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Abstract

The purpose of this research was to determine the prevalence and effect

of bullying in a secondary school. Six hundred and fifty-nine student volunteers

completed a survey which included a quantitative component of 40 questions and

3 questions which required a written response.

The results suggest that approximately 1 student in 10 was involved in

a bullying situation either as a bully or a victim. As age increased, physical

bullying decreased whereas psychological remained high in the senior years of

high school. Boys were involved more in bullying than girls, especially in the

junior years. The effects of bullying could be devastating to the point of school

avoidance or early school leaving. The results also indicate that much of the

bullying was not being reported.

The implication for the education system is that more needs to be done to

prevent bullying, to encourage the reporting of bullying, and to deal with the

aftermath of a bullying situation.
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CHAPTER ONE: THE PROBLEM

Introduction

Peer aggression and peer victimization must be addressed to ensure that

no child feels unsafe or uncomfortable in his or her school environment. As a

result, since the early 1990s and the inception of the safe schools initiatives, the

issue of bullying has received more and more attention (Ministry of Education

and Training, 1995).

Bullying can be defined as the "abuse of physical or psychological power

for the purpose of intentionally and repeatedly creating a negative atmosphere of

severe anxiety, humiliation and chronic fear in victims" (Marini, Spear, &

Bombay, 1999, p.33). It takes on many forms but the most common types include

overt/physical, covert/physical, overt/psychological, and covert/psychological.

Overt/physical involves pushing, shoving, kicking, and assault with weapons.

Covert/physical is when bullies instigate a fight without directly participating or

will dare someone to assault another. Overt/psychological includes name-calling,

ridiculing, verbal threats, and hand gestures while covert/psychological is more

subtle, including spreading rumours, making obscene phone calls, or sending

unsigned letters (Marini, Spear, & Bombay, 1999).

According to the results of major studies done in Norway and Sweden

(Olweus, 1993), bullying is a major problem in schools, affecting a large number

of students. Studies conducted in England (Boulton & Underwood, 1992; Smith

& Whitney, 1993) and in Australia (Rigby & Slee, 1990) suggest that as much as

20% of the student population are involved in some way in bullying. Studies in





Canada using remote microphones and video cameras showed that acts of

bullying on the playground occurred on average every 7 minutes (Craig &

Pepler, 1998).

Regardless of the extent and type ofbullying in schools, researchers agree

that it has a long-term detrimental effect on students both in their personal and

academic lives. The school performances of victims suffer, often leading to early

school leaving (Marini, Spear, & Bombay, 1999). Children who are the victims

ofbullies can experience depression or anxiety (Douglas, 1998). The bullies, if

they get away with the activity, learn that aggression can be an effective tool for

controlling people (Douglas, 1998), therefore reinforcing the idea that if they

bully they have control and power. The bully whose behaviour is not corrected

can continue to be aggressive and have difficulty maintaining friendships.

Sometimes the long-term effect is an involvement in criminal activity by the

bully, leading to altercations with the law (Olweus in Marini, Spear & Bombay,

1999).

Problem to be Studied

Although there have been several extensive studies on the problem of

bullying (Boulton & Underwood, 1992; Craig & Peplar, 1997; Olweus, 1993;

Rigby & Slee, 1990; Smith & Whitney, 1993), the majority ofthem have

focussed on young children in elementary and middle school. Relatively little

research has focussed on the secondary school years. Therefore, it is necessary to

extend the research to include secondary school students from the intermediate





Grades 9 and 10 to the senior Grades 11, 12, and OAC. Since there is a large

developmental change between the grade levels, research is needed to examine a

possible change in the form of bullying from overt/physical to

covert/psychological as students age and mature. It is important to continue the

study of bullying among older students to determine if the incidents of bullying

decrease in the older grades or if it simply changes its form.

Major Research Question

What is the nature of bullying in secondary school?

Minor Research Questions

1. What is the prevelance of bullying in secondary school?

2. What types of bullying go on in secondary school?

3. Do the types of bullying change from Grades 9 to OAC?

4. Does bullying differ in type and extent for boys and girls?

5. To what extent is bullying reported in secondary school?

6. What are some of the risk factors related to bullying?

Major Hypothesis

Bullying changes in form in secondary school from physical to

psychological action.

Minor Hypotheses

1. At least 10% of all secondary school students have been involved in

bullying either as a bully or a victim.

2. Bullying ranges from name-calling to physical violence.
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3. Bullying becomes more subtle in the senior grades with the resulting

behaviour being psychological and emotional rather than physical.

4. Boys are more involved in bullying activity than girls and have a

tendency to be more physical and less subtle in their types of bullying

than girls. Girls use spreading of rumours, innuendo, name-calling, and

exclusion.

5. Bullying is not widely reported in secondary school.

6. Some of the risk factors which trigger bullying are; having disabilities

and being "different."

Purpose of the Research Project

Most of the research on the topic of bullying has focussed predominantly

on the period related to middle school years (Olweus, 1993; Pepler, 1996;

Rigby & Slee, 1990). Those who have extended their research to the senior levels

of high school have found that bullying continues but changes its form (Smith &

Whitney, 1993). The t5^e of bullying shifts from a physical type to a

psychological, emotional type which manifests itself in name-calling, rude

gestures, and exclusion (Olweus, 1993).

The effect of this type of bullying can be devastating to the life of a

student. Students who experience bullying often experience physical illness,

sleeplessness, and deteriorating school performance (Smith & Sharp, 1993).

According to a study of Japanese students, "69% of those who were diagnosed as





school refusers were bullied at the time of the symptom onset" (Chiland

& Young, 1990, p. 66). They develop symptoms such as headaches, stomach

aches, and vomiting to avoid having to go to school (Marini & Spear, 1998).

Some victims cannot cope and turn to drug abuse or even suicide (Smith &

Sharp, 1994). Since it is the goal of every society to educate its citizens, school

administrators must recognize the importance of creating an atmosphere in

school, on the school grounds, and on the school buses that is free of bullying

activity.

The purpose of this research project was to investigate the nature of

bullying in secondary school by determining the extent, the types, and the effects

on secondary school students. The data on bullying, particularly in the senior

grades, can provide administrators with more information for devising plans to

prevent bullying at all levels. The recent acts of violence and peer aggression by

secondary school students in the United States and Canada emphasize the

devastating effects of bullying and underline the need for immediate and

appropriate action.

Significance and Justification for the Study

In 1 995 the boards of education across Ontario were mandated by the

provincial government to provide a safe schools policy for the board and a safe

schools manual for every secondary school within their juristiction. At that time

the government recognized that one of the key determining factors in a child's

success at school was the safety of the learning environment. However, in the





safe schools policy there were no specific provisions for the recognition,

prevention, and treatment of bullying problems. It focussed more on outside

intruders and the use of weapons in schools. Hence, policies should be developed

to be included in the safe schools manual with specific references to bullying

activities in secondary schools.

Contributions of This Study

1. To expand the investigation of bullying in higher grades.

2. To determine the nature of bullying and how it changes as students

grow older.

3. To be able to inform policy formation on safe schools.

Definitions of Terms

Bullying: Using physical or psychological power to intentionally and

repeatedly cause others to feel uncomfortable and afraid.

Safe schools policy: A policy development by all school boards in Ontario in

1995 to deal with issues of safety in the schools.

Secondary school: School with Grades 9 to OAC

Intermediate: Grades 9 and 10

Senior: Grades 11, 12, and OAC

OAC: Ontario Academic Credits (formerly Grade 13)

Overt bullying: Bullying using physical aggression such as pushing,

kicking, or shoving. This could also include verbal abuse

such as name-calling.





Covert bullying: Bullying using subtle forms such as spreading rumours,

or exclusion from a group.

Scope of the Study

The survey was completed by the students during one class in June 1998.

Students were instructed both verbally and in writing that they were to use their

experiences of the current school year only when answering the questions. A

sample of 659 secondary school students from the same high school volunteered

to complete the survey. This secondary school offers a wide variety of programs

including general level, advanced level, gifted, and International Baccalaureate.

There are no basic level programs at the school which would indicate that there

are few intellectually or developmentally handicapped students within the school

population.

The sample of students came from a variety of socioeconomic

backgrounds. They came fi-om both farming and suburban communities.

Outline of the Remainder of the Document

The remainder of the document will include a review of the literature in

Chapter 2 relating to bullying including the topic of aggression and how it relates

to bullying; a review ofthe various studies and research conducted on the topic of

bullying; the effects of bullying on the victim, the bully, and the audience; and the

various programs and processes that have been developed to address the problem

of bullying in schools. Chapter 3 deals with the methods and procedures used to

gather the information on bullying in this study. Chapter 4 presents the
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findings including the extent of bullying in secondary school, what type of

bullying is most prevalent, and what effect it has on the school population.

Finally, Chapter 5 includes a summary of the findings, conclusions that can be

drawn, the limitations of the study, and the implications for further research along

with recommendations on what might be done to prevent and deal with bullying

in secondary schools. References and appendices will be included after Chapter

5.
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CHAPTER TWO: REVIEW OF THE RELATED LITERATURE

Introduction

The literature review is divided into four parts. Part 1 deals with the topic

of aggression in general and how it relates to bullying. Part 2 deals with the

various studies and research that have been conducted on the topic of bullying.

Part 3 includes the effects ofbullying followed by Part 4 which contains a review

of the anti-bullying programs that have been developed to address the problem in

schools.

Part 1 : Aggression

Aggression, which is an act of hostility toward another person, occurs in

schools in many countries around the world (Pelligrini, Bartini, & Brooks, 1999).

Unfortunately, within the last decade it has increased (Ross, 1998). The growth

in violence reflects an increase in assault by youth and more aggressive behaviour

among children (Ross, 1998) even though general crime rates have gone down.

The rate of minor assault among young people was up by 73% in the last decade

(Ross, 1998). Not only has the rate of minor assault among youth increased but

the severity of the attacks has also increased. The recent incidents in Colorado

and Alberta involving the shooting of students by their peers further emphasize

the fact that students will resort to more violent behaviour than ever to resolve

conflict.

The question is: Why are young people becoming increasingly aggressive?

The nature versus nurture theory has been argued for years and may never be
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resolved. Some authors believe that there are considerable genetic influences

in aggressive behaviour tendencies (Sholevar, 1995). However, there

is also the acceptance that it is the interacting effect of genetic and family

environmental factors that form the basis of aggressive behaviour (Sholevar,

1995). If genetically a child is predisposed to be more aggressive and comes

from an environment that accepts or even encourages this behaviour, the chances

of aggressive behaviour are more likely (Sholevar, 1995). Aggressive

and disruptive behaviour also appears to be a developmental trait that begins in

early life and frequently continues into adolescence and adulthood

(Olweus, 1993). A certain amount of aggressive behavior is expected in young

children but if it continues the behavior becomes a problem (Farrington, D.P. in

Marini, Spear, Bombay, et al., 2000).

Males are generally more aggressive than females and more prone to

establish dominance hierarchies. They are also considered less empathetic and

nurturing to their young (Sholevar, 1995). Robinson would argue that some

aspects of our society encourage this tendency of male aggression. For example,

she contends that there is a deeply dysfunctional culture in junior hockey where

teenage boys learn that they are admired for their aggression and physical

prowess (Robinson, 1998). Weaker boys become the victims of teasing and

bullying in the locker room (Robinson, 1998). The hockey locker room is

described as a "rape culture, a sex segregated, male dominated culture that

displays a high degree of hostility to, and contempt for women" (Robinson, 1998)
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Lack of empathy for others can also lead to aggression (van Ijzendoom,

1997). In a group of experiments, van Ijzendoom found that children with a

strong attachment to their parents had a higher level of moral reasoning than

those who did not. Such parents are more attuned to childrens' needs and create

an atmosphere where the children can experiment without being afraid of failure.

As a result, they trust their own ability, which seems to be a prerequisite for

moral courage. They, therefore, are less vulnerable to authoritarian pressures

from superiors or peers (van Ijzendoom, 1997). It was also found in these studies

that the authoritarian personality, which is easily influenced by peer groups and

involves aggression toward weaker persons or groups, is the outcome of harsh and

rejecting child-rearing experiences (van Ijzendoom, 1997).

When aggressive youth move into secondary school they have to establish

their leadership or dominance in their new peer group, therefore, they often

publically display aggressive behaviour (Pellegrini, Bartini, & Brooks, 1999).

Even into adulthood, this aggressive behaviour continues, sometimes leading to

interaction with the police, judicial system, and other social organizations

(Connell & Farrington, 1996).

Whether aggressive behaviour is a result of genetics or a less than

nurturing environment or a combination of the two, it can lead to cmel behaviour

against other human beings. Students who bully others usually choose victims

who are weaker and less able to defend themselves (Pellegrini, Bartini, & Brooks,

1999)
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Part 2: Studies and Research on Bullying

Dan Olweus's work (Olweus, 1993) is at the forefront of research on

bullying in schools. He has administered a number of surveys to school children

in Scandinavia to determine the extent ofthe problem. Much of his work has

been in response to the government's concern that the problem of bullying is

getting worse and that victims are taking more drastic action. The suicide of

three young victims in Norway prompted educators and government officials to

increase their efforts to research the issue (Olweus, 1993).

In Olweus's research, bullying is defined as negative actions on the part of

one or more students toward another that are repeated over time (Olweus, 1993).

This could include threats, taunting, teasing, and name-calling but also physical

contacts such as hitting, kicking, and pushing. Bullying can also be making faces,

dirty gestures, or intentional exclusion from a group. In order for an act to be

considered bullying there has to be an imbalance of power in favour of the bully

(Olweus, 1993).

To conduct his studies, Olweus used a questionnaire which he had

administered to all primary and junior high school students in Norway (Olweus,

1993). Since they were filled out anonymously, about 85% of the students

participated. He also conducted the survey with 17, 000 Grade 3 to 9 students in

Sweden. This was the most extensive research to date on the topic of bullying in

schools.

Olweus's results showed that there was a significant problem of bullying
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in the schools in Norway and Sweden. According to his resuhs, 15% of the total

Norwegian primary and junior high school students were involved in bully/victim

problems either as a bully or a victim. His research further indicated that the

school was the place where most of the bullying occurred (Olweus, 1993). Yet,

because bullying is such a secret activity, parents and teachers were not always

aware of the problem. Children who are bullied are either too embarassed or too

frightened to tell (Sudermann et.al., 1998).

Olweus' s work was followed up by several researchers around the world.

Ken Rigby and Phillip F. Slee surveyed 685 Australian school children ages 6 to

16, and 32 teachers. Their study found that about 10% of the students had been

bullied sometime in their school careers (Rigby & Slee, 1990). Similar to

Olweus 's findings, they discovered that boys were more likely to be bullied than

girls. With increasing age there was also a decline in reported bullying which

confirmed Olweus' s findings (Rigby & Slee, 1990).

Rigby and Slee also examined the level of sympathy for the victims and

found that even though a substantial minority of children had little or no

sympathy for the victims, the majority of children favoured supporting the victim

against the bullies. Their conclusion was, therefore, that bullying could be

reduced through awareness of the problem and mobilizing peers, creating social

pressure that would deter bullying activity (Rigby & Slee, 1990). Similar to

Olweus, Rigby and Slee saw some hope that bullying could be dealt with at the

school level but that it would take a concerted effort on the part of administrators.
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teachers, parents, and students.

Michael BouUon and Kerry Underwood, in their study of British school

children, agreed with the common definition of bullying as an act of physical or

psychological aggression where there is an imbalance of power in favour of the

bully. They also agreed that the act is unprovoked and repeated (Boulton &

Underwood, 1992). Using Olweus's self-reporting bullying inventory, their study

of six classes of 8- and 9-year olds and six classes of 1 1- and 12-year-olds in

middle school in Sheffield, England showed that 21% of the children had been

bullied and 17% bullied others (Boulton & Underwood, 1992).

Peter K. Smith and Irene Whitney extended the study of Sheffield school

children by sending out an anonymous questionaire to over 6,000 school children

in 17 junior/middle schools and 17 high schools in Sheffield, England (Smith &

Whitney, 1993). They found in both the middle schools and the high schools that

year, gender, and school location made a difference in the extent and type of

bullying but school size, class size, and ethnic mix did not. Their study also

indicated that the problem was widespread and generally it was ignored by

teachers, reinforcing the previous studies that found that bullying was a secret

activity. They did confirm previous research by Olweus that the incidents of

bullying tended to decrease quite sharply as the students grew older (Smith &

Whitney, 1993). According to their results in secondary schools, the students

were more likely to be bullied by students from a different class and usually they

were older students who were doing the bullying. This could have accounted for
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the decrease in the number of incidents of bullying in the senior grades because

there is no one above them to do the bullying (Smith & Whitney, 1993).

Bullying is a phenomenon that is prevalent in all cultures and countries.

Japan, for example, is experiencing an increasing amount of bullying. Chiland

found, in her studies of the Japanese culture, that the Japanese government is

becoming alarmed by the vicious bullying suffered by some school children

(Chiland & Young, 1990). These children who are sometimes tortured daily are

too terrified to tell anyone. Those being bullied see little way out except for

school refusal or even suicide (Chiland & Young, 1990). The stories of bullying

reported from Japan were very similar to those from Sweden, Norway, and the

United Kingdom.

Debra Pepler, an authority on bullying among Canadian elementary school

children, conducted a study using hidden video cameras and remote microphones

to observe interactions among children in the school playground. She conducted

observations at two elementary schools and was able to observe children's

interactions without the problems associated with laboratory observational studies

or proximal observations (Craig & Pepler, 1997). She discovered that aggression

on the playground is not a rare event. She divided the children who were being

observed into two groups, aggressive and nonaggressive. According to the

recorded observations, the aggressive children were verbally aggressive about

every 3 minutes and physically aggressive every 8 minutes. Even the non

aggressive children were verbally aggressive every 5 minutes and physically
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aggressive every 1 1 minutes (Craig & Pepler, 1997),

The method used by Pepler provided a more complete record of

behaviours and verbalizations of the children with some surprising results. Fewer

girls admit to aggressive or bullying behaviour on the sujvey, but Pepler'

s

observations showed that girls bully at the same rate as boys (Craig & Pepler,

1997). Her method captured the subtle forms of verbal and indirect aggression

which are used more by girls than boys.

It was very clear from, the research that bullying is a significant problem in

schools. Major studies have been done in Europe, the United Kingdom, Japan,

the United States, and Canada, However, the majority of the work has been done

in elementary schools and middle to junior high schools. Relative to elementary

schools, secondary schools are underrepresented. There is a need to add to our

knowledge of bullying in their age group. The present study will show if bullying

continues into the senior grades, if it changes form, and if intervention can help to

eliminate it.

Part 3: Effects of Bullying

The problem of bullying affects many members of the school population

including the victim, the bully, the students witnessing the behaviour, and even

the teachers. The effects may be short-lived or they can be very long-lasting

(Marini, Spear & Bombay, 1999).

Many of the effects or bullying deal with self-esteem. Pierce and Wardle

discovered in their study of overweight children that lower self-esteem was found
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in children who believed that their overweight hindered their social interaction

(Pierce & Wardle, 1 997). They did a study of 9- to 1 1 -year-olds in state-

supported schools in London. Their results showed that overweight children had

significantly lower self-esteem than the comparison group who were not

overweight (Pierce &; Wardle, 1997). This negative self-image was found to be

associated with the children's beliefs that they themselves were at fault for being

overweight. There was a great deal of stigma attached to being overweight and

those children who fell into this category not only reported being bullied at school

but even in their own neighbourhood and at home where the bullying was

inflicted by their own brothers and sisters (Pierce & Wardle, 1997). School was

not a pleasant place for most of the overweight children who reported that they

had miserable school experiences (Pierce & Wardle, 1997).

Marini, Spear, and Bombay (1999) found that one of the biggest myths

about bullying is that it does not do any harm and that everyone goes through it in

childhood as a "rite of passage." Instead, they found that it created anxiety,

intimidation, and fear. The consequences could be severe and long-lasting,

contributing to maladjustment in school and even into adult life (Marini, Spear

& Bombay, 1 999). The consequences to the victim could include a decline in

school performance, difficulty in having relationships, and anxiousness (Marini,

Spear & Bombay, 1999).

The victims are not the only ones who suffer as a result of bullying. Other

children who witness the act of bullying may also be afraid to go to school.
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thinking that they may be the next victims. The witnesses, according to Douglas

(1998) might even go so far as to join in the bullying so that they appear to be on

the side of the bully rather than on the side of the victim. This might provide

them with some temporary protection from further acts of bullying (Douglas,

1998). According to Ross (1998), the observers of the aggressive behaviour may

begin to view this type of behaviour as "normal" (Ross, 1998). In addition, the

aggressors who get away with bullying learn that aggressive behaviour is an

effective way of controlling other people (Douglas, 1998). If their behaviour is

not corrected, these children tend to continue to be aggressive and violent and

may get involved in criminal activities (Farrington, 1998 as cited in Marini,

Bombay, et.at., 2000).
'

Teachers are affected by aggressive behaviour because they spend more

energy managing violent outbursts and this constant vigilance takes its toll

leading to stress, illness, absence, or even leaving the profession (Ross, 1998).

There is no doubt that there are many victims of aggressive behaviour including

the victims, the bullies, the witnesses, and even the teachers and administrators.

But researchers felt that although the problem is a serious one there are solutions.

They also agreed, however, that these solutions must involve all of the parties

including the bullies, the victims, the parents, the teachers, and the administrators

(Ross, 1998)

Why do Children get Bullied?

Researchers have found that there are a variety of reasons why certain
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children become the targets of bulhes. These may include the perception of being

different in physical appearance, personality traits such as shyness, or the

presence of a disability.

For example, physical appearance provides bullies with an easy target

because there is always someone who is too tall, too short, too fat, or too skinny

to fit the norm. Nadria Mitchell, a Toronto student who emigrated to Canada

from Jamaica, found that her height (4'1
1
") made her a target for cruel jokes. At

school she would eat her lunch in an empty stairwell every day to avoid being

harassed and teased. She reacted by trying to commit suicide and only after

extensive counselling was she able to accept her appearance (Arab, 1999).

Bullies like to pick on shy, withdrawn children because they generally do

not fight back (Marini & Spear, 1998). These victims usually lack physical

strength, confidence, and generally have low self-esteem. This shyness could be a

factor that is related to physical appearance. For example, there is a great deal of

evidence to suggest that overweight children suffer from social exclusion (Pierce

& Wardle, 1997). This, in turn evokes feelings of shame that begin to erode a

young person's self-esteem. In a study done by Pierce and Wardle (1997), most

of the overweight children surveyed were convinced that the teasing would stop if

they lost weight. So it is evident they felt that physical appearance was the cause

of the harassment that they were suffering

Hugh-Jones and Smith (1999) conducted a study of children who stammer

to determine if they were more at risk for being bullied because of their disability.
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Through both semistructured interviews and questionnaires they found that a

majority of the respondents (83%) had experienced bullying at school

(Hugh-Jones & Smith, 1999). Because these children have a disability that makes

them reluctant to participate in school situations, they have difficulty in

establishing peer relationships. They seem withdrawn to other children because

of their reluctance to speak. In the study about one half of the respondents noted

that their stammer was the only inhibiting factor in making friends (Hugh-Jones

& Smith, 1999). Since research also suggests that having friends plays an

important role in buffering against bullies, children who stammer often become

targets of bullies because they do not make friends easily (Hugh-Jones & Smith,

1999).

Part 4: Addressing the Problem

Several researchers have addressed the problem of bullying in schools

(Atlas, Cummings, & Pepler, 1998; Brand, 1998; Douglas, 1998; Hazier, 1996;

Olweus, 1993). Some studies have been used to convince the government that

policies must be put into force in schools to prevent bullying. The Common

Curriculum (1995), the Report of the Royal Commission on Learning (1995) and

the new Ontario Curriculum (1999) support the policies of boards of education

dealing with violence prevention. They all stress the importance of the school's

role in violence prevention.

The Report Commission on Learning stressed that the ability to learn is

impeded if the student is chronically frightened by violence or the threat of
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violence by sexual harassment, sexism, homophobia, or other forms of bullying

and persecution (Ministry of Education, 1995). According to the report, it is the

responsibility of the school to guarantee the safety of students from harassment

and bullying.

In its statement of principles. The Common Curriculum emphasized the

fundamental belief in the worth of all persons. In order to acquire these values

students need to develop a respect and concern for others. In one of the essential

learning outcomes, students must demonstrate a knowledge of the world and its

systems by "analyzing the causes and impact ofpower relationships in groups,

society and the community" (Ministry of Education, 1995, p. 13). Since bullying

involves power relationships, it fits into this principle of The Common

Curriculum . One of the specific learning outcomes for the Grade nine program,

according to The Common Curriculum , is that students will analyze various

forms of violence to identify their sources and consequences. Again, the Ontario

government and the Ministry of Education are aware of the problem of violence

and bullying in the schools and intend to have the school boards do something

about it.

The government provided the framework for school boards to develop

policies for safe schools. In the early 1990s every school board was mandated to

develop a safe schools policy to foster and maintain a safe environment for

students. A former Niagara board of education developed a three-point plan of

prevention, intervention, and consequences. According to the board policy:
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Disciplinary action shall be based on zero tolerance for acts of

violence including such areas as assault, intimidation, abusive

language and harassment. (N.S.B.E. policy manual, 1995, p. 3).

The Ontario government further empasized the need for a safe

environment for students in the new Ontario curriculum in section 7.13 under

Antidiscrimination Education (Ministry of Education, 1999). "It requires schools

to adopt measures to provide a safe environment for learning, free from

harassment of all types, violence, and expressions of hate."(Ministry of

Education, 1999).

Douglas (1998) concluded that bullying has detrimental effects on the

victims, the bullies, and the witnesses to the act of bullying. But she also

suggested ways to help children who are being bullied. She emphasized that

children should be encouraged to tell someone if they are being bullied. When

bullies are caught they should not only apologize to the victim but also do

something to make it right for the victim - some sort of restitution (Douglas,

1998).

Atlas, Cummings, & Pepler (1998) developed an anti-buUying campaign

for schools to help eliminate the problem. It is a complex, prolonged process that

must be implemented systematically and must include the whole school. In the

initial step in implementing the program, the rights, roles, and responsibilities for

administrators, teachers, students, and parents must be articulated. By raising the

awareness of the teachers on the frequency and nature of bullying, it will increase
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their recognition ofbullying and their willingness to intervene. If the students are

more aware of the distress of victims, Pepler contends that they would be less

likely to form the audience and more inclined to help the victim (Atlas,

Cummings, & Pepler, 1998). Along with the education of staff and students,

strategies must be developed to detect bullying. Finally, consistently applied

consequences must be in place for the bullies (Atlas, Cummings, & Pepler, 1998).

Pepler stated that not only must there be specific consequences for the

bully, but that these consequences would provide him or her with an experience

that would help him or her learn about the problems associated with bullying, the

distress of victims, and alternate ways of dealing with people (Atlas, Cummings,

& Pepler, 1 998). She also felt that it is not enough to simply apply consequences

to the act of bullying but that the bully who offends regularly should be enrolled

in a behaviour management program designed by a mental health professional.

She agreed with Douglas, that a prevention program for bullying takes a great

deal of time and effort but that the effort is well worth it and can be very

successful (Atlas, Cummings, & Pepler, 1998).

Brand (1998) contended that since children who are unable to control

their aggression are likely to do poorly academically, intervention has to address

both the social and the academic skills. Best results are obtained, according to

Brand, when not only the school but also the parents are involved in the

intervention. The message from home and school must be consistent (Brand,

1998).
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Hazier (1996) provided a whole program called Promoting Issues in

Common (PIC) which is a step-by-step model for successful intervention with

individuals and groups. It includes therapeutic work with everyone who is either

directly or indirectly involved in the problem of bullying. His program teaches

victims assertive behaviours that convey confident messages that would deter

bullies. Another strategy used in PIC is to help victims strengthen friendships and

make new ones. Bullies pick on victims who are isolated in some way so these

methods help the victim by surrounding him or her with friends who would

intervene if bullying begins (Hazier, 1996).

Bullies, according to Hazier, also need therapy. They need to recognize

the legal, social, and personal consequences of bullying. His method of therapy

for bullies and victims follows a four-step process. Step one is to ensure that

anyone who is in danger is assisted immediately. Step two, once the situation is

under control, begins the counselling process. The counsellor, who may be a

teacher or administrator, must convey concern without too much anxiety. He or

she must develop a positive working relationship with both parties by

interviewing each person individually so that concerns can be identified Once

the common issues for bully and victim are identified and explored, then the

counsellor can report to the appropriate authorities such as the principal or vice

principal to carry out any official actions as quickly as possible. By using videos,

guest speakers, role-playing, and books, the teachers and counsellors can increase

the ability of the bully to empathize with the victims. Finally, the bullies must be
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taught social problem-solving skills and anger management skills so that they do

not rely on aggression to solve their problems (Hazier, 1996).

Parents can also help to reduce the problem of childhood aggression by

modelling correct behaviour for their children. They should be consistent with

their discipline techniques, helping their children deal constructively with their

anger (Hazier, 1996). Parents of victims should provide support for their children

when needed and be aware of what is going on in their children's lives (Hazier,

1996).

Olweus (1993) provided practical advice on implementing a program of

intervention in the schools. He stressed awareness and involvement. At the

school level, he emphasized the fact that proper supervision can prevent acts of

bullying, especially on the playground. He agreed with Pepler that bullying can

be prevented if there is a commitment to a systematic program that involves the

whole school community.

Olweus felt that teachers can really influence the amount of bullying in

the school by setting up the rules against bullying behaviour in their classrooms.

By using role-playing and discussion, the teacher can create an atmosphere of

tolerance. Sanctions against bullies followed by praise and appreciation ifthe

behaviour of the bully improves, helps to show the bully appropriate behaviour

(Olweus, 1993). Olweus also agreed with Douglas that communication with the

parents of both the bully and the victim is the key to solving this type of problem.

The evidence clearly shows that bullying is a serious problem in schools.
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Much of the evidence gathered so far, however, deals with elementary school

children. More data need to be collected for secondary school students

particularly within the Canadian context. This research is designed to determine

the extent of bullying in a Canadian secondary school and the type of bullying

that goes on as students advance from grade to grade.





CHAPTERS: METHODOLOGY AND PROCEDURES

Subjects

A sample of 659 volunteers participated in the study. By grade, this

included 156 Grade 9s, 197 Grade 10s, 155 Grade Us, 105 Grade 12s and 46

OACs. The participants came from a composite secondary school with programs

at the general, advanced, gifted, and International Baccalaureate levels. The

students came from rural and urban areas and from a wide range of socio

economic levels. However, there was not a wide diversity of cultures with most

of the students coming from an Anglo-Saxon, white background.

Tasks

The study was designed as survey research which produced quantitative

information about the social world of a secondary school. While there are a

number of surveys developed on this topic it was decided to create one that would

capture the mileau of the Canadian secondary school. Some of the psychometric

properties of the survey will be covered in the next section. The survey asked the

participants to answer 40 closed-ended questions. It also included three open-

ended questions that allowed students to elaborate on the topic of bullying. The

instrument, included in Appendix A, was divided into several categories.

Questions number 1 to 16 dealt with being bullied by other students. Questions

number 17 to 22 deah with being a bully followed by questions 23 to 29 which

dealt with the reporting of bullying. Questions 30, 31, and 32 dealt with the

effects of bullying and finally, questions 36 to 39 asked the students why they felt

that people get bullied.
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The survey responses included a scale of four categories of never,

sometimes, often, and very often. Students were asked to circle "never" if the

if the incident had never happened to them in the past school year. They were to

circle "sometimes" if it happened one to three times in the past school year and

"often" if it happened four or five times and finally, "very often" if it happened

more than five times in the past school year. These numbers were cited in the

questions.

Two types of measurement were used for the responses. The responses

were first rated equally. They were counted and percentages were calculated to

determine general trends. To narrow in on the responses of the extent of bullying,

the responses were given a value of one to 4 with "never" having a value of 1,

"sometimes" 2, "often" 3 and "very often" 4. These were then totalled and

graphed.

Procedures

The volunteers were each given a questionnaire by their teachers in their

first period class. They were given specific instructions and allowed enough time

to complete the 40 questions with teacher supervision. The surveys were

collected by the teacher and given to the researcher. The surveys were then

organized by grade and by sex beginning with Grade 9 boys followed by Grade 9

girls, and so on. Each survey was given a number from 001 to 659 to keep track

of the responses.
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Preliminary Quantitative Analysis

Given that the measure used was developed explicitly for the present

study, it was decided to ascertain some of its psychometric properties. A factoral

analysis ofthe questions in the 4 quadrants, using a Varimax rotation method

indicated 3 factors which could be labelled as verbal, physical, and emotional.

There was a limitation in that one of the quadrants only had one question. The

internal consistency as measured by Chronbach's alpha ranged from .6 to .81

across the 4 quadrants.

Preliminary Qualitative Analysis

In terms of the qualitative analysis, there was some data gathered in the

last three questions where the students could write a response rather than choose

one. These responses were then organized by common themes such as definitions

of bullying, effect of bullying and solutions to bullying. The content analysis

carried out was preliminary in nature and intended to compliment the quantitative

data. A more intensive and involved content analysis could be done in the futuf^.
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CHAPTER FOUR: FINDINGS

Introduction

The survey attempted to draw out the extent to which bullying goes on in

secondary school, the types of bullying that take place, and the effects of bullying.

It also contained questions which indicated the frequency of reporting of bullying

incidents. The findings examined:

a) The nature ofbullying across the total sample,

b) A comparison ofthe types ofbullying by grade.

c) The nature of bullying done by boys and girls.

d) A comparison of other factors such as race, disability, and being

"different" with regard to bullying.

Extent and Nature of Bullying

Students who participated in the survey were asked a series of 40

questions which dealt with the various forms of bullying in three different

locations including the school, the school grounds, and the school buses. The

results were divided into two categories. The first group of 16 questions dealt

with incidents of bullying where the student was the victim and the second set of

six questions where the student acted as the bully. According to the results,

30.8% of the total sample have been involved at least once as a victim in a

bullying situation while only 26.2% of the respondents admitted to being involved

as a bully at least once.

A closer examination ofthe results by grade and sex revealed that while
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the percentage of victimization was high across all grades. Grade 9 boys have the

highest percentage of victims of bullying with a combined total of 37.5%, 25.9%

of the Grade 9 boys responding that they had been victims one to three times in

the past year by circling "sometimes"; 6.5% had been victims three to five times

by circling "often," and 5.1% had been victims five or more times by circling

"very often." The amount of total victimization decreased slightly to 30.6% and

33.4% in Grades 12 and OAC respectively.

Insert Figures 1, 2 and 3 about here

An examination of the responses to questions 17, 18, 19, 20, 21, and 22

dealing with being a bully, revealed that the Grade 1 1 boys responded highest at

41.2% indicating that they had acted as a bully at least once in the past year;

25. 1% circling "sometimes" to indicate that they had acted as a bully one to three

times in the past year; 6.0% circling "often" indicating that they had acted as a

bully four to five times, and 10. 1% circling "very often" indicating that they had

acted as a bully five or more times in the past year. The amount of admitted

bullying decreased to 28.3% and 23.3% in Grades 12 and OAC respectively.

Types of Bullying

To examine the aspects of bullying in greater detail, three responses were

analysed including numbers 6, 7, and 8 which dealt specifically with overt

physical bullying. The students were asked if they had experienced bullying in
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Figure 2. Percentage ofboys reporting victimization

across all grades





34

stimes often O voften

Figure 3. Percentage of girls reporting victimization

across all grades
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the form of hitting, pushing, or shoving at school, on the school grounds or on the

school buses. Only the responses of "often" and "very often" were considered to

eliminate events that may have not been repeated and therefore, not included in

the operational definition of bullying which must be repetitive in nature. Of the

659 students in the sample who responded, 68 or 10.3% answered "often" or

"very often" to being bullied in at least one of the three locations. A total of43 or

6.5% of the respondents reported that they were bullied "often" or "very often" in

at least two of the three locations and 12 or 1.8% said that they experienced

pushing or shoving in all three locations "often" or "very often."

Insert Table 1 about here

Table 1 divides the responses by sex and grade. The figures indicate that

the boys experience much more physical bullying than the girls and that the boys,

overall, bully. It is interesting to note the results of question number 6 for the

girls. Grade nine girls indicate that they are bullied most of all but the OAC girls

have the second highest score.

Similar results were obtained when an inferential analysis was done.

Using a 2 way ANOVA involving gender (male/ female) and grades (9, 10, 11,

12, & OAC), the results outlined in Figures 4 and 5 show an analysis of gender

and grade for bullying and victimization behavior. The gender differences
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Table 1

Reported Bullying in the School, on the School Grounds, and on the

School Buses bv Grade and by Sex.

Group Question 6 Question 7 Question 8

1.831 1.247

1.760 1.290

1.760 1.290

1.760 1.290

1.480 1.280

1.215 1.051

1.165 1.031

1.198 1.058

1.155 1.086

1.286 1.000

Gr 9 Boys
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observed in the graph is statistically significant for both bullying (F( 1,647) =

22.89, p<0.0000), and victimization (F(l, 638)= 10.74, p<0.001). A post-hoc

analysis using a t test across the 5 individual grades revealed that the gender

differences was significant in grades 9, 10, and 1 1 but not in grades 12 and OAC.

The values were: Victimization gr.9, t(151)=3.68, p=.00; gr. 10, t(194)=1.97,

p=.051; gr.ll, t(148)=1.57, p=.052; gr.l2, t(101)=.15, p=.88; OAC, t(44)= 66,

P-.51.Bullying gr.9, t(152)=1.92, p=.057; gr.lO, t(195)=2.54, p=.01; gr.ll,

t(153)=4.77, p=.00; gr.l2, t(103)=1.29, p=.19; OAC, t(44)=1.17, p=.25.

Insert Figures 4 and 5 about here

Types of Bullying: Overt and Covert

Using a Bullying Identification Model (Marini, Spear, Bombay, &

Kartasinski, in press; Marini, Spear & Bombay, 1999) which separates bullying

into four quandrants of overt/physical, overt/psychological, covert/physical, and

covert/psychological, the responses were categorized. Questions 6, 7, and 8 dealt

with overt/physical violence which includes pushing, shoving, and hitting.

Questions 2, 3, and 15 dealt with overt/psychological including name-calling and

threatening. Question 5 dealt with covert/physical which involves a lead bully

daring a passive bully to pick a fight with a targeted victim. Finally,

covert/psychological bullying involving secretive forms of attack such as

spreading rumours, obscene phone calls, or letters appears in questions 9, 10, and
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1=MALE

2= FEMALE

GRADE

Figure 4. Estimated marginal means of bullying

of boys and girls across all grades

F(l, 647=22.89, p<0.000)
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1=MALE

2=FEMALE

Figure 5. Estimated marginal means of victimization of

boys and girls across all grades

F(l,638=10.74,p<0.0001)





•'

40

1 1 . Only those participants who answered "often" or "very often" were

considered to eliminate students who may have had only one altercation with

another student which would not fit into the definition of bullying adopted for

thistudy (i.e. the repetitive nature of bullying).

Questions numbered 6, 7, and 8 dealt with overt/physical bullying. The

questions included: Have you ever been hit, punched or shoved by another

student at school, on the school grounds or on the school buses? The results were

tallied as percentages by sex and by grade and then graphed for the girls and the

boys. Figures 6 and 7 show clearly the decline in overt/physical bullying of the

boys as they enter their senior years of high school. They also show that the boys

are bullied physically more than the girls throughout their secondary school life.

Insert Figures 6 and 7 about here

The responses for the second quadrant of the Bullying Indentification

Model included questions number 2, 3, and 15 which included an assessment of

name-calling and threats. These are considered overt/psychological bullying

where the aggression tends to be more verbal and psychological in nature but

there is no physical contact between the bully and the victim (Marini, Spear, &

Bombay, 1999).

Question 2 asked: "Have you ever been approached by another person

at school for money and been afraid of not giving it to them?" The highest
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percentage of responses of "often" and "very often" were among the OAC boys

with 8% followed by the Grade 9 boys with 6.49%. This compares to the highest

percentage among girls of2.53% in Grade 9 girls.

Insert Table 2 about here

Question number 3 asked if the student had ever been called derogatory or

hurtful names by another student at school. In both the boys and the girls the

figures were quite high. The Grade 9 boys responded with the highest percentage

of the boys with 25.97% while the highest percentage of girls was the OAC girls

with 19%.

Finally, the last of the overt/psychological questions was number 15

which asked if the student had ever been threatened by another student at school.

Again the Grade 9 boys had the highest score of 15.58% while the Grade 10 girls

had the highest percentage of 4. 12%.

The third quadrant of the BIM included responses to covert/physical

bullying which includes a bullying situation where the bully encourages or dares

another to pick a fight with a victim but does not get physically involved himself

or herself Question 5 asked if other students had urged the respondents to fight

with another student.

Insert Table 3 here
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Table 2

Responses of Victimization by Overt/Psychological Bullying by Question,

by Grade, and by Sex.

Questions
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Table 3

Responses for Bovs and Girls on Covert/Phvsical Bullying

Grade and Sex Numbers of Responses Percentages of Responses

Grade 9 Boys 14/77 18.0%

Grade 10 Boys 10/81 12.3%

Grade 11 Boys 12/68 17.6%

Grade 12 Boys 6/48 12.5%

OAC Boys 1/25 4.0%

Grade 9 Girls 9/79 1 1 .4%

Grade 10 Girls 8/97 8.2%

Grade 11 Girls 7/86 8.1%

Grade 12 Girls 7/58 12.0%

OAC Girls 1/21 4.8%
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According to Table 3, Grades 9 and 1 1 boys had the highest percentage

with about 1 8% while the highest percentage was in the Grade 12 girls with

approximately 12%. The lowest amount occured in OAC for both boys and girls

at 4% and 4.8% respectively.

The final quadrant of the BIM includes covert/psychological bullying

which involves secretive forms of attack such as spreading rumours, sending

unsigned notes, and making obscene phone calls or excluding the victim from a

group.

Question 9 asked: "Have you ever had other students spread rumours

about you?" Question 10 asked: "Have you ever received a note or letter from

another student that contained bad language or threats?" and finally, question 1

1

asked: "Have you ever received a crank phone call from another student?" These

are all part of covert/psychological bullying. In addition, question 4 asked:

"Have you ever felt left out of a group at school that you wanted to join?"

The results reveal that spreading rumours is the most common form of

covert/psychological bullying at a low of4% with OAC boys to a high of20.6%

with Grade 10 girls. Being left out seems to happen more often to the junior boys

with the Grade 9 boys responding at 10.4% and Grade 10 boys at 12% but this

form of bullying seems to decrease in Grades 11, 12, and OAC. With the girls the

opposite occurs, from Grades 9 and 10 girls at about 5% to Grades 1 1 and 12,

where it doubles to about 10%. It then drops considerably to 4.8% in OAC.
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Insert Table 4 about here

Reporting of Bullying

Question number 40 in the study asked students if they had ever seen an

act of bullying and not reported it. This was to determine if much of the bullying

was done in secret and was not reported to anyone. Out of the 659 respondents, a

total of 356 or 54% said that they had seen an act of bullying and not reported it.

Three additional questions numbered 23, 24, and 25 were asked to determine

where they would report it if they did report it at all. Of the responses from the

sample, 93% said that they would never go to the principal, vice principal,

guidance counsellor or teacher about an act of bullying against themselves or

someone else. Only 6.5% said that they would go to one of the above figures to

report bullying yet 356 out of 659 or 54% said that they saw a bullying incident in

the past year and did not report it.

To determine if there was any difference between whether students

reported bullying against themselves more or less than against others, the totals

for the questions on reporting of bullying were divided into two categories.

Questions number 23, 24, and 25 were concerned with reporting bullying against

self while questions 26, 27, and 28 dealt with reporting bullying against others.

The results indicated that 93% did not report bullying against themselves and

94% did not report bullying against others. Similar results can be seen in
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Table 4

Responses by Grade and Sex for Covert/Psvchological Bullying

Grade and Sex
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Insert Tables 5 and 6 about here

When bully,ng was reported, the study found that students preferred to

report ,t to a teacher rather than a vice pnncpal. pnnc.pal. or guidance

7% would report it to the principal or vice pnncpal. and oniy 3% would bnng
their concerns to a guidance counsellor.

Insert Figures 8 and 9 about here

Perceptions as to Why Students Get Bullied

To detennine why the study population felt that they were bullied, the

participants were asked in questions 36. 37. 38. and 39 if they felt that they were

betng bullied because of being "different." because ofhaving a disability, because

of their sex. or because of their race. The majority of the 659 respondents. 540/0.

said that they had experienced bullymg at least once in the past year because they

were "different." The results drop to 1 S% when only the "often" and "very often"

answers are considered and 6% when only the answers of "very often" are

considered Even at this rate, however. 6 out ofevety ,00 students said that they

felt thatthey had been bulhedmthepastyear five ormore times because they
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Table 5

Numbers and Percentages of Students Who Never Reported Bullying Against Self

Questions

23

24

25

23

24

25

Gr. 9 Boys

61/77 79%

Gr. 10 Bovs

91/100 91%

68/77 88% 95/100 95% 61/69 88%

Gr. 1 1 Bovs

59/69 86%

Gr. 12 Bovs

46/47 99%

74/77 96%

Gr. 9 Girls

70/79 89%

72/79 91%

76/79 96%

98/100 98%

Gr. 10 Girls

87/97 90%

90/97 93%

95/97 98%

66/69 96%

Gr. 11 Girls

82/86 95%

80/86 93%

85/86 99%

46/47 99% 24/25 96%

OAC Bovs

22/25 88%

46/47 99%

Gr. 12 Girls

54/58 93%

55/58 95%

53/58 91%

23/25 92%

OAC Girls

18/21 86%

16/21 76%

20/21 95%
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Table 6

Numbers and Percentages of Students Who Never Reported Bullying Against Others

Questions
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were "different." Of all the reasons for being bullied, this was the most prevalent

as shown in Figure 10.

Insert Figure 10 about here

The participants of the study responded in about the same percentage of

"sometimes," "often," or "very often" to questions number 37 and 38 which

asked if they felt that they were being bullied because they had a disability or

because of their race. Of the 659 respondents, 15% reported that they felt that

they were being bullied at least once because they had a disability while 12% felt

that they had been bullied at least once because of their race. Of the students

with disabilities, 7% felt that they had been bullied for that reason three to five

times in the past year compared to 5% who felt that their race was the cause of

the bullying. Finally, 3% said that they felt that they had been bullied five or

more times because of their disabiltiy as compared to 2% because of their race.

Questions were asked about the consequences of bullying on students in

secondary school. Three categories were included in the survey. Questions

numbered 1,2, 12, 13, 14, and 16 referred to feeling afraid as a result of being

bullied. According to the results, 13.2% of the respondents said that they felt

afraid at least once in the last year as a result of being bullied. This drops

dramatically in the "often" and "very often" categories to 1.7% and 0.3%

respectively.
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As a follow-up to the questions on the effects of bullying, participants

were asked if they had ever considered taking drastic action as a result ofbeing

bullied. Twenty-two percent said that they felt like taking drastic action at least

once while 9% considered it three to five times and 5% considered it more than

five times this year. The term "drastic action" was not defined so students had to

consider their own definition. This might vary from student to student and could

be directed against self or others. This might be expanded in further research.

Qualitative Analysis

Besides the 40 quantitative questions, three qualitative questions were

asked where the students were allowed to expand on their answers rather than

simply circling an answer. The first question asked the students to explain what

bullying means to them. Secondly, they were asked about what could be done

about bullying and finally, they were asked to describe an incident of bullying

that they had seen.

Of the 659 volunteers, almost half ofthem said that nothing could be done

about bullying in secondary school. Several students made comments like:

"There is no evident cure and I don't think that there ever will be because people

enjoy violence." "I don't think there is anything you can do. I just think that

people have to mature." "You can never stop bullying and fights because it is in

human nature and it will always be there." "Nothing can be done because no

matter how hard you try, it won't be eliminated." "You can't stop bullies, there

will always be a bully in every school and on every bus." "I honestly don't think



.^.Hv

^l

if!s?!i-?'nnh 'T>'A-r"



r

57

we can prevent bullying at all because it's all in the bully's character and in their

attitude and seldom can one change that in a person."

Most of the comments were quite brief with little explanation but that

nothing would work to prevent bullying or that it was a part of life. In addition,

many of the students simply replied, "I don't know." Therefore, actually more

than 50% of the qualitative results indicated that the participants felt that nothing

could be done to stop bullying in secondary school.

Some of the participants, however, were a little more optimistic and

provided some solutions. Of those surveyed, 78 students or about 12% said that if

there was more supervision in the halls, on the buses, and on the school grounds,

it would help to prevent bullying. Comments like: "Watch over the places like a

hawk otherwise there is nothing you can do." "Have more teacher supervision on

the school grounds." "It is very hard but the staff must try to stop things before

they get started." were expressed from these students. The type of supervision

suggested ranged from teacher, vice principal, and principal presence to police

presence.

Several students felt that punitive measures would help to eliminate

bullying. Of those surveyed, 33 students or 5% felt that bullies, when caught,

should be suspended. Eighty-seven students or 13% replied that there should be

stricter punishments ranging from warnings and detentions to suspensions,

expulsion, and even physical punishment like the strap. Sixteen students or 2%

were not sure what should be done but insisted that something should be done if



0^^



r

58

bullying was reported.

The last solution suggested by the students was to conduct seminars on

bullying and workshops to help students be aware of bullying behaviour. Fifty-

eight students or 9% suggested a variety of nonpunitive solutions such as the

following: "Have more discussions in the classroom." "Have more talks and

seminars on the issue." "Encourage bonding and school spirit." "Have a lot of

talk with the students and make everyone understand how it feels to be in that

position." "Have more people report these incidents and teach them more about

the results of fighting." Generally, however, students were more prone to look at

punitive measures rather than nonpunitive ones to eliminate bullying.

Another qualitative question asked the participants to describe what

bullying means to them. A large majority of both the boys and girls said that it

meant being picked on or seeing someone being picked on. Many of the students

made comments like: "Someone who is not man enough to pick on someone

their own size." "Picking on someone smaller than you just because you can."

Bullying means being picked on, taunted, pushed around, etc."

Many students made comments that recognized that there is a power

differential between the bully and the victim in favour of the bully. They made

comments like: "Someone who likes to have control of someone else."

"Bullying is when an individual who is stronger takes advantage of the

weaknesses of others." "Someone who overpowers another person for fiin or for

a purpose."





59

Participants also recognized that bullying can take four forms with

overt/physical and covert/psychological being the most common. They said;

"Bullying is threatening or hurting someone else for personal gain," "The act of

harassing someone without cause." "Bullying is intimidation to gain control or

influence or to appear bigger in the eyes of friends." "When someone pushes

another person around and tries to control that person against their will." The

boys tended to comment on the physical aspect of bullying more than the girls.

Fifty-five boys or 16% said that bullying is a physical act while only 21 girls or

6% considered it solely physical. On the other hand, 126 girls or 38% felt that it

was primarily emotional and mental abuse while only 43 boys or 13% felt that it

was strictly nonphysical.

Finally, students recognized that bullying is repeated over time. For

example, one Grade 1 1 boy said that bullying is: "Someone who bugs another

person constantly." They also recognized that bullying is done for no apparent

reason and is generally unprovoked. They made comments like: "It means that

someone is being picked for no relevant, obvious reason." "Deliberately hurting

someone for no reason."

When asked to describe a bullying incident, many students talked about

physical altercations on the school grounds and on the buses. However, there

were also disturbing incidents within the school that were described. For

example, three Grade 10 boys all described the same event about a young boy

who was taunted and teased in the changeroom because he was overweight.
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Another wrote: "When the fat kid was being called names because he was huge."

An even more shocking story came from a Grade 9 girl who said;

At the beginning of Grade 9 I saw boys getting hit with a paddle.

They got like 10 hard hits each. Some of the guys who were in my

class could barely sit in their seats, they were in so much pain. Some

got 10 a day for the whole week. I really don't understand how no

one (teachers) saw them. I could see them getting hit from the

foyer doors.

A Grade 9 boy wrote: "A group of boys were picking on and abusing this new

boy from the States. They teased and poked fun at him, but he thinks that one day

they'll stop and become his friends but I can't see that happening."

These are only a few of the examples ofthe type of bullying that goes on

in secondary school. Most of the examples of physical bullying were expressed

by the boys. There were more examples of psychological bullying by the girls.

For example, a Grade 1 1 girl wrote: "Once in the change room a girl I can't stand

came up to me and started yelling at me because she said that I started rumours

about her." A Grade 10 girl wrote: "Just sometimes writing bad notes about

others and continuing to make fim even if someone is really hurt." The examples

expressed by the girls dealt more with name-calling, spreading rumours, and

exclusion from a group rather than physical violence.





A

CHAPTER FIVE:

CONCLUSIONS AND RECOMMENDATIONS

Extent of Bullying in Secondary School

The results of this survey reinforced and extended the work done by Dan

Olweus in 1993 in Sweden and Norway, Ken Rigby and Phillip F. Slee in 1990 in

Australia, Bolton and Underwood in 1992 in England, Debra Pepler in 1993 in

Canada, and Marini, Spear, and Bombay (1999) in Canada. Bullying, according

to the results, remains a major problem in secondary schools with one out of

every three students involved in some way in a bullying situation, either in the

school, on the school grounds, or on the school buses.

Nature of Bullying

Surprisingly, the results of this survey show a different pattern than tlie

results of bullying in the study done by Peter Smith and Irene Whitney, who

found that "across both sectors, the incidence of children being bullied tended to

decrease quite sharply as they grew older" (Smith & Whitney, 1993, p. 9). Smith

and Whitney looked mainly at bullying in general whereas this study separated

bullying into four categories according to a Bullying Identification Model

including overt/physical, overt/psycholigical, covert/physical, and

covert/psychological. Overt/physical bullying such as pushing, shoving, kicking,

and hitting tended to decrease as students grew older but covert/psychological

such as threats, intimidation, and exclusion from a group tended to stay quite high

even in the senior years of high school especially among the girls. This may be
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attributed to the fact that language skills which are used in covert/psychological

bullying are more highly developed in the senior years. Secondly,

covert/psychological bullying, because of its very nature is more difficult to

detect so students who use it have less chance of getting caught. So, it may be

that covert/psychological bullying such as threats and exclusion is more difficult

to detect so it becomes the choice of senior students rather than overt/physical

bullying which is much easier to detect. Regardless of the type of bullying, this

study concurred with previous studies that bullying is a significant problem in

secondary schools and should not be ignored.

The dramatic decline in overt bullying in the senior years as reported by

other researchers might be explained by the fact that there is an imbalance of

power in favour of the bully. Students in Grade 9 are generally smaller and

weaker than the students in the higher grades so it is understandable that the

bullies come from the grades above. Smith and Whitney (1993) found that in

secondary school, students were more likely to be bullied by older students. On

the other hand, in covert/psychological bullying there is an imbalance in the

ability to use language to threaten, spread rumours, and exclude from a group

without getting caught. That ability does not depend on size or strength but

verbal skill and this increases over time rather than decreases. This could explain

the increase in covert/psychological bullying in the senior years. Girls, perhaps

because of their lack of physical strength would use language rather than physical

force to bully.





63

In total, 159 out of the 659 respondents or 24% answered that they had

experienced at least one type of covert/psychological bullying often or very often

in the past school year. This indicates that there is a great deal more of this type

of bullying going on in secondary school compared to the 10.3% of overt/physical

bullying. Covert/psychological bullying is also more evenly distributed among

the grades. Instead of being high in Grades 9 and 10 and then dropping off in the

senior grades as in overt/physical bullying, covert/psychological bullying remains

relatively high all through the grades from 9 to OAC.

Differences in Bullying Between Boys and Girls

This study found, as did Smith and Whitney, that boys, especially in the

early years of high school, tend to be bullied more than the girls and that they do

more of the bullying than do the girls. Interestingly, it is the students who are in

the middle grades of 10, 11, and 12 for the boys, and 1 1 and 12 for the girls who

do most of the bullying. This would concur with Smith and Whitney (1993) that

"the number of bullies tended to decline only slightly as pupils got older, with

even a slight increase in years 9 - 1 1 at secondary school" (Smith & Whitney,

1993, p. 10).

Reporting of Bullying

5 According to the literature, bullying is a secret activity which could

explain why there is much more bullying going on than it seems (Mooney et al.,

1991). Students will go to great lengths to hide bullying from adults (Pepler,

1996). Victims are either too ashamed, embarassed or too worried that the bully
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might retaliate to tell anyone (Douglas, 1998). The results of this survey

reinforce the idea that bullying is not being reported since almost 90% of the

students who have seen a bullying incident either against self or others did not

report it.

Conmients like the following from a Grade 9 female show that students

are aware that if they report the bullying it could get worse. "It's hard because

even ifyou eliminate bullying on school grounds, bullies will get angrier and take

it out on people from school off of the school grounds." This may show that

bullying itself does not decrease with the age of the students but the reporting of

bullying decreases because of fear of reprisals.

The evidence collected in this survey also reinforces the work of Smith

and Whitney (1993) who found that students were more likely to tell someone at

home rather than at school if they were being bullied. Unfortunately, this survey

did not ask if students had ever reported bullying to someone at home, but at

school the answers indicate that students would rather tell their teachers than a

vice principal, principal, or guidance counsellor. This shows the special

relationship that students have with their teachers which is more like a parent to

child relationship. This also gives the teachers a certain amount of responsibility

for the protection of students from those who are doing the bullying. Students

need to know that there is someone in the school who can act like a parent and

listen to their concerns regarding being bullied.

It is interesting to note that not only did students not report bullying
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against themselves but they did not report it against others. Not much sympathy

seems to exist for the victims of bullying in secondary school. Rigby and Slee

(1990) found that most children were opposed to bullying and tended to be

supportive of the victims, but they also found that there was a trend toward

diminishing sympathy with increasing age. This concurs with the finding of this

study. Students do not seem to want to get involved for whatever reason so they

simply ignore it.

Some students might not have reported bullying because when they did

they felt that their concerns were not taken seriously. When asked this in

question 29 of the survey, 84 out of 659 students or 12.7% responded that their

concerns about bullying were not addressed. This number is even more

significant considering that much of the bullying is not even reported in the first

place.

All of the evidence on the reporting of bullying points to the fact that

students are either unwilling or unable to report bullying. Programs are needed to

make it easier for students or their parents to help in the reporting and detection

of bullying in secondary schools. Parents have to know what signs to look for if

they feel that their child is being bullied because the student may not want to

admit that he or she are being harassed. Other students must also know the signs

and be prepared to step in to help others if they are being bullied.

Why Students Get Bullied

The evidence in this survey and from other research is very clear that
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students get bullied for a wide variety of reasons. Among the most striking is

physical appearance including weight, height, or colour of skin. Students who are

overweight seem to get teased relentlessly throughout their school lives,

especially in secondary school (Pierce & Wardle, 1997). This survey found that

physical education changerooms seem to be a common location for the bully to

attack the victim, probably because there is minimal teacher supervision and this

is where the victim seems to be the most vulnerable to teasing about weight.

Several students commented in the qualitative section of the survey that students

are teased in this area of the school. Comments like: "Someone was kicked in

the genitalia and then had their face beaten in in the boy's changeroom" or "This

fat kid getting teased in the boys changeroom because he is so huge" are not

uncommon. At an age when students are not comfortable with their bodies, they

have to display them in front of 30 strangers. There is no way out because

Physical Education is a mandatory credit in Grade 9. So, the victims suffer and

put up with the humiliation until the next semester when they do not have to take

Physical Education ever again.

The highest percentage of students felt that they were being bullied

because they were "different." It was by far the most popular choice among the

three reasons of race, disability, and being "different." The term "different" was

intentionally not defined to see what kind of response would result. The students

seemed to put their own meaning on the word and mentioned clothing, hair style

and music as the criteria for being considered "different." One Grade 12 boy
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said, "Just because I'm not a jocko and play sports I get harassed." A grade 1

1

girl wrote: "I think I should be allowed to wear the clothes that I like and not be

teased." Another girl answered the question of what is bullying by writing: "Not

everyone is a brainer and we should be treated equally even ifwe don't dress the

same and act the same." A grade nine girl wrote: "I just see it all the time, cause

every class has a dork in it, so that's the one that gets picked on for the semester."

Another commented: "On the bus a person I know ridicules and bugs another

person because of the way he looks." Another grade nine girl wrote: "People pick

on a person because he/she does well in sports, school and the arts. Makes the

person feel like a misfit. Constantly ridicules everything good the person has

done." This lack of tolerance must be looked at very critically because it is when

the students do not feel part of the group that they become isolated and could

become dangerous to themselves or others.

Limitations ofthe Study

As far as this research is concerned there are some limitations to the

study. The vast majority ofthe students who completed the survey came from a

white Anglo Saxon background. Less that 10% of the school population

represented minority groups. Therefore, the answers on race and bullying may

not be indicative of a pattern from a more racially diverse or multicultural setting.

A second limitation deals with the type of questions asked. For example,

students were asked if they had ever reported bullying to a teacher, guidance

counsellor, vice principal, or principal but no question was asked about reporting
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to parents. Often the school finds out about bullying behaviour from the parents

of the victims who are too frightened or embarrassed to go to the members of the

school community. The next survey should include such a question.

Another limitation ofthe survey was that it was filled out by only the

students. Perhaps another survey could be developed for the staff, both teaching

and nonteaching, to get their viewpoint on the problem of bullying. This would

not only add to the information gathered but perhaps draw their attention to the

problem.

Finally, the qualitative data could have been made richer had a question

been asked specifically about the effect of bullying on the victim. Some students

did include this in their answers even though they were not asked to do so but a

specific question on the topic would have provided very valuable insight into the

short- and long-term effects of bullying on secondary school students.

Recommendations

The results of the survey answered many questions about bullying in

secondary school and also offered some suggestions as to how to improve the

safety of students within the schools, on the school grounds, and on the school

buses. Some recommendations include:

1 . Vigilance and early detection seem to be common themes in the

answers given by the students relating to how to prevent bullying.

Many students felt that increased teacher presence in the halls and

outside by the buses would protect students from bullying activity.
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2. Teachers should be given specific instructions regarding what to do in

the event that they are faced vsdth an incident of bullying. This should

be directed by specific board policy so that they feel that they will be

supported by the administration.

3. Teachers should be available to intervene by being in the halls between

classes, in the cafeteria at lunch, and outside by the buses after school.

4. Students should be encouraged to report bullying against themselves

or others. Perhaps a hot line number could be advertised within the

school that they could call to report anonymously.

5. Seminars, workshops, and discussion groups should be available for

parents, students, and teachers to inform them about the detection and

prevention of bullying.

6. Sample lessons should be prepared for teachers including role-playing

and dramatization to help students in their classes learn how to cope

with bullies.

7. Pamphlets should be prepared for parents to be given out at parents'

nights. They could include suggestions on how the parents can help

their children deal with bullying incidents and the warning signs that

their child might be the victim of a bully.

8. Mentorship programs can be set up involving senior students acting as

buddies to younger students to provide them with a peer contact.
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9. Incidents of bullying must be dealt with speedily with a clear set of

consistent consequences. These could be outlined in the student

planner and at the assemblies at the beginning of the school year.

These could include an apology to the victim, a phone call home to

inform the parents of both the bully and the victim, and some sort of

of restitution as well as punitive measures depending on the

severity of the incident.

10. Policies should be established by the board that are consistent

throughout the schools that recognize the importance of dealing with

with bullying firmly, fairly, and quickly. These should be

communicated to the parents in writing in a newsletter. They should

also be posted in the classroom.

11. Bullies and victims should be provided with counselling after any

incident of bullying is discovered and dealt with.

12. Peer mediation is a new technique that is being used successfully in

some school boards. A small group of students can act as mediators

for the school. These students must be trained in the art of mediation

and this training could take several sessions (Cunningham &

Cunningham as sited in Marini, Bombay et. al., manuscript under

review).

Perhaps bullying cannot be eliminated entirely but many students can have

a happier secondary school experience if bullying is recognized as a problem to
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be dealt with and not ignored. But it takes the entire school community for it to

be successful. Students have to be aware of the problem and report it if they see

bullying. They may not be able to intervene but they can get an adult who can

intervene on behalf of the victim. Teachers must be more vigilant and not allow

bullying to go on in their classrooms or in the halls. They must offer support to

the victims and take their complaints seriously. Parents must also support their

children and report any incidents to the school so that they can be dealt with

quickly. They should also be a role model for their children and show them how

to treat others with respect and dignity. Finally, administration must provide the

framework for an anti-bullying campaign and make the school a safe place to be

for all students and teachers.
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APPENDIX A

SURVEY QUESTIONNAIRE ON BULLYING

We are interested in reducing the number of incidents of bullying in our school, on the

school grounds, and on the school buses. As a result of this goal we are conducting a survey in

June to determine the extent that bullying takes place. It is very important that students be as

honest as possible on the questionnaire. It is anonymous but any student who wishes not to

participate may opt out. This process is completely voluntary.

Definition of bullying: The act of bullying creates fear and intimidation. It can be physical such

as shoving, hitting, or psychological such as spreading rumours, taunts, or

threats.

Please circle the most appropriate response using the 1997/1998 school year as the time line for

the questionnaire.

Grade 9 10 11 12 OAC

Circle either Male or Female

QUESTIONNAIRE

1

.

Have you ever been afi"aid of going to school because of someone bullying you?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

2. Have you ever been approached by another person at school for money and felt afiraid

of not giving it to them?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

3. Have you ever been called derogatory or hurtful names at school?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

4. Have you ever felt left out of a group at school that you wanted to join?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)
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5. Have you ever had other students at school urge you to fight with another student?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

6. Have you ever been hit, punched, or shoved by another student at school?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

7. Have you ever been hit, punched or shoved on the school grounds by other students?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

8. Have you ever been hit, punched or shoved on the school bus by other students?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

9. Have you ever had other students spread rumours about you?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

10. Have you ever received a note or letter from another student that contained bad

language or threats?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

1 1

.

Have you ever received a crank phone call from another student?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

12. Have you ever been confronted on the school grounds by a group of 2 or more students

where you felt uncomfortable or afraid?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)
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13. Have you ever been confronted in a washroom in the school by another student and felt

uncomfortable or afraid?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

14. Have you ever been confronted in a hallway in the school by another student and felt

uncomfortable or afraid?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

15. Have you ever been threatened by another student?

Never Sometimes Often Very Often

(0) (1-3) (4-5) (5+)

16. Have you ever stayed home from school because you were afraid of being bullied

at school?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

17. Have you ever punched, kicked, or pushed another student to get the upper hand?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

18. Have you ever spread rumours about another student?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

19. Have you ever threatened anyone at school?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

20. Have you ever written a note or letter to another student and used foul language or

threats?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)
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2 1

.

Have you ever been part of a group of students that made another student feel afraid

or uncomfortable?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

22. Have you ever demanded money from another student that you did not know well?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

23. Have you ever gone to a teacher to report an incident of bullying against you?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

24. Have you ever gone to the principal or the vice principal to report an incident of bullying

against you?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

25. Have you ever gone to a Guidance counsellor to report an incident of bullying against

you?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

26. Have you ever gone to a teacher to report an incident of bullying against another

student?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

27. Have you ever gone to the principal or the vice principal to report an incident of

bullying against another student?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

28. Have you ever gone to a Guidance counsellor to report an incident of bullying

against another student?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)
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29. Have you ever felt that your concerns were not listened to when you reported an

incident of bullying?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

30. Have you ever felt that don't have any friends?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

3 1

.

Have you ever contemplated taking drastic action as a result of being bullied?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

32. Have you ever felt that you were a victim and a bully at the same time?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

33. Have you ever participated in an act of bullying to make friends?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

34. Have you ever seen weapons used in a bullying situation?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

35. Have you ever discussed bullying in any of your classes?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

36. Have you ever felt that you were being picked on because you were "different"?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)
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37. Have you ever felt that you were being picked on because you have a disabihty?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

38. Have you ever felt that you were being picked on because of your race?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

39. Have you ever felt that you were being picked on because of you sex?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

40. Have you ever seen an act ofbullying and not reported it to anyone?

Never Sometimes Often Very Often

(0) (1-3) (3-5) (5+)

What does bullying mean to you?

What would you suggest that we do to prevent bullying in the school, the grounds,

and on the school buses?

Briefly describe an incident of bullying that you have seen. (Do not use names).
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