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Abstract 

This project presents a literature review of the role of social-emotional learning (SEL) 

skills in children’s development, including an overview of Vygotsky’s constructivist 

theory, the definition of SEL skills, the benefits of SEL for children, and the role of 

parents in children’s SEL development. The purpose of this project was to provide 

parents with a keen awareness of the role that they play in their children’s SEL 

development, and to create a practical handbook that parents can use to encourage 

children’s engagement in SEL activities in their home environment. Presenting home-

based activities, the implementation of the handbook included in this project can benefit 

children’s SEL skills and overall well-being. 

Key words: Social-emotional learning, early childhood, parents, engagement, SEL 

activities, home-based, SEL development 
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CHAPTER ONE: INTRODUCTION 

Social-emotional learning (SEL) skills are vital in children’s growth and 

development because these skills comprehensively affect many aspects of human life. 

According to Zins and Elias (2006), social and emotional learning is the cognitive and 

affective capacity to understand and control emotions, solve problems effectively, and get 

along well with others. From this perspective, SEL skills are the fundamental competence 

for human beings to master in order to positively nurture their mental health, overcome 

challenges with wisdom, and cooperate harmoniously with others throughout their life. 

Therefore, SEL uniquely informs human development from the early childhood years 

onwards, and should consequently be emphasized in early childhood education (ECE) so 

that children can naturally and effectively manage their emotional lives. 

Background 

SEL skills are crucial to children’s well-being because they provide them with the 

capacity to adjust to their environment, adapt to changes, and overcome stress. Hence, 

SEL skills should be prioritized as foundational to the initial phase of education where 

students’ SEL is developed. As such, the Ontario Ministry of Education (OME; 2019) 

includes SEL as a distinct section of the 2019 updated Health and Physical Education 

(HPE) curriculum. In the Kindergarten HPE program, for instance, the frame of self-

regulation and well-being encompasses SEL skills, highlighting children’s learning and 

development regarding their physical and mental health and wellness; their own thoughts 

and emotions; their recognition of and respect for differences in others’ thinking and 

feelings; and regulating their emotions and actions in a way that enables them to engage 

in learning (OME, 2016). Subsequent to this preparatory phase in the Kindergarten HPE 
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curriculum, SEL skills in the elementary program are positioned as the most pivotal 

strand, one that is essential to students’ accomplishment of most expectations in the 

active living, movement competence, and healthy living strands (OME, 2019). Figure 1 

below sheds light on how SEL skills are embedded across all strands of the HPE 

curriculum. As these skills are developed and applied, students will build their resilience, 

learn to make good choices for their safety and health, and have the social-emotional 

competence needed to become independent and responsible adults – those who are 

capable of developing healthy relationships and are committed to lifelong health, as well 

as active living (OME, 2019). 

Children’s social-emotional intelligence is nurtured not only by pedagogical 

activities at school, however. SEL skills are also developed by engaging in family 

activities because parents, who typically lead these family activities, are effective and 

determined co-participants in their children’s formation and development of their identity 

(Schachter & Ventura, 2008). A growing body of research (e.g., Collins et al., 2000; 

Shaw, 2014; Stack et al., 2010) indicated, for instance, that quality parenting in early 

childhood is essential to children’s lifelong well-being. Research shows that when parents 

are sensitive, supportive, structured, and positive, they have increased potential to 

maximize their children’s developmental outcomes. Conversely, maladjustment and 

social malfunctioning are, at times, a consequence for children who experience negative 

parenting in early childhood (Shaw, 2014). 
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Figure 1. HPE curriculum: Strands and subgroups (OME, 2019). 
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Rationale for Research 

Although schools have put considerable effort into implementing SEL activities for 

children, Vadeboncoeur and Collie (2013) highlighted some significant issues with these 

school-based programs. They argue, specifically, that various content included in SEL 

programs leads to a lack of applicability because they are short-term, uncoordinated, and 

lack collaboration with parents. Thus, Albright and Weissberg (2010) suggested that, 

“when families and educators collaborate – particularly with a social and emotional 

learning focus – they extend opportunities for learning across contexts and model the 

very communication, behaviour, and relationship skills they aim to teach children” (p. 

246). From these scholars’ views, then, parents’ SEL-related educational activities should 

be held in higher regard than that of the current family’s participation levels. In other 

words, parents should be supported by and with educators to engage with their children 

more effectively in SEL endeavours. 

Many studies (e.g., Furlong, 2013; Sanders & Woolley, 2005) demonstrated that 

parents feel more efficient and confident in their roles when they have access to a wide 

range of parenting strategies. These strategies include warmth and emotional support, 

monitoring, communication, psychological control, behavioural control, and parent 

efficacy, which may entail the use of social and emotional skills (Cauce, 2008; Hill & 

Tyson, 2008; Huynh-Nhu et al., 2008) 

Parents are considered to be identity agents of their children, which Schachter and 

Ventura defined as individuals who have active interactions with children and 

adolescents, and arbitrate their social influences in order to participate in their identity 

formation. Therefore, parents should be active in fostering their children’s SEL through 
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family activities. The handbook presented by this project may, then, be a resource for 

parents to use to assist in such development of their preschool and early elementary-age 

children. Landry (2014) indicated that the early developmental period is a valuable time 

to facilitate responsive parenting practices, especially in high-risk families, in order to 

enhance the parent-child relationship, which has a positive influence on the growth of 

children’s hippocampal region. Located in the inner region of the temporal lobe and part 

of the limbic system, this system is particularly important in regulating emotional 

responses (Yassa, 2018).  

Consequently, I believe that this handbook may be useful for parents to support and 

engage with their children in these precious early ages of development. At times, 

balancing time for work, household chores, and children is a challenge; therefore, parents 

may struggle to find simple and effective strategies to interact with their children at 

home. Hence, suggestions for home-based activities – such as those presented in this 

project’s handbook – may help parents and guardians reduce the burden of needing to 

develop ideas ‘from scratch’ for ways to promote appropriate SEL skills. 

Purpose of the Project 

Wass et al. (2010) defined that the Zone of Current Development (ZCD) symbolizes 

a learner’s current level of independent problem-solving. Movement from the ZCD to the 

Zone of Proximal Development (ZPD) – defined as the distance between the actual 

developmental level of the child and their potential developmental growth under the 

instruction of and in collaboration with more experienced peers (Vygotsky, 1978) – 

happens after a successful scaffolding process (Wass et al., 2010). The scaffolding 

process in the ZPD, if successful, acts as a precursor to independent learning capacity 
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(Vygotsky, 1978). Thus, in childhood development, successful social-emotional 

scaffolding is the major contributor to children’s independent emotional management. In 

other words, children need help with recognizing and understanding their emotions and 

others’ feelings (representing the ZCD); thus, parents and guardians should facilitate and 

scaffold with various activities (representing the ZPD), aiming toward children’s 

independent learning level, at which point children are able to manage their emotions 

and/or understand the emotions of others on their own. 

This project focuses on preschool and early elementary school-aged children (from 

four to eight years old). At this vital stage, children are transferring from their ZCD at 

home to the ZPD at Kindergarten, and from their ZCD at Kindergarten to the ZPD at 

elementary school. Hence, forming a new ZPD with parents’ scaffolding at home may 

support them in effectively adapting to their new academic environments with peers. 

Additionally, learning to manage emotions from a young age is foundational to 

human development. I chose preschool and early elementary children as the focus of this 

project because they are at the most vulnerable ages for development – and at this stage, 

children need to be educated to understand and regulate their emotions. Research (e.g., 

Ashdown & Bernard, 2012; Bear & Watkins, 2006; Brackett et al., 2011; Riggio & 

Reichard, 2008) shows that with adequate SEL skills, children are more capable of 

coping with difficulties positively; furthermore, SEL skills help children to develop their 

emotional and cognitive intelligence, which is essential to becoming helpful and happy 

citizens. 
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Objectives of the Handbook 

The fundamental purpose of my research was to develop perspectives and 

knowledge on the practicability and impact of my handbook Enhancing Children’s 

Social-Emotional Learning (SEL) Skills in Early Childhood: A Handbook for Parents 

Based on Authentic Activities. The handbook is designed with three purposes in mind: 

i) To emphasize the significant importance of parents’ role in their children’s SEL 

development; 

ii) To suggest simple, but effective, home-based activities for parents to use to 

engage in their children’s SEL development; and  

iii) To encourage parents to become involved in fostering their children’s SEL 

skills to enhance the school-based SEL programs their children experience.  

These objectives are achieved through conducting theoretical research on SEL skills in 

early childhood, including the benefits of SEL in children’s lifelong development and the 

significance of parents’ engagement in their children’s SEL. 

 The development of this handbook also includes the exploration of various 

relevant SEL theories and the application of current, existing resources for SEL skill 

development. Activities presented in the handbook are aligned with children’s various 

stages of social-emotional development, along with the different transitions in 

educational environments that both children and parents need to manage and navigate. It 

is my hope that this handbook may supplement parents’ existing repertoire of ideas and 

activities, and make them more aware of the importance of authentically participating in 

their children’s growth and development.  
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CHAPTER TWO: LITERATURE REVIEW 

This chapter summarizes the relevant literature regarding Vygotsky’s constructivist 

theory and SEL skills in children’s development, with the intent to design a useful 

handbook that provides home-based activities to assist parents in developing and honing 

their children’s SEL skills. Chapter Two is divided into the following four sections:  

i) A presentation of the theoretical framework addressing the foundation of SEL 

skills; 

ii) An overview of the key concepts addressing the definition of SEL and 

emotion understanding (EU) in young children, and the benefits of social-

emotional intelligence for children; 

iii) A synthesis of existing evidence-based interventions and SEL strategies to 

better understand SEL programs in their different aspects; and  

iv) A discussion of the role of parents in children’s SEL development and 

common issues they may face, intending to highlight the importance of 

parental engagement – and the consequences of a lack of adequate parental 

support – in their children’s SEL development.  

This chapter highlights the rationale and motivation, based in the existing research and 

practice, for creating a handbook rich with authentic, home-based activities for parents to 

use to enhance their children’s SEL skills in early childhood. 

Theoretical Framework 

Based on Vygotsky’s constructivist theory, the following theoretical framework 

analyses emotional experience to advocate for the necessity of creating a positive 

emotional environment, specifically using SEL activities to enhance children’s social-
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emotional cognition. In addition, Vadeboncoeur and Collie’s (2013) study of Vygotsky’s 

theory is elaborated upon to emphasize the relationship between learning contexts, the 

scaffolding process, and children’s SEL development. 

The foundation for this project is based on Vygotsky’s social constructivist theory. 

Vygotsky (1978) emphasized the role of adults in helping children transfer from the ZCD 

to the ZPD through the scaffolding process, to finally reaching the level of independent 

learning. According to Vadeboncoeur and Collie (2013), the ZPD emphasizes the 

advanced learning potential of children, while also noting that Vygotsky’s theory values 

the potential of a variety of different educational environments in this process. To 

facilitate social, cognitive, and emotional development through learning, these 

educational environments, including both formal and informal contexts, are created by 

caregivers, educators, and peers (Vadeboncoeur & Collie, 2013). More specifically, 

Morcom (2015) analyzed Vygotsky’s two planes of higher psychological function: i) the 

inter-psychological plane, which is the social condition where psychological functions 

are carried out; and ii) the intra-psychological plane, which is the individual condition 

where children internalize their learning. Sociocultural activities within the ZPD create 

opportunities for children to internalize and upgrade their psychological functions 

(Morcom, 2015); in other words, socio-cultural activities constitute the environment for 

children’s emotional experience. Authentic socio-cultural activities allow children to 

interact, negotiate, and share in real life, which is how their emotional experiences fully 

form. 
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Vygotsky (1994) indicated that 

an emotional experience [perezhivanie] is always related to something which is 

found outside the person—and on the other hand, what is represented is how I, 

myself, am experiencing this, i.e., all the personal characteristics and all the 

environmental characteristics are represented in an emotional experience 

[perezhivanie]. (p. 342) 

Vygotsky also noted that the environment is always represented in a given perezhivanie, 

or emotional experience, which needs to be a unity of environmental and personal 

features. 

The term perezhivanie is not only a unity of the social environment and the 

developing individual but also a unity of cognition and affection across culturally normed 

developmental situations (Vadeboncoeur & Collie, 2013). Moving from home to formal 

schooling is one of these critical situations; therefore, parents need to help their children 

prepare for these developmental situations by purposefully designing appropriate 

environments for their children’s emotional experience, especially when they are at the 

crucial transition from home to school. Vygotsky (1994) emphasized that the relationship 

between the social environment and a child is central and dynamic (as cited by 

Vadeboncouer et al., 2013). “It is not just the child who changes, for the relationship 

between him and his environment also changes, and the same environment now begins to 

have a different influence on the child” (p. 346, as cited in Vadeboncoeur & Collie, 

2013). Every child changes gradually, as the interactions between that child and the 

people around them change. Hence, the environment – where that child has been living 

and growing up, and which is continuously constructed by various social interactions – 
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will influence the child differently as they change. As a consequence, positive social 

interactions will have beneficial effects on children. According to Vygotsky, the 

environmental characteristics, or the social relationship between a child and his 

environment, are the input of emotional experience, which leads to the social-emotional 

cognition of individuals. Thus, parents – who have a significant impact on their 

children’s identity development – must have a keen awareness of their role so that they 

can develop their children within a positive environment through long-term SEL 

activities.  

Key Concepts 

In order to emphasize the centrality of SEL skills in children’s development, three 

key concepts are analyzed in detail below. Firstly, this section provides the definition of 

SEL to explain this term in its multiple aspects. Secondly, this section discusses the 

characteristics of EU in young children to highlight the importance of emotion 

understanding skills. Thirdly, five significant benefits of social-emotional intelligence for 

children are discussed: i) mental health and well-being; ii) social functioning; iii) 

academic success; iv) workplace success; and v) a sense of democracy.  

Definition of Social and Emotional Learning (SEL) 

Emotional intelligence (EI) refers to the mental abilities integrated with processing 

and responding to emotions, including the recognition of other people’s emotional 

expressions, and the use of emotions to strengthen emotional regulation (Mayer & 

Salovey, 1997, as cited by Mayer et al.,2011). According to Salovey and Mayer (1990, as 

cited by Mayer et al.,2011), to some extent, the trend of SEL arises from the scientific 

study of EI. Indeed, SEL is related to the process of consolidating thinking, feeling, and 
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behaving to have an awareness of the self and others, to make responsible decisions, and 

to manage behaviours of the self and others (Elias et al., 1997).  

In general, The Collaborative for Academic, Social, and Emotional Learning 

(CASEL), a non-profit organization that advocates and provides leadership for high-

quality SEL programming and learning standards, defines SEL as a synthesis of self-

awareness, social awareness, self-management, relationship skills, and responsible 

decision-making (2013). Based on CASEL’s (2013) conceptual definition of SEL, the 

OME (2019) asserts that six fundamental expectations exist for SEL skills for Ontario 

elementary students:  

i) The identification and management of emotions; 

ii) Stress management and coping;  

iii) Positive motivation and perseverance;  

iv) Healthy relationships; 

v) Self-awareness and sense of identity; and  

vi) Critical and creative thinking. 

Emotion Understanding in Young Children 

Emotion understanding (EU), an essential factor for social functioning and 

psychological well-being, refers to an individual’s ability to know the feelings of oneself 

and others (De Rosnay et al., 2008). EU is pivotal in children’s development because 

preschool children who can identify others’ emotions effectively have fewer behaviour 

problems compared to those who have weaker EU skills (Hughes et al., 1998). According 

to Saarni (1999), most the emotion research on young children concentrates on their 

simple and basic emotions, despite the fact that young children have complex emotions, 
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which even involve the ability to self-evaluate. Bosacki and Moore (2004) argued, for 

instance, that during the preschool years, children start to develop self-conscious 

emotions such as pride and embarrassment. This argument means that during this stage, 

they can set intrinsic values and standards to evaluate themselves. Therefore, Bosacki and 

Moore (2004) noted that it is essential for children to learn to label and interpret these 

complex, various emotions at the same time that they learn the causes and consequences 

of different situations. 

In addition, Eggum et al. (2011) indicated that promoting children’s EU and theory 

of mind – which is the ability to infer and predict other people’s thoughts, intentions, 

intuitions, desires, behavioural reactions, beliefs, and plans (Frith & Frith, 2011; Green et 

al., 2008; Mathersul et al., 2013) – might be excellent support for their prosocial 

orientation. According to Premack and Woodruff (1978), theory of mind helps children to 

realize that others might have thoughts that are different from their own, and their 

assumptions of human behaviours may be incorrect. Thus, the more proficient in theory 

of mind children become, the more accurately they can explain and predict the thoughts, 

actions, and speech of others based on inferences about their beliefs, hopes, emotions, 

memories, and intentions (Wellman & Liu, 2004). Consequently, theory of mind is 

sophisticatedly associated with children’s social interaction, and their experiences of and 

with relationships (Hughes & Leekam, 2004). This leads, in turn, to prosocial orientation, 

which includes empathy, sympathy, and prosocial behaviours such as helping, sharing, 

comforting, and cooperating. In Hughes & Leekam’s (2004) research, EU has strong 

potential to help children become both cognitive and capable of interpreting the 

emotional responding of those who need help, which encourages children to feel 
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sympathetic and have an urge towards prosocial orientation. Also, according to Eggum et 

al. (2011), children possessing advanced SEL skills might have a higher potential to get 

along better with their friends and adults, which has a promising contribution to their 

well-being. 

Benefits of SEL Skills for Children 

Attending to children’s SEL skills can enhance their success in social relations, 

personal well-being, classroom adjustment, and academic achievement (Denham & 

Brown, 2010). Brackett et al. (2011) indicated that the four most significant benefits of 

SEL in children’s development are mental health and well-being, social functioning, 

academic performance, and workplace success. In other words, SEL skills are the 

foundation for children’s resilience and development. In addition, according to Dewey 

(1916), a democratic community is formed by the encouraging way its members 

collaborate and live harmoniously together, thereby agreeing and disagreeing without 

violence, valuing diversity, and supporting one another. From this perspective, social-

emotional skills are valuable for people to participate in various social contexts and build 

their confidence to contribute to community development. Therefore, SEL skills are 

beneficial to children’s personal, academic, and social life, as discussed below in the 

following order: i) mental health and well-being; ii) social functioning; iii) academic 

success; iv) workplace success; and v) a sense of democracy.  

Mental Health and Well-Being 

Mental health is not merely the absence of mental illness: it also encompasses 

components representing excellent functioning and flourishing (Frydenberg et al., 2020). 

Flourishing is defined as a mental state in which people experience positive emotions, 
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effective psychological functioning, and positive social functioning (Keyes, 2007). From 

this perspective, emotions and social interactions strongly influence people’s mental 

health and well-being. Therefore, individuals should be taught SEL skills from early 

childhood onwards to have a solid foundation for mental health and well-being as they 

grow.  

SEL skills are ideally nurtured and developed in a healthy environment in which 

children can express their positive emotions, understand and adjust their various 

emotions, and feel the emotions of others – consequently leading to good mental health 

and strengthened resilience (Denham et al., 2012). From these scholars’ perspectives, 

SEL skills appropriately nurtured in such a positive milieu are attributable to good mental 

health and strengthen resilience. Additionally, in their research on a social and emotional 

learning skills curriculum, the You Can Do It! Early Childhood Education Program 

(YCDI), Ashdown and Benard (2012) concluded that children who attended this program 

had higher levels of social-emotional competence and well-being, and more effective 

reduction of problematic behaviours or mental health issues, compared to children in the 

control group. 

Moreover, according to Brackett et al. (2011), social-emotional intelligence could 

help individuals to face and overcome unpleasant emotions and strengthen positive 

feelings, which effectively nurture their personal growth and well-being. By possessing 

high SEL competence, children are capable of maintaining their happiness and balance in 

life. Namely, self-awareness – one of the core SEL competencies (CASEL, 2013) – helps 

children recognize feelings and behaviours, explore their strengths and weaknesses, and 

improve their self-esteem and optimistic attitude towards life. 
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Social Functioning 

Secondly, students with strong self-awareness, effective self-regulation, and 

responsible decision-making are not only sympathetic and empathetic, but are also 

positive in their interactions with peers (Macklem, 2008), highlighting the social benefit 

of SEL skills. Bear and Watkins (2006) explained that SEL proficiency generates a 

transformation from being prevalently controlled by external factors to increasingly 

harmonized with four internalized elements: internalized beliefs and values, caring and 

concern for others, making good decisions, and taking responsibility for one’s choices 

and behaviours.  

Consequently, children with sufficient self-awareness and social awareness – which 

are two core elements of SEL (CASEL, 2013) – are considered to be more empathetic, 

adaptive, and socially oriented (Parker et al., 2013). Being empathetic and caring are 

important for members in a community; therefore, strong SEL competencies assist 

children in collaborating and having opportunities for connection and belonging in their 

society. In addition, children develop their social-emotional skills during their learning of 

emotional identification, emotional management, and fostering and sustaining positive 

relationships with peers (Bierman & Motamedi, 2015). Relationship skills are crucial in 

social functioning; in other words, SEL skills help children articulate effectively in a 

friendly environment that is sustainably created by themselves. Possessing strong social-

emotional intelligence allows individuals to detect others’ emotional states, adopt others’ 

perspectives, enhance their communication, and regulate behaviours. Therefore, people 

with strong social-emotional skills are considered socially competent and interpersonally 
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sensitive, which are essential to having high-quality relationships in a community 

(Brackett et al., 2011). 

Academic Success 

Thirdly, there has been an increasing amount of research that emphasizes the 

importance of the integration of social and emotional skill development with academic 

skills. Such integration leads to success in studying and life (e.g., Ashdown & Bernard, 

2012; Bull et al., 2008; Greenberg, 2006). For instance, a person with strong self-

awareness, self-regulation, and healthy relationships with peers can utilize his or her 

strengths to complete academic projects excellently and creatively.  

In many studies, social-emotional skills are shown to have an influence on 

academic achievement. As evidence, with the assistance of an SEL ECE program – 

YCDI, mentioned in the previous section of this project – students struggling in reading 

have improved their reading achievement (Ashdown & Bernard, 2012). Specifically, self-

regulation, or self-management, is significant in children’s learning. Children with a 

higher ability to regulate their own emotions have greater motivation and pay more 

attention to learning activities (McClelland et al., 2007). From this perspective, self-

regulation is advantageous for students to achieve higher academic results. As Eigsti et 

al. (2006) noted, the improvement of academic performance is led by intense 

concentration, which is related to childhood self-regulation.  

In neuroscience, children possessing higher executive functioning skills, especially 

planning and inhibition skills, achieve a higher level of performance on mathematics and 

reading skills (Bull et al., 2008). Interestingly, when new information reaches the brain, it 

is processed first in the limbic system, which is responsible for emotional responses, and 
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then in the frontal lobe of the cerebrum, or the cognitive center of the brain (Hardiman, 

2010). This is evidence that positive emotions emerging in the limbic system lead to the 

active learning process in the cognitive center of the brain. Long-term memory and deep 

learning; however, may malfunction due to chronic stress, which occurs in the emotional 

centre (Hardiman, 2010). Greenberg (2006) indicated that SEL activities that build 

greater cognitive regulation in the prefrontal areas of the cortex may, then, influence 

children’s executive functions including inhibitory control – which requires children’s 

conscious maintenance of their ongoing performance and knowing suppression of 

inappropriate responses (Lyons & Zelazo, 2011) – in addition to planning and what is 

known as set-shifting, or the ability to switch between tasks or mental sets (Monsell, 

2003).  

However, academic success depends not merely on achievement in different 

subjects, but on classroom behaviour, as well (Valiente et al., 2008). Classroom 

behaviour includes commitment, inspiration, and endurance in learning situations, and 

especially relationships with teachers and classmates (Valiente et al., 2008). Relationship 

skills are a predictor of success in school; for instance, possessing practical relationship 

skills allows students to increase opportunities to support each other and enhance their 

engagement in class. Also, positive relationships provide students with more educational 

resources because once students are effectively interactive, they can easily share 

knowledge of learning materials from various resources with their peers. Moreover, 

positive relationships with peers and teachers create classrooms that nurture meaningful, 

caring, safe and healthy interactions. These classrooms are environments where students 

find themselves successful (McNeely et al., 2002). 
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Workplace Success 

Fourth, both employees and employers need various soft skills to thrive in the 

workplace. Soft skills are defined and conceptualized differently between disciplines, 

contexts, and countries. Soft skills refer to various terminologies such as “key skills” and 

“core skills” in the United Kingdom, “essential skills” in New Zealand, and “necessary 

skills” and “workplace knowhow” in the United States (Bowman, 2010; Hager & 

Holland, 2006). Soft skills can be defined as “the cluster of personality traits, social 

graces, language skills, friendliness, and optimism that mark each one of us to varying 

degrees” (Litecky et al., 2004, p. 69). Soft skills include leadership, self-management, 

conflict resolution, communication, emotional intelligence (Mitchell et al., 2010), 

communication skills, collaborating skills, information processing skills, and problem-

solving skills (Hager & Holland, 2006). As explained in these viewpoints, employees 

need soft skills to develop their careers and increase their opportunities for promotion. At 

the same time, employers likewise need soft skills to improve leadership, develop the 

whole organization, and maximize their employees’ productivity. Thus, it is essential to 

train children to be social-emotionally intelligent so that they will have a successful life 

when they become employed. 

An employee who possesses firm self-regulation and soft skills can work 

productively and contribute to a company effectively. Heckman and Masterov (2007) 

argued that productive investment by an organization in its employees’ emotional skills – 

which means fostering workers’ motivation, perseverance, and self-control – is an 

enormously profitable strategy to boost the quality and productivity of the workforce. 

Also, EI is a foundational source of many job performance competencies, which are the 
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conditions for a productive and psychologically comfortable workplace (Dumbravă, 

2011). Particularly, Riggio and Reichard (2008) indicated that social-emotional skills 

help employees work harmoniously. High social intelligence allows people to have a 

“nourishing” personality and possess effective negotiating, convincing, and inspiring 

ability (Albrecht, 2006). Therefore, social-emotional intelligence is essential for the 

development of human resources, teamwork, effective leadership, stress relief, and 

innovation (Chopra & Kanji, 2010). 

In many studies, social-emotional intelligence has a strong connection to and 

impact on leadership and management. Social-emotional intelligence is, for instance, 

closely related to charismatic leadership; that is to say, individuals with powerful SEL 

skills have a higher competence to be leaders in their organization (Duggal & Agrawal, 

2013). Riggio and Reichard (2008) also emphasized that leaders use emotions as a crucial 

tool in regulating relationships with their followers. Likewise, Walter et al. (2011) noted 

that EI supports individuals in improving their understanding of leadership emergence, 

leadership behaviours, and leadership effectiveness. 

A Sense of Democracy 

As mentioned above, a democratic community is formed by the way its members 

collaborate by living harmoniously together, agreeing and disagreeing without violence, 

valuing diversity, and supporting one another (Dewey, 1916). Widespread civic skills are 

emphasized as an important component of political science (Verba et al., 1995). These 

civic skills are built by influencing school-aged individuals (Sherrod et al., 2002), whose 

social-emotional skills should be acutely trained, helping them to acquire the ability to 

learn and solve problems non-violently (Berkowitz & Bier, 2005; Zins et al., 2004). Thus, 
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Cohen et al. (2010) argued that essential SEL education contributes to the foundation for 

democratic participation.  

Family and school are the first communities that children participate in. 

Communities encompass peer relations, togetherness, and peer conflicts. Singer and de 

Haan (2006) indicated that children’s peer relations, togetherness, and adherence and/or 

contribution to the formation of rules in peer conflicts are essential foundations for 

democratic values and skills. Moreover, Johansson and Emilson (2016) argued that 

conflicts provide children with the potential for democratic learning. To overcome peer 

conflicts, children need to practice self-awareness, self-management, social awareness, 

relationship skills, and responsible decision-making – which are the five core components 

of SEL skills as advocated by CASEL (2013). First, self-awareness provides children 

with the ability to listen to themselves and the confidence to contribute to the 

development of their community. Second, self-management helps children regulate 

emotions, thoughts, and behaviours effectively in non-violent problem-solving. Third, 

social awareness is useful for children to learn how to empathize with others, understand 

social and ethical norms for behaviour, and recognize community support during the 

process of solving conflicts. Fourth, relationship skills assist children in negotiating 

conflict constructively. Lastly, responsible decision-making is essential to making 

respectful choices about personal behaviour and social interactions. Therefore, sufficient 

articulation of SEL skills provides the foundation for children to build their awareness of 

democratic values in their communities. 
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Evidence-Based SEL Interventions in Elementary School Contexts  

Given that SEL skills play a significant role in students’ success and well-being, 

numerous evidence-based SEL interventions have been developed and implemented in 

order to support children’s development. According to Hoagwood et al. (2002), in the 

field of children’s mental health science and service delivery, the terminology evidence-

based is defined as a body of scientific knowledge, obtained by reference to research 

methods or designs, about a range of service practices including referrals, case 

management, assessment, support services, or therapies. Moreover, evidence-based 

intervention is described as “a movement within psychology and education to identify, 

disseminate, and promote the adoption of practices with demonstrated research” 

(Kratochwill, 2007, p. 829). 

The Every Student Success Act (ESSA; 2015) is a bipartisan measure reauthorizing 

the Elementary and Secondary Education Act (ESEA; 2015), which is America’s national 

education law and longstanding commitment to equal opportunity for all students. Within 

the ESSA, evidence-based refers to an activity, strategy, or intervention that  

(1) demonstrates a statistically significant effect on improving student outcomes or 

other relevant outcomes based on evidence; or (2) demonstrates a rationale based 

on high-quality research findings or positive evaluation that such activity, strategy, 

or intervention is likely to improve student outcomes or other relevant outcomes; 

and (3) includes ongoing efforts to examine the effects of such activity, strategy, or 

intervention. (pp. 2090-2091) 

The evidence supporting a statistically significant effect is legally categorized into three 

tiers, each with varying degrees of methodological rigor:  
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i) Tier I, including strong evidence from at least one well-designed and well-

implemented experimental study; 

ii) Tier II, including moderate evidence from at least one well-designed and well-

implemented quasi-experimental study; and  

iii) Tier III, including promising evidence from at least one well-designed and 

well-implemented correlational study with statistical controls for selection 

bias (ESSA, 2015).  

Within the scope of this research study, SEL interventions in elementary schools, 

particularly for students between the ages of four to eight, are briefly analyzed below to 

capture a general picture of how elementary schools have been implementing these 

interventions, along with a commentary on their efficacy. Since the formation of CASEL 

in the 1990s, SEL has been valued as a major programmatic and thematic concentration 

in American education. There have been more than 200 SEL practices implemented in 

U.S schools (Hoffman, 2009). However, only seven early elementary school-based SEL 

practices qualify for inclusion in this project’s analysis based on the ESSA requirements 

for evidence-based interventions (Grant et al., 2017). Below, an overview of each 

interview is provided, as per Grant et al.’s (2017) analysis, with mention of each 

intervention’s efficacy and rigor.  

We Have Skills! (Grades K–3) 

This video-based social skills program is developed by IRIS Educational Media 

with funding from the US Department of Education. This SEL program is designed to 

enhance social skills, including listening, following directions and rules, asking for help, 

doing your best, managing extreme feelings, and getting along with others. Grant et al. 
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(2017) evaluated the We Have Skills! program as a strong evidence-based intervention, 

giving it a Tier I classification. 

Class-Wide Function-Related Intervention Teams (Grades K–5) 

This classroom management system is designed based on teaching classroom rules 

and skills, the use of a group contingency plan with differential support of appropriate 

behaviours, and minimized social attention to inappropriate behavior (Kamps et al., 

2015). Grant et al. (2017) evaluated this practice as being a Tier I evidence-based 

intervention. Similarly, in Kamps et al.’s (2015) research, classes participating in this 

SEL intervention made improvements in their on-task behavior that were significantly 

greater than that of 73 classes which did not receive the intervention. 

Raising Healthy Children (Grades 1–2) 

Raising Healthy Children is a comprehensive, multifaceted longitudinal school-

based prevention program focusing on strengthening protective factors, with the goal of 

reducing identified risk factors, promoting positive youth development, and preventing 

adolescent problem behaviors (Catalano et al., 2003). In Catalano et al.’s (2003) study, 

first- and second-graders who started the program were reported as increasing their 

academic performance and commitment to school compared to peers who did not 

participate in the program; furthermore, teachers rated students in the interest group as 

having significantly greater developments in social competency, and smaller increases in 

antisocial behaviors compared to control students. Grant et al. (2017) rated this program 

as being a Tier III evidence-based program.  
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Promoting Alternative Thinking Strategies (PATHS; Grades K–6) 

PATHS is a classroom-based curriculum consisting of approximately 30 lessons, 

with the purpose of improving preschool children’s social-emotional competence and 

cognitive regulation, and to reduce problem behaviors (McClelland et al., 2017). In 

Domitrovic et al.’s (2007) study, children who took part in PATHS had greater emotional 

knowledge skills compared to children in the control classrooms. Moreover, the 

integration of PATHS into the Head Start REDI Program – an enhanced Head Start 

curriculum focusing on language and literacy and social-emotional competence – has 

demonstrated positive effects ranging from small to large on elementary school-aged 

students’ social-emotional competence, cognitive regulation, and literacy (Bierman et al., 

2008). Thus, PATHS is rated as a Tier III evidence-based program (Grant et al., 2017). 

Tools of the Mind (Grades K–1) 

The Tools of the Mind curriculum was developed by Bodrova and Leong (1996). 

This curriculum includes self-regulation promotion through a comprehensive system of 

activities, applied by four principles:  

i) Children constructing their own knowledge;  

ii) Development constantly embedded in its social context;  

iii) Learning possibly leading development; and 

iv) Language playing a central role in mental development (Barnett et al., 

2008).  

Based on Vygotsky’s (1978) socio-cultural perspective, children’s development is 

interactive and constructivist in its social orientation (Bodrova & Leong, 2007). Barnett 

et al. (2008) found that Tools of the Mind can also improve children’s cognitive 
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regulation significantly, and reduce children’s behavioral problems based on teacher 

ratings. In sum, children participating in Tools of the Mind improved their classroom 

experiences, social development, and, to some extent, cognitive development. 

In Grant et al.’s (2017) review, this SEL curriculum belongs to the Tier III classification 

of evidence-based programs, being a promising evidence-based intervention. Also, 

Barnett et al. (2008) found that Tools of the Mind can improve children's cognitive 

regulation significantly and reduce children's behavioral problems in teacher ratings. 

Children participating in Tools improved their classroom experiences, social 

development, and, to some extent, cognitive development. 

Good Behaviour Game (Grades 1–3) 

The Good Behaviour Game is a universal behavior management strategy that uses 

an interdependent, group-oriented contingency to promote prosocial behaviour and 

decrease problem behaviour (Bowman-Perrott et al., 2016). In Bowman-Perrott et al.’s 

(2016) study, the Good Behavior Game demonstrates the highest effectiveness in 

reducing disruptive and off-task behaviours. This intervention also provides the most 

benefits to students with or at risk for emotional and behavioral disorders (Bowman-

Perrott et al., 2016). Grant et al. (2017) rate the Good Behavior Game as being a 

promising evidence-based program, giving it a Tier III classification. 

I Can Problem Solve (Grades K–1) 

The I Can Problem Solve (ICPS) curriculum, written by Myrna B. Shure, is a 

classroom intervention strategy designed to teach children pre-problem-solving skills –  

defined as learning various concepts and problem-solving vocabularies such as Is-Not 

and Same-Different, identifying one’s own and others’ feelings, and considering other 
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people’s perspectives – and problem-solving skills – which consists of finding alternative 

solutions, predicting and understanding consequences, making solution-consequences 

pairs, and means-to-an-end thinking (Rooney et al., 1993). This program is evaluated as 

Tier III, being a promising evidence-based intervention (Grant et al., 2017). 

The Role of Parents in Children’s SEL Development 

Parents are not merely those who raise children: they are their first and lifelong 

educators. Parents play an essential and unique role in children’s learning, even compared 

to the support children receive from their teachers and peers (Pomerantz & Moorman, 

2010). Vahedi and Nikdel (2011) indicate that active parents who participate in various 

activities at home with their children could help improve their academic achievement, 

behaviour, and motivation. In early and later childhood, family involvement is essential 

for enhancing children’s development of academic and social-emotional competencies 

(Clarkin-Phillips & Carr, 2012). The emotional environment in which children are raised 

can either be an enhancement or an obstacle in their ability to regulate their emotions and 

function with society (Beauregard et al., 2004). Consequently, parents must be aware of 

their role in their children’s development.  

According to Schachter and Ventura (2008), children’s social-emotional 

intelligence is nurtured not only by pedagogical activities at school but also by engaging 

in family activities at home. Parents, who typically lead such family activities, are 

capable and determined co-participants in their children’s formation and development of 

their identity. Ahnert and Lamb (2003) stated that spending a sufficient amount of time 

with their parents is essential for children and adolescents. Put plainly, these most crucial 

caregivers are mainly responsible for responding to their children’s emotional needs. 
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More specifically, in their research, El Nokali et al. (2010) emphasized that the more 

parents are involved in their children’s education, the stronger their children’s social 

skills become. For instance, family engagement has a significant impact on students’ 

behaviours, especially self-management (Mistry et al., 2010). When parents actively take 

part in various activities at home, their children have opportunities to interact effectively 

and learn by playing with their parents. In other words, by participating in different 

activities with their parents, children can improve their SEL skills in an authentic context. 

Second, in the home setting, parents can effortlessly provide scaffolding for their 

children’s SEL skills. For instance, rather than explaining how to manage stress, parents 

simply need to become the exemplar of emotional management during the conversation 

or the game they play with their children. Thompson (1994) indicated that parents either 

limit or increase children’s opportunities to cope with strong emotions by controlling the 

environment, teaching their children emotion-regulating strategies, and influencing their 

children’s development of emotional regulation through affective induction and 

modeling. Young children trust their parents most; therefore, they tend to observe, 

respond, and unintentionally learn their parents’ behaviours, actions, and skills, including 

SEL skills. Thus, the way children interact with their caregiver influences their lifelong 

social-emotional development (Bowlby, 1973).  

Finally, Landry (2014) indicated that the early developmental period is a valuable 

time to facilitate responsive parenting practices – especially in high-risk families – in 

order to enhance the parent-child relationship, which has a positive influence on the 

growth of children’s hippocampal region. Located in the inner region of the temporal 

lobe and part of the limbic system, the hippocampal region is particularly important in 
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regulating emotional responses (Yassa, 2018). There is evidence that safe and effective 

child-caregiver attachments help increase children’s feelings of self-confidence and 

academic commitment (Learner & Kruger, 1997). Conversely, many experts conclude 

that insufficient parent-child verbal interactions, through a lack of home-based activities, 

leads to negative developmental outcomes for children, including poor self-regulation, 

language development, and academic achievement (Landry et al., 2002; Shimpi & 

Huttenlocher, 2007). More specifically, family play provides a fundamental arena for 

children to develop their resilience and creativity, and also provides opportunities for 

parents to be fully involved in their children’s leisure activities (Milteer & Ginsburg, 

2012). Therefore, adequate family involvement and engagement might assist in children’s 

early social functioning and learning achievements.  

Children and adolescents experience many school transitions in their life, which 

might cause anxiety and stress. This stress an can mitigated by a secure bond between 

parents and their children, which positions as essential mental supports that their children 

can rely on. Thus, parents should provide a trustworthy environment where their children 

are positively coached in coping skills, problem-solving skills, and emotional regulation 

skills (Ge et al., 2009). 

Common Issues Limiting Parents’ Involvement in Children’s SEL Education 

As research shows, parents play a vital role in their children’s SEL development. 

However, there is evidence that some parents do not make high-quality investments in 

providing and participating in home-based activities with their children. Specifically, 

research reveals that both limited time for children and the overuse of technology in early 
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childhood – by parents and children alike – are two common issues that lead to the 

inadequacy of SEL at home. 

Limited Time for Children 

According to Bronfenbrenner (1979), shared parent-child time allows family 

members to communicate and strengthen their bond. In a longitudinal study that 

compares 1,058 children in the United States, there is evidence that children who spent 

more time with their mothers in early childhood had fewer externalizing problems and 

conflicts with adults in Kindergarten (Early Child Care Research Network, 2003). Family 

time is beneficial for parents, as well. For instance, Larson and Richards (1994) affirmed 

that playing with children helps parents to reduce stress and refresh themselves, while 

Milkie et al. (2004) noted that increased parental time with children is associated with 

lower levels of work-family conflicts. 

Nevertheless, in reality, spending time with children is not always easy and 

exciting. Sometimes, it is challenging for parents to control their emotions and implement 

useful SEL activities with their children because of children’s behaviours and the 

pressure parents face to complete housework. For instance, many Canadian parents 

consider sibling rivalry and children’s complaints about boredom, tiredness, and dismay 

in family leisure activities as being the downfall of shared family time (Shaw, 2008). 

Additionally, housework (Allison & Schultz, 2004; Larson & Richards, 1994) and 

homework (Daly, 2001; Kralovec & Buell, 2000) has been found to be a significant 

reason for parent-child arguments. Lastly, family activity implementation is often viewed 

as the parents’ burden, because they have to spend time and energy planning, organizing, 

and carrying out such family leisure (Shaw, 2008). 
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The Overuse of Technology by Both Parents and Children in Early Childhood 

Digital technologies are so pervasive in this digital era that nearly everyone is 

familiar with smart devices. Dabbagh and Reo (2011) highlighted that there is a gradual 

transformation of communication technologies in society, from traditional face-to-face 

conversations through symbolic representation systems such as print and books, to 

audiovisual transmission (e.g., radio and television) into networked digital formats. These 

media narratives lead to the accelerated and extensive adoption of online and open access 

services and digital technologies (Dabbagh & Reo, 2011). For instance, with the 

ubiquitous broadcast of Internet and Wi-Fi, the telephone is replaced by FaceTime, 

Messenger, and Skype, to name a few, while newspapers are partly replaced with e-news 

on websites and television is replaced with various YouTube channels and other kinds of 

social media which allow for infinite user choices. This electrification has transformed 

social practices; the Internet is predicted to transform learning with a substantially 

increasing frequency of digital use in the twenty-first century (Brown & Duguid, 2000). 

For instance, people are now receiving their news and connecting with others via 

smartphones, tablets, or computers. As a result, digital use has impacted family time 

because many parents spend their leisure time at home using digital devices, and because 

they even allow children at very young age to use technologies as toys and educational 

tools at home – each explained more in detail below.  

The Overuse of Technology in Parents. 

 Beginning first with parents, smartphones and other digital devices have become a 

vital part of adult life. As portable “mini-computers,” these devices provide people with 

connection, organization, and entertainment anywhere and anytime (Samaha & Hawi, 
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2016). However, the overuse of smart devices has its downfalls. For instance, both Smith 

(2015) and Long et al. (2016) noted that 15% of American young adults ranging from 18 

years old to 29 years old are highly dependent on smartphones. Moreover, Rainie and 

Zickuhr (2015) asserted that 95% of cellphone owners in America admit to using their 

phones during the latest social activity they participated in.  

Growing up in this era of smart devices, today’s parents spend time working on 

computers and other devices during their workday – and when they return home, finish 

the housework, and need some ‘free time’ to refresh, they merely watch television or use 

their smartphones or tablets for entertainment instead of taking part in parent-child 

activities. As a result, ubiquitously connected technology is actually spoiling people’s 

attention and leading to harmful social-emotional consequences (Lindley, 2015; 

Rushkoff, 2013; Tomlinson, 2007). Specifically, in the realm of parenting, distraction 

with technological devices can weaken social interactions and parent-child interactions. 

For example, in Stupica’s (2016) study, when parents were distracted by mobile phones 

during their children’s running activities, their children’s athletic performance was lower 

compared to when parents were available and responsive without a smart device. Plainly 

put, children can feel their parents’ levels of interaction in parent-child events, which 

critically impact their emotions and motivations. 

The Overuse of Technology in Children.  

Next, regarding children’s use of technology, parents’ introduction of technology 

to young children is associated with their own ubiquitous usage of mobile devices. There 

is copious evidence, for instance, that children born in the past 20 years are allowed to 

access and actively use technologies as a crucial part of their daily lives at early ages 
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(Downes, 2001; Downes et al., 2002; Gutnick et al., 2011; Marsh, 2010; Marsh et al., 

2005; McPake, 2010; McPake & Plowman, 2010; Parette et al., 2010; Stephen et al., 

2008; Stevenson & Adey, 2010). Additionally, media games, learning packages, and ECE 

applications have been developing quickly. These developments increase opportunities 

for children to use mobile devices and lower the age of child target users (Council on 

Communications and Media, 2013; Strasburger et al., 2010; Vandewater et al., 2007).  

For example, Figure 2 below, which shows the amount of children’s screen time 

on a typical weekday, illustrates that the majority of young children in Canada were 

permitted or encouraged to use digital media devices in the past year. Based on statistics 

from the Angus Reid Institute in 2019, in Canada, 97% of children aged 2 to 5 years old, 

and 96% of children aged 6 to 9 years old, are allowed to use technologies including 

televisions, tablets, computers, and smartphones. Remarkably, for children aged 2 to 5 

years old, 61% spend 1 to 4 hours on technologies per weekday, and 19% of them spend 

4 to 8 hours on technologies per weekday. Similarly, for children age 6 to 9 years old, 

67% spend 1 to 4 hours on technologies per weekday, and 17% spend 4 to 8 hours on 

technologies per weekday. 
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Figure 2. Parent internet users’ estimate of their child’s total screen time on a typical 

weekday (Angus Reid Institute, 2019). 
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These amounts of screen time are critically harmful to the majority of children in 

early childhood. Tremblay et al. (2012) indicate that screen time is not recommended for 

children younger than 2 years of age. For children between 2 to 4 years of age, screen 

time should be limited to less than 1 hour per day, while for children between the ages of 

5 to 17, the recommended screen time is less than 2 hours per day (Tremblay et al., 

2011). Tremblay et al. (2011) also emphasized that based on their systematic review of 

232 studies, sedentary behaviour caused by more than 2 hours of screen time is 

associated with severe physical and mental issues, including unfavorable body 

composition, decreased fitness, lowered scores for self-esteem and pro-social behaviour, 

and decreased academic achievement in school-aged children and youth (those 5 to 17 

years of age), which is valid for all study designs, across all countries, using both direct 

and indirect measurements, and regardless of participant sample size (Tremblay et al. 

2011). 

Consequently, the overuse of digital media devices in both parents and children is a 

significant issue which parents need to be more cautious of. The time spent on digital 

media devices, regardless of their educational or entertaining purposes, occupies and 

monopolizes meaningful time that could – and should – otherwise be spent on high-

quality parent-child interactions like reading and playing together, telling stories, doing 

housework together, or sharing experiences. Based on Vygotsky’s (1994) theory, 

emotional experiences are created and fostered by authentic human interactions, which 

cannot be mediated by any virtual educational applications. Thus, suggestions for SEL 

activities that are beneficial for both young children and parents are necessary to motivate 

parents to reduce screen time and spend more quality time with their children. 
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CHAPTER THREE: METHODOLOGY 

This chapter describes the methodology used to produce a handbook designed for 

parents of children in early childhood (from 4 to 8 years of age) to assist them in 

enhancing their children’s SEL skills. This section outlines how the literature was 

reviewed, in addition to the developmental process of the handbook. 

Rationale for Methodology: Literature Review 

This study performed a review of the available literature, including reviews of 

existing evidence-based SEL interventions in school contexts, to glean new insights into 

the SEL of children aged 4 to 8 years of age within the family and home environment. 

This knowledge was then synthesized into a handbook in order to provide parents with 

evidence for and awareness of the significant benefits of using family activities to 

enhance their children’s SEL skills. 

The development of the handbook presented in this study required an extensive and 

profound understanding of the published research. Therefore, a thorough literature review 

was conducted in two parts: first, of children’s SEL development, and second, of the role 

family engagement plays in such social, emotional, and cognitive development.  

The purpose of the literature review is to position this project in a consistent 

structure of existing, validated knowledge (Creswell, 2013). Children’s SEL skills and 

the role of family engagement such development are the two guiding, essential aspects of 

the handbook; therefore, it is crucial to provide contextual knowledge about these aspects 

in the literature review. The literature review is integral to this project because it assists in 

identifying the current gaps in the existing research and practice – thereby helping to fill 

those gaps. In other words, the literature review provides parents with knowledge about 
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SEL skills and the importance of family-based activities to enhance children’s emotional 

intelligence and well-being. 

Process of Development of the Handbook 

This handbook was developed based on the literature review process described 

above, which brought forth information about SEL skills in the field of ECE, the benefits 

of SEL skills for children’s development, and the role of parents in children’s SEL 

development. Taken together, the knowledge gleaned from the literature review and the 

apparent necessity to resolve issues with current SEL school-based programs, as 

indicated by Vadeboncoeur et al. (2013), provides a synthesized view of the importance 

of home-based SEL activities for child development, while also advocating for the 

practical importance of the handbook that this study presents. Leveraging the core 

components of SEL as defined by CASEL (2013), the handbook was developed to 

present practical strategies and tools to contribute to children’s self-awareness, social 

awareness, self-management, relationship skills, and responsible decision-making.  

The handbook which follows in Chapter Four has been designed to be a useful 

resource for parents with children in their early years of life. All parents have the 

opportunity to create a rich environment that fosters their children’s SEL skills and well-

being. It is my hope that this handbook will be found to be supportive and practical in this 

process, and that it will enable parents to engage in home-based SEL education in a way 

that is enjoyable for both themselves and their children.  
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CHAPTER FOUR: THE HANDBOOK 

The following handbook was produced in response to the recognition that SEL skill 

development is of crucial importance in early childhood. As highlighted in Chapter Two, 

evidence suggests that SEL skills benefit children’s development in many aspects. 

Therefore, as the most influential people in children’s lives, parents bear the primary 

responsibility for the development of young children’s SEL skills.  

Consequently, this handbook is designed with parents as the target audience –  

specifically, parents of typically and atypically developing children in early childhood 

(from 4 to 8 years of age). The purpose of this handbook is to foster parents’ engagement 

with their children in SEL learning, to increase to parents’ knowledge about SEL 

development, and to provide authentic activities to promote such SEL development in 

their children.  

The beginning of the handbook provides foundational information about SEL, 

including the benefits of SEL in children’s development. The latter portion of the 

handbook provides a variety of authentic activities that are practical for parents to 

implement with their children at home in an effort to develop their SEL skills. Pictures in 

the handbook were created originally by the author unless otherwise acquired from 

different online publications. 
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Social-emotional learning (SEL) skills are vital in children’s growth and 

development because these skills comprehensively affect many aspects of human life. 

According to Zins and Elias (2006), social and emotional learning is the cognitive and 

affective capacity to understand and control emotions, solve problems effectively, and get 

along well with others. The Collaborative for Academic, Social, and Emotional Learning 

(CASEL), a non-profit organization that advocates and provides leadership for high-

quality SEL programming and learning standards, defines SEL as a synthesis of self-

awareness, social awareness, self-management, relationship skills, and responsible 

decision-making (2013). From this perspective, SEL skills are the fundamental 

competence for human beings to master in order to positively nurture their mental health, 

overcome challenges with wisdom, and cooperate harmoniously with others throughout 

their life. Therefore, SEL uniquely informs human development from the early childhood 

years onwards, and should consequently be emphasized in early childhood education 

(ECE) so that children can naturally and effectively manage their emotional lives. 

As an experienced early childhood educator (ECE) and also a mother, one of my 

significant concerns both professionally and personally is the extent to which parents 

engage in their children’s development during the time they have with them at home: 

with limitations on one’s time and energy after a hard, working day, parents often find 

themselves struggling to be involved intentionally in informal educational activities with 

their children. From a parent’s perspective, I understand that it is time-consuming to 

design and implement home-based learning for children. Parents may also lack 

confidence about their ability to plan activities for their children because they assume that 

they need teaching skills to deliberately and actively engage in an educational manner 
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with children. My goal in designing this handbook is to bolster parents’ confidence and 

provide practical suggestions for family-based activities to both play with and educate 

children simultaneously in ways that promote their SEL skill development. 

What are SEL skills? 

This handbook provides a general overview of SEL skills and related activities for 

parents to implement at home with their children. The definition and importance of SEL 

skills are emphasized to strengthen parents’ awareness of their children’s development. 

These sections are followed by the main part of the handbook: the practical activities. 

The activities are developed based on five competencies inherent to the SEL development 

process as defined by CASEL (2013): self-awareness, social awareness, self-

management, relationship skills, and responsible decision-making. To simplify CASEL’s 

definition (2013), Figure 3 below outlines these five core SEL competencies. 

 

 

 

 

 

 

 

 

 

Figure 3. The five social and emotional learning core competencies (CASEL, 2013). 

  



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  44 
 

 
 

How to Use this Handbook 

This handbook includes an exploration of various relevant SEL theories and the 

application of current, existing resources for SEL skill development. Activities presented 

herein are aligned with children’s various stages of social-emotional development, along 

with the different transitions in educational environments that both children and parents 

need to manage and navigate. It is my hope that this handbook may supplement parents’ 

existing repertoire of ideas and activities, and make them more aware of the importance 

of authentically participating in their children’s growth and development. 

Parents can apply and adapt these tools as needed to engage their children 

appropriately in SEL activities at home. The suggested tools have been carefully selected 

based on their applicability and feasibility in the family context, in addition to 

considering the availability of materials required for these activities to ensure that parents 

do not need to exert undue time and energy to plan for SEL exercises. Parents can, for 

instance, use the tools presented in this handbook alternately or every day, without 

overwhelming planning required, depending on their children’s interest and readiness. In 

addition, books, websites, and songs that are helpful for SEL education are also provided 

so that parents have various resources available to help them actively interact with their 

children. 

The Importance of SEL Skills 

Attending to children’s SEL skills can enhance their success in social relations, 

personal well-being, classroom adjustment, and academic achievement (Denham & 

Brown, 2010). Brackett et al. (2011) indicate that the four most significant benefits of 

SEL in children’s development are: i) mental health and well-being; ii) social 
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functioning; iii) academic performance; and iv) workplace success. In other words, SEL 

skills are the foundation for children’s resilience and development. In addition, according 

to Dewey (1916), a democratic community is formed by the encouraging way its 

members collaborate and live harmoniously together, thereby agreeing and disagreeing 

without violence, valuing diversity, and supporting one another. From this perspective, 

social-emotional skills are valuable for people to participate in various social contexts 

and build their confidence to contribute to community development. Therefore, SEL 

skills are beneficial to children’s personal, academic, and social life, as discussed below 

in the following order: i) mental health and well-being; ii) social functioning; iii) 

academic success; iv) workplace success; and v) a sense of democracy.  

Mental Health and Well-Being 

Research shows that emotions and social interactions strongly influence people’s 

mental health and well-being. Therefore, individuals should be taught SEL skills from 

early childhood onwards to have a solid foundation for mental health and well-being as 

they grow.  

SEL skills are ideally nurtured and developed in a healthy environment in which 

children can express their positive emotions, understand and adjust their various 

emotions, and feel the emotions of others – consequently leading to good mental health 

and strengthened resilience (Denham et al., 2012). Additionally, in their research on a 

social and emotional learning skills curriculum, the You Can Do It! Early Childhood 

Education Program (YCDI), Ashdown and Benard (2012) conclude that children who 

attended this program had higher levels of social-emotional competence and well-being, 
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and more effective reduction of problematic behaviours or mental health issues, 

compared to children in the control group. 

Moreover, according to Brackett et al. (2011), social-emotional intelligence could 

help individuals to face and overcome unpleasant emotions and strengthen positive 

feelings, which effectively nurture their personal growth and well-being. By possessing 

high SEL competence, children are capable of maintaining their happiness and balance in 

life. Namely, self-awareness – one of the core SEL competencies (CASEL, 2013) – helps 

children recognize feelings and behaviours, explore their strengths and weaknesses, and 

improve their self-esteem and optimistic attitude towards life. 

Social Functioning 

Secondly, students with strong self-awareness, effective self-regulation, and 

responsible decision-making are not only sympathetic and empathetic, but are also 

positive in their interactions with peers (Macklem, 2008), highlighting the social benefit 

of SEL skills. Consequently, children with sufficient self-awareness and social awareness 

– which are two core elements of SEL (CASEL, 2013) – are considered to be more 

empathetic, adaptive, and socially oriented (Parker et al., 2013). Being empathetic and 

caring are important for members in a community; therefore, strong SEL competencies 

assist children in collaborating and having opportunities for connection and belonging in 

their society. In addition, children develop their social-emotional skills during their 

learning of emotional identification, emotional management, and fostering and sustaining 

positive relationships with peers (Bierman & Motamedi, 2015).  

Relationship skills are crucial in social functioning; in other words, SEL skills help 

children articulate effectively in a friendly environment that is sustainably created by 
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themselves. Possessing strong social-emotional intelligence allows individuals to detect 

others’ emotional states, adopt others’ perspectives, enhance their communication, and 

regulate behaviours. Therefore, people with strong social-emotional skills are considered 

socially competent and interpersonally sensitive, which are essential to having high-

quality relationships in a community (Brackett et al., 2011). 

Academic Success 

Increasing numbers of research studies emphasize the importance of the integration 

of social and emotional skill development with academic skills (e.g, Ashdown & 

Bernard, 2012; Bull et al., 2008; Greenberg, 2006). Such integration often leads to 

success in studying and in life. For instance, a person with strong self-awareness, self-

regulation, and healthy relationships with peers can utilize his or her strengths to 

complete academic projects excellently and creatively.  

In neuroscience, children possessing higher executive functioning skills, especially 

planning and inhibition skills, achieve a higher level of performance on mathematics and 

reading skills (Bull et al., 2008). Interestingly, when new information reaches the brain, it 

is processed first in the limbic system, which is responsible for emotional responses, and 

then in the frontal lobe of the cerebrum, or the cognitive center of the brain (Hardiman, 

2010). This is evidence that positive emotions emerging in the limbic system lead to the 

active learning process in the cognitive center of the brain. Long-term memory and deep 

learning, however, may malfunction due to chronic stress, which occurs in the emotional 

centre (Hardiman, 2010). Greenberg (2006) indicates that SEL activities that build 

greater cognitive regulation in the prefrontal areas of the cortex may, then, influence 

children’s executive functions including inhibitory control – which requires children’s 
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conscious maintenance of their ongoing performance and knowing suppression of 

inappropriate responses (Lyons & Zelazo, 2011) – in addition to planning and what is 

known as set shifting, or the ability to switch between tasks or mental sets (Monsell, 

2003).  

However, academic success depends not merely on achievement in different 

subjects, but on classroom behaviour, as well (Valiente et al., 2008). Classroom 

behaviour includes commitment, inspiration, and endurance in learning situations, and 

especially relationships with teachers and classmates (Valiente et al., 2008). Relationship 

skills are a predictor of success in school; for instance, possessing practical relationship 

skills allows students to increase opportunities to support each other and enhance their 

engagement in class. Also, positive relationships provide students with more educational 

resources because once students are effectively interactive, they can easily share 

knowledge of learning materials from various resources with their peers. Moreover, 

positive relationships with peers and teachers create classrooms that nurture meaningful, 

caring, safe, and healthy interactions. These classrooms are environments where students 

find themselves successful (McNeely et al., 2002). 

Workplace Success 

Fourth, both employees and employers need various soft skills to thrive in the 

workplace. Soft skills are defined and conceptualized differently between disciplines, 

contexts, and countries. Soft skills refer to various terminologies such as “key skills” and 

“core skills” in the United Kingdom, “essential skills” in New Zealand, and “necessary 

skills” and “workplace knowhow” in the United States (Bowman, 2010; Hager & 

Holland, 2006). Soft skills can be defined as “the cluster of personality traits, social 
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graces, language skills, friendliness, and optimism that mark each one of us to varying 

degrees” (Litecky et al., 2004, p. 69). Soft skills include leadership, self-management, 

conflict resolution, communication, emotional intelligence (Mitchell et al., 2010), 

communication skills, collaborating skills, information processing skills, and problem-

solving skills (Hager & Holland, 2006). As explained in these viewpoints, employees 

need soft skills to develop their careers and increase their opportunities for promotion. At 

the same time, employers likewise need soft skills to improve leadership, develop the 

whole organization, and maximize their employees’ productivity. Thus, it is essential to 

train children to be social-emotionally intelligent so that they will have a successful life 

when they become employed. 

An employee who possesses firm self-regulation and soft skills can work 

productively and contribute to a company effectively. Heckman and Masterov (2007) 

argue that productive investment by an organization in its employees’ emotional skills – 

which means fostering workers’ motivation, perseverance, and self-control – is an 

enormously profitable strategy to boost the quality and productivity of the workforce. 

Also, EI is a foundational source of many job performance competencies, which are the 

conditions for a productive and psychologically comfortable workplace (Dumbravă, 

2011). Particularly, Riggio and Reichard (2008) indicate that social-emotional skills help 

employees work harmoniously. High social intelligence allows people to have a 

“nourishing” personality and possess effective negotiating, convincing, and inspiring 

ability (Albrecht, 2006). Therefore, social-emotional intelligence is essential for the 

development of human resources, teamwork, effective leadership, stress relief, and 

innovation (Chopra & Kanji, 2010). 
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In many studies, social-emotional intelligence has a strong connection to and 

impact on leadership and management. Social-emotional intelligence is, for instance, 

closely related to charismatic leadership; that is to say, individuals with powerful SEL 

skills have a higher competence to be leaders in their organization (Duggal & Agrawal, 

2013). Riggio and Reichard (2008) also emphasize that leaders use emotions as a crucial 

tool in regulating relationships with their followers. Likewise, Walter et al. (2011) note 

that EI supports individuals in improving their understanding of leadership emergence, 

leadership behaviours, and leadership effectiveness. 

Sense of Democracy 

A democratic community is formed by the way its members collaborate by living 

harmoniously together, agreeing and disagreeing without violence, valuing diversity, and 

supporting one another (Dewey, 1916). Widespread civic skills are emphasized as an 

important component of political science (Verba et al., 1995). These civic skills are built 

by influencing school-aged individuals (Sherrod et al., 2002), whose social-emotional 

skills should be acutely trained, helping them to acquire the ability to learn and solve 

problems non-violently (Berkowitz & Bier, 2005; Zins et al., 2004). Thus, Cohen et al. 

(2010) argue that essential SEL education contributes to the foundation for democratic 

participation.  

Family and school are the first communities that children participate in. 

Communities encompass peer relations, togetherness, and peer conflicts. Singer and de 

Haan (2006) indicate that children’s peer relations, togetherness, and adherence and/or 

contribution to the formation of rules in peer conflicts are essential foundations for 

democratic values and skills. Moreover, Johansson and Emilson (2016) argue that 
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conflicts provide children with the potential for democratic learning. To overcome peer 

conflicts, children need to practice self-awareness, self-management, social awareness, 

relationship skills, and responsible decision-making – which are the five core components 

of SEL skills as advocated by CASEL (2013). Firstly, self-awareness provides children 

with the ability to listen to themselves and the confidence to contribute to the 

development of their community. Second, self-management helps children regulate 

emotions, thoughts, and behaviours effectively in non-violent problem-solving. Third, 

social awareness is useful for children to learn how to empathize with others, understand 

social and ethical norms for behaviour, and recognize community support during the 

process of solving conflicts. Fourth, relationship skills assist children in negotiating 

conflict constructively. Lastly, responsible decision-making is essential to making 

respectful choices about personal behaviour and social interactions. Therefore, SEL skills 

provide the foundation for children to build their awareness of democratic values in their 

communities. 

Who is This Handbook Designed for? 

Target readers of this handbook are parents with children in the early years (from 4 

to 8 years of age) because they play a significant role in their children’s lifelong 

development. Although schools have put considerable effort into implementing SEL 

activities for children, Vadeboncoeur and Collie (2013) highlight some significant issues 

with these school-based programs. They argue, specifically, that various content included 

in SEL programs leads to a lack of applicability because they are short-term, 

uncoordinated, and lack collaboration with parents. Thus, Albright and Weissberg (2010) 

suggest that, “when families and educators collaborate – particularly with a social and 
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emotional learning focus – they extend opportunities for learning across contexts and 

model the very communication, behaviour, and relationship skills they aim to teach 

children” (p. 246). From these scholars’ views, then, parents’ SEL-related educational 

activities should be held in higher regard that of current family’s participation. In other 

words, parents should be supported by and with educators to engage with their children 

more effectively in SEL endeavours. 

Parents are not merely those who raise children: they are their first and lifelong 

educators. Parents play an essential and unique role in children’s learning, even compared 

to the support children receive from their teachers and peers (Pomerantz & Moorman, 

2010). Vahedi and Nikdel (2011) indicate that active parents who participate in various 

activities at home with their children could help improve their academic achievement, 

behaviour, and motivation. In early and later childhood, family involvement is essential 

for enhancing children’s development of academic and social-emotional competencies 

(Clarkin-Phillips & Carr, 2012). The emotional environment in which children are raised 

can either be an enhancement or an obstacle in their ability to regulate their emotions and 

function with society (Beauregard et al., 2004). Consequently, parents must be aware of 

their role in their children’s development.  

According to Schachter and Ventura (2008), children’s social-emotional 

intelligence is nurtured not only by pedagogical activities at school, but also by engaging 

in family activities at home. Parents, who typically lead such family activities, are 

capable and determined co-participants in their children’s formation and development of 

their identity. Ahnert and Lamb (2003) state that spending a sufficient amount of time 

with their parents is essential for children and adolescents. Put plainly, these most crucial 



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  53 
 

 
 

caregivers are mainly responsible for responding to their children’s emotional needs. 

More specifically, in their research, El Nokali et al. (2010) emphasize that the more 

parents are involved in their children’s education, the stronger their children’s social 

skills become. For instance, family engagement has a significant impact on students’ 

behaviours, especially self-management (Mistry et al., 2010). When parents actively take 

part in various activities at home, their children have opportunities to interact effectively 

and learn by playing with their parents. In other words, by participating in different 

activities with their parents, children can improve their SEL skills in an authentic context. 

Second, in the home setting, parents can effortlessly provide scaffolding for their 

children’s SEL skills. For instance, rather than explaining how to manage stress, parents 

simply need to become the exemplar of emotional management during the conversation 

or the game they play with their children. Thompson (1994) indicates that parents either 

limit or increase children’s opportunities to cope with strong emotions by controlling the 

environment, teaching their children emotion-regulating strategies, and influencing their 

children’s development of emotional regulation through affective induction and 

modeling. Young children trust their parents most; therefore, they tend to observe, 

respond, and unintentionally learn their parents’ behaviours, actions, and skills, including 

SEL skills. Thus, the way children interact with their caregiver influences their lifelong 

social-emotional development (Bowlby, 1973).  

Finally, Landry (2014) indicates that the early developmental period is a valuable 

time to facilitate responsive parenting practices – especially in high-risk families – in 

order to enhance the parent-child relationship, which has a positive influence on the 

growth of children’s hippocampal region. Located in the inner region of the temporal 
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lobe and part of the limbic system, the hippocampal region is particularly important in 

regulating emotional responses (Yassa, 2018). There is evidence that safe and effective 

child-caregiver attachments help increase children’s feelings of self-confidence and 

academic commitment (Learner & Kruger, 1997). Conversely, many experts conclude 

that insufficient parent-child verbal interactions, through a lack of home-based activities, 

leads to negative developmental outcomes for children, including poor self-regulation, 

language development, and academic achievement (Landry et al., 2002; Shimpi & 

Huttenlocher, 2007). More specifically, family play provides a fundamental arena for 

children to develop their resilience and creativity, and also provides opportunities for 

parents to be fully involved in their children’s leisure activities (Milteer & Ginsburg, 

2012). Therefore, adequate family involvement and engagement might assist in children’s 

early social functioning and learning achievements.  

Children and adolescents experience many school transitions in their life, which 

might cause anxiety and stress. This stress can be mitigated by a secure bond between 

parents and their children, which positions them as essential mental supports that their 

children can rely on. Thus, parents should provide a trustworthy environment where their 

children are positively coached in coping skills, problem-solving skills, and emotional 

regulation skills (Ge et al., 2009). 

  



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  55 
 

 
 

Activities 

The activities developed for this handbook are presented in four sections:  

i) Self-awareness and social awareness; 

ii) Self-regulation and stress management; 

iii) Relationship skills and responsible decision-making; and  

iv) Additional resources. 

SEL components are paired in this design instead of being separated individually because 

they are correlated and interchangeable; furthermore, each suggested home-based activity 

can provide multiple SEL benefits simultaneously. As a result, parents can flexibly 

implement these activities with different purposes and add their own creative ideas to 

inspire their children and facilitate their development. 

 Each activity includes a description of how to prepare it, in terms of materials, 

instructions, and tips for success. Some activities include more theoretical explanations 

regarding the rationale for why the activity contributes to children’s SEL development, 

where necessary, to clarify the theory to practice connection for readers.  
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SECTION 1: SELF AWARENESS AND SOCIAL AWARENESS 

The first section of this handbook is comprised of activities that support children’s 

emotion identification skills and improve their empathy, which are defined under the SEL 

skills of self-awareness and social awareness. 

According to CASEL (2013), self-awareness is the ability to identify one’s 

emotions and thoughts, and their influence on their own behaviour. In other words, self-

awareness means the ability to understand oneself thoroughly. Once a person can 

recognize and understand his or her emotions and thoughts, he or she can empathize with 

others from diverse backgrounds. Likewise, social awareness helps children foster their 

empathy, compassion, acceptance of differences, and positive interactions with family, 

school, and community, based on social and ethical norms for behaviour (CASEL, 2013). 

Therefore, intense self-awareness leads to keen social awareness, which is the reason why 

I integrate these two SEL competency clusters in this section of the handbook. Moreover, 

self-awareness and social awareness help people explore their strengths and limitations, 

and possess a well-grounded sense of confidence and optimism, which is crucial in a 

harmonious society where people are aware of their own and others’ values.  

Self-awareness also promotes effective self-management and social integration. It 

is vital to help children recognize their feelings and manage their extreme emotions. In 

their daily life, children might encounter ‘big’ emotions such as anger, anxiety, sadness, 

and worry. This is human nature; instead of avoiding these big emotions, parents should 

help children learn to label their feelings. Although recognizing emotions can be 
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challenging for both parents and children, once they can name their feelings, children can 

think of solutions to overcome negative moods and enhance positive mental states.  
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MY WHEEL OF EMOTIONS 

The Wheel of Emotions should be the first tool to help children identify their 

feelings. It is not time-consuming or complicated to help your children label their 

emotions with this activity. Give your children and yourself a chance to have fun with it! 

Below are two suggested versions of the Wheel of Emotions (left), with real-life 

examples once completed (right): 

         

          

 

  

 

Adapted from 

https://childhood101.com/helping

-children-manage-big-emotions-

my-emotions-wheel-printable/   

Version 1: Six-part emotions 

wheel, suitable for children aged 

4 to 5 years old. 

 

 

Photo by Tran (2020) 

An emotions wheel made by a 5-year-old 

girl with her mother’s support.  

It’s an easy and quick art work that you 

should try with your children at home. 

https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
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Adapted from 

https://childhood101.com/helpin

g-children-manage-big-

emotions-my-emotions-wheel-

printable/ 

 

Version 2: Eight-part emotions 

wheel, suitable for children 

aged 6 to 8 years old. 

 

              

 

 

 

 

 

 

 

 

 

 

Supplies 

 A piece of white paper or poster board 

 Coloured pencils, crayons, or markers 

 Other favourite materials to decorate the wheel with your children (feel free 

to be creative!) 

Instructions 

 Divide the wheel into 6 to 8 equal parts. These parts are emotional zones. A 

six-part wheel is suitable for children aged 4 to 5 years old, while an eight-

part wheel fits the developmental range of children aged 6 to 8 years old more 

appropriately. 

 

 

 

 

 

 

A Wheel of Emotions from 

Hope4HurtingKids: 

https://hope4hurtingkids.com/emotion

s/understanding-emotions/colour-

wheel-emotions/ 

 

https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://childhood101.com/helping-children-manage-big-emotions-my-emotions-wheel-printable/
https://hope4hurtingkids.com/emotions/understanding-emotions/color-wheel-emotions/
https://hope4hurtingkids.com/emotions/understanding-emotions/color-wheel-emotions/
https://hope4hurtingkids.com/emotions/understanding-emotions/color-wheel-emotions/
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 Label different emotions on the wheel. If your children are interested, have 

them decide on the emotions they would like to put on the wheel. Feel free to 

assist the children in coming up with the ideas for emotions. 

 Encourage your children to describe the faces or body reactions for every 

emotion while decorating the emotions wheel. Have fun, and be humorous to 

discuss and act out these emotions with your children. 

Using the Wheel of Emotions 

 Have your children use the Wheel of Emotions to indicate their feelings by 

asking these questions: What? How? Why? 

 What? If your children are struggling to identify how they are feeling, be 

flexible, positive, and patient to help your children recognize and name their 

real feeling at the moment. Try to use empathy statements and phrases such 

as “I understand how you feel,” or “I would feel …, too”. This question and 

its expanding statements can break through the barrier and build trust in your 

children’s minds. When they trust your empathy, they will cooperate to share 

their emotions in more detail. 

 How? Asking your children to describe himself/herself helps them portray 

the feeling visually. Also, this self-reflection activity is the first simple step 

for children to explore their identity. In other words, self-reflection provides 

children with an imaginary mirror to look deep inside themselves and be 

aware of their existence and identity. Self-awareness is the foundation for 

self-esteem, stress management, positive motivation, and healthy 

relationships. 
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 Why? This question is beneficial for children with both healthy and negative 

emotions. Expressing the reasons for ‘bad’ feelings can help your children 

release their emotional burdens. The causes of your children’s negative 

emotions are not always logical or reasonable. For example, your children 

may get angry because they do not want to share toys with their siblings. At 

this struggling time, moral lessons about sharing and generosity would not 

work. Therefore, all you should do is show your children your empathy and 

let them speak without judgment. Moral lessons can be taught in other 

activities after your children have overcome their negative feelings. 

Bridging Activities 

Adapted from https://www.https://www.pngwing.com/ 

Do not ‘hit and run’ – meaning do not ask your children the questions above 

without providing answers or solutions. Once they have used the Wheel of Emotions to 

name their feelings, it is now time to guide your children to either enhance the positive 

emotion they are feeling or overcome their anxiety. However, it is not usually useful 

when you use parental phrases such as “you should …” or “you should not…” Directing 

https://www.https/www.pngwing.com/


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  62 
 

 
 

your children to other activities to imply your message will be more relaxing and 

productive. As a parent, you have many creative, appropriate solutions to support your 

children. Here are some tips to help you bridge your children’s emotions to your 

solutions. 

 Bridge 1 – Acting in a Puppet Play: Choose a comfortable corner to 

perform this play by yourself or with your children. Use two puppets or 

stuffed animals and start a conversation about the feeling of the imaginary 

characters.  

      

 

 

 

 

 

 

 

A 4-year-old boy interacting 

with his teacher with puppets. 

 

Adapted from 

RaisingARIZONAKids: 

https://www.raisingarizonakids.c

om/2009/01/puppet-play-setting-

the-stage-for-social-skills/  

An educator performing a puppet show 

with a 5-year-old girl. 

 

Adapted from University of Wyoming: 

https://www.uwyo.edu/uw/news/2011/04

/new-uw-play-therapy-center-receives-

national-approval.html 

https://www.raisingarizonakids.com/2009/01/puppet-play-setting-the-stage-for-social-skills/
https://www.raisingarizonakids.com/2009/01/puppet-play-setting-the-stage-for-social-skills/
https://www.raisingarizonakids.com/2009/01/puppet-play-setting-the-stage-for-social-skills/
https://www.uwyo.edu/uw/news/2011/04/new-uw-play-therapy-center-receives-national-approval.html
https://www.uwyo.edu/uw/news/2011/04/new-uw-play-therapy-center-receives-national-approval.html
https://www.uwyo.edu/uw/news/2011/04/new-uw-play-therapy-center-receives-national-approval.html
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Here is an example: 

 

                           

Created by Tran (2020) 

 Bridge 2 – Singing If You’re Happy Parodies: Adjust this song with your 

children’s emotion – for instance, like with the example below. Children love 

music and dance. Therefore, a hilarious voice, a silly face, and a hand or a hug, 

together with this song, will comfort your children better than any direct advice. 

 

“If you’re angry and you know it, shout out loud. Ahhh! 

If  you’re angry and you know it, shout out loud. Ahhh! 

If you’re angry and you know it, then you really ought to shout out! 

If you’re angry and you know it, take my hand.” 

 

 

  

Today, I feel 

sad because I 

lost my toy 

car. 

Don’t worry, Bear! 

I’m here. Let’s go 

to the backyard 

and find something 

to play! 
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EMOTIONS FLOWER & HAPPY INSECTS 

An Emotions Flower is another version of the Wheel of Emotions. If your children 

love doing crafts and art, you can prepare a poster of an Emotions Flower with your 

children. Additionally, a Happy Insect with funny advice on it will be a lively decoration 

for the flower. 

 

 

Created by Tran (2020) 
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Created by Tran (2020) 

First, let your children decide how to decorate the Emotions Flower and what 

emotions they want to write on it. Your encouragement and suggestions will be helpful, 

but giving your children opportunities to determine their Emotions Flower will strengthen 

his or her confidence and creativity. Moreover, the way children recall the feelings that 

they have experienced is crucial to help them accept various emotions and categorize 

them into positive or negative feelings. 

Draw or print as many Happy Insects as possible, and put them in a basket near the 

Emotions Flower. Your children will be excited to play with the insects and the flower 

when they are happy. When your children have any emotional problem, a short play with 

these insects and the flower may calm them down and provide useful advice from their 

Happy Insects.  

Similarly, you should share your emotions with your children regularly and ask for 

their advice. This sharing activity will contribute to your children’s self-awareness and 

empathy or social awareness. However, you should be careful when you share your 

This is the Emotions Flowers and Happy 

Insect which were decorated by my 

daughter. I pin it in her corner and talk 

about it everyday. Whenever she gets 

upset, her Happy Friends will appear to 

calm her down and give her useful advice. 

It is not a perfect poster, but it works well 

when we want to talk about emotions. 
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negative emotions with your children as your emotions can affect your children’s 

feelings. For instance, when you tell your children that you are sad and need their advice, 

just using your humorous facial expressions for sadness instead of showing your real 

sadness with real behaviors. 
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EMOTIONAL VOCABULARY LIST 

This activity is adapted from The Four Zones of Regulations framework that is used 

in many schools in Canada. With the Emotional Vocabulary List, children learn to label 

their feelings and categorize them, much like with the Four Zones of Regulations 

framework, but they also have opportunities to describe their feelings with the diverse 

vocabulary of emotions created from this activity. Hence, this activity can enhance 

children’s self-awareness and language skills, especially for children who speak English 

as a second language (ESL).  

There are four zones of emotions in the vocabulary list. You should start with 

essential emotional vocabulary words. When your children encounter new feelings, add 

them to the list and spend time discussing the emotion with your children. For older 

children with more complicated emotions, you may include complex words such as 

“jubilant” or “apprehensive” to widen their emotional understanding. 

 The Red Zone represents highly heightened states of alertness and intense 

emotions. This zone includes anger, devastation, terror, or rage. 

 The Yellow Zone represents heightened states of alertness and raised 

emotions with some self-control. This zone consists of stress, frustration, 

nervousness, excitement, silliness, or anxiety. 

 The Green Zone represents positive states of alertness. This is the zone 

where most effective learning occurs as it includes happiness, being focused, 

contentment, or pride. 
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 The Blue Zone represents low states of alertness and down feelings. Sadness, 

tiredness, sickness, or boredom belong to this zone. 

 

Retrieved from Waverly-Shell Rock Teacher Leadership: http://www.wsr-

tlc.com/uploads/1/0/8/0/108053533/zonesofregulationquickchartvisual-1_orig.jpg 

Tip for Success 

Choose a short animated video or cartoon such as Shaun the Sheep or The 

Land Before Time to help your children identify which zone people are in. 

While you are watching the clip with your children, notice a character’s 

emotion, pause the video, and talk about it. Then, place the character’s name 

in the right zone and move the name if they change zones. This is a great way 

to start a conversation about how people move from one zone to another, and 

how they can get back to the green zone. This bonus activity is also good for 

your children’s social-awareness or empathy. 

http://www.wsr-tlc.com/uploads/1/0/8/0/108053533/zonesofregulationquickchartvisual-1_orig.jpg
http://www.wsr-tlc.com/uploads/1/0/8/0/108053533/zonesofregulationquickchartvisual-1_orig.jpg


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  69 
 

 
 

MAKE-BELIEVE PLAY 

As parents, if you recall, your children have started immersing themselves in 

imaginary stories since the age of 2 or 3 years old. A toddler, for instance, might act out 

the role of a mother and repeat taking care of her doll, while another toddler might 

perform the role of a car driver and play with his favourite over and over. These activities 

are called make-believe play. Bodrova and Leon (2003) observed that most children start 

to develop more complex play with multiple roles and symbolic props by the age of 4 

years old. Also, Bajovic (2018) asserts that play increases children’s opportunities for 

social interaction and engagement, and enhances essential constructs for their overall 

development. 

In Vygotsky (1977) and Elkonin’s (2005) view (as cited by Bodrova & Leon, 

2012), make-believe play is at its peaks in the preschool and Kindergarten years. Bodrova 

and Leon (2012) indicate that make-believe play is a crucial and unique context for 

development, in which learning opportunities exist that are not afforded by other 

classroom activities. These learning opportunities include social-awareness skills, 

problem-solving skills, imagination, and language skills. When your children engage in 

dramatic play, they experiment with different social-emotional roles. When they take 

turns acting out these various roles, they learn to encounter various conflicts with 

different solutions. When they pretend to live in an imaginary world, their imagination 

conjures up their colourful insights and enriches their vocabulary (as used by their 

fictitious characters). 
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Parents can easily find their children pretending to be a princess or a pirate in their 

play adventures. In fact, children can be actors, actresses, and the play director in their 

own play; in other words, they can act in a play by themselves. Nonetheless, Bodrova and 

Leon (2003) emphasize that television and computers, even with carefully selected 

educational content, cannot replace live play mentors. Therefore, while teachers are 

children’s mentors at school, parents should also be mentors who scaffold their children’s 

play processes to enhance their children’s self-awareness and social awareness. 

To achieve rapid progress in the quality of such play endeavours, Bodrova and 

Leon (2012) encourage educators to apply play scaffolding to the classroom needs. As 

parents, you do not need to design and follow professional scaffolding strategies as 

teachers do in the school context. Instead, you only need to facilitate resources and 

materials to enrich your children’s masterpiece, become your children’s audience when 

requested, and eagerly engage in their play when invited. All you need to do is to spend 

time and gather materials available at home to scaffold your children’s plays. 

Supplies 

 Choose simple toys such as low-tech cars and trucks, stuffed animals, dolls, 

and blocks. Additionally, props used symbolically are better than realistic 

toys. Props are open-ended materials in play. You can find props everywhere 

in your house. For example: 

 An old blanket 

 Playdough 

 Acorns 

 A disposable cup 

 A paper plate 

 Cartons 

 Yarn 

 Egg trays 
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Tip for Success 

I suggest simple and raw materials for your children’s play, although I know 

that many parents can afford high-quality toys purchased from stores. 

However, children do not need sophisticated toys for their plays: they only 

need something for their flexible imagination. For example, a child can be 

interested in an imperfect dollhouse that she made with her mother’s for 

much help longer than she can be interested in a realistic dollhouse bought 

from a toy store. The reason is that she can imagine a lot of stories based on 

the simple settings designed by her own ideas. Similarly, a big stuffed bear 

can act as a baby in a play, or a fierce monster in another play. The simpler 

your children’s toys, the more creative their imagination. So, do not hesitate 

to remove plastic fried eggs! Your children will serve you a fine-dining meal 

made of leaves, paper, and play dough in their luxurious palace built only out 

of your blanket – which is more fun! 

Resources 

Reading and telling stories are great resources for your children’s pretend play. 

By listening to stories, children come to know new characters, new emotions, and new 

situations – stories enrich students’ vocabulary and introduce new sentence structures, 

and children can benefit from the narrative structure in the stories you tell them to make 

up their own plot in their pretend play. While you are reading or telling stories to your 

children, explain all uncommon and complex words to enrich their vocabulary. These are 

practical tools for your children to express their opinions and emotions, as well as to 

describe others’ states and feelings. In addition, using open-ended questions, such as 
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“How do you think the princess is feeling now?” or “Why does the thirteenth fairy put the 

curse on the princess?” are beneficial for your children’s critical thinking and emotion 

reading skills. So, as you are reading a story, try to maintain your energy and enthusiasm, 

and pause to ask your children open-ended questions. 

Parent and Guardian Engagement 

Whether you are invited to join in your children’s make-believe play, you ought to 

always respect the flow and details of their story despite some unreasonable parts of the 

play. Your child’s brain is not fully developed, and their logic is different from our own. 

Thus, sometimes it is not interesting to watch all of their pretend play. Nevertheless, try 

to enthusiastically be invited to your children’s performance; this will contribute to your 

children’s pride, confidence, and self-esteem because they will feel that their ideas are 

valued. 

As the audience, all you need to do is excitedly enjoy your children’s performance 

without interference or judgment. If some antisocial or egotistical details occur in the 

story (fortunately, it does not happen regularly), you can give your children constructive 

feedback after their performance and help them to modify their account with more 

humane details. However, in innocence, children may act out antisocial behaviours in 

their play at times, about which parents should not be too concerned. Because their brain 

is not fully grown, your children just automatically copy things that they heard or saw 

somewhere out of your control. They cannot distinguish ‘good’ and ‘bad’ things 

accurately; therefore, they need your meticulous care and instruction to guide them in 

determining right and wrong. Your amiable guidance will provide the most reliable 

orientation for your children’s emotions and behaviors. 
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Finally, as invited actors or actresses in your children’s plays, you should always 

consider them the leader, or the play director, and follow their instructions. You can 

choose your favourite character and give suggestions for the plot and setting, but if your 

children disagree with your opinion, yield the decision to your children. Just open your 

heart and actively interact with your children with the character’s emotions. Your 

character will behave in your perception; therefore, you will bring new emotional 

experiences and conflicts for your child to resolve. Walking in the character’s shoes and 

solving the character’s emerging problems in the story will be an exciting challenge and a 

lively experiment of social interactions, which strengthen your children’s self-awareness 

and social-awareness. Your children will be more than happy when you are willing to 

engage in their adventure actively. Moreover, children will be confident if they know that 

their parents advocate for their choice to be silly and illogical in their imaginary world. 
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SECTION 2: SELF-REGULATION AND STRESS MANAGEMENT 

The older your children grow, the more stressful situations they will likely 

encounter. Stressful factors are unavoidable in life: they might come from school 

transitions, family transitions, assessments, changes in friendship, and even bullying at 

school – which are all out of our control. Consequently, children should be trained to 

cope with stress and anxiety at a very young age. Self-management, or self-regulation, is 

essential to cope with stress and to achieve personal and academic goals. According to 

CASEL (2013), “self-management is the ability to regulate one’s emotions, thoughts, and 

behaviors effectively in different situations” (p. 9). Therefore, as parents, we need to 

equip our children with practical tools to regulate and control their negative emotions to 

overcome unpredictably overwhelming situations. 
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WIGGLE COOL DOWN 

The combination of motions and silence from this activity can help your children 

release stress and extra energy. It can be considered as the first step for your children to 

learn mindfulness and meditation if he or she is interested. In Wiggle Cool Down, your 

children have a chance to practice memory and attention, which is beneficial for self-

regulation and keeping track of goals. You can use this activity with your children every 

day or when they feel stressed during critical transitions (from daycare to Kindergarten, 

or from Kindergarten to elementary school). 

Acknowledgement 

 This activity is adapted from Greater Good in Education: 

https://ggie.berkeley.edu/practice/wiggle-cool-down-an-sel-kernels-brain-

game/#tab__2  

Instructions 

 Shortly tell your children that this game is about remembering a series of 

motions and doing them in the correct order. 

 Have your children find a space in their room or in the backyard where they 

can move around comfortably.  

 Say, “We are going to count down from 10 to 1. We are doing 

different motions. We are letting our extra energy go!” 

 Have your children practice movements associated with numbers.  

 Say, “Wiggle, wiggle, wiggle for 10, 9, and 8. Feel free to make 

your silly face. At 7 and 6, we are getting quiet. At 5 and 4, our 

https://ggie.berkeley.edu/practice/wiggle-cool-down-an-sel-kernels-brain-game/#tab__2
https://ggie.berkeley.edu/practice/wiggle-cool-down-an-sel-kernels-brain-game/#tab__2
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body sits silently. At 3, we take a deep breath and roll our 

shoulders back. At 2, we take a deep breath and close our eyes… 

And 1, continue the breath. And at 0, we will open our eyes.” 

Script for the Countdown  

 10, 9, 8 – Your children should be standing, wiggling their whole bodies and 

making silly noises. 

 7, 6 – Lower your voice to a whisper as you speak. 

 4, 5 – Lower your voice to a whisper as you speak. 

 3 – Model taking a deep breath and rolling the shoulders back. 

 2 – Remind your children to take a deep breath and close their eyes. 

 1 – Keep taking a deep breath 

 And 0 – Open your eyes 

 Adaptations 

 For students who may need additional support, start at number 5, and assign 

one motion to each number. 

 When your children are familiar with this game, increase the challenge level by 

starting at the number 15 or 20, and invite them to create new motions for the 

different numbers. 
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Discussion 

 

 

Illustrations from https://kidshelpline.com.au/parents/issues/communication-tips and 

http://www.slate.com/articles/life/low_concept/2015/10/every_conversation_between_a_

parent_and_a_child_in_four_conversations.html  

 

Ask your children, “How did you feel playing the game? Did your feelings change 

as the movements changed from fast and exciting, to slow and calm?” Share with your 

children how you feel when you do this activity and similar relaxing activities you do 

before riding in a car or after finishing a hard day at work/challenging tasks. Sharing 

experience is helpful in proving that this activity can help your children in their daily life. 

Also, when you share your experience, you help create your children’s habit of sharing 

their stories with you, which provides you access to their psychological world – this is 

important as they move from childhood and adolescence, and you will want to keep the 

lines of communication open. Even if you are not actually practicing similar activities 

yourself, do not feel bad about making up experiences to motivate your children. Even if 

you have never thought of stress management before, white lies are sometimes useful to 

inspire your children – as long as you also start practicing stress management with 

suitable strategies at the same time you work with your children’s SEL skills. 

https://kidshelpline.com.au/parents/issues/communication-tips
http://www.slate.com/articles/life/low_concept/2015/10/every_conversation_between_a_parent_and_a_child_in_four_conversations.html
http://www.slate.com/articles/life/low_concept/2015/10/every_conversation_between_a_parent_and_a_child_in_four_conversations.html
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GREEN LIGHT – RED LIGHT 

Green Light- Red Light helps children with self-regulation skills by training 

children’s responses to impulse response. In addition, this physical activity is beneficial 

to children’s stress and anxiety relief. 

 In this game, there should be at least three players, including your children. 

However, when your children are between the ages of 3 to 5 years old, two players is 

enough for fun. You just need to find an ample and open space for your children to run 

in. No equipment is required for the game. Nonetheless, if you wish, round green and red 

double-sided signs can be used.  

 

Illustration retrieved from IceBreakerIDEAS:https://icebreakerideas.com/wp-

content/uploads/2015/09/Playing-Red-Light-Green-Light-Outside-e1442814030304.jpg 

Instructions 

 Assign one person to be the Traffic Light, and the other two players to be 

racers. The Traffic Light stands a reasonable distance away from the racers 

(at least 5 meters) with their back to the players. The racers stand in a line 

facing The Traffic Light. 

 When the Traffic Light says “Green Light!” the racers run towards him until 

he spins around and says, “Red Light!” When the racers hear “Red Light!” 

https://icebreakerideas.com/wp-content/uploads/2015/09/Playing-Red-Light-Green-Light-Outside-e1442814030304.jpg
https://icebreakerideas.com/wp-content/uploads/2015/09/Playing-Red-Light-Green-Light-Outside-e1442814030304.jpg
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they must freeze on the spot. The racer seen moving must go back to the 

starting line. The others must remain frozen until the next “Green Light!” is 

shouted out. The players continue this instruction until a racer reaches the 

Traffic Light to become the winner. The winner becomes the new Traffic 

Light, and the game begins again. 

Tip for Success 

 Try to shout “Red Light!” more than once in a row because this will certainly 

make the racers listen carefully to the instructions. 

Adaptations  

 You may consider including different colours, which requires players to 

move in various motions. These could include: 

 Green light: Run 

 Yellow light: Slow down 

 Pink light: Hop 

 Purple light: Jump 

 Brown light: Crawl

  



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  80 
 

 
 

FREEZE FEELINGS 

This game is not only good for self-regulation, but also for self-awareness. Children 

are required to listen to music, remember designated emotions, and freeze in a pose of the 

emotion when the music stops. Hence, it helps children to wait patiently, to resist 

temptations, and to think carefully before making important decisions. Children also use 

the Stop and Think Moment of reflection to self-monitor before the music is played. 

Instructions 

 Get ready with a collection of cheerful music. 

 Tell your children that they in this game, they have to stop themselves from 

moving or dancing when the music stops. At the same time, they need to 

demonstrate a given feeling when the music stops. 

 Stop and Think Moment: Tell your children that before each round, you 

will designate a feeling like “happy” (or sad, angry, scared, embarrassed, and 

so on). They are also allowed to think about how they would show that 

emotion with facial expressions and body posture without talking or moving. 

 Designate a feeling – for example: “happy.” Wait a few seconds for your 

children to think about showing the emotion. For children who may struggle 

to demonstrate emotions with body language or with reading social cues, 

model each feeling that you call out. 

 Play music, and tell your child to dance when the music starts. 

 Stop the music. Your children should freeze in a pose that shows “happy” (or 

other emotion for that round). 
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 If a player does not stop immediately, he or she will do five to ten jumping 

jacks/ hopping before the next round. 

 Play multiple rounds. Give students a new feeling before each round. 
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SILLY STORIES 

By listening and following the instructions carefully, children can make the silly 

motion which is not relevant to the designated word. Therefore, this activity is helpful to 

train children’s listening and self-regulation skills. 

This game requires players to listen to the story carefully. Your children make a 

motion when they hear a particular word in a story, but not when they hear a different 

one. 

 

Illustration from https://www.activityvillage.co.uk/tell-me-a-story  

Acknowledgement 

 This activity is adapted from Greater Good in Education: 

https://ggie.berkeley.edu/practice/silly-stories-an-sel-kernels-brain-

game/#tab__2  

Instructions 

 Briefly explain that this game is about using self-control to make the correct 

silly motion. Emphasize that children need to pay attention to the keywords to 

play correctly. 

https://www.activityvillage.co.uk/tell-me-a-story
https://ggie.berkeley.edu/practice/silly-stories-an-sel-kernels-brain-game/#tab__2
https://ggie.berkeley.edu/practice/silly-stories-an-sel-kernels-brain-game/#tab__2
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 Ask your children, “Can you drum quietly with your fingers?” 

Then, demonstrate drumming on the desk or floor. 

 Say: “This is the silly part: you’re going to make the drumming motion every 

time you hear the word guitar in the story, but NOT when you hear the word 

drums.”  

 Demonstrate the motion associated with the keyword for kids 

between the ages of 4 to 5 years old. 

 Ask your children to pay attention as you read the story, and be prepared to do the 

silly motion: 

 “Benny’s Big Booming Band had a big show the other night. 

Benny was the main singer, Bobby played the guitar, and Bubba 

played the drums. Poor Bubba, he banged those drums so hard 

they broke, and a piece hit Bobby’s guitar and broke it too. Benny 

had his eyes closed and just kept on singing. He didn’t even 

notice that the drums and the guitar weren’t playing!” 

Adaptations 

 You can read or make up other silly stories that contain word repetition. 

 Make sure your children have chances to be challenged by: 

 Reading the story faster or adding in a second motion (e.g., “sing 

la la la for the word drums”). 

 Asking your children to create their own short stories with 

repeating words and accompanying actions to share with the 

family. 
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 For children who may need additional support, have them start this game with 

shorter stories. You can also provide support by asking them to make a 

motion that represents the word, as opposed to doing a silly version (e.g., 

pretending to play the guitar every time they hear the word guitar). 
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COLOURING/DRAWING/WRITING/READING & FILLING THE JAR OF JOY 

 Creativity and literacy competence are the foundation of ECE – so, you should 

consider giving your children opportunities to be trained in self-regulation skills by using 

creative activities (e.g., drawing and colouring) and literacy practice (e.g., writing and 

reading books). Rewarding children’s efforts, to some extent, is useful to build their self-

esteem and boost their motivation to participate in activities that require certain degrees 

of self-discipline, an important component of children’s self-regulation. 

 

 

 

 

 

 

 

Photos by Tran (2020) 

Materials 

 Colouring pictures, crayons, watercolours, pencils, erasers, books, and some 

blank paper 

 A big Jar of Joy 

 Colourful glass marbles as markers of your children’s joy 

Instructions 

 Ask your children to complete a friendly assignment, including:  
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 Draw and colour/paint a picture 

 Read a small book (at your children’s level) 

 Write several words/phrases/sentences on one page 

 You should start with a simple task and increase the level of challenge 

gradually. Try to inspire and encourage your children to complete your 

assignment fully.  

 Push them to try their best, but be patient with their work! If your 

children get tired or impatient, just allow them to stop and 

continue their task the following day. It may take several days for 

your children to complete their first tasks. So, all you need to is 

finding suitable strategies to encourage, accompany your 

children, and value their completed assignments. 

 When your children’s assignment is completed, give each of them a glass 

marble excitedly and tell them to put it to their Jar of Joy. For “advanced” 

tasks such as drawing, reading, or writing, offer your children a bonus marble 

for their efforts! 

Tip for Success 

 Do not give your children more expensive toys as a gift. Glass marbles or 

equivalent toys are appropriate for your children to accumulate for their 

assignments. Every marble represents your children’s effort. So, by observing 

their accumulated marbles in the Jar of Joy, they know that they have made a 

lot of effort, which is precious and worthy of recognition. The Jar of Joy can 

be an excellent motivation for your children to be patient and follow their 
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goals. In other words, this activity helps children build their self-regulation, 

which is nurtured rather than inherent in their nature. 

 

 

Photos by Tran (2020) 

 

Follow-Up Questions and Extensions 

 After your children have completed their first task, ask them, “How many 

days did it take to complete this task?” and save their answer. 

 When your children can complete their assignment within one day, actively 

remark their first great effort. You should ask them to compare with 

themselves with the completion of their first task to show them their progress; 

indicate that the more effort they make, they more quickly they can get 

marbles, and the faster the Jar of Joy can be filled. 

  

This is my Senior Kindergarten (SK) 

daughter’s first task of writing a phrase 

on a blank page. It took her two days to 

complete the task, and she was so excited 

to get her first glass marble. Her Jar of 

Joy has been half-filled so far, and she 

has been trained to keep up her 

assignment until it is completed. It was 

not easy for either her or myself on the 

first days, but it deserves to be kept up 

for her self-management. 
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SECTION 3: RELATIONSHIP SKILLS AND RESPONSIBLE  

DECISION-MAKING 

 

Relationship skills are defined as the ability to build and maintain healthy and 

rewarding relationships with people from diverse backgrounds (CASEL, 2013). This 

ability includes practical communication skills, successful collaboration, strong resistance 

to inappropriate social pressure, constructive negotiation on conflicts, offering, and 

searching for help when in need. CASEL (2013) also fine responsible decision making as 

“the ability to make constructive and respectful choices about personal behavior and 

social interactions based on consideration of ethical standards, safety concerns, social 

norms, the realistic evaluation of consequences of various actions, and the well-being of 

self and others” (p. 9). 

Relationship skills and responsible decision making are essential as they help 

children to cope with social conflicts and become accountable in their community. 

Furthermore, when children have the capacity to maintain healthy relationships and have 

adequate care for social norms and other people’s well-being, their possibilities to have 

violent and bullying behaviors can be remarkably reduced. Therefore, this part focuses on 

activities that boost your children’s skills in building healthy relationships, collaborating, 

and making responsible choices. 
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CUP TOWER BUILDING 

This game is useful to enhance children’s decision-making and collaboration skills. 

The more players participate in the game, the merrier it is. However, in the family 

context, only two players are necessary for the game. 

Supplies 

 A rubber band 

 3 to 5 strings, each at least 10 inches long 

 3 to 10 used disposable cups/paper cups of equal size for children at the ages 

of 4 to 6 years old OR more than 10 used disposable cups/paper cups of equal 

size for children over 6 years old or for more than two players 

Instructions  

 Tie each piece of string to the rubber band. Make them evenly spaced apart to 

form a rubber band octopus. 

  

 

 

 

 

 

Photo by Tran (2020) 
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 Place the cups face down, equidistant from each other. 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Photos by Tran (2020) 

 Build a tower cup by working together. 

Rules 

 Players are not allowed to touch cups with their hands, or any parts of their 

bodies, even if a cup falls over. 

 Each player holds on to one or two of the strings that are attached to the 

rubber band to move the cup. 

 Players can only use the rubber band octopus to pick up the cups and place 

them on top of each other by pulling and releasing the strings on the rubber 

band to place around the cup. 

Adaptations 

 To make the game more challenging, face all the cups upright, then have 

some cups upright, and others face down for later rounds. You can have your 

children build a pyramid if there are more than 10 cups. 
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  Photos by Tran (2020) 

 

 A 5-year old girl building a three-cup tower and a four-cup tower with her 

father. She got frustrated in the first rounds but she gradually learned to 

collaborate with her father to build their towers. This activity provided them 

with good time to discuss and make decisions with each other.  
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BALL PASSING – SILLY STORY BUILDING 

This game is also beneficial to relationship building and collaboration skills. Also, 

continuing the silly story by using the last word of the previous sentence, children are 

encouraged to do decide another silly sentence to build a silly story with his friends. 

In this game, players are required to coordinate their sentences to make a silly 

story. Passing the ball is the physical activity to connect the players. 

 

 

 

Illustration adapted from http://clipart-library.com/pass-ball-cliparts.html 

Materials 

 A ball 

 This game requires at least three players 

Instructions 

 Players stand in a circle. To start with, a player will make a funny sentence, 

then he or she tosses the ball to another player suddenly. The recipient uses 

1. Henry has an itchy 

nose! 

2. His nose 

gets red and 

turns to a horn! 

http://clipart-library.com/pass-ball-cliparts.html
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the last word in that sentence to start another funny sentence, then pass the 

ball to another player, and so on. 

 

 Here is an example for a part of a silly story: 

 “Henry has an itchy nose. His nose gets red and turns to a horn. 

The horn sounds like beep, beep, beep,…” 

 To be successful, your children must pay attention to the player speaking and 

make eye contact during the exchange of the ball. Therefore, this game is a 

fun activity to connect family members with waves of laughter. 
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CLASSIFICATION PROJECT 

Relationship skills are built on understanding and sympathy for different people. 

By asking children to classify people around them, parents have opportunities to discuss 

various personalities, lifestyles, or genders with their children. By helping their children 

figuring out the uniqueness of every individual in this colorful world, parents can 

facilitate their children to respect the differences between different people, which is 

important to have responsible decision-making to build healthy relationships in the 

community. 

Classification is a positive activity that helps children understand and accept the 

differences between different people. Moreover, exploring family members and relatives 

assists children in respecting and caring for people around them. Parents can have their 

children complete this project indoors. 

Materials 

 Piece of paper 

 Pencils 

 Some crayons 

Instructions 

 Ask the children to talk about their likes, dislikes, dreams, goals, favourite 

food, and so on. 

 Ask them to interview two or more family members and relatives (it depends 

on your children’s age and interest). 
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 Ask your children to classify the family members and relatives, including 

them, into groups based on the information they received. These groups could 

be based on colours, books, foods, or favourite movies. 

Tip for Success 

Explain the concept of stereotyping so that the children will avoid any kind of 

negative judgments or prejudice when categorizing. 

 

Adaptation 

 Instead of grouping these people, you can ask your children to compare their 

similarities and differences. 
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JUST LISTEN 

Patience is crucial in relationship skills. So, parents need to help their children raise 

awareness of listening and waiting, which is a precursor of forming an individual’s 

patience. Moreover, listening and waiting patiently also help children calm themselves 

down to resolve conflicts that possibly happens in various relations. 

Children usually interrupt their parents’ conversations, which is their nature when 

they have something exciting to share or when they need adults’ help. However, children 

should learn to wait for their turn when their circumstances are not urgent. Although it is 

time-consuming to train their habits of listening and waiting, this activity can encourage 

children to listen, comprehend, and accept other people’s points of view. 

Instructions 

 Prepare some cards with different topics – for example, favourite foods, 

favourite animals, and so on. Face them down on the ground. 

 Find a place to sit and some sliced fruit or vegetables. 

 One player picks a card and talks about it for 1 minute. Other players are 

required to listen to get a sticker or a piece of fruit. Players take turns picking 

cards and listening until everyone finishes. When your children are familiar 

with the rule about waiting to listen, increase the talking time to 1.5 minutes, 

then 2 minutes for later rounds. 
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SECTION 4: ADDITIONAL RESOURCES 

For parents who wish to continue exploring SEL activities to complete with their 

children, the suggested list in the following section includes a variety of other resources 

that may be beneficial in children’s SEL development. Some of these resources have 

inspired activities in this handbook, while others are new resources for parents to 

discover and widen their understanding of SEL education in early childhood. 

Books for SEL 

Picture books usually describe and express the emotional experiences of their 

characters, which is an essential context for children to learn about emotions and how to 

regulate them (Garner, 2010). Furthermore, children’s development of problem-solving 

skills for emotional challenges can also benefit from engagement with picture books, 

because it helps them release the burden of in-depth verbalization and interpretation 

(Cole & Valentine, 2000).  

Picture books – as categorized below based on their different aspects of SEL 

development – are useful tools for parents to utilize at home. 

Books for Self Awareness 

In My Heart: A Book of Feelings (Witek & Roussey, 2014) 

This book is about a girl exploring and describing the 

emotions of her heart. The content directs children to accept 

these emotions instead of feeling embarrassed or guilty. The 

book is a perfect introduction to a conversation about 

feelings, and how they help people identify who they are. 
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When I Feel Angry (Spelman, 2000) 

This story features a young rabbit who feels angry in 

situations that children can relate to, like being teased, or 

being forced to leave a fun activity. The illustrations are 

lively, funny, and gentle; the words are comprehensive. 

Spelman shows that you cannot avoid uncomfortable 

feelings, but you can have control over your actions in 

constructive ways like exercising, crying, asking for help, or 

removing yourself from the situation. 

Made by Raffi (Pomranz & Chamberlain, 2015) 

 This book is the story about Raffi, who feels different from 

other children at school and is often teased because of it. 

Then, Raffi learns to knit, and his world changes. Everyone 

loves the products made by Raffi, and he feels more 

belonging. The content values self-esteem and builds up 

children’s confidence. 

Corduroy (Freeman, 1990) 

A moderately tattered stuffed bear searches for his 

missing button because he hopes to make himself into a 

‘perfect’ teddy bear. However, Lisa loves him regardless 

of his imperfection. She takes him home and takes care 

of him. This book helps children to be aware of self-

confidence and self-esteem. 
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Quiet Bunny’s Many Colours (McCue, 2011) 

Loving all the colours of spring, Quiet Bunny wishes his 

brown and white fur was yellow, blue, or even green. 

When he realizes that he can not be any of those colours, 

Owl helps him know that the spring forest is beautiful 

because creatures are all different colours, including white 

and brown – the colours of his own fur.   

 

Books for Self-Management 

Don’t Be Afraid, Little Pip (Wilson & Chapman, 2009) 

Little Pip is interested in flying. One day, he is told he will 

learn to swim with all of the other penguins at his age; 

however, he is scared of swimming. He learns to swim 

with his friend’s support after he accidentally falls into the 

water. This book is useful in helping children overcome 

their limitations, and get ready for new challenges. 

My Magic Breath (Ortner et al., 2018) 

This book teaches children to breathe out their thoughts 

and feelings. In other words, it introduces the concept of 

finding calm through mindful breathing. Learning to 

mindfully take a breath when thoughts and emotions are 

out of control is a core practice in self-regulation 

strategies. 
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Breathe with Me (Gates & Hinder, 2019) 

When children are worried, anxious, frustrated, or hard to 

wake up in the morning, this book can teach them fun and 

accessible breathing practices based on the proven methods 

of yoga and mindfulness meditation. The practices include 

counting breaths to calm down one’s anger, dandelion breath 

to feel more comfortable trying something new, and balloon 

breath to get relaxed and ready for a good night’s sleep. 

Ella McKeen, Kickball Queen (Mills, 2019) 

First-grader Ella McKeen has always been the kickball 

queen – until a new girl named Riya shows up and displays 

her talent at recess. Ella handles her disappointment by 

throwing herself on the grass and screaming, while other 

classmates watch her fall apart. The story teaches children 

how to fight their envy and frustration, and instead, how to develop friendship by daring 

to apologize and changing behaviours. 

Books for Social Awareness 

Who’s in My Family? All About Our Families (Harris & Westcott, 2012) 

This book discusses how different families eat a variety of 

foods and live in different environments. There are 

multicultural families, adopted children, single-sex couples, 

and step-parents. The book implies that it is normal to have 
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all different kinds of families and family members, which is important for social 

awareness in a diverse society. 

Don’t Call Me Grandma (Nelson & Zunon, 2016) 

Great-grandmother Nell is a 96-year-old, prickly woman 

who is admired by her great-granddaughter, Nelson. 

Unlike other grandmas, Nell does not hug or kiss, and she 

does not want to be called “Grandma.” As Nelson slowly 

learns more about Nell's life and sorrowful experiences, 

the girl finds ways to connect with her grumpy great-

grandmother. The story is told from the child’s 

perspective, who finds her great-grandmother “scary” – but also appealing, vocal, and 

elegant. This book is not only about social justice, but also about natural techniques to 

enhance relationships through empathetic listening.  

The Skin You Live In (Tyler & Csicsko, 2005) 

This book describes the beauty of a variety of skin 

tones. Beyond skin colours, this book moves to talk 

about all of the qualities that make a person unique: 

their imagination, their hopes, and dreams. 
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Children Around the World (Montanari, 2004) 

This book introduces children from around the world, 

starting with Emilio from the Philippines, and ending with 

Rosa from Bolivia. By reading these children’s 

experiences in their countries, including where they live 

and what they do each day, children learn to live in a 

multicultural community and value differences. 

Whoever You Are (Fox & Staub, 2006) 

Every day, children all over the world are laughing and 

crying, playing and learning, eating and sleeping. They may 

not look the same; teir languages may be different and they 

may not have similar lives. However, they are all alike 

inside. This book encourages  children to accept differences 

and to recognize the similarities of human beings, who all 

have beating hearts, laughter, pain, and tears.  

Books for Relationship Skills 

A Map Into The World (Yang & Kim, 2019) 

This book is the story of Paj Ntaub, a curious Hmong girl, 

moving into a new home with her family and encountering 

both birth and death. As this girl explores life inside her 

house and beyond, she learns from the natural world. The 

story teaches children that we carry a map inside of our 

hearts that will bring comfort and hope to someone in need. 
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Bad Apple (Hemingway, 2012) 

Mac and Will become best friends: however, Mac is an 

apple, and Will is a worm, which made the other apples in 

the orchard call Mac a “bad apple.” Therefore, Will thinks 

Mac should stop being friends with him, but Mac would 

rather be a bad apple than an apple without his best friend. 

A Pocket Full of Kisses (Penn & Gibson, 2006) 

This book is beneficial to siblings and only children who 

feel jealous when their parents share their attention and 

love with other children. Mama Raccoon explains this 

concept to Big Brother Raccoon, who struggles with his 

younger brother’s need for care. She uses her paws and the 

sun’s rays to illustrate that there is plenty of love for all – 

including between the brothers, too. 

Too Tall Houses (Marino, 2012) 

Rabbit and Owl are friends who build their homes next 

door to each other. However, when one feels the other’s 

house is taller, the other starts building his own much taller. 

A competition to build the tallest house emerges. Amid 

their building craze, both houses collapse, and they have to 

consider a solution to rebuild one home to share together. 

http://www.amazon.com/Bad-Apple-A-Tale-Friendship/dp/039925191X
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Books for Responsible Decision-Making 

The Snail and the Whale (Donaldson & Scheffler, 2005) 

This rhyming tale is about the unlikely friendship of a 

snail and whale and their incredible journey past icebergs 

and volcanoes, sharks, and penguins. Surprisingly, when 

the whale’s life is threatened, the tiny snail uses a unique 

attribute to capture attention and appeal for help to save 

the whale. 

What If Everybody Did That? (Javernick & Madden, 2010) 

This story focuses on respect with humorous illustrations 

rendered in mixed media. The question “What if 

everybody did that?” is answered in a child-friendly way, 

and shows the consequences of inappropriate behaviours. 

Parents can use this question in daily life to encourage 

children to think of a responsible decision to a difficult 

situation. Also, this question helps children recognize that their positive choices do make 

a difference. 
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Don't Squeal Unless It's a Big Deal: A Tale of Tattletales (Ransom & Urbanovic, 

2006) 

This book is a tale of tattletales, which can benefit young 

children starting to develop their problem-solving ability. 

Children sometimes find it challenging to figure out if a 

conflict needs to be reported with an adult, or if it can be 

handled by themselves. 

 

Decibella and Her 6-Inch Voice (Cook, 2014) 

Isabella is an energetic girl who enjoys shouting out her 

thoughts, ideas, and feelings. However, she loves using her 

loud voice so much that everyone calls her Decibella. 

Decibella gradually learns that there are actually five 

volumes of voice: Whisper, 6-Inch Voice, Table Talk, 

Strong Speaker, and Outside. Through this story, parents can teach their children 

appropriate voice levels for different activities, places, and times. 

Being Frank (Earnhardt, & Castellani, 2012) 

Frank follows the slogan, “Honesty is the best policy.” 

Even though this is morally true, Frank still finds that he 

sometimes hurts other people’s feelings with his honesty. 

With great advice from Grandpa, Frank begins to 

understand that the truth is crucial, but so is not being 
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hurtful. This story teaches children how to be honest without hurting other people’s 

feelings. 
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Songs that Help Nurture SEL, Mindfulness, Empathy, and Compassion 

Music exists everywhere in known human culture (McDermott & Hauser, 2005). 

Specifically, music helps to develop tools for experiencing mutual intentionality and 

maintaining social cohesion (Cross, 2016; Kirschner & Tomasello, 2010; Patel, 2008). 

According to Mote (2011), children aged 4 to 5 years old have the ability to connect fast 

songs to being happy in comparison to slow songs, thereby associating tempo to feeling. 

Furthermore, 4 to 9 year-olds show improvement with age in emotional recognition in 

music (Dolgin & Adelson, 1990). Parents need to foster and enhance children’s positive 

emotions with appropriate music and songs. The songs suggested in this handbook, as 

below, are useful resources to nurture children’s peace, mindfulness, and kindness, which 

constitute a safe context for their SEL development. 
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Simple SEL Songs by Narwhals & Waterfalls 

These simple songs are amiable enough to have children get involved in SEL 

activities and advice. They are excellent to be sung and integrated with physical SEL 

activities at home, as well.  

The Mood Song 

YouTube: https://www.youtube.com/watch?v=kWGzMt3KvSU 

 

Hey, hey what’s your mood today? 

I know sometimes it’s hard to say. 

Hey, hey what’s your mood today? 

Whatever you feel is alright!  

  

Some days I feel like a mountain so high, 

Like I could be a superhero flying through the sky. 

But then, other days, like a valley so low,  

Like nobody cares if I stay or go. 

 

Hey, hey what’s your mood today? 

I know sometimes it’s hard to say. 

Hey, hey what’s your mood today? 

Whatever you feel is alright!  

 

Some mornings when I wake, I'm like a kangaroo,  

Jumping up and down, excited about what I'll do. 

But other days, I don't want to wake up at all,  

I’m like a sloth moving with a slow, slow crawl. 

  

Hey, hey what’s your mood today? 

I know sometimes it’s hard to say. 

Hey, hey what’s your mood today? 

Whatever you feel is alright!  

 

Raise your hand if you’re mad today, 

Raise your hand if you’re sad today, 

Raise your hand if you’re happy today, 

Whatever you feel is okay! 

 

Raise your hand if you’re tired today, 

Raise your hand if you’re excited today, 

Raise your hand if you’re worried today, 

It’s okay!

 

 

https://www.youtube.com/watch?v=kWGzMt3KvSU
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The Good Day Cha, Cha 

YouTube: https://www.youtube.com/watch?v=3JRU7lecQbo 

 

This is gonna be a good day, 

I’m so glad you’re here today! 

We need to celebrate 

And take the time to say, 

This is gonna be a good day! 

 

Step to the right, right, right,  

And high five a new friend. 

Step to the left, left, left, 

Now, jump up and spin! 

Step to the back, back, back, 

And slide to the left side. 

Step to the front, front, front, 

And slide back to the right!

 

  

https://www.youtube.com/watch?v=3JRU7lecQbo
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I'm Always Me 

YouTube: https://www.youtube.com/watch?v=vGDhC5t5IDM 

 

Sometimes I'm glad, and I smile from ear to 

ear, 

Sometimes I'm mad and I stomp for all to 

hear, 

And sometimes I'm just so sleepy, I could fall 

asleep standing right here. 

 

Sometimes I'm quiet and don't wanna be 

anywhere, 

Sometimes I'm loud I just have so much to 

share, 

Sometimes I’m proud of myself and I want 

the whole world to know. 

 

Now, I know this might sound crazy 

Or just hard to believe, 

 

But whether I'm glad, 

Or whether I’m mad, 

Or whether I’m quiet, 

Or whether I’m loud, 

 

Doesn’t matter ‘cause I’m always me! 

Sometimes I’m the caterpillar, sometimes I’m 

the butterfly, 

 

Sometimes I’m the seed that grows and grows 

and grows into a tree so high, 

Sometimes I’m the hurricane that spins and 

rains and rains and spins and thunders 

through the sky. 

 

Sometimes I'm a ballerina, dancing, twirling, 

twirling, dancing on my toes. 

Sometimes I play sports, I run and kick and 

dive until I score the goal. 

And sometimes I'm a rock star, so I grab the 

microphone and let it go. 

 

Now, I know this might sound crazy 

Or just hard to believe, 

 

But whether I'm the butterfly, 

Or whether I’m the seed, 

Or whether I dance, 

Or whether I sing, 

 

Doesn’t matter ‘cause I’m always me.

https://www.youtube.com/watch?v=vGDhC5t5IDM
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The Breathing Song 

YouTube: https://www.youtube.com/watch?v=PoEqvoMoZsQ 

 

Do you ever feel sad or upset, 

And you want to hurt someone?  

Instead of doing that, listen to me: 

All you gotta do is breathe. 

 

Like a dolphin (inhale), jump out of the 

sea. 

Like a dolphin (exhale), dive into the sea. 

Like a pufferfish (inhale), tummy puffs 

out. 

Like a pufferfish (exhale), tummy sinks down 

 

 

Now that we know what to do 

When you’re feeling sad or upset, 

Let’s try them all together now  

And find the one we like best.  

 

Inhale...exhale 

 

  

https://www.youtube.com/watch?v=PoEqvoMoZsQ
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Attitude Check  

YouTube: https://www.youtube.com/watch?v=dU2S9yjZgBA 

Let's get our attitudes in check 

Before we take it too far and overreact. 

Let's breathe in deep, and then breath out 

And think first before we act out. 

Talk to someone about what’s wrong 

Don’t keep it inside for too long. 

Express your feelings and problems 

And let others help you solve ‘em. 

It’s okay to be mad, 

It’s okay to be frustrated, tired and sad. 

These feelings come and go like waves, 

Just take a deep breath, 

Don't hurt yourself, others, or things around 

you. 

It won’t always feel this way, 

Here are some ways to keep our attitudes in 

check: 

Deep breathing 

Take a drink of water 

Count to 10 

Take a walk 

Imagine your favourite place  

Stretch your body 

Sing your favourite song in your head. 

 

All About Respect 

YouTube: https://www.youtube.com/watch?v=1g4b_riGBL8 

When we meet someone new, it’s a perfect chance. 

We can ask them their name and we can shake their hand. 

We can ask them a question, learn a thing or two. 

How do we love each other? Here’s the simple truth 

 

It’s all about respect, 

It’s all about respect to show you care  

 

Do you want someone to listen when you speak? 

https://www.youtube.com/watch?v=dU2S9yjZgBA
https://www.youtube.com/watch?v=1g4b_riGBL8
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Do you want someone to ask you questions about your week? 

Do you want someone to say something nice to you? 

Let’s treat others as you’d want them to treat you, too. 

 

Because it’s all about respect, 

It’s all about respect to show you care. 
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Mindfulness, Empathy, and Compassion by Plum Village 

Mindfulness is defined as the unfailing master key for knowing the mind, the 

perfect tool for shaping the mind, and the high demonstration of the achieved freedom of 

the mind (Kabat-Zinn, 2003). Today, mindfulness practices have been increasing in their 

worldwide implementation as a form of school-based intervention (Zenner, Herrnleben-

Kurz, & Walach, 2014). Many scholars asserted that mindfulness practices should be 

integrated into existing SEL programs because mindfulness can help to enhance the core 

social and emotional competencies targeted by SEL curriculums (Felver et al., 2013). For 

instance, in their study, Napoli et al. (2005) found that students from Grades 1 to 3 who 

participated in 12 bimonthly sessions of mindfulness practices improved themselves in 

selective attention, anxiety symptoms, and social skills. In another school-based 

mindfulness curriculum from the Innerkids Program, which was delivered to elementary 

students, there is evidence of cognitive improvement – mainly executive function – in 

students randomly chosen to take part in the program (Flook et al., 2010). Thus, parents 

should consider integrating mindfulness in home-based education so that their children 

can benefit from the improvements that mindfulness may facilitate well-being. 

Moreover, when children can deliberately achieve peace and freedom in their 

minds, parent-child conversations and activities will be remarkably improved. In the 

scope of this handbook, parents may start with mindfulness songs to help their children 

get familiar with mindfulness naturally. When both parents’ and children’s interest and 

motivation to practice mindfulness are built up, parents may then consider implementing 

mindfulness practices to train their children’s SEL skills at home. 
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I Am Free (Thich Nhat Hanh) 

YouTube: https://www.youtube.com/watch?v=OL5QSAazHwg 

I am a cloud, 

I am the blue sky. 

I am a bird, 

Spreading out its 

wings. 

I am a flower, 

I am the sunshine. 

I am the earth, 

Receiving a seed. 

And I am free when 

my heart is open. 

Yes, I am free when 

my mind is clear. 

Oh, dear brother, 

Oh, dear sister. 

Let’s walk together 

Mindfully. 

 

I Like The Roses (Plum Village Sangha) 

YouTube: https://www.youtube.com/watch?v=52rK4H_ae7s 

I like the roses, I like the daffodils. 

I like the mountains, I like the rolling 

hills. 

I like the twinkling stars when the sun 

goes down. 

Doo bi di doo bi di doo bi di… 

 

I like the rabbit, I like the squirrel, too. 

I like the blue birds, I like the roaming 

moose. 

I like all animals, all animals like me. 

Doo bi di doo bi di doo bi di… 

 

Happiness is Here and Now (Thich Nhat Hanh) 

YouTube: https://www.youtube.com/watch?v=Q5kteKBfQ0I 

Happiness is here and now, 

I have dropped my worries. 

Nowhere to go, nothing to do, 

No longer in a hurry. 

 

Happiness is here and now, 

I have dropped my worries. 

Somewhere to go, something to do 

But I don’t need to hurry. 

 

https://www.youtube.com/watch?v=OL5QSAazHwg
https://www.youtube.com/watch?v=52rK4H_ae7s
https://www.youtube.com/watch?v=Q5kteKBfQ0I
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Breathing In, Breathing Out (Thich Nhat Hanh) 

YouTube: https://www.youtube.com/watch?v=jshH6GQbSbw 

Breathing in, breathing out.  

I am blooming as a flower, 

I am fresh as the dew. 

I am solid as a mountain, 

I am firm as the earth. 

I am free. 

 

Breathing in, breathing out.  

Breathing in, breathing out.  

I am water reflecting 

What is real, what is true. 

And I feel there is space 

Deep inside of me. 

I am free, I am free, I am free. 

  

https://www.youtube.com/watch?v=jshH6GQbSbw
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And When I Rise (Thich Nhat Hanh) 

YouTube: https://www.youtube.com/watch?v=kbDxcqtTKoo 

And when I rise, let me rise 

Like a bird, joyfully. 

And when I fall, let me fall,  

Like a leaf, gracefully, without regret.  

And when I stand, let me stand,  

Like a tree, strong and tall. 

And when I lay, let me lay,  

Like a lake, peacefully, calm and still. 

And when I work, let me work, 

Like a bee, wholeheartedly. 

And when I play, let me play,  

Like a breeze, fresh and cool, light and 

clear. 

 

Breathe, You Are Alive (Thich Nhat Hanh) 

YouTube: https://www.youtube.com/watch?v=rUPl4ACWrb0 

 

Breathe, and you know that you are alive.  

Breathe, and you know that all is helping you.  

Breathe, and you know that you are the world.  

Breathe, and you know that the flower is breathing you.  

Breathe for yourself and you breathe for the world.  

Breathe in compassion and breathe out the joy. 

 

Breathe, and be one with the air that you breathe.  

Breathe, and be one with the river that flows. 

Breathe, and be one with the earth that you tread. 

Breathe, and be one with the fire that glows. 

Breathe, and you break the thought of birth and death. 

Breathe, and you see impermanence is life. 

 

https://www.youtube.com/watch?v=kbDxcqtTKoo
https://www.youtube.com/watch?v=rUPl4ACWrb0
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Breathe for your joy to be steady and calm. 

Breathe for your sorrow to flow away. 

Breathe to renew every cell in your blood.  

Breathe to renew the depths of consciousness. 

Breathe, and you dwell in the here and now. 

Breathe, and all you touch is new and real. 

Breathe. 
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Websites for SEL 

In the digital era, websites are important resources that parents can easily access 

ubiquitously. The following websites are suggested as supplement materials for parents to 

learn the foundation of SEL education and develop creative activities to engage their 

children with for their social-emotional development. 

 

https://ggie.berkeley.edu/practices/ 

This website, the Greater Good in Education from Berkeley University, is an 

excellent resource to supplement this handbook. The homepage provides a clear 

explanation of prosocial practices and the basics of how to promote its development in 

children. At the top of the webpage (as seen in this image), there are several tabs to 

choose including Prosocial Academic Instruction, Positive School Relationships, My 

Well-Being, Student Well-Being, School Challenges, and All Practices. At the My Well-

Being tab, parents can find articles about adult’s well-being, with practical solutions for 

their well-being and mental health. Parents’ well-being is crucial because parents with 

robust mental health have profound insights to guide their children in their own SEL 

development. At the Student Well-Being tab, SEL for students is explained so that 

parents have an opportunity to focus on what is essential in SEL education. The most 

https://ggie.berkeley.edu/practices/
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significant section of this website is All Practices, however, where parents can find more 

activities to engage with their children at home. 

 

 

 

 

 

 

https://casel.org/what-is-sel/ 

The Collaborative for Academic, Social, and Emotional Learning (CASEL) is a 

comprehensive website that has an entire section devoted to resources particularly for 

parents. In this area of the website, explanations of fundamental components of SEL 

skills are explained in ways to promote children’s optimal social-emotional development. 

At the SEL in Action section, various resources, including websites, books, and blogs 

related to SEL education, can be found. One link within “SEL 101 for Parents (2017),” 

for instance, discusses why SEL skills necessary in children’s development and how 

parents can help develop them at home. Although the entire website is geared towards 

SEL knowledge, and not specifically targeted to parents, there are valuable resources 

suggested to parents that be used in multiple contexts, including the home. 

  

https://casel.org/what-is-sel/
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CHAPTER FIVE: SUMMARY, LIMITATIONS, IMPLICATIONS, AND 

CONTRIBUTION TO KNOWLEDGE 

The primary goal of this project was to provide parents with a practical handbook 

that includes current, empirically supported information about SEL skills in children’s 

growth and development. Secondly, the handbook was intended to provide parents with 

accessible, easy-to-understand activities and resources to use in their family context to 

support their children’s SEL development. These types of activities and resources – being 

easy to find and implement – can encourage parents to become involved in fostering their 

children’s SEL skills to enhance school-based SEL programs without adding to the 

already high demands of parenting. 

This chapter will explore scope and limitations of this study, in addition to 

implications for theory and practice. It will conclude by noting this study’s contributions 

to existing knowledge.  

Scope and Limitations 

To some extent, this project is limited in scope because the dominant perception 

held throughout this research study is preferential to the benefits of active and involved 

parent-child activities. Offer (2014) concluded that non-focused and passive childcare 

time is also correlated to children’s improvement and well-being. Non-focused and 

passive childcare refers to situations in which parents/guardians spend time with children 

without shared, engaged activities; in other words, parents/guardians do not need to play 

with children in this context. Bianchi et al. (2006) discussed that whether parents decide 

to participate in their children’s leisure activities or to do something else with their 

children in the same vicinity, they are ultimately still successful either way in increasing 
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and preserving time with their children. Apart from positive interactions with parents or 

guardians, children also need to learn how to make themselves happy when their parents 

or guardians are busy; therefore, this practice of non-focused and passive childcare may 

help foster children’s self-regulation and respect for the private time of others. From this 

perspective, there should be more suggestions from the academia for children’s activities 

that can be done solely with parents’ supervision and availability, rather than with 

parents’ full engagement. 

Moreover, a lack of parental feedback collected and integrated into the 

development and production of the handbook represents another limitation. The targeted 

audience of this handbook is parents; however, the author did not contact any parents or 

guardians for their feedback or contribution to the development of this resource. In order 

to improve the quality of the handbook, the author needs to advance their knowledge of 

parents’ needs regarding home-based educational activities for their children’s 

development. Parents’ well-being and mental health may affect the quality of the family-

based activities they implement; therefore, thorough research on parents’ readiness for 

and perceptions of implementing home-based SEL activities would be beneficial for 

future development of this resource, enabling it to be as flexible and adaptable as other 

parenting resources currently available. 

Furthermore, although the overuse of digital media devices is a significant concern 

in the field of ECE, the use of digital media devices is dramatically increasing regardless. 

Kildare and Middlemiss (2017) indicated that the presence of mobile devices in daily life 

is sophisticated, with many parenting benefits that accompany the complication 

addressed in this study. Parents feel that with Internet-based activities, they can utilize 
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technologies to help them and their children to learn together as a family (Palaiologou, 

2016). With this in mind, educators should accept the reality of digital media 

development in education, especially under challenging circumstances such as the 

COVID-19 pandemic, which compels children to learn virtually at home due to social 

distancing. Therefore, activities that are supported by technology should be promoted to 

make the handbook more realistic and current with the digital landscape, while also 

appealing to tech-enabled families. 

Implications 

The handbook was created to serve as a practical resource that proposes current and 

empirically grounded theories regarding children’s SEL skill development. Its simple 

structure and applicable content encourage parents to participate in easy, yet effective, 

activities that can strengthen their family bonds and nurture children’s well-being. 

Furthermore, this handbook might heighten parents’ awareness of the interactions they 

have with their children so that they can grow up happily and peacefully with high social-

emotional intelligence.  

Theoretical Implications 

Bodrova and Leong (2007) summarize the Vygotskian framework for constructivist 

learning in four principles:  

i) Children construct knowledge with adults’ scaffolding;  

ii) Development cannot be separated from its social context; 

iii) Learning can lead to development; and  

iv) Language plays a central role in mental development.  



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  134 
 

 
 

From Vygotsky’s perspective, children’s cognitive construction is always socially 

mediated and influenced by present and past social interactions (Karpov, 2005, as cited 

by Bodrova & Leong, 2007).  

Similarly, children’s SEL development cannot be separated from its social context, 

namely family and school. In the scope of this research, the activities that are scaffolded 

for children by their parents or guardians will strongly influence their children’s SEL 

development. Parents’ or guardians’ ideas can become resources for students to filter and 

apply to their future play activities and interactions with their friends or by themselves, 

which constitutes their SEL development. The suggested activities in this handbook 

consist of a variety of verbal parent-child interactions that are essential for children’s 

mental development. 

According to Miller et al. (2018), if parents have access to research-based 

information and strategies, they may be motivated to nurture their children’s social and 

emotional competence more intentionally. This handbook is applicable and beneficial for 

parents. While there are parents who are acutely aware of their children’s EI and well-

being, there are also parents who do not have the resources, time, or knowledge needed to 

become actively involved in their children’s learning activities at home. The development 

of this handbook may, then, be helpful for those parents who need assistance in engaging 

in family-based activities.  

Practical Implications 

This handbook may help strengthen the role of parents in children’s SEL. With 

practical, but straightforward, suggestions from the handbook presented in this study, 

parents can develop ideas to engage in their children’s leisure time and enjoy their 
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engaged time with their loved ones. This handbook can assist educators and teachers in 

comparing home-based and school-based SEL activities in an effort to better collaborate 

with parents. Lastly, based on the analysis of children’s emotional development presented 

in Chapter Two of this study, further research about the gaps between children’s 

perceptions and parents’ core values and beliefs about spending time together may be 

generated.  

Contributions to Knowledge 

With applicable tools and careful research based on a literature review about SEL 

skills development in early childhood, this project promotes and encourages parents’ 

involvement in their young children’s SEL education, which provides significant 

enrichment to school-based SEL education. All activities developed in the handbook are 

physical interactions and simple games with props and low-tech toys. The purpose of 

these activities is to create opportunities for children’s imagination and creativity via SEL 

training, and to reduce screen time in parent-child time at home. In addition, the scope of 

this handbook may lead to considerations for future research on the utility of technologies 

in SEL education, which are considered an appropriate support for education amid a 

pandemic such as COVID-19. 

Summary of the Project 

The overarching purpose of this project was to provide practical suggestions for 

home-based activities that parents can implement to develop their children’s SEL skills. 

The handbook began with an assertion of the importance of SEL skills in children’s 

development, in an effort to enhance parents’ awareness and motivation to be involved in 

their children’s emotional lives. Moreover, the outset of this study emphasizes parents’ 
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vital role in the development of children’s SEL skills, and general principles that can be 

leveraged to improve the development of SEL skills in children to inspire parents to 

implement the activities presented.  

The central component of this project is family-based activities and suggestions for 

SEL education that can be used at home. These activities are useful tools for parents to 

use to be interactive, and for the child-parent relationships to be close-knit, peaceful, and 

healthy. Additional resources, including various books, songs for social-emotional 

education and mindfulness, and websites that can support parents to strengthen children’s 

SEL development, are also included to contribute to parents using and creating their own 

ideas for their active engagement in their child’s SEL.  

Future Considerations 

Although this project focuses on direct interactions between parents and children 

through authentic activities without using technologies in a home-based context, the 

author does not deny the existence and significant influence of digital devices in modern 

life and education. Notably, as remote learning has been promoted for K-12 and higher 

education amid the COVID-19 pandemic, future research should explore technology use 

in the realm of ECE to support parents in their at-home teaching and learning with their 

children. During the isolation time in Ontario to stop the spread of COVID-19, the OME 

(2020) enacted the Learn-at-Home program, in which parents are encouraged to utilize 

Internet resources to teach K-12 students at home. Hence, regardless of the challenges 

and downfalls of using – and relying – on technology for educating children, the power of 

digital tools in education cannot be overlooked. 
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The use of smart devices is widespread: digital media surrounds young children, 

and parents either intentionally or inadvertently provide their children with access to 

digital technologies in the home environment. This spurs questions of how digital 

technologies can contribute to the development of learning contexts that are meaningful 

and that contribute to children’s home-based digital patterns and habits (Palaiologou, 

2016). In their ethnographic study on children aged 3 to 6 years old who participated in 

three full-day kindergarten classrooms and two childcare programs in Canada, Harwood 

et al. (2015) note that through the process of sharing the limited number of available 

tablets, the children in the study contributed to the collaborative nature of inquiry-based 

learning in the childcare contexts, and even tended to self-regulate and monitor others 

while waiting for a turn. From these researchers’ perspectives, the proper use of media 

devices can contribute to children’s learning, including SEL, and parents’ engagement in 

their children’s development at home. Thus, future research needs to focus on the 

correlation between smart devices and SEL education at home to supplement children’s 

social-emotional development with practical tools that afford parents more choices to 

interact with their children in active, intentional ways. 

 

  



ENHANCING CHILDREN’S SEL SKILLS                                                                                                  138 
 

 
 

References 

Ahnert, L., & Lamb, M. (2003). Shared care: Establishing a balance between home and 

child care settings. Child Development, 74(4), 1044–1049. 

https://doi.org/10.1111/1467-8624.00587  

Albrecht, K. (2006). Social intelligence: The new science of success. John Wiley & Sons. 

Albright, M. I., & Weissberg, R. P. (2010). School-family partnerships to promote social 

and emotional learning. In Handbook of school-family partnerships (pp. 246–265). 

Routledge. 

Allison, B., & Schultz, J. (2004). Parent-adolescent conflict in early 

adolescence. Adolescence, 39(153), 101–119. 

https://pubmed.ncbi.nlm.nih.gov/15230069/  

Ashdown, D. M., & Bernard, M. E. (2012). Can explicit instruction in social and 

emotional learning skills benefit the social-emotional development, well-being, and 

academic achievement of young children? Early Childhood Education 

Journal, 39(6), 397–405. https://doi.org/10.1007/s10643-011-0481-x   

Bajovic, M. (2018). Playing and learning across the concrete and digital realms: A new  

context for the new learners. International Journal of Play, 7(2), 199–209. 

https://doi.org/10.1080/21594937.2018.1496002   

Barnett, W., Jung, K., Yarosz, D., Thomas, J., Hornbeck, A., Stechuk, R., & Burns, S. 

(2008). Educational effects of the Tools of the Mind curriculum: A randomized 

trial. Early Childhood Research Quarterly, 23(3), 299–313. 

https://doi.org/10.1016/j.ecresq.2008.03.001  

https://doi.org/10.1111/1467-8624.00587
https://pubmed.ncbi.nlm.nih.gov/15230069/
https://doi.org/10.1007/s10643-011-0481-x
https://doi.org/10.1080/21594937.2018.1496002
https://doi.org/10.1016/j.ecresq.2008.03.001


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  139 
 

 
 

Bear, G. G., & Watkins, J. M. (2006). Developing self-discipline. In G. G. Bear & K. M. 

Minke (Eds.), Children’s needs III: Development, prevention, and intervention (pp. 

29–44). National Association of School Psychologists. 

Beauregard, M. (2004). Introduction. In M. Beauregard (Ed.), Consciousness, emotional 

self-regulation and the brain (pp. 9–12). John Benjamin Publishing. 

Berkowitz, M. W., & Bier, M. C. (2005). What works in character education: A research 

driven guide for educators. Character Education Partnership. 

https://www.researchgate.net/publication/251977043_What_Works_In_Character_

Education   

Bierman, K., Domitrovich, C., Nix, R., Gest, S., Welsh, J., Greenberg, M., Blair, C., 

Nelson, K., & Gill, S. (2008). Promoting academic and social-emotional school 

readiness: The Head Start REDI Program. Child Development, 79(6), 1802–1817. 

https://doi.org/10.1111/j.1467-8624.2008.01227.x  

Bierman, K. L., & Motamedi, M. (2015). Social-emotional learning programs for 

preschool children. In E. Frydenberg, A. Martin, & R. Collie (Eds.), Handbook of 

social and emotional learning: Research and practice (pp. 135–151). Springer. 

Bodrova, E., & Leong, D. J. (2003). The importance of being playful. Educational 

Leadership, 60(7), 50–53. 

https://www.researchgate.net/profile/Elena_Bodrova/publication/292822495_The_i

mportance_of_being_playful/links/5bb03ebc92851ca9ed30d872/The-importance-

of-being-playful.pdf 

 

 

https://www.researchgate.net/publication/251977043_What_Works_In_Character_Education
https://www.researchgate.net/publication/251977043_What_Works_In_Character_Education
https://doi.org/10.1111/j.1467-8624.2008.01227.x
https://www.researchgate.net/profile/Elena_Bodrova/publication/292822495_The_importance_of_being_playful/links/5bb03ebc92851ca9ed30d872/The-importance-of-being-playful.pdf
https://www.researchgate.net/profile/Elena_Bodrova/publication/292822495_The_importance_of_being_playful/links/5bb03ebc92851ca9ed30d872/The-importance-of-being-playful.pdf
https://www.researchgate.net/profile/Elena_Bodrova/publication/292822495_The_importance_of_being_playful/links/5bb03ebc92851ca9ed30d872/The-importance-of-being-playful.pdf


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  140 
 

 
 

Bodrova, E., & Leong, D. (2007). Tools of the mind: The Vygotskian approach to early 

childhood education (2nd ed.). Pearson Merrill/Prentice Hall. 

https://www.researchgate.net/profile/Elena_Bodrova/publication/31663781_Tools_

of_the_Mind_Vygotskian_approach_to_early_childhood_education_E_Bodrova_D

J_Leong/links/596bcaafa6fdcc18ea79267a/Tools-of-the-Mind-Vygotskian-

approach-to-early-childhood-education-E-Bodrova-DJ-Leong.pdf  

Bosacki, S., & Moore, C. (2004). Preschoolers’ understanding of simple and complex 

emotions: links with gender and language. Sex Roles, 50(9), 659–675. 

https://doi.org/10.1023/B:SERS.0000027568.26966.27   

Bowen, P. W (2019). Emotional intelligence: Does it really matter?: A guide to coping 

with stressful experiences. Vernon Press. 

Bowlby, J. (1969). Attachment. Basic Books, Inc. 

Bowman, K. (2010). Background paper for the AQF Council on generic skills. Australian 

Qualification Framework Council: Canberra, Australia. Retrieved from 

http://hdl.voced.edu.au/10707/166337   

Bowman-Perrott, L., Burke, M., Zaini, S., Zhang, N., & Vannest, K. (2016). Promoting 

positive behavior using the Good Behavior Game: A meta-analysis of single-case 

research. Journal of Positive Behavior Interventions, 18(3), 180–190. 

https://doi.org/10.1177/1098300715592355  

Brackett, M., & Rivers, S. (2014). Transforming students’ lives with social and emotional 

learning. In R. Pekrun & L. Linnenbrink-Garcia (Eds.), International Handbook 

of Emotions in Education (pp. 368-388). Taylor & Francis. 

https://doi.org/10.4324/9780203148211   

https://www.researchgate.net/profile/Elena_Bodrova/publication/31663781_Tools_of_the_Mind_Vygotskian_approach_to_early_childhood_education_E_Bodrova_DJ_Leong/links/596bcaafa6fdcc18ea79267a/Tools-of-the-Mind-Vygotskian-approach-to-early-childhood-education-E-Bodrova-DJ-Leong.pdf
https://www.researchgate.net/profile/Elena_Bodrova/publication/31663781_Tools_of_the_Mind_Vygotskian_approach_to_early_childhood_education_E_Bodrova_DJ_Leong/links/596bcaafa6fdcc18ea79267a/Tools-of-the-Mind-Vygotskian-approach-to-early-childhood-education-E-Bodrova-DJ-Leong.pdf
https://www.researchgate.net/profile/Elena_Bodrova/publication/31663781_Tools_of_the_Mind_Vygotskian_approach_to_early_childhood_education_E_Bodrova_DJ_Leong/links/596bcaafa6fdcc18ea79267a/Tools-of-the-Mind-Vygotskian-approach-to-early-childhood-education-E-Bodrova-DJ-Leong.pdf
https://www.researchgate.net/profile/Elena_Bodrova/publication/31663781_Tools_of_the_Mind_Vygotskian_approach_to_early_childhood_education_E_Bodrova_DJ_Leong/links/596bcaafa6fdcc18ea79267a/Tools-of-the-Mind-Vygotskian-approach-to-early-childhood-education-E-Bodrova-DJ-Leong.pdf
https://doi.org/10.1023/B:SERS.0000027568.26966.27
http://hdl.voced.edu.au/10707/166337
https://doi.org/10.1177/1098300715592355
https://doi.org/10.4324/9780203148211


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  141 
 

 
 

Brackett, M., Rivers, S., & Salovey, P. (2011). Emotional intelligence: Implications for 

personal, social, academic, and workplace success. Social and Personality 

Psychology Compass, 5(1), 88–103. https://doi.org/10.1111/j.1751-

9004.2010.00334.x  

Bronfenbrenner, U. (1979). The ecology of human development. Harvard University 

Press. 

Bull, R., Espy, K. A., & Wiebe, S. A. (2008). Short-term memory, working memory, and 

executive functioning in preschoolers: Longitudinal predictors of mathematical 

achievement at age 7 years. Developmental neuropsychology, 33(3), 205–228. 

https://doi.org/10.1080/87565640801982312 

Catalano, R., Mazza, J., Harachi, T., Abbott, R., Haggerty, K., & Fleming, C. (2003). 

Raising healthy children through enhancing social development in elementary 

school: Results after 1.5 years. Journal of School Psychology, 41(2), 143–164. 

https://doi.org/10.1016/s0022-4405(03)00031-1  

Cauce, A. M. (2008). Parenting, culture, and context: Reflections on excavating culture. 

Applied Developmental Science, 12(4), 227–229. 

https://doi.org/10.1080/10888690802388177 

Chopra, P. K., & Kanji, G. K. (2010). Emotional intelligence: A catalyst for inspirational 

leadership and management excellence. Total Quality Management, 21(10), 971–

1004. https://doi.org/10.1080/14783363.2010.487704 

 

 

https://doi.org/10.1111/j.1751-9004.2010.00334.x
https://doi.org/10.1111/j.1751-9004.2010.00334.x
https://doi.org/10.1016/s0022-4405(03)00031-1


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  142 
 

 
 

Clarkin-Phillips, J., & Carr, M. (2012). An affordance network for engagement: 

Increasing parent and family agency in an early childhood education 

setting. European Early Childhood Education Research Journal, 20(2), 177–187. 

https://doi.org/10.1080/1350293X.2012.681130 

Cohen, F., & Anders, Y. (2020). Family involvement in early childhood education and 

care and its effects on the social-emotional and language skills of 3-year-old 

children. School Effectiveness and School Improvement: The Home Learning 

Environment and Its Role in Shaping Children’s Educational Development, 31(1), 

125–142. https://doi.org/10.1080/09243453.2019.1646293  

Cohen, J., Pickeral, T., & Levine, P. (2010). The foundation for democracy: Promoting 

social, emotional, ethical, cognitive skills and dispositions in K-12 schools. Inter-

American Journal of Education for Democracy, 3(1), 73–94. 

https://scholarworks.iu.edu/journals/index.php/ried/article/view/618/714 

Cole, E., & Valentine, D. (2000). Multiethnic Children Portrayed in Children’s Picture 

Books. Child and Adolescent Social Work Journal, 17(4), 305–317. 

https://doi.org/10.1023/A:1007550124043 

Collaborative for Academic, Social, and Emotional Learning. (2013). 2013 CASEL 

guide: Effective social and emotional learning programs—Preschool and 

elementary school edition. https://casel.org/wp-content/uploads/2016/01/2013-

casel-guide-1.pdf 

Collins, W., Maccoby, E., Steinberg, L., Hetherington, E., & Bornstein, M. (2000). 

Contemporary Research on Parenting: The Case for Nature and Nurture. American 

Psychologist, 55(2), 218–232. https://doi.org/10.1037/0003-066X.55.2.218. 

https://doi.org/10.1080/09243453.2019.1646293
https://scholarworks.iu.edu/journals/index.php/ried/article/view/618/714
https://doi.org/10.1023/A:1007550124043


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  143 
 

 
 

Cook, J. (2014). Decibella and her 6-inch voice. Boys Town Press. 

Cross, I. (2016). The nature of music and its evolution. In S. Hallam, I. Cross, & M. 

Thaut (Eds.), The Oxford Handbook of Music Psychology (2nd ed., pp. 3–17). 

Oxford University Press. 

https://doi.org/10.1093/oxfordhb/9780198722946.001.0001  

Dabbagh, N., & Reo, R. (2011). Back to the future: Tracing the roots and learning 

affordances of social software. In B. Tynan & C. Barnes (Eds), Web 2.0-based e-

Learning: Applying social informatics for tertiary teaching (pp. 1–20). Information 

Science Reference. https://doi.org/10.4018/978-1-60566-294-7.ch019  

Daly, K. (2001). Deconstructing family time: From ideology to lived experience. Journal 

of Marriage and Family, 63(2), 283–294. https://doi.org/10.1111/j.1741-

3737.2001.00283.x   

de Rosnay, M., Harris, P. L., & Pons, F. (2008). Emotional understanding and 

developmental psychopathology in young children. In C. Sharp, P. Fonagy, & I. 

Goodyer (Eds.), Social cognition and developmental psychopathology (pp. 

343– 385). Oxford University Press. 

Denham, S., Bassett, H., & Zinsser, K. (2012). Early childhood teachers as socializers of 

young children’s emotional competence. Early Childhood Education Journal, 

40(3), 137–143. https://doi.org/10.1007/s10643-012-0504-2 

Denham, S., & Brown, C. (2010). “Plays nice with others”: Social-emotional learning 

and academic success. Early Education and Development: Overlaps Between 

Socio-Emotional and Academic Development, 21(5), 652–680. 

https://doi.org/10.1080/10409289.2010.497450   

https://doi.org/10.1093/oxfordhb/9780198722946.001.0001
https://doi.org/10.4018/978-1-60566-294-7.ch019
https://doi.org/10.1111/j.1741-3737.2001.00283.x
https://doi.org/10.1111/j.1741-3737.2001.00283.x
https://doi.org/10.1080/10409289.2010.497450


ENHANCING CHILDREN’S SEL SKILLS                                                                                                  144 
 

 
 

Dewey, J. (1916). Democracy in education: An introduction to the philosophy of 

education. Macmillan. 

Domitrovich, C., Cortes, R., & Greenberg, M. (2007). Improving young children’s social 

and emotional competence: A randomized trial of the preschool “PATHS” 

curriculum. The Journal of Primary Prevention, 28(2), 67–91. 

https://doi.org/10.1007/s10935-007-0081-0  

Duggal, T., & Agrawal, A. (2013). Impact of social and emotional intelligence on 

charismatic leadership. FIIB Business Review, 2(3), 82–89. 

https://doi.org/10.1177/2455265820130311   

Dumbravă, G. (2011). Workplace relations and emotional intelligence. Annals of the 
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