Creswell, 2014). According to Stake (2006) understanding a case “requires 

experiencing the activity of the case as it occurs in its context and in its particular situation” (p. 

2). Due to this, understanding this case required changes to the interview guide, as the categories 

became increasingly evident. An ‘emerging themes’ journal was taken throughout the research 

process during my time in the field, and in a typed document this came out to nine pages. The 

themes that emerged throughout the process were: community development through the centre, 

community interaction and engagement, development of individual participants, and rugby 

development (See Table 2). These themes emerged through the interviews with the community 

members, as patterns began to emerge, and these themes were repeatedly brought up the 

interview guide was changed to better flush out these themes.  

As is in line with qualitative case study research codes were developed throughout the 

process (Stake, 2006). These codes were not specific words as the native language of all the 

individuals interviewed varied, so codes were more broadly defined. The coding process began 

with the very first interview and continued until the research project was completed. In the field 

it was done by reflecting on the interview and fieldwork, reviewing interview notes and the 

recording. Journaling was done to interpret the data to change the interview guide, or things to 

look out for in the field. Upon arrival back to Canada, all interviews were transcribed. 
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Table 2 

Theme Definition Categories 

Community 

Development 

through the 

centre 

How the center that is being 

constructed contributes to developing 

the community, individuals in the 

community, or how the community 

will use the facility, impacts of 

having the center as a positive 

environment 

 

• Economic development (includes 

construction work, jobs once the 

center is built, development around 

the facility including shops) 

• Education opportunities for the 

community 

• How the community expects to use 

the facility that is not related to 

programming 

The 

development 

of 

participants 

The development of the youth and 

buddy coaches (teachers, former 

participants, community members, 

who work with the organization from 

the local community that is being 

worked with) that participate in the 

programming provided by the 

organization 

• Impact on participants from the 

organizations programming 

(values, life skills) 

• Positive recreational environment 

• Girls developing leadership and 

confidence 

• Avoiding harmful activities 

Community 

engagement 

The interaction between community 

members, the charity, with other 

communities and schools, and with 

international volunteers 

 

• Impacts of interaction between 

communities 

• How the community was engaged 

with the charity 

• Learning from each other 

(international volunteers and buddy 

coaches) 

• Changing perception of the 

country,  

• Learning of different cultures and 

countries 

• Donating to charity 

Rugby 

development 

The development of rugby related 

skill, and improving of local teams, 

national teams, and opportunities 

• National team rugby 

• Opportunities for players 

• Improved club level rugby 

 

Using NVivo I sorted through for ‘bits’ of data and organized into categories of similar 

codes, as these categories began to emerge, I defined the categories, and then went back to the 

data sources for further codes. Once these categories were flushed out completely using the data, 

they were interpreted to fit into themes. Once the themes were more clearly defined, it was 
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possible to define the codes, categories, and themes, and again go back to the data sources to 

ensure that all relevant data was accounted for. Table 3 outlines the Themes, the categories, the 

sources of data (interviews, documents, videos) and the number of codes related to each 

category. 

Table 3 

Theme Category Sources 

of Data 

Codes 

Community Development 

Through the Centre 

Economic Development 

Education Opportunities 

Rugby and other sports 

Use by the community 

11 

13 

12 

12 

32 

41 

22 

45 

Community Engagement and 

Interaction 

Community Engagement 

Exchange 

Sponsors 

14 

11 

7 

64 

46 

18 

Development of Participants Development of female participants 

Positive environments 

Professional development 

Pro-social development 

6 

10 

13 

16 

21 

18 

53 

77 

Rugby Development High Performance 

Opportunities for Players 

11 

7 

32 

15 

 

3.6 Trustworthiness, Ethics, and Reflexivity 

3.6.1 Trustworthiness 

Taking an interpretivist approach to case study research requires that participants 

meanings are highlighted, and categories are revisited throughout the process this is one way in 

which trustworthiness can be achieved in this study (Stake, 2006). Tracy (2010) identifies eight 

criteria for ‘excellent’ qualitative research: worthy topic, rich rigour, sincerity, credibility, 

resonance, significant contribution, ethics, and meaningful coherence. I will briefly describe each 

used in my study. Burke (2016) states “Tracy (2010) is now on the verge of becoming the new 

‘benchmark’ for judging all qualitative research within this sub discipline” (p. 333). In an article 

critiquing the most common forms of developing rigour in qualitative research, Smith and 
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McGannon (2017) make note that Tracy’s universal criteria approach may not be appropriate for 

all studies. They propose multiple ways that this approach can be problematic. First, criteria are 

socially constructed, and not a pre-determined universal idea. Second, it puts researchers into a 

‘box’ research either meets the criteria or does not, this can limit the development of new 

knowledge, and new approaches to research. As a novice researcher, however, using a criteria 

approach provided me with some guidance to assess the rigour of my first research project.  

Tracy (2010) considers a topic to be a ‘worthy topic’ if it is relevant, timely, significant, 

and interesting. The second measurement is rich rigour. This is arguably the most difficult to 

fulfil and includes “sufficient, abundant, appropriate, and complex” (Tracy, 2010, p. 840) use of 

theoretical constructs, data, time in the field, samples, context, data collection and analysis. 

Sincerity is the third criteria proposed. Tracy (2010) considers sincerity to be “self-reflexivity 

about subjective values, biases, and inclinations of the researcher” (p. 840) as well as 

transparency about the methods and any challenges that may arise in the research. In terms of 

Credibility, this can be achieved through trustworthiness, verisimilitude, and plausibility of the 

research findings (Tracy, 2010). Smith and McGannon (2017), outline that in sport research that 

member checking, and inter-rater reliability are not necessarily affective in assessing 

trustworthiness. Resonance is described by Tracy (2010) as how the researcher is able to impact 

an audience. Significant contribution is outlined as the capability for the research to add to the 

body of literature in the field, build on past research, or contribute new findings or theories. 

Ethics will be addressed in the following section. Lastly, meaningful coherence is outlined by 

Tracy as achieving what is intended in the research, using methods and procedures in line with 

the purposed research, and interconnecting literature, research questions and findings (Tracy, 

2010). Table 4 provides a description of the techniques I used to enhance quality. 
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Table 4 

  

Criteria for 

quality 

How I addressed the criteria 

Worthy 

Topic 
• Conducting an extensive literature review ensured this research is relevant 

• Many scholars have called for future SfD research be conducted in a 

participatory manner  

• This research is significant and interesting as it is conducted on a SfD 

program that is conducted in a Bottom-up approach 

Rich Rigour • A substantive examination of the theoretical arguments presented by many 

critical SfD researchers and scholars was used to underpin this research 

and inform me as a researcher 

• Meeting the requirements for data, time in the field, samples, context, data 

collection and analysis are all provided throughout this thesis and were 

developed with my supervisor to be deemed enough. 13 interviews were 

conducted, with interviewees ranging in roles and positions in the 

community and organization I worked with. I also spent 15 days in the 

field, working roughly 10 hours a day in the community that I was working 

with. 

• Field notes were taken throughout my time in the field, and when I was 

back at my accommodations, or on bus rides back, reflexive journaling was 

done 

Sincerity • My subjective values, biases, and inclinations have been addressed 

throughout this research project.  

• Noting my past experience with sport, this organization, and my views of 

SfD are important for addressing sincerity 

• Conducting reflexive journaling throughout the research project allowed 

for further examination of these ideas 

• Providing the exact methods used for this study, and how they changed and 

were challenged throughout the process  

• Reflexive journaling is inserted throughout this thesis 

• Presenting the challenges of the research, further develops sincerity  

Credibility • Rich and thick description is provided throughout the Findings chapter of 

this thesis 

• Concrete detail is addressed through providing statistics and 

documentation from the organization 

• Direct quotes and explanation of participants meaning are the main source 

as data to show their meaning to the reader 

• The findings are presented in a way to convey the meaning and feeling the 

community has about the various themes 

Resonance • This research was conducted with the intent of making a difference within 

the SfD movement. Therefore, I am working with the head of the 

organization I worked with to develop a document for the community that I 

worked with  
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Significant 

Contribution 
• My primary goal as a researcher is to make an impact on the practical 

world of SfD.  

• Making recommendations for both SfD practice, and SfD research works 

to achieve this goal 

Meaningful 

Coherence 
• With the help of a supervisor and committee it was possible to develop 

appropriate methods and procedures that work towards the purpose and 

goals of this research  

• Understanding the extensive SfD literature gives me the tools as a research 

to develop research questions, work in the field, develop findings, and 

interpret the date 

 

3.6.2 Ethics 

 The Brock University Research Ethics Board (BREB) approved a formal application for 

this research project. The Social Science research board examined the application, and after edits 

were made, concluded the research was carried out in an ethical matter. In line with BREB 

protocol a Consent Form (Appendix C) was provided for participants and participants were 

asked to sign, if for cultural reasons this was inappropriate, the consent form was read to the 

participants. Multiple participants had to have the consent form translated by Chidi. A letter of 

support (Appendix D) was provided by the founder and director of the SDO under study 

endorsing this research study. I also completed the Tri-Council Policy Statement 2 CORE 

tutorial that provided valuable knowledge on how to conduct research in the most ethical way 

possible. Working with the local rugby development officer was useful in navigating this 

research in the most culturally appropriate manner. His knowledge of local customs and ideals 

was invaluable to the ethical consideration taken during the research process. If any situation 

arose where protocol that had been approved was not possible to follow, in line with ethics ideals 

the approach that was most culturally appropriate and presented the least likelihood of negative 

repercussions for the participant was used after consultation with the local rugby development 

officer. For example, when it was necessary to use him as a translator. At present time, there 
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were no negative impacts on participants. However, there are challenges in working with a 

gatekeeper. I was only able to interview individuals who worked with the organization, no 

negative cases were offered by the gatekeeper. As he is likely to have a positive view of the 

SDO, he may have helped me find individuals who shared that viewpoint. Working with the 

gatekeeper may have also taken away from his duties as the RDO, which is problematic as his 

most important role in regard to SfD, is being the RDO.  

 Although I was acting as a rugby coach, and SfD has been a long passion of mine, ethics 

and the rights of the participants was a priority above all else. As argued by Bloodworth, 

McNamee, and Olivier (2018) “… in successful SDP research, the benefits ought to be both to 

the host community and the broader academic community in terms of knowledge production.” 

(p. 185). This research benefitted the community in two ways; I was a volunteer rugby coach, 

and by understanding how the community understands the impacts, recommendations will aid 

the SfD movement as a whole. Academically, bridging the gap between academia and practice is 

vital for SfD, and as outlined throughout this thesis this research is filling gaps outlined by 

researchers. Ellis (1995) discusses maintaining engagement with participants as more than just 

‘data’. I conducted research in this setting, but I was also carrying out a SfD program with hopes 

of achieving some of the development goals that sport has been argued to contribute to (See 

Chapter 2). Thus, ethics always needs to be at the top of my consideration in the field.  

3.6.3 Reflexivity  

 In qualitative research, the researcher should reflect on their role in the study, as well as 

their personal background, culture, and experiences related to the research project (Creswell, 

2014). Past experiences could influence the research process at every step, from the design of 

research questions, to construction of themes. Addressing researcher bias helps the reader 
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understand how the research project was carried out. Biases, values, and personal background 

should be apparent to the reader. This may include things like gender, history, culture, 

socioeconomic status and anything that may impact the researcher’s interpretation of the data. 

Reflexive journaling was used throughout my time spent with the SfD program. In this study, 

researcher reflexivity is woven throughout the findings to acknowledge that reflexivity is an 

ongoing process and may influence every part of the research process. I believe sport and 

community development, in particular local or community engagement, can have a positive 

impact. My experience as a coach influenced this perspective. My extensive experience as a 

rugby player and coach, and volunteer experience in similar communities has shaped and 

developed my perspective of SfD and its impact and role in local communities. I carry this with 

me as well as my knowledge of the extensive research that has illuminated concerns of power 

and privilege in international SfD. It is through this complex identity of white, male, middle-

class, global North educated, rugby athlete/coach/volunteer that I examine this case study.  

3.7 Limitations and Challenges 

 It is important to identify my potential biases, as well as limitations that this study may 

present. I have a deep history with sport, in particular rugby. I was a long-time rugby player and 

the sport had a profound impact on my life. I have also previously worked with this organization 

as a volunteer rugby coach in the summer of 2015, although I did not work in this community, 

Chidi was on the trip with me when we travelled to other countries. As is true of case study 

research, these findings only pertain to this case. Another issue that arose is that during my 

limited time in the community, I only interviewed individuals who were involved with the SDO 

in some way. Although some did highlight negatives and issues, I did not interview anyone who 

may have disagreed with what the SDO is doing.  
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3.7.1 My past with rugby and the organization 

 As may have been evident in my introduction, I have a strong belief that sport can 

positively impact people’s lives. This comes from my experience with rugby. Prior to playing 

rugby in grade nine, my grades were not very good, I was out of shape, and I did not have many 

friends. When I started playing rugby my life turned around. My grades went up, I lost a lot of 

weight and got in good shape, and many of my best friends now I met through rugby. I had a 

successful rugby career at all levels I played at including high school, provincial, university, and 

club. I won many awards and multiple championships. Having a positive experience like this in 

rugby, I understand that I have a different perception and ideas of the impact that the sport can 

have. During my undergraduate degree however I took sociology and developed a keen interest 

in sociology of sport. Understanding the issues associated with sport I attempted to bring my two 

worlds of sport together to provide a unique lens to view SfD through.  

 During my undergraduate degree I spent a month volunteering with this organization as a 

coach. Myself, along with another player from my university team travelled to three countries to 

coach. This is where I fell in love with the idea of SfD and would eventually hope to pursue this 

in an academic way. My experience was very positive, and I believed that we were having a 

positive impact on the people that we were working with. Upon returning from my trip I 

conducted an independent study with a sociology professor at my undergraduate institution to 

critically examine my experience with this organization, and the SfD movement. As difficult as it 

was, it was vital in my pursuing of SfD research in academia.  

3.7.2 Only interviewing people who work with the organization 

 Another possible limitation is the fact that I only interviewed community members that 

were identified by Chidi. As Chidi was my connection to the local community members, and my 
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translator, he had control over who I interviewed. I would ask to interview community members 

with various roles, and he ultimately picked who was interviewed. The community members 

ranged from past participants, buddy coaches, teachers, and parents. All these individuals were 

involved in some capacity with the SDO. This could present a possible bias towards showing the 

SDO in more of a positive light than may be true. However, many community members did 

provide me with negative comments and feedback. Ideally there would be community members 

that were not involved directly with the SDO that were interviewed. Unfortunately, due to time 

constraints and language barriers this was not possible for me.  

 Working with Chidi during the research process could also be considered a limitation. 

Chidi aided in many parts of the research process but was heavily involved with identifying 

participants and assisting in interviews. He helped to recruit and advised me on all participants 

that were interviewed who were from the community. He also acted as a translator for two 

interviews. This contributes to the limitations as he is a full-time employee of the SDO, therefore 

his interest may have shaped who he selected as participants. In addition, it is unknown what the 

participants perceptions were of Chidi. Although it was understood that Chidi was highly 

regarded in the community and through the SfD organization he had established a strong and 

positive relationship with the community. Nevertheless, using a trusted gatekeeper was important 

to ensure access to participants in a timely manner given the short timeframe for data collection.  

3.7.3 Participants perceived impacts  

 Building on the research that was conducted in this study, conducting research with the 

targeted participants of the programming would be a next step. Working with current participants 

(youth aged 10-18), and former participants to understand how their lives have been impacted in 

positive and negative ways could add to the literature of impact in SfD. By working with 
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participants of this organization it will also add to the body of literature that is currently lacking 

SfD research conducted in the Global South. Understanding the positive and negative impacts of 

SfD programming will better allow us as researchers to provide feedback and recommendations 

to SfD organizations to impact participants in the most positive way possible.  
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Chapter 4: Findings 

The purpose of this study was to gain an understanding of a bottom-up approach in SfD from 

the view of local community members. How community members interpret the impacts of this 

program and how they were engaged in the development of the various stages of the SfD work 

will be the primary focus of this research. In addition, during the time of this study a sport-

education centre was in the early stages of construction in the community, the impacts of this 

centre were also explored. The case context for this project was a SfD initiative that I had 

previously volunteered with in 2015. In late 2018 they contacted me about returning to volunteer 

with the SDO in the community that the sport-education centre would be constructed. The 

initiative had been working in this community since 2011, hiring a part-time rugby development 

officer in 2016, who would later get promoted to a full-time position in 2018. The SDO bought a 

7-acre plot of land and began to develop plans to construct a sport-education centre in the 

community. The research questions underpinning this study are restated here as a guide to 

understanding the emergent themes and will be more explicitly addressed in the following 

chapter.  

1. What do community members (teachers, parents, former participants) involved in a Sport 

For Development initiative perceive as the impacts of the program?  

2. How have community members been engaged in the various stages of the SfD 

development and implementation? 

3. What are the current, and anticipated impacts of the Sport-Education Centre being 

constructed by the Sport for development organization?  
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The findings reported in this chapter were derived from data from semi-structured interviews, 

fieldwork (including participant observation, and active participation with participants), and 

content analysis of the SfD initiatives website pages and videos.  

 Four themes emerged from the various data sources: 1) Community development through 

the sport-education centre; 2) Community interaction and engagement; 3) Development of 

participants and 4) Rugby development.  

4.1 Community Development through the Centre 

The SDO has been working in this community since 2011, they have identified through 

work with local teachers, community members, and other individuals and groups a need for the 

construction of a sport and education centre (Website, 2019). According to the charity’s website 

the core activities undertaken at the center will be youth sport programming, including rugby, 

netball, football and volleyball, life-skills education, coach education, and adult sports. A 

primary objective of the charity for the centre is to initiate and develop partnerships with relevant 

local and international organizations to implement educational programming that may include 

tutoring, adult learning, healthcare, information technology and teacher training. The centre will 

also, hopefully, serve as a meeting place and facility for community members and other 

organizations. Through the development of the centre there are three main ways that community 

members have identified that it will or has impacted the community. The construction and 

completion of the centre will lead to economic development in the community. This will occur 

through job creation both during construction and when the centre is complete. Community 

members anticipate that the area around the centre will also be impacted and that will be 

discussed later in this chapter. Secondly, the community will be impacted by the centre itself and 

how it will be used by the community. In this area there are no facilities like this, this will give 
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the community members an opportunity to use the facilities in ways that they see fit. Lastly, the 

community will benefit from the educational opportunities and partnerships that aim to address 

issues that the local community faces.  

There were three categories contained in relation to the community centre: economic 

development, how the community will use the centre, and education opportunities. Economic 

development related to the way the centre was being used to facilitate job creation during and 

post construction, economic stimulation of the surrounding area, and increased tourism. The 

ways in which the community will use the centre ranged from local politics to multi-day events. 

Lastly, education opportunities may be possible for community members who do not have access 

to schools, and NGOs providing educational opportunities.  

4.1.1 Economic Development 

 The community centre may lead to development of the community economically in 

multiple ways. During the construction of the centre, there have been jobs for local residents 

assisting in all aspects of construction ranging from brick making to managerial positions. Once 

the facility is built there will be staffing requirements for multiple positions at the facility, and 

according to the founder of the charity, Michael, as many of these positions as possible will be 

filled by local community members. According to Jason, the director of the SDO “we want 

massive employment especially for the communities that we work. It is key” (Interview, 2019). 

This will lead to economic development around the centre itself.  

 During the construction of the centre community members have been involved in 

multiple aspects of the planning and building phases. According to one community member, 

Derek 
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 Personally, myself I have been at the community centre doing some volunteer work. The

 community is taking part in the construction build because the people that are working

 there are from the community, yeah so, the community is taking part as workers at the

 same time they are getting something they are paid which means everybody is benefitting

 from each other (Interview, 2019)  

Upon arriving at the centre for the first time I observed over 15 men, I assumed were from the 

local community as there were no cars around providing transportation to the city, who were all 

discussing the build project with the Project Manager, Shawn. There were also workers around 

laying bricks and putting in windows (Fieldnotes, 2019). One community member, Glenn, who 

assisted in finding the land for the centre, and finding suitable workers for the project told me 

that “the community are there to assist in brick laying, some of them they are bringing sand, 

some of them they are molding bricks, some of them are throwing water for the use and, some of 

them are even giving an eye to security” (Interview, 2019). Glenn also mentioned that they are 

being paid enough for them to be ‘earning a living’. This sentiment was reiterated by other 

community members as well. These jobs are providing wages for community members. The 

founder of the charity, Michael, made it clear that it was the goal of the charity to use as many 

local workers, resources, and business as possible 

as we started the build, we also got local villages involved in hand pressing blocks, so we 

actually got a local designer a sort of an inventor a (local) inventor who has created these 

hand pressed block machines. So, we purchased four from him for 100$ each and it was 

the local villagers literally local living in the area who were trained up to press these 

blocks. We actually had sand that was delivered from a local quarry and local cement that 

was delivered and mixed with water from the bore hole we had installed, and those 
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villagers were upskilled in doing that we had to press, these villagers had to press over 

25000 blocks (Interview, 2019)  

According to Jason, the construction of the centre is being done in sustainable ways that offers 

continuous employment to the community. This includes using local building materials like sand, 

dirt, and wood from the surrounding area, and avoiding importing as many materials as possible. 

For example, the bed frames were constructed from wood that was cleared for the site.  

 Once the facility is built, community members are hopeful that employment will 

continue, and increase for community members. his was proclaimed by the charity employees, 

but also felt by community members. A teacher in the community, Janet, told me 

 I understand the community centre, once it is built it will need workers. Maybe garden

 tenders’ cleaners, and the like and I expect that they will come from the community yeah.

 The working people there should come from the community so that the community can

 benefit. (Interview, 2019) 

Other community members agreed, stating that one positive will be people receiving job 

opportunities. The goal of the charity mirrors how the community members see the future 

operations of the centre, Michael conveyed that 

 yeah longer term when we need staff on-site whether they are chefs or groundskeepers

 or gardeners or obviously anything to do with the sports sides of things, development

 officers, coaches, etc. you know there is a strong possibility that we will be able to access

 human resources from the local area (Interview, 2019)  

Jason reiterated a similar message “… the centre to make sure it is sustainable that way it is 

employing local staff so there is job creation there”. Through the long-term programming of the 

centre there could be sustainable employment for community members in various fields from 
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cooking to maintenance to management. The excitement for employment opportunities was felt 

even by fellow volunteers, one volunteer said “… being able to employ workers to do work 

during this time is great but also employ full-time people to run the programs then they’ll see 

that we are really invested in their community” (Fieldnotes, 2019).  

 Various community members identified that the centre itself will lead to economic 

development in the area surrounding the centre. Originally this was not identified as a potential 

outcome, however after a few interviews, it became evident that community members were 

excited about this and it was further investigated in future interviews. It first became apparent 

when Derek who is involved with working with locals to find land said, “Once that is done (the 

construction) and after a long period of time it means that area will be like an urban area it will 

become a town little by little” (Interview, 2019). The community is not as developed as the city 

or other towns that are nearby. The potential for this centre to be a catalyst for infrastructure 

development in the area was felt by other community members as well. Some community 

members even believe that the centre has already brought development, when asked about the 

short-term impacts of the centre one teacher, John, told me “the bringing in of the centre has 

already brought development to this area” (Interview, 2019). Even when I was at the community 

centre visiting, women were using the bore hole that was dug for the centre, and apparently the 

closest water source before was a 30-minute walk (Fieldnotes, 2019). John was also quite excited 

about the future potential around the centre “the community as a whole they can also have 

development because they can also build good around the area they can, or you can change that 

area into a town”. He also explained how this would happen “(the centre) brought a development 

so that area will develop so that will be an urban area since the people will be trying to build 
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houses with shops” (Interview, 2019). This development will also impact the quality of life for 

people in the village, a teacher involved with the charity for only a short time, Tahani, said 

 it will help improve the lives of people around here, as you know here people don’t

 think they can build such good things and towns not in villages so building this will also

 help the villagers and the people living in these remote areas also have access to those

 things (Interview, 2019)  

The development of shops, businesses, restaurants, and housing has community members 

optimistic about the time to come. When asked about the long-term impact of the centre, Janet 

stated 

 it feels like within some time people come with shops just around and long term there

 may be a business centre near the facility. People will think okay this facility is being

 used and other days there will be huge business happening. (Interview, 2019) 

The potential for this centre to have lasting impacts beyond sport is overwhelming. As a 

Canadian I did not think that a community centre could lead to urbanization and improvement in 

quality of life but in this rural community this is not the case (Reflexive Journal, 2019). The 

excitement of the centre was apparent in every interview.  

4.1.2 Use by the Community  

 Highlighted in all of the interviews was the different ways in which the community may 

use the community centre, in terms of rugby and other ways as well. The location of the facility 

is vital to discuss as the process was lengthy and established with the involvement of many 

community members and government officials. This facility is the only one like it in this area, 

many fields and schools are not open year-round, so the constant access to a facility is important 

for the community. The ways in which participants discussed using the facility ranged from a 
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meeting place for politicians, workshops for farming initiatives, rugby clinics, and tournaments 

for multiple sports.  

The location of the centre was emphasized as being ideal by all the participants from the 

local community. This was achieved through the involvement of multiple community members 

in the land acquisition process. Glenn, Derek, Shawn, and Chidi were all involved in some 

capacity in the process of finding land, working with the landowners on pricing, and working 

with government officials in finalizing the purchase of the land. Glenn stated “the first thing is 

that you will see the property is close to the community” when discussing the location of the land 

that the facility has been built on. Janet, a teacher in a local school reiterated that sentiment in a 

future interview telling me “the community centre it is the in center, you put it in the center it is 

well centered not away from those schools. That is the good thing I see the location is very 

good” (Interview, 2019). However, three locals did say that some schools may benefit more than 

others due to proximity, some are closer than others. Gunnar a former participant and now rugby 

coach with the SDO pointed out another important factor in terms of the location of the centre 

“we are surrounded with the community members which is very empowering and also they are 

really interested in joining our project so far and also helping us in every way for staffing” 

(Interview, 2019). As highlighted in the economic development section, using local staff 

throughout the construction, and maintaining the centre is an important goal of the charity. 

During my time touring the facilities with Michael I learned that the community centre is built 

within a five kilometer walk of five public schools, and a 750m walk from one (Fieldnotes, 

2019). Janet conveyed that the safety of the area is also important to the community members 

and participants, she told me that being close to the local market, but far away from the busier 

town adds to the safety of the centre and it will be less likely to be robbed or vandalized.  
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The importance of having access to these types of facilities year-round was also 

highlighted, by Eleanor, a rugby coach with the SDO stated, “I think it is really important that 

(the organization) is establishing something the community can rely on year-round” (Interview, 

2019). Gunnar put this perspective into more practical terms “they are going to have fun in 

everyday life in terms of sports, I think also to have the sports like volleyball and let’s say even 

football I think we can also involve these different sports in that centre”. Having access to the 

facility year-round will allow programming to be ran on a full-time basis according to Michael 

and Jason. This ideally will lead to increase in education opportunities, interaction between other 

communities and international visitors, and an increased level of rugby. In terms of rugby 

development John, a local teacher and buddy coach is excited about having access to a higher 

quality playing field year-round (Fieldnotes, 2019). The rainy season is the only time that rugby 

is played in this community due to having no grass on the pitch’s, this facility when complete 

will have a full grass pitch allowing for rugby to be played year-round.  

Michael was very adamant about the facility changing hands from the SDO, to the locals. 

The land and building are registered under a local charity and ran by a board of trustees made up 

of local individuals. While walking around the building site of the facility Michael told me “In 

the long-term, we’ll be a part of the community, sport will be there, but programs might lead to 

families learning small-scale farming, or to be a bike mechanic and open up their own shop” 

(Interview, 2019). This idea was reiterated by many of the participants, Janet told me that when 

discussing how the community members feel about the centre “… to the surrounding people this 

one is for you and your children, so they have the ownership of that thing”. A meeting place for 

local politics, using it for a school, running tournaments of different sports, and hosting work 

shops were all potential opportunities that local community members told me they were excited 
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for. However, the primary beneficiaries and users of the facility will evidently be the youth that 

are receiving these various programs. Teachers, landowners, participants, and all other local 

participants conveyed their excitement for how much the youth will benefit from the community 

centre and how they will use it. Glenn who also happens to be a father of one of the participants 

told me that “the community, especially the youth” will benefit the most from using the centre. 

When talking with Derek, something he told me really made me understand the importance that 

the community members, especially parents are putting on the centre “the other most important 

thing is that the youth instead of doing some other activities that may hinder their life, instead of 

doing that they will be there doing sports and preventing themselves lots of abuses” (Interview, 

2019). This idea of a positive place to spend their time with be discussed further in a later 

section. John was excited about the potential for developing a rugby club at the facility “as these 

school kids have got the access to that particular centre I think as time pass by maybe they can 

have that idea of having a rugby club”. Tahani told me that local politicians “if they have 

something to discuss they can meet there and have their meeting”. Although the government has 

not been involved much in the process of building the centre, Derek did convey that once 

complete, the government will likely use the facility in some capacity for various events and 

functions. Michael throughout my time in the community emphasized in various ways the 

importance of changing the status quo in NGO culture, he told me  

there is a culture of foreign NGOs and aide coming in and giving culture without 

enabling ownership or empowering local communities. So, one of the core goals of the 

charity is to empower. So you know we have set up a board with trustees with our NGO 

who are going to manage that transition of enabling the build to happen in the first 

instance and then putting the right people in place whether they are local people or 
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potentially people from overseas to transition the build into a centre in the short-term. But 

in the long-term ultimately, we are very mindful that as a board of directors and anyone 

that is employed by the charity, we want this to be an initiative, a centre that is ran by 

local (people from the community). (Interview, 2019) 

This message has been clearly conveyed to the local community members, Derek said “we are 

ready to accept this (the centre) with open arms”.  

4.1.3 Education Opportunities  

 One of the most commonly discussed topics across interviews (including local 

community members, and members of the organization) was the opportunity for education due to 

the centre. This was thought of in two ways, the first being the forming of partnerships with 

other organizations to bring in education seminars on a variety of topics. The second being the 

year-round access to quality education facilities. The facility will have one small classroom and 

one large classroom, ideally one will contain computers in the future. The goal is to have these 

classrooms to be of the best quality in the area according to Michael and Jason (Fieldnotes, 

2019).  

 The education opportunities and partnerships are an extension of what is already being 

done by the SDO, currently another organization comes in and does life skills sessions with the 

participants on a variety of subjects including: preventable diseases, road safety, hygiene and 

safe sex. John told me that  

they also brought life skills, that means as the kids are playing rugby, they are also

 taught life skills. Now (the SDO) is able to teach life skills in the primary schools, now it

 is having its own site. Having those two classrooms it is simply that life skills that (the
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 SDO) is teaching the primary schools will continue being implemented at the centre.

 (Interview, 2019)  

It is important to maintain these lessons being taught to the participants throughout the year, and 

they will have access to these life skill sessions even if something were to happen to the schools. 

Janet also believes that having these facilities will improve the overall impact of the life skills 

sessions she told me that “it is very good to build that because even in our learning session we 

just learn at the tree there. So, the teachers and learners they can learn those skills in those 

classrooms”. I witnessed the problems that can be faced by using a tree as a ‘classroom’. 

Children get distracted by the rugby that is going on, there are other children around, and the 

weather can all impact the quality of the session, therefore having a dedicated classroom to 

deliver the life skills session may increase the impact on the participants (Reflexive Journal, 

2019). Gunnar as a former participant in the program reinforced this and believed that a 

classroom setting will have more of a benefit to the children. He has witnessed the impacts “here 

in (the country) teaching the kids life skills and bringing the facility it is also something that is 

empowering and inspiring and united the kids to work on values and work on sport, education 

and life skills” (Interview, 2019). There will also be opportunities for children that are not 

enrolled in traditional schools to have access to the life skills education, and other opportunities 

that are currently reserved only for children in the school system.  

 The education opportunities that could be present range from farming seminars, to 

mechanic work, to information technology training, and many others according to Michael. The 

goal is to provide education opportunities that are relevant to the communities needs and wants. 

Gunnar believes that these education opportunities could have long-term impacts on the 
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community, and Africa. He is hopeful that these opportunities will allow the less developed 

nations like his own will be able to catch up to the more developed nations in Africa. He said  

The education program I think that one will make the whole Africa to be more improved. 

As I can say like we have different countries here in Africa like South Africa that country 

is most improved because of according to the education level because of different people 

from different countries. So that makes their people also improve their life standard. 

According to the education I think it will bring more empowerment for future generations 

and bring the whole people together as one. (Interview, 2019)  

The excitement surrounding the education opportunities was reiterated in some way by all the 

community members interviewed. Derek conveyed this excitement “there will be so many 

lessons taking place there. For example, health, salutations programs… looking at agriculture, 

looking at education, all these things will have an impact.” (Interview, 2019)  

 Michael understands his organization is not capable of providing all the relevant 

programming and aims to “associate ourselves with really relevant delivery partners. That would 

be local NGOs that can contribute to community development initiatives”. A primary objective 

for Michael is sustainability of the centre. The SDO is attempting to upskill local staff and ensure 

that the board of directors are trained and understand the ideals behind the centre. Michael 

summed up the ideal outcome of the educational opportunities stating  

When we provide education workshops and programs it is really important that whatever 

education aspects, we offer are relevant to these communities. It is so important, and this 

will come through you know the assessments that we do with the local communities 

before we implement anything. It is so important that it is relevant and meaningful and 

that it is sustainable.  



72 
 

 

Jason also felt this way, working closely with Chidi the SDO is attempting to identify key 

challenges for the local community so that the education opportunities and the partnerships they 

make are ideal for the community and can make the most positive impact possible (Reflexive 

Journal, 2019).  

4.2 Community interaction and engagement  

 It became evident early on in my fieldwork that the community is engaged in multiple 

aspects from coaching to decision making, especially compared to my previous coaching 

experiences with this organization. Another coach who had been with the SDO for two months at 

the time, reiterated this to me as well one day stating, “the buddy coaches here are so much more 

involved and engaged than previous places I have coached” (Fieldnotes, 2019). Community 

engagement took form in various ways including coaching seminars, development of schedules 

and programming, and evaluation. Community interaction with outside influences took place in 

two separate ways, through cultural exchange (both with volunteers and visitors, and between 

communities and participants), and through sponsors and partnerships (through donation of 

money, gear, and providing seminars). 

Community interaction and engagement is crucial moving forward in the SfD movement. 

This also is a goal of this SDO, this is highlighted by their goals: Unite, Empower, Inspire 

(Website, 2019). Each of these goals takes some approach to community interaction and 

engagement, unite is to bring communities, schools, and clubs together using the sport of rugby. 

In documents provided by Jason the goals are outlined. Empower aims to educate teacher on 

transferrable skills to the classroom, interaction between international coaches and educators 

with local coaches, referees and players. Inspire outlines upskilling local community members 

leading to employment and to incorporate international NGOs and sponsors to provide funds and 
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other resources to assist in the community development. These sentiments were seen throughout 

the community with Chidi being hired on as a full-time rugby development officer in 2018, and 

Gunnar being brought on to the coaching expedition (all expenses paid) for the summer. 

Community engagement will be discussed in the context of how community members, especially 

prominent individuals like Chidi, Gunnar, and teachers who were involved in the decision-

making process around programming, scheduling, and evaluation. Other ways in which the 

community has been engaged and the interaction of community members with other 

communities, international coaches, and sponsors will be outlined in this section.  

 Cultural exchange for the purpose of this study is any exchange between communities, 

international volunteers, sponsors, and other outside influences beyond the community. This 

aspect was most apparent through fieldwork. Working with local coaches, other international 

volunteers, participants, and sponsors in a hands-on setting made it apparent that there was 

constant learning happening between all parties involved. Sponsors and partnerships, as outlined 

in the literature are crucial in the SfD movement. How the sponsors interacted with participants, 

programming, and donations will be outlined in this section. 

4.2.1 Community Engagement  

 The buddy coaches we worked with are the backbone of the organization, and the 

programming. Buddy coaches can be teachers, former participants, or other community members 

(Fieldnotes, 2019). The majority of buddy coaches however are teachers at the schools we 

worked with. These teachers are vital for many aspects of the programming and implementation 

of programs for the youth that are worked with. Teachers are responsible for organizing teams, 

picking students to participate, assist in coaching and attend various seminars (Fieldnotes, 2019). 

I spent a lot of time working with teacher buddy coaches, specifically at my school. I worked 
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with them during coaching of children, coaching seminars, tournament days, and interviewed 

three of them. Working with these individuals was a very rewarding experience. Seeing them in 

action humbled me greatly, they were amazing at what they did and interacting with them has a 

had a lasting impact on me as an individual and as a researcher. I will discuss the ways in 

which we worked with these teachers and buddy coaches. Chidi and Gunnar will also be 

discussed in length as they are the two individuals who have been most engaged with the 

organization.  

 John was a teacher I spent a lot of time with, he was with me as a buddy coach when I 

was coaching at his school and therefore, we got to interact daily for two weeks. His story and 

my time with him is a good example of the engagement and development of buddy coaches within 

the organization. He worked great with the children and was inquisitive of me, always asking me 

questions and picking my brain to find out more about what I was coaching, why I was coaching 

the way I was, and how he could implement this year-round (Reflexive Journal, 2019). On the 

first day of coaching he allowed me to run my drills for the first session with the youngest age 

group. Throughout this session he would ask questions while the children were running the 

drills. During the second session he asked if he could run the drills with me, and by the last 

session he asked if he could run the sessions on his own and asked my feedback whenever the 

children were running the drills (Fieldnotes, 2019). As a coach, and a researcher interested in 

SfD, this was amazing to see. He asked questions constantly and took every comment into 

account. Since we conducted our coach education seminars the week before, John and the other 

buddy coaches had developed their skills to run drills and set up their own drills. During the 

second session he ran a drill as a single drill, leading to many children standing around for 

extended periods of time I commented on this and it was quickly accounted for in the next 
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session. He ran the same drill but split the group in two to allow double the participation. 

Throughout the rest of our coaching week, he led most sessions and I provided feedback 

whenever possible, or whenever he asked (Fieldnotes, 2019). By the end of the week, he did not 

need my help and was running the sessions better than I ever could (Reflexive Journal, 2019). 

John also commented on the importance of the sport and education centre for his engagement 

with the SDO. He felt that this facility will give him the opportunity to be more involved with 

the SDOs decision-making and coach education programs “as a coach, as a teacher, I will have a 

place to share some experience because once the centre is here I will be free to go there and 

interact with people, share whatever I feel which is necessary to be shared.” (Interview, 2019). 

John told me that due to his involvement with the SDO and his development as a coach, he was 

given the position of ‘Sports Coordinator’ for the local schools (Fieldnotes, 2019). I did 

eventually interview him as well, he told me on the subject of feedback to the SDO that  

… what teachers say to (the SDO) is like all the things are positive so if there is 

something difficult or something which is not good then we do communicate to (the 

organization) through Chidi, and there is always positive feedback which comes…the 

community has been engaged in several ways because whenever (the SDO) has got 

something to be done here the community is noted. They tell the community through 

different communication channels. Maybe they come to the school tell the head teacher 

there that we have thisthing that will involve the learners, so the head teacher tells the 

village head and everybody that is required to know. That is the community is always 

communicated and also gives feedback. (Interview, 2019)  

Other teachers and community members conveyed this message in a similar way. All three of the 

teachers I interviewed, two community members, as well as Chidi and Gunnar emphasized how 
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the community has been asked for feedback, and the feedback has been taken into consideration 

(Interviews, 2019). However, Janet did point out that more community engagement may have 

made the week that we were coaching at their school easier for teachers, and the SDO. During 

that week students were taking exams in the morning, this changes their normal schedule and 

made getting the children where they needed to be for the rugby programming more difficult for 

the teachers and took away from the children focusing on exams (Fieldnotes, 2019). Janet told 

me  

okay these programs I suppose for example this week you should have the (rugby

 sessions) in the nighttime to maybe not combine with exams. They learners can then have

 more time in doing rugby. They are supposed to have more time they need to do it

 separately not combine with exams. (Interview, 2019)  

This is problematic for this school, it takes away from both the students being able to study for 

exams, and away from time spent playing rugby and doing life skills sessions. I did not explore 

why this was not considered, and I should have (Reflexive Journal, 2019). It could have been for 

multiple reasons from expedition logistics for the charity, or the schedule of all the other schools 

we worked with in the area (there was five other schools).  

 The SDO also engaged various community members in the planning, implementation, 

and running of the community centre. Glenn and Derek were both hired to help find the land and 

work with local landowners to find the plot for the future centre. Glenn also assisted in the hiring 

process for individuals who would work on the centre, he told me that “I was able to look or 

search for people who could work at the site and that was done giving input and it was well 

entertained”. During my time working with the SDO I went to the community centre with 

Michael, on one visit I wrote in my field notes:  
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I was then introduced to two men, one was the sub contractor for the build and as we 

walked around the facility, Michael and Shawn would consult him often on plans and 

future budget and his input was taken sincerely from my point of view (they included his 

input in plans and asked for elaboration). Michael said to him at one point "I want you to 

know all your hard work is not going unnoticed" this made me think of how important 

this is, and that his input and hard work are appreciated, not expected. (Fieldnotes, 2019) 

After my trip to the centre I wrote in my Reflexive Journaling (2019) seeing the way that the 

employees at the centre were being treated, in my opinion was reassuring that this project was 

being done for the community, by the community, with the support of the organization. This 

largely has to do with the relationship that Michael, John, and Chidi have built.  

 I first met Chidi on my first volunteer trip with the SDO in 2015. At the time he was 

heavily involved with the organization since they initially started working with this community 

in 2011. His story working with the organization is highlighted on their website.  

Just as (the SDO) made itself known on the world wide web, Chidi, sent the charity an 

email. He invited Founder, Michael, to stay with his family in (the community) and 

showed Michael what was possible through sport and education. Seven years on and 

Chidi is employed by the charity full-time as a development officer, helping to realize a 

long-term plan to engage the community in meaningful activities, changing hundreds of 

lives. (This country) is listed as one of the poorest countries in the world economically, 

with HIV/Aids and Malaria presenting persistent social challenges. Through sport, 

education and promoting healthy life choices, we are making a sustainable difference. 

(Website, 2019) 
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In 2015 he joined the SDO for the coaching expedition in which he travelled to three countries; 

all expenses paid. He worked with the SDO, coached, and learned more about running 

programming for his community. He was then hired on as a part-time employee with the SDO as 

a Rugby Development Officer in 2017, and then as a full-time employee of the SDO in 2018 

(Website, 2019). The work Chidi does in the area is evident, when I was attending a coaching 

session at one of the schools and Chidi arrived, at least 10 children chased after his motorcycle 

up the driveway yelling, smiling, and laughing after him (Reflexive Journal, 2019). I wrote in my 

field notes “It seems like Chidi is a celebrity in this community”. Chidi was our connection to the 

community. Vicky, the expedition leader for the year said “Chidi he makes the connection with 

the community full-time” (Interview, 2019). He met us at every school to meet the teachers we 

would be working with and acted as a liaison between the SDO and the groups they work with in 

this area (Reflexive Journal, 2019). In the programming and evaluation, John told me that “a lot 

of work with Chidi is done to come up with a structure and program that is effective” (Interview, 

2019). Both John and Michael emphasized multiple times, both in interviews and during my time 

with the SDO that Chidi was a vital part in almost every aspect of the organization’s operations 

in the community. John and I were discussing the level of community engagement and the buy-in 

in this community compared to others we both have worked with and he told me that: 

I think a lot of that has to do with Chidi first off in a part-time role and then as a full-time 

role. Since the full-time role started the program has grown leaps and bounds. We have 

40 teachers involved, in each school we have 90 pupils participating regularly and there 

are blocks of primary season or secondary season will have maybe 30 where primary will 

have 90 for the age groups. (Interview, 2019)  
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Chidi has also been involved heavily with the planning and implementation of the centre, during 

my many chats with him over the two-week period he told me that he had been involved from 

the very start, and the idea started with him (Fieldnotes, 2019). Since the start he has worked 

with the local government, coordinated with villagers, negotiated with landowners, and consulted 

with Michael and Shawn on the construction of the centre.  

Gunnar is Chidi’s understudy. He is a former participant of the programming in the 

community and has now been given the opportunity to travel with the SDO during the second 

half of the coaching expedition, travelling to five countries with all expenses paid (Website, 

2019). I had the opportunity to spend a lot of time with Gunnar during my time in his community. 

He took us to the local market, taught us local recipes, and taught us basic sayings in his local 

language (Reflexive Journal, 2019). I then got the honor of seeing him coach the youth that he 

works with all the time. He worked really well with the children in my opinion, and needed 

feedback only on logistics of rugby drills, or timing (Fieldnotes, 2019). Gunnar, and his 

development will be discussed further in many sections, but primarily the ‘Development of 

Participants’ finding. It is important to highlight that the SDO is actively bringing on coaches 

from these local communities on the expedition to develop them as coaches.  

4.2.2 Cultural Exchange  

 “What do you mean you don’t know how to dance” (Fieldnotes, 2019) is what Janet said 

to me when I told her that I did not really know how to dance. In this community everyone 

danced, the children danced for warm-up, they danced when they won, and the buddy coaches 

would break out into dance seemingly almost at random to me. As coaches we went there to 

teach rugby, life skills, and values to the youth and buddy coaches, but we also learned so much. 

It was evident that all the participants involved learned from each other in various ways. 
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Different communities, schools, local government officials and community members, sponsors, 

and volunteers all interacted in situations that they may otherwise not have. This was all 

culminated-on tournament day, where all involved with the programming came together for a 

day of games, celebrations, and food. The interaction between the volunteers of the SDO and the 

participants, the sponsors and the community, and the various communities will be discussed in 

this section.  

 Elanor highlighted the importance of the coach education sessions for both the 

volunteers, and the buddy coaches  

Sharing our knowledge and also them sharing what they know about the community with 

us is super important. Those buddy coach sessions are really an opportunity to share 

knowledge between the two of us. (Interview, 2019)  

Based on this quote, it is evident that the buddy coaches are equal to the international coaches. 

When we were coaching at various locations this was clear, and buddy coaches were often 

consulted, and given equal responsibility as the international volunteer coaches (Reflexive 

Journal, 2019). During my interview with Janet, she discussed at length how much interacting 

with the international volunteers benefitted her, and the students we worked with. She was a 

buddy coach at the school I worked with, so we spent a lot of time working together during my 

time there. She told me that the students and buddy coaches benefitted from us speaking English 

to them, as English is the language in which all business is done in this area, and the country. 

Derek was very excited about the ways in which the centre will bring cultural exchange to the 

community  

the building will be serving visitors, international visitors, foreign visitors, there will be

 an exchange of culture, people from (the country, and the community) will learn of
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 foreign culture and there will be a sharing of these cultures. Maybe those coming from

 outside will learn about (the country). (Interview, 2019) 

An experience that emphasized the cultural exchange between myself and the buddy coaches was 

when they taught me how to eat sugar cane. In this area sugar cane is widely eaten in its raw 

form, by the stalk. Some of the buddy coaches were eating it and I asked what it was, and how to 

eat it. They were surprised that I never have tried it. Later on, after our coaching session for the 

day, one of those buddy coaches bought me a stalk of sugar cane and taught me how to eat it. All 

the kids around were laughing as I struggled, and the buddy coach encouraged me. To me it was 

a great moment, they taught me something and I felt very humbled that they bought the sugar 

cane for me to include me in something that is important in their culture (Reflexive Journal, 

2019).  

 Gunnar’s case is important to discuss as it highlights the potential impacts that cultural 

exchange can have. As discussed previously Gunnar is from the community we were working 

with and was brought on with the SDO, all expenses paid to join the coaching expedition to five 

countries. He conveyed his excitement for this opportunity in an interview  

I think with this travelling to (the countries) it is so inspiring and empowering to me. 

Through my experience to learn more different experiences within (the countries) and 

how do people in (the countries) doing rugby stuff I think that will be one great thing. 

Working with different people and working with different people from (international 

countries) I think that is great stuff. (Interview, 2019)   

His excitement was evident throughout my time working with him. He volunteered for every extra 

coaching session we had, he always wanted to run drills, and asked me questions constantly 

about rugby, Canada, my life, and so much more. His enthusiasm came through in every session 
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he coached (Fieldnotes, 2019). He also showed me, and the other volunteers many aspects of his 

culture. On one outing he took a group of us to the biggest market in the community. He talked to 

us about what his daily life involved, and what growing up in this community was like. He also 

showed us how to cook some of his local dishes, and to the best of his efforts, taught us phrases 

in his local language (Reflexive Journal, 2019). Without Gunnar there, I would not have had the 

experience I did.  

 The tournament day at the end of the coaching week in this community brought various 

communities, government officials, sponsors, and community members together. According to 

Elanor, who had been with the SDO for two months, being in multiple communities coaching, 

the tournament day was the most celebrated in this community. Gunnar being a former 

participant, now coach knows the importance of the tournament day in the community. He told 

me  

I can say that the communities have been incorporated with us through us, during the

 tournament days. We usually receive different people from different areas, so these

 (community members) usually we share some fun, and also greeting each and also 

 making some different friends. Friends from different places that is also a great thing that

 I have seen in my life. (Interview, 2019) 

On tournament day all schools involved in the program come together, many of these are from 

different communities and the tournament day provides them with an opportunity to interact in a 

way they may not otherwise. Gunnar told me this has led to meetings of different tribes to 

discuss issues like improving sport and other areas. I felt the power of tournament day, although 

stressful as a coach with organizing over 400 children, referring games, and trying to keep 
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things organized, the overall effect of it was not lost on me. In my reflexive journal (2019) I 

wrote:  

It was amazing to see so many community members watching the tournament, many 

friends and families of players and buddy coaches came to watch the tournament and it 

really seemed the event was a community one, not just for the children. (Reflexive 

Journal, 2019)  

4.2.3 Sponsors and Partnerships 

Sponsorship is essential, and at times problematic in SfD. The sponsors were also heavily 

involved in tournament day. The main sponsor provided food to all the participants, buddy 

coaches, and as many community members as possible (Fieldnotes, 2019). Speeches were given 

by multiple sponsors, members of the SDO, and Chidi both before and after the tournament. The 

sponsors also donated gear including t-shirts, and hats, as well as all the rugby gear needed. The 

trophies, which each school received based on one of the values that the SDO emphasized were 

also provided through sponsors.  

Elanor said of the main sponsor providing food for everybody “seeing (the sponsor) was 

feeding everyone with the food they had it was just really great. It felt as though it was a 

community event and not just our event.” (Interview, 2019) The main sponsor for the SDO 

works in all the countries that the organization operate in (Website, 2019). According to 

documents provided by Jason the main sponsor provides kit, food, volunteers, and other 

resources to the SDO. They also employ an individual from the community who teaches the life 

skills sessions to the participants. Life skills sessions are organized with the Rugby Development 

Officer to fit what local needs are. They set up and prepare for the SDO coming to the area, 

assist with the legacy projects, work with schools and communities year-round. On the SDOs 
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website they outline the goals of having major sponsors, these include sustainability of 

programming, legacy projects, resources, and volunteers. Some legacy projects have included 

zebra crossings, computer labs, and improving security for schools in dangerous 

neighbourhoods.  

Another major sponsor provides the funding for Gunnar, and other volunteers to partake in the 

coaching expedition (Website, 2019). Vicky said of this sponsor “We are very lucky to have 

Gunnar and its very good also that the foundation for this support from (the sponsor) for example 

to support these local coaches.” Chidi was also sponsored during his expedition in 2015 by this 

foundation. Chidi said of this opportunity “they are the ones who funded me to go to (the 

countries) and honestly it was my first time to move out of (his country)” (Interview, 2019). 

Other sponsors provide various resources for the organization. These include: annual grants, 

funding the community centre directly, providing volunteers, aid with operation costs, funding 

coaches from the communities worked with and international coaches, partnership with World 

Rugby, grants for work in communities, sports equipment and clothing, technology such as 

satellite phones and mobile internet devices (Website, 2019). 

4.3 Development of Participants  

 Participants in this context can be defined as children involved in the programming, 

buddy coaches (teachers and community members who conduct the coaching year-round), and 

other community members that are involved with the SDO. The ways in which participants were 

‘developed’ fell into four categories: Pro-social development, professional development, having 

a positive environment, and the development of female participants.  

 The community members interviewed identified pro-social development they witnessed 

in the youth, fellow buddy coaches and themselves which included: punctuality, discipline, 
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critical thinking, and healthy lifestyle. Professional development occurred mostly with the buddy 

coaches who were teachers, these opportunities have led to some teachers getting better jobs, but 

also transferring their skills from the pitch to the classroom and developing a better relationship 

with the students that they work with every day. The positive environment that is referenced here 

relates both to the programming that the SDO provides, but the potential that the centre has in the 

community. Having a place that gives these children a purpose helps them stay away from these 

harmful life choices. Lastly, the development of female participants was evident. This was not 

originally thought of in my observation guide, or interview guide, however after being on the 

ground for a week it became clear that the community members, I was interviewing felt this was 

important. Once I began looking for this, it was obvious.  

4.3.1 Pro-social Development 

 During my interview’s community members explained ways in which they themselves 

witnessed pro-social development in others, and themselves. This SfD organization is no 

different in the respect that they claim pro-social outcomes will occur through their 

programming, however community members interpretations are the primary source of data in 

this section. Chidi told me that the goal of the life-skills education and teaching of values is to  

promote living standards of these learners. So, we talk of conflict resolutions, we talk

 decision making, we talk building self-esteem and having full confidence, we talk lots of

 skills that they have to learn so they are able to live in the community better, without any

 challenges, without some conflict. (Interview, 2019) 

The primary recipients and benefactors of the SDOs programming are the children and youth 

who benefit both physically, educationally, as well as by learning values, and other skills that 

community members identified as important (Fieldnotes, 2019). Janet told me that during the 
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tournament day, other community members were coming up and telling her how disciplined the 

children were, in lining up for games, following the rules of the game, and being respectful to the 

other team (Fieldnotes, 2019). She told me that parents noticed the discipline carried over into 

other aspects of the children’s everyday lives. The values and ideals also transfer to buddy 

coaches in programming, the ways in which they felt they have been impacted will also be 

discussed.  

 Glenn made it clear that since the programming began, there has been an impact “it looks 

like our children are learning a lot” he told me when we were discussing life skills sessions. As a 

parent of a participant, Glenn can see first-hand what the impacts of the programming is having 

on his children. Life skills sessions cover topics like disease prevention and treatment (cholera 

and malaria primarily), proper hygiene, how to safely walk around the city and village, and food 

safety (Fieldnotes, 2019). When discussing the life skills sessions Janet said that the children 

benefit a lot from these sessions. Gunnar, as a former participant and now coach told me the 

impact that the life skills sessions have had on his life “In terms of life skills they have been 

improving me through decision making, and life standard, and even also tolerating with my 

relatives and other community members.” (Interview, 2019). The life skills sessions, and what he 

learned there have penetrated many aspects of his life, improving his overall quality of life. 

Derek too has noticed that in the community people discuss that the children participating in the 

life skills education are able to ‘live better’. All the teachers that I interviewed discussed the 

importance of getting the youth out to do physical activity. In this community there are not a lot 

of opportunities for recreation according to Chidi (Fieldnotes, 2019). Michael reiterated this fact, 

telling me that “in the vast majority if not all the environments we work in in Africa, children are 

not afforded that opportunity to play sport.” After each program, every participant is also given a 
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piece of fruit, and a sports drink. Derek told me that this is important to the children as “they take 

bananas though it is small, but for them the kids they don’t eat fruits frequently… they can go 6 

or 7 months without one” (Interview, 2019). 

The teachers in the community also notice that during rugby time, attendance goes up for 

all students. John told me that “… most of the time when (the SDO) is here, it seems like the kids 

are able to come to school throughout.” (Interview, 2019). Discussed later in this chapter, 

keeping children out of trouble is a key impact identified by teachers. Another benefit to the 

youth is that they are exposed to more English speaking. In this country English is the official 

language of business, Janet told me that:  

The impact on the community is that even the learners they know how to speak English

 because when you people come and speak your language ‘come here line up’ the learners

 also learn English. So, in that way we also help us to teach the learners how to speak

 English. (Interview, 2019) 

Chidi is also in charge of running programming for the special needs school in the area. He told 

me that the program for these students “it is so sweet for learners with disabilities”. The life 

skills sessions and programming are geared towards living with a disability according to Chidi.  

A primary mission of the SDO is to instill values on all participants. These include: 

Professionalism, Respect, Integrity, Discipline, and Enjoyment. Tahani, a teacher who 

transferred from another school district made it clear that these values are influencing the 

children she teaches:  

from my previous working institution, I have noticed here where (the SDO) is available,

 (the SDO) does help the learners in education as well as on sports. The learners they do
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 have some knowledge which they acquire from (the SDO) like rugby values then they

 apply the knowledge they get from rugby. (Interview, 2019) 

She also went on to say that the children in this area have improved critical and creative thinking 

that she attributes to their increased participation in sports. Trevor who was a long-time 

participant, now coach told me that rugby helped him in this area of his life as well, improving 

not only his physical health and rugby-skill but improving his ‘mind’ as well (Fieldnotes, 2019). 

Gunnar when he coaches when we are not there “I usually ask the kids to tell me about how they 

understand the values”. In a video interview on the SDO’s website, Gunnar states that he takes 

these values into his everyday life as well. These values are also taught to the buddy coaches and 

is the primary way in which the buddy coaches I interviewed identified that they benefitted in a 

pro-social way (Reflexive Journal, 2019). Chidi said this is one of his primary goals, and he 

hopes that they “transfer the skills they learn there to everywhere they go” (Interview, 2019). 

Janet told me that the main thing she has learned from rugby is these values, and how she can 

apply them to other aspects of her life like “interactions with other teachers, with other learners 

from others, and they also teach us if you win or lose in rugby, don’t worry because it is just for 

fun.” (Interview, 2019). Michael made it clear that the values they picked to promote in 

programming were picked because they are “a set of values that would be useful for them in their 

everyday life” (Fieldnotes, 2019). I witnessed during the rugby tournament that teachers were 

recapping the values to their teams, and children were always shaking hands at the end of 

matches (Fieldnotes, 2019). Vicky also noticed that the teachers were recapping the values in the 

local language not in English, she believed that they were truly embodying the values, because if 

they were just trying to keep us happy, they would have said it in English. One teacher said to 

me on tournament day, when I was about to referee a game for his team “I want us to win, but 
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only fairly”, and he meant it, by pointing out in a game that I missed a called, by him telling me 

that, his teams try got taken back (Reflexive Journal, 2019). However, there are negative sides to 

sport as well. I witnessed one coach get very upset and tell his team not to shake hands with the 

other team after a loss. His team still shook hands, but this shows there are negatives of sports 

that can come out (Reflexive Journal, 2019). At the end of the tournament, youth gave speeches 

about what they had learned in the life skills sessions, and trophies were given out to each school 

based on one of the values that they embodied the most (Fieldnotes, 2019).  

4.3.2 Professional Development 

 Professional development occurred primarily with the buddy coaches that were involved 

with the SDO. Many of these buddy coaches were teachers in the communities that we were 

working with. Professional development occurred in two ways. First, teachers developed their 

skills as teachers and applied what they learned during coaching seminars, and everyday 

coaching to their classroom. They also developed closer bonds with their students, and their 

students had an increased sense of respect for them. The second way was job opportunities and 

career development. Some teachers have been provided opportunities that may not have 

otherwise received. These were also identified in documents provided by the SDO as goals for 

the organization.  

 A primary goal of the SDO is to upskill local teachers and community members to 

benefit the community in rugby, but also education. On the SDOs website a primary goal 

outlined is ‘Empower Local Coaches’. Under this heading the organization claims to “develop 

transferrable teaching skills for use on the sports field and in the classroom”. This was also 

emphasized by Michael:  
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We are going to be developing people. We talk a lot about communities, but I think we 

need to consider the individuals that are involved in this whether it is sporting skills or 

providing educational input, that will mean people have more of an insight into 

improving their lives (Interview, 2019) 

Jason also emphasized that a goal of the SDO is to provide the teachers with skills that transfer to 

the classroom and the importance of this to the teachers: 

they like having that extra strength as educators. Obviously, we try to help them as 

coaches but also help them as teachers in different methods of communicating with kids 

and getting feedback from kids and involving them in their own learning processes.  

This is crucial in this community. When I was discussing university and education with Janet, 

she told me that she had not gone to university (Fieldnotes, 2019). I had assumed that teachers in 

this country, like Canada were required to get an education degree (Reflexive Journal, 2019). 

This however was not the case and Janet told me that the skills that they learn from coaching 

impacts directly their teaching in the classroom. When discussing what impacts the 

programming has the other 50 weeks of the year, Janet told me: 

When (the SDO) is not around we shall use your skills, you imparted on us. Just the same 

as you came and put something in us, we take those skills with us, so it is the same as you 

are here teaching us things. We can take those things and put them in learners and the 

learners will still be going on though you are not there, your skills are still working here. 

(Interview, 2019) 

Janet provided an example of a skill that she will transfer to her classroom. When starting a new 

lesson, she will start laying out objectives so that the ‘learners’ have clear instructions and a 

better understanding of what the goals of the lesson are. She told me this after coach education 
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when we discussed the importance of setting out the objective of a drill (Fieldnotes, 2019). The 

importance of developing skills to use on the field, and in the classroom was something every 

teacher I interviewed discussed with me. The coaching helped them better communicate with the 

students, gave them more confidence in the classroom, and helped them to think differently when 

teaching.  

John, Chidi, and Gunnar have all experienced career development and job opportunities 

through work with the SDO. John who has been coaching with the organization since 2013 told 

me that due to his work with the organization that  

I have been given a role of being a sports demonstrator in the zone. I am the sports chair

 within the zone which means I am coordinating these 15 schools in terms of sports. I can

 say that working the (coaching opportunity) has brought this to me. (Interview, 2019)  

As discussed previously Chidi worked with the SDO as a volunteer coach, then was brought on 

as a part-time employee in 2015, and as a full-time employee in 2018. He is paid a salary and 

would not have this opportunity if the SDO did not work in this community. His job is ‘rugby 

development officer’ and he oversees rugby and education programs. He told me his rolls range 

from evaluation, to scheduling, to consultation (Fieldnotes, 2019). Gunnar is following in Chidi’s 

footsteps. He started off as a participant, then turned into a coach, and during my time with him 

he was brought on to the coaching expedition with the SDO where he will travel to multiple 

countries developing his skills as a coach. Michael told me, that if all goes according to plan 

Gunnar will eventually be brought on as a part-time employee as well to help develop rugby in 

the community (Fieldnotes, 2019). Gunnar is hopeful that “maybe I will be given the chance to 

go oversees to start a new profession there”. Chidi also pointed out that all teachers develop their 
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English speaking, which can increase their chances of getting a job elsewhere or moving into a 

higher position.  

4.3.3 Positive Environment  

Here in (the country) we use a saying which goes like ‘an idol mind is a devil’s 

workshop’. When someone is just standing there, you can think of them going 

somewhere and doing a malpractice which can negatively affect his or her health. But 

because they are busy with sporting activities, rugby as an example they don’t have that 

time to go around and do some other bad stuff that can negatively affect their lives. 

(Interview, 2019) 

This quote from John hit home the importance of having just something to do that occupies time 

in this community. One thing we take for granted in North America is things to do (Reflexive 

Journal, 2019). It was made clear by many of the participants, especially the teachers who are 

buddy coaches that outside of school, many children do not have anything to do. Chidi told me 

that “the impact is so much too much to talk. If you talk to the chiefs and the citizens themselves 

and the local people, children they lack some recreations” (Interview, 2019). The importance of 

giving children in this community somewhere to spend their free time was conveyed by every 

person I interviewed that came from this community (Reflexive Journal, 2019). The necessity for 

this is recognized by the SDO and it is identified on their website as a primary goal. During my 

time there we left donation bags with Chidi, these bags had everything needed to conduct rugby 

programming year-round including bags, balls, cones, bibs and whistles (Fieldnotes, 2019). 

Elanor, one of the long-time coaches with the SDO told me that in the past communities she has 

worked with there is not a lot of organized sport, and as a rugby player herself she believes that 

having a team to call your own and be a part of teaches responsibility and other skills and values 
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associated with sport (Fieldnotes, 2019). Chidi who works closely with the community told me 

that: 

Fathers and mothers also they want their children not to indulge themselves in harmful 

activities like smoking weed or taking up a bad hobby abusing themselves doing all sorts 

of things. When they hear my children is going to participate in training just after school 

hours, they are happy because just after school the trainings they are going back home so 

they are there to attend this training and there is prevention from other harmful activities. 

(Interview, 2019) 

It was made evident that the sheer fact of participating in a sport and giving the children 

something to do is important to this community. Derek, who is a parent of children in the 

program was adamant that even at the minimum just playing sports and having a place to go will 

have a positive impact on many children’s lives “The other most important thing is that the youth 

instead of doing some other activities that may hinder their life, instead of doing that they will be 

there doing sports and preventing themselves lots of abuses.” (Interview, 2019). Tahani also told 

me that just having the chance to participate in sports activities can keep children from 

participating in activities that are harmful to their health.  

The sport-education centre will serve as the location for many community members to 

spend their free-time and participate in programming. Long-term legacy projects are a primary 

goal of the charity, as outlined throughout their website, and when I interviewed Michael, he 

made it clear that this was primary goal of the charity and moving forward they will increase 

these initiatives. Elanor also emphasized the importance of the build project  

it’s great to work on something like a build project, or something like that. If you can

 come in and help establish something that is a little more long lasting that the kids are
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 involved in themselves like sports, there is going to be some longer-term benefits for

 them as people. (Interview, 2019) 

Tahani who has only been with the program for a short time is also optimistic about the sport-

education center offering a haven for youth and community members, she told me “instead of 

going somewhere to do harm to their health they can come to the sport activity ground to do 

some sports activities. In doing that they can avoid something bad.” (Interview, 2019). Gunnar as 

a former participant turned coach expressed the importance of this education for him and other 

participants “I think it is also great because you can usually do other things like drugs or 

substances. When you go to life skills, we learn different things and how drugs and substances 

are risky and harmful to the person” (Interview, 2019). The life-skills and education sessions also 

aim to address education on crime, drug and substance abuse. 

4.3.4 Development of Female Participants 

 One fellow coach said, “this is the first country I’ve been to that they will pass to girls 

first”. I began to notice things after she had mentioned this, like girls stepping to the front of the 

line and organizing the lines into boy then girl then boy then girl. There were multiple ways in 

which female participants developed in a way that was separate from the development that all 

participants received. As this theme developed later in the study, there are fewer data sources. 

Their attendance increased, their leadership developed, and gender stereotypes in sport and 

culture were challenged. Although attendance increased for all participants during rugby season, 

according to community members it was even more prevalent in female participants. Female 

participants were chosen as captains and took initiative in drills and organizing participants. In 

this country, it is not common for girls and boys to play sports together, in the programming we 
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ran all teams must be half female and half male. It became evident that although it may only be 

taking place in rugby, these gender stereotypes are being challenged, at least to a small degree.  

Elanor told me that she was discussing girls participating in rugby with a teacher and the 

impact it had on not only their physical health, but their school performance. She told me  

One of the things that the teacher of my school told me was that there is an issue with 

girls in this community. They don’t tend to love school, so the attendance rate of the girls 

is low, but when it comes around to rugby time and the teachers start talking about rugby, 

the girls especially but all the kids want to start coming to class more. So, she was telling 

me the attendance goes up around rugby time of the year. (Interview, 2019) 

This is crucial for young girls in this area, as education can lead to a better quality of life, more 

job opportunities, and further education opportunities. Janet made it clear that girls are 

encouraged to finish school through the rugby programming because they cannot participate 

unless they are attending school, and in good academic standing (Fieldnotes, 2019). Many young 

girls miss out on education opportunities as they become caretakers for siblings at a young age in 

this community. There were multiple times that girls similar in age to our participants (9-15) 

were watching the sessions with a younger child wrapped around them (Fieldnotes, 2019). 

Gunnar emphasized the gap in education between girls and boys in this area and the importance 

of keeping young girls in school:  

we empower girls because here in (the country) we have the problem that most of the 

girls maybe say 30% of girls get educated… Working with them and teaching them about 

life skills and also encouraging them about education. That is also empowering the girls 

so they can work on school and also life skills and also on sports. So, girls they don’t 
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look down on themselves they don’t look down on themselves as underdogs. (Interview, 

2019)  

Gunnar believes that “building the country is to educate the girls to be the future leaders”. 

 An exert from my reflexive journal reflects the surprise, and optimism I and another 

coach had regarding the development of female participants in this community:  

One of my fellow coaches said during a game of touch ‘this is the first school where they 

will pass to girls first’. She has been with the organization for a few months now so that 

surprised me. She said compared to other school she has worked with, girls are just as 

engaged as boys in the rugby programming. She said girls in other communities do not 

start playing sports young, this leads to not developing sport related skills which lessens 

the likelihood they will join sports when they are older. It is very evident that the girls are 

confident here. They call for the ball, tell boys when they do something wrong, and 

volunteer for demonstrations all the time. I tried to keep an eye out for girls being 

confident and empowered afterward. Before this was not a focus of my research so I 

don’t know if I missed it because of that or that this incident happened just this once but 

once I looked for it, I noticed girls organized the lines for a drill to go girl, boy, girl, boy 

and so on. I thought this was so interesting that the children were regulating themselves 

to get girls and boys equal opportunity. (Fieldnotes, 2019)  

The SDO has been working with this community the longest out of all their programming. It was 

evident to me, and other coaches that at least during rugby time, girls were seen as equals 

(Reflexive Journal, 2019). This was reiterated by Gunnar. He told me that in his community 

other sports and activities are divided by gender. He told me that rugby is something special 

because men and women come together to play. Janet also told me that “… they have self-
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confidence in themselves because they know that this game is not for boys only. We can also do 

it. So, they have self-confidence.” Eleanor also noticed that during rugby time, girls become a lot 

more confident. She told me that outside of rugby, when on the sidelines or watching, girls seem 

shy but once they get into the game, they are more confident and are not afraid to call for the 

ball, or tell the boys what to do (Fieldnotes, 2019). Even when captains were picked at my school 

for the tournament, one girl was selected out of three teams for under 10, two out of three for 

under 12, and one out of three for under 15, there were no objections by the boys on the teams, 

and during the tournament all of the girls acted as captain (Reflexive Journal, 2019).  

 Community members and coaches alike agreed that these girls may be so confident in 

rugby because they see buddy coaches who are females as role models (Reflexive Journal, 2019). 

This is also outlined on the SDOs website. Janet is one of the leading buddy coaches in this area 

and I had the pleasure of working closely with her for my two weeks with this community. The 

importance of having positive female role models could not be overemphasized by Janet:  

it is important because these girls if they see me playing rugby, they see me as a teacher 

they also will try their best to do well in school. They can even be doctors, they can be 

soldiers… We encourage them that all of them you have to work hard in class, you have 

to work hard here (the rugby field) to make your bodies fit so that you can be active, and 

you can achieve something in life. So, they are able to do well when they see rugby 

female teachers and female coaches. (Interview, 2019) 

According to multiple community members, sometimes these children do not have a positive role 

model at home, and their teachers may be the most influential person in their lives. Vicky, who 

has been to this community three separate times provided insight into the importance of having 

equal amounts of female buddy coaches as men.  
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I think here the impact is even higher because girls they finish school, they go home, and 

they need to do a lot of house chores and boys they have all the time they want. Women 

are the big workers here and having girls that want to play and be leaders, that’s a big 

chance in their lives. So, I think it is important we have those girls (the buddy coaches) 

they are a very good example. (Interview, 2019) 

She told me that she believes the younger girls look up to the buddy coaches with pride, and as 

an example they can follow.  

4.4 Rugby Development  

 Developing sport-related skills should not be the primary focus of SfD programming. In 

this case it did not seem apparent that that was the primary goal. However, rugby development is 

a by-product of the programming that is done by the SDO. This was not initially thought of in 

the interview guide, or observation guide, however the first interview changed that. One former 

participant (he spent five years as a child in the program) and is now a coach and player for a 

local club expressed the excitement he had due to the opportunities that rugby has presented him. 

It gave him the opportunity to travel, to become fit, and to play rugby at a higher level. He was 

also hopeful that through playing or coaching he would be able to attend university when he may 

otherwise not. This sentiment was felt by many other buddy coaches and former participants, 

some had hopes of reaching the national team and playing on the world stage strengthening their 

countries chances of winning. Many also identified the opportunities for further education and 

travel that without rugby, they may not be able to accomplish. High-performance rugby 

development and development of sport-related skill in this program was highlighted by all 

interviewees as beneficial to themselves, or the children they have witnessed in the 

programming.  
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4.4.1 High Performance Rugby Development 

 As a former coach for this organization in 2015, I have prior experience seeing the level 

of play in these communities. Many of the communities I have worked with had never played any 

rugby prior to our coaching sessions with them. During my time with this community, and 

especially the school I worked with, it was clear that the level of rugby was on the rise 

(Reflexive Journal, 2019). The children I was coaching were running ‘2 on 1’ passing drills well 

and were implementing what they learned in drills in our scrimmages (Fieldnotes, 2019). It was 

clear that the rugby skill was being developed. John reiterated what I was witnessing stating that 

“learners have been participating and as the years go by you can see that their skills, their 

knowledge in rugby also improves”. We also spent time coaching club teams in the evenings 

when we were not spending time coaching the youth. During one of the sessions I had wrote in 

my field notes (2019) 

We designed a few drills in pairs and ran the session drill after drill. The kids we were 

working with were very keen and took feedback well. It was exciting to see some of the 

kids using what we had taught them, there were a few well executed ‘2 on 1s’ and the 

defence was amazing with kids coming up as a line and making touches.  

It was clear that these participants were not just participating in a game, but they were playing 

rugby (Reflexive Journal, 2019). Michael spoke to the level of play developing since he started 

bringing the SDO to that community “I would say that the children involved have developed a 

grasp for the game of rugby. Those are boys and girls we are seeing a year on year definitive 

improvement in skill level.” (Interview, 2019) Other members of the SDO noticed these 

developments as well, I had interviewed Vicky after the tournament day and she told me “With 

the kids we noticed that the level of rugby they played yesterday at the tournament from what I 
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have saw in 2017, the kids were doing dummies and offloads like before the touch.” Those are 

rugby terms for making plays.  

 What community members were most excited for however was the opportunity for the 

development of the national team. John was the first individual I interviewed who brought up his 

hopes for the development of the team:  

In (his country) rugby is just being introduced. The coming up of this centre will increase 

the development of rugby. I can say for years coming a lot of people from this 

community are playing rugby and this will also after the (countries) national team. It’s 

rugby team I feel like in 20 years’ time we are going to see (the country) rugby team 

doing well. (Interview, 2019)  

Janet discussed that the grassroots rugby development of the clubs in the community will lead to 

a long-term benefit for the national team. She emphasized the importance of building it from the 

ground up: 

I see good benefits of rugby for this area and nice ones and strong ones because you have 

made a foundation. This foundation they go from the primary to secondary they are still 

playing rugby. It will be a strong team here in (the country) I just see in the future that we 

will be a strong team here in (the country) that I feel and that I saw in my vision. 

(Interview, 2019) 

The importance of the centre in developing high level rugby was discussed in some way by all 

the community members who were excited about the prospects of developing the national team 

(Reflexive Journal, 2019). Having a high-quality pitch, and year-round access to a practice 

facility were brought up repeatedly. Gunnar also brought up the importance that having young 

girls in the programming will have in giving them the opportunity to play for a national team. 
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Currently there is no women’s national team in this country for rugby, however Gunnar believes 

with the centre, and more girls playing that one day there will be a national women’s team 

(Fieldnotes, 2019). From the members of the SDOs perspective, Michael thinks developing the 

game of rugby 7s will be important going forward. Many of the neighbouring countries are 

competitive in the World Rugby 7s circuit and Michael believes the centre will provide the 

opportunity for this country to invest more in the 7s program. Chidi who is heavily focused on 

the education and development also voiced his expectations for the future of the players “very 

highly competitive and quality training where a lot of experience is there, and professionalism is. 

By the end of maybe a decade or more it means that we will have players that are well skilled.” 

4.4.2 Opportunities for Players  

 In this community there are very few opportunities for recreation and education after the 

public-school system is finished (Fieldnotes, 2019). Community members made it clear that the 

construction of the centre, and the opportunities that come with the programming of rugby may 

provide opportunities for players that they may otherwise not receive. For the community, the 

centre will provide an opportunity for players to continue playing rugby after they are finished 

school. This chance to continue developing their skills may provide them the opportunity to play 

for the national team. Gunnar, as one of these potential players told me the excitement, he had 

for himself, and other players “I think these guys can also be incorporated into (the national 

team), playing in different countries like South Africa or Kenya and maybe also different 

countries in Africa.” (Interview, 2019) This is also identified by members of the SDO, Jason told 

me “obviously from a rugby side of things of the key things is that it will enable us to have the 

facilities to move and build our touch work into 7s”. This idea of opportunities was first 
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identified when I interviewed Trevor who is a promising young player and coach according to 

Chidi. He told me: 

I will have a chance where I will prove that I am a real rugby player… I think it will be 

very nice for me that some people will be watching me do something I will be recognized 

by some people, maybe in time I will be on social media and on the media. (Interview, 

2019)  

He believes once he starts receiving recognition for his hard work, there may be a possibility that 

he can go overseas to play or coach: 

someone who volunteers, from outside and then by the time they be seeing my efforts 

maybe it will be me the opportunity to go overseas… maybe it will give me the 

opportunity to continue my profession or career, maybe I will be given the chance to go 

overseas to start a new profession there, I could go to university, maybe I will be given a 

chance to continue my education. (Interview, 2019) 

Trevor and other participants like Gunnar are being given the opportunity to pursue education 

and rugby in a way that they may have not otherwise. Whether or not this pans out and the 

players do receive education and high-level rugby opportunities is yet to be known, but it is an 

exciting prospect for those who are involved with the program.  
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Chapter 5: Discussion  

In this chapter the focus will be on interpreting the findings in relation to the research 

questions more explicitly to gain an understanding of how this research contributes to the SfD 

literature and our understanding of the role and importance of local community in the 

development and implementation of SfD. The research questions underpinning this study were:  

1. What do community members (teachers, parents, former participants) involved in a 

Sport For Development initiative perceive as the impacts of the program?  

2. How have community members been engaged in the various stages of the SfD 

development and implementation? 

3. What are the current, and anticipated impacts of the Sport-Education Centre being 

constructed by the Sport for development organization?  

This research was conducted with the goal of filling some gaps in SfD research. 

Schulenkorf et al. (2016) identified that many, but not all, SfD programs are developed by 

organizations in the Global North and implemented in the Global South by individuals and 

organizations from the Global North. This SfD program is being supported by an organization 

from the Global North, but is engaged with the community in programming, development, 

implementation, and evaluation. This research also helps to fill the gap, and the call of many 

researchers (Schulenkorf et al., 2016; Darnell et al., 2016), to involve community members and 

actual recipients of these SfD in the various stages. Understanding the positive impacts of SfD 

from community perspectives contributes to the literature on SfD benefits and the impacts of 

programs. The gaps in the literature that this research aims to fill in community engagement and 

development, as well as sustainability in SfD will also be addressed.  
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5.1 Perceived impacts of SfD programs by community members  

This study was conducted with a goal of gaining understanding of what recipients feel are 

the impacts of SfD programming on the community, the participants, and themselves. As such 

the first research question posed was: What do community members (teachers, parents, former 

participants) involved in a Sport For Development initiative perceive as the impacts of the 

program? As discussed, two overarching themes emerged in terms of development. Development 

of Participants, and High-Performance rugby development.  

 Critical scholars (Burnett, 2015; Coalter, 2007, 2010; Darnell, 2007, 2012; Hayhurst, 

2015) attest we cannot assume that all the positives transfer to programs run in the Global South. 

However, we also cannot assume that all the negatives transfer either. It is true that local 

recipients take up programming differently than may be anticipated, but as outlined in my 

findings, this is not necessarily a bad thing. Some positives found in this research align with 

findings found by other researchers that SfD programs can have positive benefits to participants 

that include improvement to physical health, fitness, well-being, increased self-confidence 

among others (Beutler, 2008; Coakley, 2011; Van Der Klashorst, 2018; Whitley et al., 2016). 

This also supports the development work of Sen (1985) who argued that the overall well-being 

of individuals should be considered including mental and physical health, and happiness. In this 

study participants made it clear that because of the SfD programming, the participants quality of 

life increased. Community members, especially teachers who were buddy coaches indicated that 

the children they worked with every day benefitted in many ways from the programming, but 

they themselves learned about values and benefitted from physical activity. Teachers identified 

that the children that received programming with the SDO had better critical thinking skills, 

better physical health, and had increased attendance during rugby season.  
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The development aspect in many SfD initiative relates to the individual participants that 

are the target of the programming. This SfD program is no different. Schulenkorf et al., (2016) 

identify that sport is used to address social developmental goals as it can ‘hook’ a large group of 

people that are attracted to sport, and then use sport as a vessel for developmental outcomes. This 

is especially true of populations from lower socioeconomic classes, and those lacking access to 

resources, like the community I worked with. These communities often lack resources and access 

to sport and recreation opportunities (Van Der Klashorst, 2018). The sheer fact that youth would 

have a positive and productive way to spend their time after school would make a huge 

difference in their lives was reiterated to me by almost every community member I spoke with. 

In this community there is a lack of resources and facilities for recreation and free time, just 

having the opportunity to participate in sport keeps the youth out of potentially criminal 

activities, and away from harmful substances. Youth in this community also attended school 

more frequently when there was rugby programming. Increasing the attendance rate of school 

has countless benefits, including education. In this study, providing vulnerable populations with 

a positive place to spend their time lead to positive outcomes.  

In many SfD programs, pro-social development, especially for children is the way in 

which the ‘development’ takes place (Schulenkorf et al., 2016). Many times, the SfD 

organization proclaims that through their programming any number of pro-social behaviours and 

outcomes can be achieved. Pro-social development often times is referring to Western cultural 

beliefs as ‘pro’ (Darnell, 2012). In this context however the community members who were 

interviewed identified their own pro-social behaviors that they witnessed in the children, buddy 

coaches, and themselves that were benefitting their lives in various ways. Sen (1985,1999) 

identified that developing individuals’ capacity is arguably the most important impact a 
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developmental organization can make. By educating participants on prosocial behaviours, 

particularly the youth involved with the program, their capacity will be increased and lead to an 

increased quality of life.  The underlying goal of any SfD program should be developing 

participants in some manner, this can range from pro-social behavior, improving sport related 

skill, education, gender equality among others. In line with the UN goal’s to use sport to address 

developmental objectives (Beutler, 2008), community members identified that life skills training 

and programming had an impact on public health, disease prevention, anti-social behavior, 

crime, workforce development, raising educational standards, and individual empowerment 

(especially young girls and women). Knowing what we now know about the potential issues 

associated with SfD programming, we must work with communities, and SfD organizations to 

better promote what works best, and what can alleviate some of the negatives that have been 

identified by many researchers. To assume that sport and SfD programming is inherently 

problematic, is just as problematic as assuming that SfD programming and sport is inherently 

good. However, agreeing with Coalter (2007), using a ‘plus sport’ program, where the 

overarching goal of an organization is developmental outcomes, is vital for the greatest impact of 

SfD programming.  

Sen (1999) was adamant that education is vital in terms of development. Educating 

participants on various areas is of utmost important to the SDO. The youth benefitted heavily 

from the life skills education that taught on topics that were pertinent to the community and 

covered topics like hygiene, road safety, and disease prevention. Buddy coaches and participants 

alike found importance in the values that were taught by the organization which included 

professionalism, respect, integrity, discipline, and enjoyment. Teachers as buddy coaches are an 

integral part of the programming, they identified ways they developed and benefitted from 
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programming as well. Coakley (2011) noted that sport can lead to character development in ways 

of discipline, teamwork, and responsibility. These traits were identified by the buddy coaches 

and teachers I interviewed to perpetuate through both their lives and the children’s. Participating 

in the SfD programming also led to development of job-related skills and employment 

opportunities for some of the buddy coaches. These possibilities were identified by Van Der 

Klashorst (2018) to be potential outcomes of SfD programs that are well run and contribute to 

development. For a teacher to have more opportunities to develop their career is important, and 

without working with the SDO, some individuals may have not had the opportunities they did 

like John, Chidi, and Gunnar. These job-related skills will carry over with the buddy coaches and 

provide them opportunities in the future. Upskilling local community members through 

programming meant other forms of development could take place in this community (Beutler, 

2008). By participating in the programming some teachers were afforded the opportunity to 

further their careers, and all teachers benefitted from learning to speak better English. Teachers 

also stated that the skills and tools they learned through coaching made them more adapt at 

teaching in the classroom. 

Hayhurst (2013) found that girls in a SfD program experienced benefits including 

increased confidence, challenging gender norms, and provided them employment opportunities. 

These findings were congruent with the impacts on female participants in this program. When 

girls were participating in drills, teachers expressed they were much more confident than in the 

classroom, and when they were picked to be captains, this directly challenged gender norms that 

are perpetuated throughout other sports as expressed by Gunnar. Young girls in this area attend 

school at a higher rate when rugby is taking place, as education can lead to a better quality of 

life, more job opportunities, and further education opportunities this is crucial to uplift young 
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girls in this community. By keeping girls in school and providing them both recreation and 

education opportunities it will may be possible to alleviate some of the gender divisions present 

in this community and develop their capabilities (Zipp, 2017). Having a positive female role 

model for the young girls in the programming gives them someone to look up to. MacPherson, 

Kerr, and Stirling (2015) explored the importance of peer groups on female identity 

development. Even though Janet was a teacher and coach, having someone like Janet to look up 

to can provide them a goal and give them confidence that their hard work in school, and rugby, 

can lead to a positive outcome in life. This finding is especially crucial for leadership 

development in SfD programs and sustainability. In addition, female participants benefitted on 

top of the aforementioned benefits for participants. Although gender norms can be challenged in 

SfD programs, if they are not accounted for, they can maintain gender issues (Oxford & 

McLachlan, 2018; Rauscher & Cooky, 2015). Gender norms were being challenged in rugby, 

attendance increased especially for young girls, and the buddy coaches acted as role models for 

the young girls to pursue education and change their way of life.  

 Developing sport-related skill has been quite scrutinized in the literature because the 

primary focus of SfD programming, should be on development, and some organizations justify 

the ‘development’ taking place through the increase of sport-related skill (Coalter, 2007, 2010; 

Darnell et al., 2016). Many coaches, teachers, and past participants were quite proud and hopeful 

that one day their national team would perform at a higher level. The more beneficial impact 

however was that players and coaches are hopeful that their skills will provide them with the 

opportunity to pursue further education and potential career opportunities.  
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5.2 Engagement of community members and stakeholders  

Community interaction and engagement is crucial for the sustainability and longevity of a 

SfD program as such the second research question posed was: How have community members 

been engaged in the various stages of the SfD development and implementation? The themes 

related to this section are community development and engagement, development of participants, 

and community development through the sport-education centre.  

 Community development work in sport is just beginning but is severely lacking in the 

Global South. However, Darnell et al. (2016) and Schulenkorf et al. (2016) identify that 

community engagement and involvement during the development and evaluation process of any 

SfD program is vital for reaping the most benefits. This research can provide some insight into 

the possibility that sport has to aid in the development of communities, especially when proper 

education and partnerships are developed to better assist in the development aspect of SfD. As 

outlined in my findings, the community members identified multiple ways in which the 

community has developed, and prospects for future development. Building on Sen’s (1985, 

1999) argument that that community engagement is ideal for benefitting individuals, Svensson 

and Leveine (2017) identified that taking a Bottom-Up approach to SfD is crucial for 

organizations moving forward. 

The community was engaged with this program in various ways. Chidi acted as the 

liaison between the buddy coaches, teachers, and community members. If anyone had issues, 

questions, or ideas, these were relayed through Chidi to the SDO. According to multiple teachers 

their voices were heard most of the time. Working with the community members, especially 

Chidi, I was able to gain a better understanding of how community members and recipients take 

up programs, and what they believe the impacts are. It is vital moving forward in SfD research 
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that we work with communities and recipients instead of just conducting theoretical work. If the 

issues identified by critical researchers are to be eased, we must work with these communities 

and practitioners to make SfD programming the best that it can be. This study, like previous SfD 

research before it (Burnett, 2010; Collison & Marchesseault, 2018; Edwards, 2015; Lindsey & 

Grattan, 2012; Whitley et al., 2016) bridges the gap between academia and on-the-ground SfD 

work.  

Van der Klashorst (2018) identified an issue with using sport for development purposes. 

NGOs take on the role of ‘care takers’ in these settings, however as evident in this case, by 

engaging the community members, community development impacts can increase. Engaging 

buddy coaches, and Chidi the SDO was more educated to provide training and life skills sessions 

that were needed by the community. Sugden (2010) argues that working closely with the 

communities and individuals that will be the benefactors of these programs can allow for cultural 

norms and practices to be accounted for throughout the development and implementation process 

of SfD programs. Boshoff (1997) concluded that SfD programs need to be more than sport for 

sports sake, developing local communities and individuals is needed. Through coach education, 

life skills sessions, and community engagement it is evident that sport can be used to develop 

communities, at least to some degree. When sport is paired with relevant education and life-skills 

training however a larger impact can be made. Using Sen’s (1985) original evaluation for overall 

well-being of individuals, participants in the programming had increased mental and physical 

health. In Sen’s (1995) Development As Freedom he states the importance of including the 

individuals who are impacted by developmental initiatives must be involved in the process of 

development, and have say over what strategies and programs are used. It was clear, that 

community members in this organization were involved in most, if not all stages of development. 
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With Chidi being at the helm of the development programs in this area, he acted as a connection 

between community members and the SDO.  

 As a volunteer coach, cultural exchange was evident to me. I learned about the culture of 

the community I was in, eating sugar cane, speaking the language, and dancing with them. They 

too learned of Canada and the other countries that coaches came from. But teachers and 

community members were also adamant about the fact that they get to interact with other 

communities within their own region more due to rugby. The participants get to learn about 

different cultures around the globe, but also within their own country.  

There are multiple ways in which this organization has attempted to address the issue of 

sustainability, and this can be used as a template for future SfD programs. By upskilling local 

buddy coaches through coach education and evaluation, year-round programming is being 

carried out, knowledge is being transferred between buddy coaches and international coaches, 

and skills are being developed and improved constantly. Buddy coaches are required to fill out 

evaluation sheets with feedback and comments, and these are used by the organization to better 

make decisions about programming. One teacher did express that timing with exams was not 

ideal, and this should be considered moving forward.  

Leadership development is one of the most important aspects of sustainability in SfD. 

Developing local leaders impacts all other aspects of SfD programming and can help alleviate 

issues associated with programming. Galipeau and Giles (2014) found that mentorship can help 

youth come out of negative life paths and that leadership development through sport is universal. 

Many buddy coaches I worked with were former participants and are now coaching in their own 

communities to friends, family members, and community members. This cycle of participant to 

coach can help sustainability of programs and benefit the individuals. Using teachers as buddy 
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coaches also puts prominent positive leaders in increased interaction with youth, which 

according to Edwards (2015) can lead to increased community development.  Resources in this 

context take the form of equipment (balls, bibs, cones, etc.) and the structural resource of the 

sport education centre.  

Whitley, Forneris, and Baker (2015) found that sustainability in SfD programs faced a 

few major challenges, one of which being finding funding sources. Without funding from major 

sponsors, Gunnar and Chidi would not have had the opportunity to join the expedition and 

develop as coaches. As outlined throughout this thesis those experiences have been crucial for 

both them as individuals and developing the programming in the community. Since this project 

is registered non-profit charity, without these sponsorships and funding opportunities it may be 

difficult to run any of the programming in any of the countries that they operate in (Gilianotti, 

2012).  

Majority of these funding sources go directly to the communities that are being worked 

with, or coaches that are volunteering for the SDO. Receiving resources is crucial for the long-

term sustainability of the programming and gives children the opportunity to participate in rugby 

throughout the year. Hayhurst and Frisby (2010) examined NGOs and partnerships and found 

that competing values are sometimes present in partnerships. When discussing the sponsorships 

within this organization with community members and members of the SDO, it was never 

apparent to me that competing values were present, however there were no negative cases, so it 

is impossible to know for certain. Developing partnerships with schools can sometimes present 

challenges, and opportunities (Sanders et al., 2014). Sometimes scheduling can be an issue, as 

was the case during my time coaching in the community. One teacher wished that the rugby 

programming would have been held at a different time to accommodate students’ exams better. 
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Sponsors and partners engaged with the community in various ways. One major sponsor 

provided all the food and gear for the tournament day. Another sponsor provided all the kit for 

the coaches, and buddy coaches. A partner of the SDO ran the life skills sessions. As discussed, 

SfD is very tough to conduct without sponsorships and partnerships. In an ideal world, sponsors 

and partners will be relevant, and doing it for the good of the participants. From my 

understanding of interviews with community members and Michael, this is what occurred in this 

situation. 

5.3 Current and anticipated benefits of the Sport Education Centre  

An important developing aspect of SfD for the community was the construction of a 

Sport Education Centre as such the third research question was: What are the current, and 

anticipated impacts of the Sport-Education Centre being constructed by the Sport for 

development organization? The theme primarily associated with this section is the development 

of the sport education centre, however community engagement and development, development 

of participants, and high-performance rugby development are all directly impacted by the 

development of the centre.  

Sustainability in SfD is a major concern of researchers, as programs vary from one-week 

initiatives to multi-year programs (Coalter, 2007, Darnell, 2007, Levermore, 2008). Lindsey 

(2008) identified four types of sustainability in SfD: individual sustainability, community 

sustainability, organizational sustainability, and institutional sustainability. This research is 

primarily concerned with community and organization sustainability. Lindsey and Grattan 

(2012) state that community sustainability is largely tied to community capacity, through 

knowledge, skills and resources. Chidi as a full-time employee of the SDO is as well as the 

coach education and development of buddy coaches contributes to the overall longevity and 
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sustainability of the program. Finally, the construction of the sport-education centre is vital for 

the sustainability of the programming in this community. 

Considering Edwards (2013) seven types of capacity to sport for development, this 

initiative addressed all. Developing level of skills, resources, and leadership occurred through 

coach education, and life skills training. Nature of social relations is addressed through 

community engagement and cultural exchange between individuals and communities. The sport-

education centre addressed structures and space for community dialog. The value system and 

culture of the organization led to development of all the participants and was witnessed by 

community members and parents.  

The prospects of the centre cannot be overstated, however. According to many of the 

community members just having a positive place to spend their time is helping the community a 

lot. Community members were engaged in the process of finding and accruing land for the 

community centre and have been involved in the process of developing the centre. The decision 

to add netball and volleyball courts was based on ideas raised by community members. Sport on 

its own is not going to solve the world’s problems. However, in some of these communities they 

do not have access to sport, or recreation opportunities. The community centre is arguably the 

most important aspect of overall community development for this community. As identified by 

Huish and Darnell (2011) developing infrastructure is crucial for SfD. This has been done by 

organizations like the UN, governments, and the IOC, however rarely done by NGOs (Darnell et 

al., 2019). According to the community members they are hopeful at the multiple ways in which 

the sport and education centre will lead to community development. These include economic, 

education, and sport development. 
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 Community members, and members of the SDO were very hopeful about the economic 

prospects of the sport-education centre. There were two main ways that this was to occur: 

through job creation, and development of the area. During my time at the centre there were 

already many workers who were doing construction and management on the facility. Michael 

made it clear on three separate occasions that his goal is to hire as many local individuals as 

possible for jobs during the construction, and once the facility is up and running. Jobs that are 

possible included: cooks, cleaners, maintenance workers, managers, and security. Community 

members were hopeful that this community centre would lead to the development of the area 

surrounding it, turning the area into a small town. Since there would be jobs available this could 

lead to the opening of shops, and increased traffic in the area.  

 The facility is supposed to have two classrooms, one large, one small and one will 

eventually have computers. Working with Chidi, the SDO wants to run programs and education 

opportunities that are relevant to the local community that will benefit them in the long-term. 

Some of these potential programs that have already been identified are sustainable agriculture, 

small-engine repair, water safety, and food safety. The SDO is hoping to partner with relevant 

partners to deliver such programs. Teachers were also hopeful that this could act as a second 

school, providing education to youth that may not be able to go to school, or providing education 

and life skills sessions year-round.  

 The community members were also excited about the prospect of using the facility for a 

variety of other uses. These ranged from political meetings, to festivals. There is no facility like 

this in the community, having a meeting place that is open to the community to use provides 

them more structure and the opportunity to discuss and meet. The political system in this 
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community is differently structured than in North America, I was told that having this facility 

will make it easier for all the local chiefs to make things happen.  

 In addition, rugby and other sports like handball, volleyball, and football will grow in this 

community. This facility is supposed to have a grass-pitch, which is uncommon in the area. It 

also will have handball court, and volleyball court. This will allow increased recreation 

opportunities in the community, as discussed, they are currently lacking. This will also lead to an 

increased level of rugby, and hopefully will benefit the national team in the long run.  

The sport education centre is the pinnacle of long-term sustainability efforts by the SDO. 

Having a dedicated facility for rugby, education, and life-skills sessions makes it much more 

likely that year-round programming for the foreseeable future occurs. Having this facility 

provides a centralized location in the community to run programming, to bring relevant partners, 

and alleviates the issues of relying on the schools to provide these facilities.  
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Chapter 6: Conclusions and Recommendations 

When I started my academic journey of being an SfD researcher in my undergraduate 

degree it was always with the mindset that SfD has the possibility to have a positive impact on 

the participants and communities. While this belief has been strengthened as a result of my 

experiences as researcher and volunteer, this research has enabled me to examine SfD with a lens 

that places the community and participants as the focus. As such in this chapter I present some 

conclusions of my research and some recommendations to SfD organizations that will hopefully 

provide insight into how to better their programming and have a more positive impact on the 

people and communities that they work with. In addition, recommendations for future research in 

the SfD field will be provided, as well as possible future research ideas.  

6.1 Conclusion 

The purpose of this study was to gain an understand of a bottom-up approach in SfD from 

the community members perspective. Development has traditionally occurred in a one-way 

manner. Organizations from the Global North have been ‘developing’ countries and communities 

in the Global South using Western ideals and values. This is not how it has to be. The individuals 

that are being affected by the developmental initiatives must be involved in the process of 

development and have the freedom to choose development strategies that meet the outcomes that 

they themselves wish to achieve, not have ideals and outcomes predetermined for them by an 

outside force (Sen, 1999). It became evident that engaging community members in the 

development, implementation, and long-term evaluation and growth of this SfD program had 

overwhelming impacts on the positive outcomes identified by community members. Arguably, 

and even more importantly, negatives associated with SfD programs can be addressed, accounted 
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for, and alleviated when programs are running with the community needs, wants, and feedback at 

the forefront of the development.  

  Schulenkorf’s (2012) ideal sustainable progression in a SfD context to this organization 

and programming it is possible to understand the sustainability of this program through an 

academic lens. Starting with a Change Agent, they implement a program in the Communities, 

leading to, Participation, Engagement, Preparation, and Organization, of the SfD project, which 

leads to Social Impacts/ Experiences. After the program is complete, Leverage, Sustain, and 

Grow are the ideal objectives that lead to Long Term Social Outcomes. Strategic Planning and 

Sustainable Development/Community Empowerment are the overarching goals of the 

progression. The SDO started as the ‘change agent’, however as outlined by Schulenkorf’s 

progression, the SDO started with input from the future Rugby Development Officer almost 

immediately upon starting programming in this area. As time progressed, Chidi became 

increasingly responsible for feedback, community engagement, evaluation, and implementation 

of programming. Chidi also acted as the liaison between the community and the SDO, taking 

concerns from both parties and relating it to the other. Having Chidi as a full-time employee may 

be the biggest contributing factor to the sustainability of the programming. By having a full-time 

employee to organize, evaluate and run programming year-round the sustainability of the 

program is ensured. This was evident wherever we went, Chidi was like a celebrity with the 

youth, chasing his motor bike whenever he showed up, screaming and laughing after him. This 

provides opportunity for development of the program the other 50 weeks a year that the 

organization and volunteers are not there. The coach education sessions also ensure that there are 

coaches available to coach year-round. By having buddy coaches, especially the teachers, 

programming can be running when the SDO is not there. Lastly, providing the community with 
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the needed equipment for rugby ensures that Chidi and the coaches have the resources to provide 

programming for the participants. Michael confirmed the final step in Schulenkorf’s progression 

stating that ‘ideally we won’t be needed here any longer’.  

For Sen (1985, 1999), development is not concerned with the neo-liberal ideas and 

economic outcomes that led the international development movement post-World War Two. 

Development should be more concerned with individuals’ freedoms with themselves and their 

relationship with the community and culture around them. For Rossi and Jeanes (2016) this can 

be achieved by taking “… critical pedagogy approach … which is to empower communities to 

take responsibility, to avert dependence and to be able to make collective decisions that can 

change the conditions under which communities exist and function.” (pg. 193). Taking a Bottom-

Up approach and working with communities in both SfD practice, and research, will provide us 

as researchers the opportunity to use and apply our knowledge to help those who are being 

impacted by these initiatives, and will give organizations and practitioners the resources and 

knowledge to conduct better programs. The focus of all work done in SfD whether by 

researchers, or organizations should have the communities and individuals needs at the forefront. 

Returning to the original definition of SfD used for this research “use of sport to exert a positive 

influence on public health, the socialization of children, youths and adults, the social inclusion of 

the disadvantaged, the economic development of regions and states, and on fostering 

intercultural exchange and conflict resolution” (Lyras, & Peachey, 2011, p. 311), by engaging 

communities and working with them, instead of implementing a program on them, we can 

identify the ways in which these positive outcomes can be addressed. This is necessary as 

communities’ needs vary greatly, and only members of that community, know what capabilities, 

and outcomes they need and want to achieve.  



120 
 

 

6.2 Recommendations for Practice 

 Working with the community is arguably the most impactful step SfD organizations can 

take to increase positive outcomes, while alleviating negatives associated with SfD programming 

(Coalter, 2007, 2010; Levermore, 2008, 2010). Developing infrastructure and resources can also 

provide the communities involved with SfD programs the opportunity to develop long-term 

sustainable programming better in line with the local context (Linsey & Grattan, 2012; Marshall 

& Barry, 2015; Schulenkorf, 2012).  

6.2.1 Work with the community  

 The literature on community engagement was very much confirmed by this research. It is 

essential to any SfD to work with the community in all aspects of the SfD process. This includes 

planning, implementation, evaluation, and any other steps along the way. Cultural, political, 

religious, and social aspects of sport and SfD programming needs to be accounted for and this is 

only possible with the help of individuals from the community. As shown in this research, the 

work of Chidi and the relationship this provides the SDO and the community is vital for the 

impacts that this program has had so far. Working with the community can only benefit SfD 

organizations, and in no way can negatively impact them. This touches on every criticism that 

SfD organizations face, and can work to address sustainability, and other issues outlined by 

critical researchers. If the SfD movement is to continue and improve community members 

should be involved in every step of the decision-making process. These are the people that SfD 

programs are hoping to impact in a positive way, therefore they should be involved.  
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6.2.2 Infrastructure and resources 

 In countries like the one I worked in; infrastructure is often less than ideal. Although it is 

not possible for every organization to construct a sport-education centre like this organization is 

doing, it should be a priority of all organizations to improve infrastructure and resources in some 

way. Building or improving infrastructure leads to improved safety, and access to sporting 

facilities, and encourages sustainable program development. Providing the resources to play the 

sport and carry out the programming that is being done by and SfD program provides the 

opportunity to continue programming year-round, which increases benefits and sustainability. As 

outlined thoroughly in the literature review, there is next to no benefits in running a program for 

a week or two, and then leaving the community with no resources to carry on the programming, 

or sport that is being taught to the participants.  

6.3 Recommendations for Research 

 Bridging the gap between academia and SfD practice is essential for applying what we 

learn about SfD to those who are affected by these programs (Darnell et al., 2016, Schulenkorf et 

al., 2016). Research needs to move from theoretical work to more practice-based research. As is 

true with all aspects of SfD, community members should be involved and considered co-creators 

of knowledge. I identify two possible research ideas that could contribute to gaps in the SfD 

literature as well.  

6.3.1 Recommendations 

 As identified by past SfD researchers conducting participatory research (Burnett, 2010, 

2015; Collison & Marchesseault, 2018; Cryan & Martinek, 2017; Jeanes, 2013; Whitley et al., 

2016) should move to more practice-based research and begin to understand and address the 

issues associated with SfD. Theoretical work is great for understanding systematic problems with 
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SfD, however focusing purely on these issues will not help alleviate these problems in the field. 

Academia is largely inaccessible to many of these communities as access to things like journals, 

textbooks, or course are expensive and many of the communities of the Global South lack the 

resources to access much of the research being done. Research needs to be disseminated in a way 

that in accessible both physically, and intellectually for the communities involved.  

 Research being conducted with the communities involved in SfD also provides a different 

lens to view SfD programming through. Cultural differences are prevalent throughout the world 

and understanding how various communities understand and take up SfD will vary greatly 

depending on many factors like community, the sport being used, and how the program is being 

carried out (Rossi & Jeanes, 2016). Working with, not studying of, these communities should be 

at the heart of future on the ground research (Darnell et al., 2016). Understanding the various 

aspects of SfD from the perspective of those who are affected will provide us with the 

opportunity to develop best practices in SfD and move towards addressing issues identified in 

theoretical work.  

6.3.2 Future Research Ideas  

 The overwhelming line of inquiry that would be of benefit to the SfD field and 

community development through sports would be the sport-education centre that is being 

constructed. From my research this is almost unheard of for a private NGO to construct a facility 

like this for a community. Another possible research idea would be to interview participants of 

the programming (both current and present) about how they feel they have been impacted by the 

organization and the programming they have participated in.  

 The impacts that this centre will have on the community are currently unknown, there are 

many anticipated and speculated benefits; however, it is impossible for anyone to know what 
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these impacts may be. The possible studies that could be done on the topic of the centre are 

varied. I believe there are two possible research ideas that could benefit this field immensely. 

The long-term impacts of the centre, and the importance of place to the community.  

 Since the centre is not finished being constructed, it is an ideal time to conduct a true 

‘impacts’ study. Metrics could be developed and methods of evaluation that could be gathered 

when the centre is officially opened and could be evaluated and compared over the longevity of 

the centre. This research could provide insight into one of the toughest and most criticized 

aspects of SfD, evaluation and measurement.  

 The importance of place to the community is a line of research that could be followed 

with the development of the centre. We do not know how the community will integrate the 

centre into their community, and in what ways the centre will truly be used. Using qualitative 

methods, community members could provide input into the importance that the community could 

(or may not) have on the community, them as individuals, and those around them. As this is a 

growing aspect of SfD this type of research will be important going forward as we try to bridge 

the gap between academia and on-the-ground programs.  

6.4 Final Reflections 

During my time in the field I was fortunate to get a snapshot of many aspects of 

community development and engagement. On my first trip to the sport and education centre, 

there were women from the local community using the well to retrieve water, which was much 

closer than the one they formerly had to use. I was then greeted by the local construction workers 

at the centre with smiles and handshakes. On the tour of the facility Michael and I were joined by 

the head foreman who was evidently proud of what him and his team had accomplished thus far, 

and he was very hopeful for the future of the centre, and the jobs it would generate.  
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Working with the buddy coaches was the most rewarding experience, and where I had the 

privilege of seeing the buddy coaches develop over the two weeks I spent in the community. The 

first session saw the volunteer coaches from around the world provide a framework for 

developing drills which target specific skills and how to intertwine values in the drills they 

would like to develop. The next session was run completely by buddy coaches, where they ran 

their own drills, provided feedback to each other on how to improve, and asked the volunteers 

for feedback when they needed it. The next week when I was coaching at my school, I got to see 

the coach education in practice. The first day I ran drills with my fellow volunteer coach during 

the first session, the second session the buddy coaches I was working with were running the 

same drills, but on their own. By the end of the week the buddy coaches were running all their 

sessions on their own and asking me for feedback on the drills they have developed on their own. 

On Tournament Day was when all the pieces came together, and I was hit with a wave of 

amazement that lasted the entire day. Buddy coaches and teachers were reviewing the lessons 

and values with their players in both the local language and English. Children were honoring 

referees calls and shaking hands after games. The major sponsor was providing food for 

community members, buddy coaches, the children, and anyone in attendance. Children gave 

speeches discussing what they had learned in their life skills sessions. I had to say goodbye to the 

buddy coaches I worked with, and it was emotional. We had learned a lot from each other over 

those two weeks, there were a lot of ‘thank yous’ and a few tears.  

Sport on its own is not going to change the world or alleviate some of the major problems 

we face today. However, this research and other SfD research has shown that sport can have a 

positive impact on people and lead to the improvement of individual well-being and community. 

The goal of this research was to understand a bottom-up approach to SfD from the view of local 
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community members. Working with Chidi in both 2015, and 2019, and comparing my 

experiences in other communities, it is evident that the work he is doing is making a difference. 

The community members I worked with were amazing at what they do, and they felt strongly 

that the SfD program they have been working with has had profound impacts on themselves as 

individuals, and the community as a whole.  
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Appendix A – Interview Guide 

Interview guide (Intended users of Sport-education Center) 

In line with a semi-structured interview approach, topic areas are identified that will be discussed 

with participants. The order and the phrasing of questions may vary between participants 

depending upon the participant and how the respond to questions and how the interaction 

between researcher and participant evolves over the course of the interview. 

Topic 1: Background 

Participants will be asked about their background involvement in the community, how long they 

have been a part of the community, how they are associated with the new centre, their 

background in sport and rugby specifically. 

Topic 2: Engagement 

Participants will be asked about their level of engagement in the process of developing and 

implementing the centre and its programs. They will also be asked about their views about the 

level of community engagement overall.  

Topic 3: Views of SfD and the Sport-education Centre 

Participants will be asked about their views on the short and long term benefits of the Sport-

education centre. Specific issues such as sport programming, education programming, and other 

activities that take place at the centre will be discussed. Effort will also be made to inquire with 

the participant their views on access to the centre and how that was addressed in the development 

phase; and what mechanisms are in place to ensure access by community members.  

Topic 4: Overview and final thoughts 

Participants will be asked about their thoughts on the what the Sport education centre means to 

the community and to them personally as a member of the community. The will be asked to 

comment on their hopes regarding the impact of the centre in terms of development goals and 

social change in the community. 
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Interview Guide (Stakeholders and Organization staff) 

In line with a semi-structured interview approach, topic areas are identified that will be discussed 

with participants. The order and the phrasing of questions may vary between participants 

depending upon the participant and how the respond to questions and how the interaction 

between researcher and participant evolves over the course of the interview. 

Topic 1: Background 

Participants will be asked about their background, in the community, in SfD, in rugby, and 

specifically in the development of the Sport education centre. Discussion will involve inquiry 

about how the participant is associate with the Centre and why they became involved. 

Topic 2: Engagement 

Participants will be asked about their level of involvement in the process of developing and 

implementing the centre and its programs. Participants will be asked about their role and 

responsibilities in the process of developing and implementing the Centre. 

Participants will be asked about the involvement of the community and users in the process. 

Participants will be asked about the involvement of other stakeholders (e.g., sponsors, other 

community agencies) in the process. 

They will also be asked about their views about the level of community engagement overall.  

Topic 3: Views of SfD and the Sport-education Centre 

Participants will be asked about their views on the short and long term benefits of the Sport-

education centre. Specific issues such as sport programming, education programming, and other 

activities that take place at the centre will be discussed. Effort will also be made to inquire with 

the participant their views on access to the centre and how that was addressed in the development 

phase; and what mechanisms are in place to ensure access by community members.  

Topic 4: Overview and final thoughts 

Participants will be asked about their thoughts on the what the Sport education centre means to 

the community and to them personally as a member of the community. The will be asked to 

comment on their hopes regarding the impact of the centre in terms of goals they had for 

becoming involved, as well as community development goals and social change. 
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Appendix B – Memo 

Coaching day #3 

Today (the sponsor) was giving a talk to the kids on proper hygiene like brushing teeth. For a 

security firm, from what I have saw so far they are not pushing an agenda but are actually 

teaching useful information regarding local issues. They are creating a positive brand association 

with providing refreshments for the kids so that could be problematic, but the kids are benefitting 

from my point of view. On our way to the session we picked up a few of the buddy coaches 

jumped in the van with us as we passed them on the way to school. They have to walk such a 

long way just to volunteer. Sometimes I drive down the road because I'm too lazy to drive and 

they walk in the heat just to volunteer. These buddy coaches are special. 

One of my fellow (SDO) coaches said during a game of touch 'this is the first school where they 

will pass to girls first'. She has been with (the organization) for a few months now so that 

surprised me. She said compared to other schools she has worked with, girls are just as engaged 

as boys in the rugby programming. She said girls in other areas do not start playing sports young, 

this leads to not developing sport related skills which lessens the likelihood they will join sports 

when they are older. It is very evident that the girls are confident here. They call for the ball, tell 

boys when they do something wrong, and volunteer for demonstrations all the time. I tried to 

keep an eye out for girls being confident and empowered afterwards. Before this was not a focus 

of my research so I don't know if I missed it because of that or that this incident happened just 

this once but one girl organized the lines for a drill to go girl, boy, girl, boy and so on. I thought 

this was so interesting that the kids were regulating themselves to get girls and boys equal 

opportunity. 

As with the past few days, our buddy coaches were amazing. The other coach and I felt like we 

weren't doing much. It was a weird position I wanted to coach and help out, but I knew from 
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literature and the goals of the charity that me helping more actually helped develop the buddy 

coaches, and in turn sustainability in a negative way. I talked to the teacher buddy coaches about 

this and they said we were helping so much in a different way. They said that they were learning 

how to be better coaches from us and that when we provided feedback they would be able to use 

it in the future. They were actually very thankful for having us there and told me repeatedly that 

they had learned so much in the past 2 weeks. I'm glad that we accomplished that, because in 

terms of coaching the kids, the buddy coaches were much better at that. 
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Appendix C – Consent Form 

Project Title: Understanding community engagement in the construction of a sport-education center by a 

SfD organization  

 

Principal Investigator (PI): Dr. Lisa M. Kikulis, Associate Professor 

Department of Sport Management 

Brock University 

905.688.5550 x.5004; lkikulis@brocku.ca 

 

Student Principal Investigator (SPI): Justin Robar 

Master of Arts Candidate 

Department of Sport Management 

Brock University    

 

Interviewer:           

 

 

Name of Interviewee: (please print)          

The purpose of this study is to explore community engagement in the development of a Sport for 

development programs and facilities. A specific interest is in how local community stakeholders are 

engaged in the process of building a new Community sports and education centre.  

• I understand that my participation in this study consists of participating in an interview lasting 

approximately 60-90 minutes. The interview focuses on how you were involved in the decision-

making process of the sport-education center, and what you think the impacts are.  

 

• I understand this study will involve others who have been involved in the decision-making process 

and implementation of the sport-education center in separate interviews that will last approximately 

30 to 90 minutes. 

 

• I understand that the interview will be documented through note taking, and anything I say can be 

removed 

 

• I understand that the documentation will contain no personal information or identifying 

characteristics after analysis  
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• I understand that participation in this study will have no risk or harm than that typically experienced 

in everyday life. 

 

• I understand that all personal information will be kept strictly confidential and that all information 

will be coded so that my name will not be associated with specific responses. Documentation of 

interviews and other data collected will be stored with the researcher in a locked safe and secure, 

password protected computer in a secure location and will be kept there.  

 

• I understand that participation in this study is voluntary and that I may withdraw from the study at 

any time and for any reason without penalty. 

 

• I understand that if I choose to withdraw from the study, the data collected from my interview will be 

destroyed and not used. 

 

• I understand that I may ask questions of the researchers at any point during the research process. 

 

• I understand that I have no obligation to answer questions that I feel are inappropriate. 

 

• I understand that responses may be audio recorded. And that the audio files will be destroyed 

following transcription of the interview 

 

• I understand that there is no payment for participating in this research. 

 

• I understand that only the researchers listed on this form will have access to the data. 

 

• I understand that the findings of this study will be presented in written form to (the organization) 

 

• I understand that the results of this study may be published in professional journals and presented at 

conferences.  

 

• I understand that the data will be stored indefinitely and used for future publications. 

 

If you have any questions about this study or require further information, please contact Justin Robar 

using email (jr17lz@brocku.ca) This study has been reviewed and received ethics clearance through the 

Research Ethics Board at Brock University [insert file #]. If you have any comments or concerns about 

your rights as a research participant, please contact the Research Ethics Office at (905) 688-5550 Ext. 

3035, reb@brocku.ca. 

 

Thank you for your assistance in this project. Please keep a copy of this form for your records. 

mailto:reb@brocku.ca
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CONSENT FORM 

I agree to participate in this study described above. I have made this decision based on the information I 

have read in the Information-Consent Letter. I have had the opportunity to receive any additional details I 

wanted about the study and understand that I may ask questions in the future. I understand that I may 

withdraw this consent at any time. 

 

Name: __________________________________________________________________ 

 

Signature: ____________________________________________________ Date: 

___________________________ 

 

 

 

I have fully explained the procedures of this study to the above participant. 

 

Researcher’s signature: _____________________________________  Date: ____________ 

Date:        
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Appendix D - Letter of Support from founder of Sport-for-Development organization 

To whom it may concern,  

(The SDO) endorses the research, understanding community engagement in the construction of a 

sport-education centre, to be conducted by Justin Robar for his MA research.  

(The SDO) is a non-profit sport-for-development organisation using the sport of rugby to 

promote social change in various countries across Africa. Justin volunteered as a rugby coach for 

(The SDO) in 2015 and, upon learning of the sport-education centre’s construction in (the 

community), he inquired if he would be able to conduct research pertaining to his MA.  

We have agreed that during his time in (the community), Justin will volunteer as a rugby coach 

and conduct his MA research.  

(The SDO) supports this project as it will contribute to the understanding of community 

engagement process in the development of the sport education centre. In addition, this research 

will help (the organization) understand what decisions need to be made in the future.  

(The SDO) understands that the research will commence as soon as Brock Research Ethics 

Board provides clearance and will be conducted on site in (the community) as soon as approval 

has been granted.  

We understand that while Justin is a rugby coach, he will be conducting field work using a 

variety of methods approved by Brock Research Ethics. Justin will be working with a local 

Development Officer (gate-keeper) to better understand cultural differences and to identify 

participants.  
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(The SDO) has interests in sustainability and empowering the local community to develop long-

term sport-for-development initiatives. Justin’s research may help us understand how to better 

involve the community and address the longevity of this sport-for-development initiative.  

Justin’s research will also provide the unique opportunity to have one of its volunteer coaches 

involved and interacting with locals in a different way than previously done. If you have any 

further questions about (the SDO) and our endorsement of this research, please do not hesitate to 

contact me.  


