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Abstract

Parenting goals are the behavioral, cognitive, and affective outcomes that parents

implicitly or explicitly strive to achieve during specific interactions with their children. In

the present study, intergenerational parenting practices and goals in Italian-Canadian and

Anglo-Canadian families were examined. The association between parenting goals,

parents' socialization practices, and the quality of relationship between parent and child

were investigated. Participants included individuals ranging in age from 1 8-26 years and

their mothers from Anglo-Canadian (n= 31) and Italian-Canadian families (n= 50). The

young adults and their mothers were asked to imagine how their respective parents would

have reacted to five hypothetical vignettes depicting difficult parent-child interactions.

Young adults and their mothers were also asked to rate the importance of parenting goals

within these parent-child situations. In addition, young adults assessed the perceived

quality of their present relationships with each parent. Cultural differences were revealed

such that Italian-Canadian parents endorsed more authoritarian parenting strategies and

relationship-centered goals than Anglo-Canadian parents. However, Italian-Canadian and

Anglo-Canadian parents were not found to differ on their endorsement of parent-centered

goals. Italian-Canadian parents' who did use authoritarian strategies were found to have

young-adult children who perceived their relationship with their parents as less satisfying,

intimate, affectionate and having relatively high levels of conflict than parents who did

not use authoritarian strategies. Anglo-Canadian parents' authoritative strategies were

correlated with a better perceived relationship quality by young-adult children.





Parental Goals among Italian-Canadian and Anglo-Canadian Families: Their Connection

to Socialization Practices and the Quality of Parent-Young Adult Relationships.

The role of the parent as teacher and socialization agent for the child is the main

catalyst for the abundance of research in the area of parenting. The popularity of learning

theory in the 1950's and 1960's, however, reduced researcher energies in identifying the

efficacious parental characteristics, behaviors, and styles that would yield the most

desirable psychological, social, and personality traits in children (Youniss, 1994). The

omission of cognitions within parenting research precluded efforts at clarifying the

linkages between parental behaviors and their influences on the child and identifying the

antecedents of parenting behaviors and practices. Fortunately after decades of neglect,

parental cognitions have been identified as pivotal in understanding the rearing practices

of parents and the socialization of children (Dix & Grusec, 1985; Grusec, Rudy, &

Martini, 1997). Currently, many researchers focus their efforts on identifying the

cognitions that determine the parents' childrearing practices that, in turn, lead to

children's personal-social development.

The consensus (Grusec et al., 1997; McGillicuddy-De Lisi, 1985; Sigel, 1985) that

individuals are cognitive beings who actively participate in life parallels the notion that

parents implicitly or explicitly participate and respond during the interactions with their

children in a cognitive manner. Various cognitions such as parents' beliefs about child

development (McGillicuddy-De Lisi, 1985), attitudes, and attributions (Dix & Grusec,

1985) have been found to influence parents' reactions and their utilization of childrearing

styles in various parent-child interactions. Recently, parental goals have also been





identified as another key cognition that provides a rich source of information in

understanding individual differences in parental functioning (Dix, 1992; Hastings, 1995;

Kuczynski, 1984; LeVine, 1974).

Parenting goals are the behavioral, cognitive, and affective outcomes that parents

implicitly or explicitly strive to achieve during specific interactions with their children

(Dix, 1992). Goals differ from values in that they are not universal principles that

generalize across all situations. Rather, goals may not be stable across various situations

or interactions; they may vary if factors such as time constraints or urgency of the

situation take precedence. Different people may have different goals in the same situation.

In addition, the same person may change his/her goal as the situation changes. For

example, suppose a mother one day hears her daughter say to her friend, with whom she

was invited to spend the night, "I don't like you. You're ugly". The mother may become

upset at her daughter's insensitivity and ability to hurt another person's feelings. The

mother, who would like her daughter to become a sensitive individual, explains to her

child why saying mean things is not appropriate. In this situation, the mother's goal is one

of internalization of the value "'sensitivity" (a child focused long-term goal); her parental

goal in this situation elicits her affective and behavioral reactions. Conversely, suppose

the next day the mother is running late for a doctor's appointment. Once again her

daughter says to her friend, "You're ugly". This time the mother responds by uttering

"Hurry and put on your shoes!". No mention is made at the daughter's insensitivity to her

friend's feelings. The mother's dominant parenting goal in this situation is one of

obedience (i.e., putting on shoes). Therefore, the same child behavior will elicit different





parental responses depending on the parent's goal in that particular situation. The goal of

getting the child ready on time takes precedence over increasing the child's sensitivity.

This does not suggest that she no longer attempts to instill this value in her daughter

during other parent-child interactions. Instead, her haste results in her goal to focus on

obedience (a parent-centered short-term goal) in this specific interaction.

In essence, situational factors embedded within a specific parent-child interaction

may predispose parents to allocate their attention to achieving various parenting goals.

The same goals may not be predominant across all situations (e.g., private vs. public

sphere), especially if differing factors are present (Hastings, 1995). Accordingly,

parenting goals are viewed as internal cognitive sources of influence that may serve as

conduits to individual differences in parental functioning and ultimately, to child

outcomes.

Overview

In this study, the importance of parental goals as organizational agents that

influence parenting behavior and the parent-child relationship is investigated. First,

traditional conceptualizations of goals are reviewed as I outline the progression of goals

out of the discipline research. Limitations of these earlier models are also discussed. A

more modern conceptualization of parental goals is then introduced, as it will be the

model used in the present empirical investigation. Hastings and Grusec's (1995)

taxonomy is believed to be currently the most comprehensive model that outlines the

association between parenting styles and goals. The scant literature on parental goals will

also be discussed.





In the following section I will discuss representation of culture in the existing goal

literature. The importance of culture and its various dimensions (e.g., rural vs. urban) will

be discussed as they demonstrate the antecedents and functions of goals in Western and

non-Western societies. Attention is focused on the manner in which these various cultural

dimensions may determine or explain parents' endorsement of specific goals in

collectivist and individualistic cultures (e.g., Italian and Canadian families), as they

comprise the subject pool of the present study. Finally, the scant literature on the

intergenerational transmission of goals, and the role of acculturation in this transmission,

are discussed. In conclusion, I make predictions about the various parental goals and their

association with socialization practices and the quality of the parent-child relationship

within the Italian and Canadian cultures. Predictions about the intergenerational

transmission of goals and parenting styles will also be made in association with ethnicity.

Early and Modern Conceptualizations of Parenting Goals

Parenting styles and child rearing practices attract attention and interest because

they are the most important medium by which values are transmitted and internalized by

children (Grusec & Goodnow, 1994). Much of the earlier work on parenting discipline

attempted to identify and describe the parental behaviors and characteristics that

contributed to individual differences in parenting. These parental behaviors were then

used to theorize about goals underlying these behaviors (Hastings, 1995). As a result of

these early studies, parents occupied one of two main parenting styles: power-assertive

and love-oriented techniques. Parents who exercised a power assertive approach used

tactics such as physical punishment, shouting, threats, and withdrawal or privileges to





promote and achieve parent-centered goals (Grusec & Goodnow, 1994; Maccoby &

Martin. 1983). Love-oriented parents used more psychological techniques such as

reasoning and warmth to foster child-centered outcomes (Grusec & Goodnow, 1994).

Permissive parents are nonpunitive and accepting of their children's desires and actions

(Baumrind, 1978). Their efforts for direct socialization are very little and they do not

enforce or have many rules.

The power assertive parent is synonymous with Baumrind's conceptualization of

the authoritarian parent. Baumrind (1966, 1968) described the authoritarian parent as one

who imposes strict, unquestioning demands of obedience on his/her child, as well as

discouraging verbal give and take. The parent asserts power and uses severe, punitive

measures during situations of child misconduct. Furthermore, the authoritarian parent

attempts to control and shape the child's behavior according to some absolute standard of

authority and believes in inculcating values such as respect for authority, work, and order

in the child (Baumrind, 1968). The expectation of unquestioning compliance to parental

rules and the lack of explanations for their decisions or acts causes the authoritarian

parents to be parent-centered in discipline. The behaviors and compliance they expect

from their child satisfies their own wants and needs, therefore, causing their parental

goals to be parent-centered in nature.

In addition, the authoritarian parents' discipline strategies can be further explained

by examining parental goals from a long-term vs. short-term perspective. LeVine (1974,

1988) differentiates between the two perspectives with regard to what parents want from

their children and what they want for their children. The primary goals that authoritarian
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parents set for themselves are to obtain compliance from their children. This can be

supported by their extensive reliance on respect for authority, obedience, and their

attempts to control the behavioral components of their children. Therefore, the parental

goals of authoritarian parents are not only described as parent-centered in nature but also

as short-term.

Conversely, authoritative parents (similar to the love-oriented parents) engage in a

bi-directional relationship with their child; they value open communication, encourage

verbal give and take, and provide reasons and explanations for their demands and

disciplinary actions (Baumrind, 1968; Maccoby & Martin, 1983). Furthermore, the

authoritative parent does not confine the child with restrictions, rather the parent

exercises firm control when appropriate. The psychological techniques that authoritative

parents utilize during disciplinary situations and their acceptance of a bi-directional

communicative environment signify their value on the child's self-development (child-

centered). Their parental style and attitude foster internalization of values and solidify the

self-image of the child by communicating parental confidence in the child's social and

physical abilities (Patterson & Rollins, 1982). Authoritative parents, therefore, focus their

parenting on achieving long-term goals (Hoffman, 1975). Their psychological

disciplinary techniques signify what they want for their children, which is the

internalization of societal, moral, and cultural values. Thus, research has suggested that

there may be a link between parental goals and the behaviors that parents utilize to

achieve their goals.

Kuczynski (1984) has been the sole researcher who explicitly manipulated





parental goals to establish their connection to actual parental behavior. In a study of sixty-

four mother-child dyads, Kuczynski (1984) assigned mothers to either a short-term or a

long-term compliance situation. Mothers in the short-term goal group were instructed to

obtain immediate compliance from their preschoolers during maternal presence on a

utensil-sorting task. Mothers in the long-term group were instructed to obtain continued

compliance on the sorting task after they had left the room. Kuczynski (1984) found that

mothers in the long-term goal condition were more nurturing and gave more explanations

prior to the incipience of the compliance task than mothers in the short-term goal

condition. The long-term goal group was also found to utilize more explanations,

communication, and made more positive character attributions than mothers assigned to

the short-term goal condition. Moreover, mothers who had long-term goals had children

who demonstrated more compliance during the utensil-sorting task in both their presence

and absence than children of the short-term goal mothers (Kuczynski, 1984). Thus the

results suggest that long-term goals may facilitate the internalization of values such as

cooperativeness in children through inductive parenting techniques. The disciplinary

strategies that parents exercise, therefore, seem to be contingent on the goals parents

attempt to achieve during parent-child interactions.

It has been proposed that parents also have multiple parenting goals during

parent-child interactions. Dix (1992) has formulated a four-step goal regulation model to

describe how parents implicitly or explicitly monitor the successful attainment of their

goals. It will also be demonstrated how parenting goals serve as organizing cognitive

states that induce behavioral and affective responses from parents. Initially, a parent
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enters the parent-child situation with a particular goal and outcome in mind. Once the

parent has determined a goal, the parent selects the sequences of behaviors that the parent

believes will lead to achieving the goal (Dix, 1992). As a subsequent step, the parent

monitors the events of the interaction to seek cues that convey whether the goals are

being achieved or not. Contingent upon the degree of attainment of the parent's goals, the

parent experiences affective responses. Last, these emotions are the impetus for

maintaining and adjusting the parent's goal(s) and behaviors (Dix, 1992).

Consider the following example as a demonstration of how goals guide a

parent's cognitive, affective, and behavioral responses during interactions with his/her

child. Suppose a mother wants to teach her five-year-old daughter how to print her name

(Step 1) and decides to have her daughter practice writing her name twenty times on a

piece of paper (Step 2). During the daughter's attempt at writing her name, the mother

monitors the child's ability to hold the pencil, whether she is forming the letters correctly,

and her attention level to determine if her own goal (to teach her daughter how to write

her name) is being achieved (Step 3). When the daughter shows signs of frustration at her

inability to hold the thin pencil correctly, the mother may feel disappointed or frustrated

(Step 4) as the mother infers that her goal is being obstructed. Therefore, the mother gets

a thicker pencil (returns to Step 2) in hope that her daughter can grasp the pencil better.

The affective responses experienced upon realizing that her goal is being obstructed

causes the mother to adjust her behaviors. If her daughter gets a paper cut and begins to

cry, the mother's concern may immediately shift goals from getting her daughter to write

her name to removing her child's discomfort (Step 1). The mother adjusts her behavior
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and initiates a new course of action, perhaps putting a band-aid on the cut or comforting

her daughter with a hug (Step 2). As the mother notices that her daughter is calming down

(step 3). she begins to feel relief or a reduction of anxiety (Step 4). She continues to

comfort her child while assessing her daughter's discomfort, behaviors, and affective

responses (Step 3).

From the above example, it is evident that a parent may have multiple parenting

goals during a parent-child interaction. This is also the case when discussing parenting

strategies. One reservation in characterizing a parent with a disciplinary label such as

••authoritarian'
,

or "authoritative" is that it implies that a parent is static in his/her

disciplinary interventions. Traditional attempts at identifying "stable" individual

differences in parents' disciplinary behaviors and attitudes (i.e., utilization of power

assertion vs. reasoning) negates parenting as a developmental process. Both continuous

and discontinuous life-long processes occur within a multifaceted system such as

parenting (Baltes, 1987). These continuities and discontinuities are partly ascribed to the

situational factors amalgamated within the various developmental processes that operate

within parenting. For example, many researchers have found evidence that parents vary

their discipline practices in accordance with the nature of the child's misdeed. Mothers

have been found to utilize power assertive techniques (e.g., withdrawal of privileges or

forced performance of appropriate behavior) to achieve short term goals such as ceasing a

physically aggressive act toward a peer (Grusec & Kuczynski, 1980). In addition, mothers

have also been found to use a combination of disciplinary techniques such as power

assertion and reasoning when children engaged in antisocial acts or behaviors that would
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result in physical harm to themselves or others (Chapman & Zahn-Waxier, 1982; Grusec

& Kuczynski, 1980). Therefore, parents do not merely utilize one style of discipline or

goal: rather they are plastic in their rearing interventions as they are highly influenced by

the situational factors that are embedded within the parent-child interaction.

Traditional and Modern Goal Taxonomies

Despite the model used, all goal taxonomies reflect the parent's perspective and

desired outcome. Goals can be defined as short-term or long-term in nature, depending on

their centre of concern (e.g., parent, child, or relationship). Short-term goals will satisfy

the a person's immediate need(s) whereas long-term goals are intended to satisfy some

future outcome for the person of concern. The difference between parent, child, and

relationship-centered goals, as well as their difference in immediacy of concern, will be

discussed below.

As parenting styles have been found to be multifaceted, parenting goals are also

numerous and diverse in nature. Due to their diversity, goals have been categorized using

various taxonomies. Dix (1992) has proposed that goals can be classified as self-oriented,

socialization, and empathic. As previously discussed, self-oriented goals are goals that

center on short-term compliance and obedience from the child by the parent. Child-

oriented goals are divided into two categories. The first are empathic goals that are

intended to satisfy a child's needs and promote positive feelings (Dix, 1992). Empathic

goals reflect parental attempts to understand the child's perspective and motivate parents

to scan the environment for factors or events that may hinder a child's well-being. Parents

who hold empathic goals attempt to achieve outcomes that would be considered desirable





by their children (Dix, 1992). Despite the extensive focus on experiencing the child's

perspective, affective responses, and promoting positive feelings in the child, empathic

goals tend to be viewed as short-term outcomes in the parent-child interaction.

The second child-oriented goal is socialization, described as "goals that may

benefit children, but will not necessarily please them" (Dix, 1992, p. 323). These goals

usually refer to parents' desire for their children to internalize societal, moral, and cultural

values. Parents who have socialization goals impose rules or expectations on children as

ways to instill the values that parents view as important to the child's development.

Socialization goals are also viewed as long-term goals that foster a child's ability to

competently function in society or the cultural group to which the child belongs.

A third type of goal is relationship goals (Grusec & Goodnow, 1994). Some

parents view fostering and maintaining close family relationships and bonds as more

important than the adoption of parental expectations of obedience and social rules.

Although relationship goals may be more predominant for certain cultural groups, they

generally have received extremely little focus and attention by researchers. Further, one

would expect that relationship qualities such as intimacy, satisfaction, companionship,

and affection would be facilitated or enhanced in families that focus on endorsing

relationship- centered goals.

Earlier conceptualizations of goals have addressed the immediacy of the outcome

of parental goals. Hastings and Grusec (1995), however, have developed a taxonomy of

parenting goals which is based on both the immediacy of outcome (short-term and long-

term) and the centre of concern (parent, child, and relationship) of parental goals. The
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following six parenting goals were identified: (a) parent-centered short-term goals

(obtaining compliance or obedience from the child during a discrete interaction); (b)

parent-centered long-term goals (having an obedient child and preventing misbehaving in

the future); (c) child-centered short term goals (making a child happy, understanding a

child's point of view during a specific interaction; (d) child-centered long-term goals

(teaching and explaining the importance of moral and cultural values and societal rules);

(e) relationship-centered short-term goals (avoiding or solving a disagreement in a

mutually satisfying manner); and (f) relationship-centered long-term goals (maintaining

or forming loving, trusting, and close family relationships and bonds) (Hastings, 1995).

Parents who endorsed parent-centered goals have been found to utilize more

power assertive strategies than parents who focused on either child-centered or

relationship-centered goals (Hastings & Grusec, 1995). Conversely, parents who focused

predominately on short-term child-centered or relationship-centered goals used

compromise and warmth during interaction with their children. Parents who endorsed

long-term child-centered or long-term relationship-centered goals used techniques such as

reasoning and inquiring about the child's point of view and understanding as a means to

achieving their goals. Hastings and Grusec 's results parallel previous investigations that

have determined that parent-centered goals are linked to authoritarian parents and child-

centered goals are characteristic of authoritative parents (Kuczynski, 1984). Thus,

Hastings and Grusec's (1995) results strengthen the argument that parenting goals and

socialization practices are related.

Culture: An Omitted Variable
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Research in the area of parenting is an additive process, as various sources of

variance that contribute to the individual differences in parenting become highlighted and

recognized. Hastings and Grusec's (1995) finding that both social and private settings

contribute to the type of goals that parents endorse, and ultimately the behaviors that they

utilize, adds to the list of factors that influence parental responses to the challenges of

parenting. However, one variable that has received relatively little attention during

empirical investigation is culture.

Studies that have considered culture usually view it as synonymous with cultural

differences (Cole, 1992). Rarely is culture considered an integral aspect of empirical and

methodological investigations unless one is attempting to highlight the differences

between ethnic groups. Often participant pools consist of individuals from diverse

cultural backgrounds who are not investigated independently of the other cultures (e.g.,

Hastings & Grusec, 1995). This is potentially problematic because past researchers who

examined the connection between ethnicity and parenting have found that parents who

belong to different ethnic or cultural groups utilize different modes of parenting

(Baumrind, 1991; Deyoung & Zigler, 1994; Patterson & Rollins, 1982; Reis, 1993;

Thomas, 1987). It is believed that similar results will exist when examining parenting

goals. The cultural environment in which parents and children are raised, and the values,

expectations, and experiences within that setting, contribute to individual differences in

parenting. Therefore, studies that investigate parenting styles and goals by using

participant pools that consist of individuals from diverse cultural backgrounds without

investigating them independently do not allow researchers to identify the influence of





culture.

The omission of culture in the study of parenting styles and goals precludes efforts

at clarifying the mechanisms with which parenting styles and goals are internalized.

utilized, and transferred across generations. This omission also hinders a full

understanding of the mechanisms and processes through which culture facilitates human

development. Culture does not solely apply to people of a specific ethnic group; rather it

is a universal principle that defines all humans as cultural beings. Our beliefs, thoughts,

and behaviors are shaped by the traditional values, practices, and traditions of the societal

institutions that define our present context (e.g., culture). These social institutions and

their behavioral codes are residues of past human interactions that were initially

developed to serve the needs and goals of our ancestors. One institution that is highly

influential in personal development and the transmission of culture is the family.

The Role of Culture in Parental Goals

Culture as a Temporal Continuity

Within the family system, parents serve as the main socializing agents for

children. Their main function is not only to nurture and protect children but also to

educate children in the acceptable values, beliefs, traditions, and behaviors of their

culture. The successful internalization of such cultural norms by children require specific

parental goals to be endorsed during parent-child interactions. The strategies that parents

utilize to achieve their goals may be reflections of their own past socialization. These

experiences cause parents to influence future generations as parenting strategies are

elicited when they have their own children. This defines the notion of culture as a form of
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temporal continuity (Cole, 1992).

Parental Goals as a Function of Cultural Stresses

The cultural differences in parenting styles and goals can be attributed to various

factors. In general, parental goals consist of facilitating the physical and social

development of children. However, differences in subsistence patterns, social,

occupational, and economic status of parents all contribute to the diversity in goal

endorsement. Specific parental goals often reflect the environmental, social, and

economic stresses that our predecessors endured and the strategies that they developed to

overcome these pressures (LeVine, 1974; Cole, 1992). The strategies and practices they

consciously utilized to adapt initially to highly stressful situations become encoded into

custom as the practices prove efficacious for attaining their parental goals. These

practices may be transmitted to the next generation in a direct fashion by parents, who

explicitly instruct their children and children-in-law in the childrearing strategies that

"work" best. Similarly, these childrearing styles and goals can also be transmitted

indirectly through the use of modeling; parents may imitate and model the strategies of

more "'successful" parents (LeVine, 1974). Subsequently, these parenting practices and

goals become so highly assimilated into custom and tradition that parents are no longer

cognizant of the adaptive function of these socialization strategies or their utilization

(LeVine, 1974; Harkness & Super, 1995).

The Gusii of Kenya demonstrate how environmental hazards generated specific

strategies designed to attain parental goals. Richman, LeVine, New, Howingan, Welles-

Nystrom, and LeVine (1988) found that mother-infant interactions in the Gusii tribe were





characterized by high proportions of holding and physical contact. Even when children

had developed the capability of locomotion, at 10 and 15 months of age, Gusii mothers

were observed to continue holding their toddlers. These holding behaviors can be viewed

as a protective mechanism against an environment in which physical hazards such as

cooking fires and animals are dominant. As children gain the capability for mobility, the

risk of falling into a cooking fire increases. Recognizing these risks, the Gusii adapted

holding behaviors as a means of restricting the locomotion of infants and toddlers. The

presence of scarred or injured children who have survived being burned, coupled with

parental perception of the burn risk, generated an environmental pressure to develop

strategies to decrease this risk and increase their children's physical survival and health.

These two factors preserve and maintain these holding behaviors in the present (LeVine,

1974).

Despite the short-term nature of these holding practices and their potential

negative impact on the cognitive and emotional development of children, Gusii mothers

continue to maintain them both as strategies to achieve their parental goal (e.g., restricting

locomotion of infants and toddlers) and to reduce anxiety. Furthermore, these holding

behaviors serve as a detection device that allows Gusii mothers to differentiate between

states of illness and hunger. For example, if infant cries can be halted with breast feeding

or food, the cries reflect a natural state of hunger. However, if cries persist after breast

feeding and attention, the cries could a signal a state of illness in the child. These

mechanisms are highly important in a society where infant mortality is high. Although the

strategies that Gusii mothers utilize continue to serve as an efficacious means of





19

achieving their parental goals (the physical survival of their children), some strategies and

goals endorsed by parents may continue to persist even though they are no longer

adaptive.

The environmental, social, and economic improvements that may occur within a

culture may not necessarily cause a change in the parenting strategies that were initially

developed during a time of stress. These childrearing practices may persist, even though

the environmental and social risks that were a catalyst for their development are currently

absent. Their adoption by new parents will be performed without reference to these

historical stresses. Although these behaviors may no longer be adaptive, they may be

maintained because eliminating them or not engaging in these practices may be perceived

as maladaptive for child development. These strategies may also persist because parents

may not have more adaptive strategies with which to replace old practices (New, 1988).

This can be illustrated in cultures which have a history of high infant mortality rates, such

as in the Italian culture.

Within the Italian culture, there is a tremendous emphasis on food and the feeding

behaviors and patterns of children (New, 1988). The notion of "a fat baby is a healthy

baby" persists regardless of modern society's preoccupation on fat reduction and thinness.

The preoccupation with food is most salient in Italian mothers who usually assume most

of the domestic and child care responsibilities (New & Benigni, 1985). In a study that

observed twenty Italian families for one year, New (1988) found that mothers invested a

great amount of time in preparing meals and ensuring that infants ate "'enough food".

Physical handling and manipulation of food by children was discouraged for fear that
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infants would not ingest a sufficient amount. In addition, Italian mothers have also been

known to resort to force-feeding to make sure the child ate what they perceived as

"enough" food (Richman et al., 1988).

It is believed that Italian mothers' preoccupation with health stems from a fear of

infant mortality, which was highly prevalent during the war period. During this period the

economic and social turmoil of Italy was at its peak, as was infant mortality. Parents'

main goal was that children ate enough food or had food to eat, while other goals (i.e.,

development of children's behavioral capacity for economic maintenance and the

development of cultural values) were not as salient (LeVine, 1974). As a means of

achieving this goal, parents generated specific parenting strategies, such as an excessive

reliance on feeding behaviors, a high responsiveness to crying and a close physical

proximity between parent and child (LeVine, 1974; New, 1988; Richman et al., 1988).

These strategies are currently evident among Italian parents, although they have been

slightly modified and updated. Now, infants in Italy are no longer at risk of death. Health

care facilities are readily available and are equipped with advanced medical equipment

and procedures. In addition, national figures demonstrate that infant mortality rates have

drastically decreased over the past decades; in 1982 there were 14 deaths per 1000 births,

compared to 58 deaths per 1000 births between 1951 and 1955, and 110 deaths per 1000

births between 1941 and 1945 (New, 1988). However, the parenting behaviors that

originally were developed to ensure the maintenance of infant health persist across

generations.

The perseverance of these parenting behaviors reflects their highly assimilated





position in culture. As demonstrated above, environmental risks or social stresses that

threaten the survival of children will cause parents to generate strategies to cope with

these stressors. When these new tactics prove to be adaptive in attaining parental goals,

they become assimilated into cultural codes as evolutionary, adaptive practices and

custom. These infant care styles, now customs, do not merely provide the formulas for

overcoming enviro-social stressors but also relay to parents that they are the natural

actions and behaviors of caregivers and not choices among several possibilities (LeVine,

1974;LeVine. 1988).

Although these strategies were originally generated and utilized in a conscious

manner, parents currently perceive them as conforming to custom. This alleviates parental

anxieties. Parents can now concentrate on becoming conforming members of their

cultural group rather than on the enviro-social stressors themselves (LeVine, 1974). The

presence of extended family members who lived during a time when food was scarce and

death a reality serves as a reminder of the dangerous conditions of decades ago. Their

presence, coupled with their stories of family members who died during infancy,

preserves the threat of infant mortality. The reminder of this threat which increases

parental anxieties, may evoke survival instincts in parents which ultimately causes

parents to revert back to the adaptive strategies generated by their ancestors. It is this

threat that aids in maintaining the childrearing practices that were originally efficacious

and a link to their cultural past (New, 1988).
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Parental Goals as a Function of Subsistence Patterns

The notion of parental goals and styles as adaptive strategies of environmental

features may be extended to differences in subsistence patterns and resources. Parents in

distinct subsistence environments (e.g., rural, urban) differ from each other with regard to

the cultural conditions and economic security in which they are raising children (Barry,

Child, & Bacon, 1959; Hoffman, 1988; Kagitcibasi, 1989; LeVine, 1974; Patterson &

Rollins, 1982). Such conditions are antecedents to the development of parenting

strategies that later serve as safeguards against their distinct subsistence conditions. These

child-rearing strategies ultimately reflect parents' short-term and long-term parental

childcare goals.

In agrarian or agricultural societies, an individual's main trajectory toward

economic and human security is the cultivation, sowing, and harvesting of produce. These

processes are heavily dependent on ecological variables such as soil conditions and water

supply. In order to assure economic and human survival, ancestors of rural societies

developed specific agricultural and social strategies as coping mechanisms, such as an

emphasis on group relationships (Kim, 1994). Since scarce food resources were enough

to create a threat of starvation, it also rendered the group at risk of starvation. This is

termed "homogenous affect" (Triandis, 1989a), where the consequence of an action or

event on one individual will affect the entire group in collectivist cultures. Therefore, to

prevent a depletion of resources, rural societies developed an emphasis on co-operation

and trust among members (Kim, 1994). Rural societies encouraged and demanded that

members live and work together to assure sufficient crop and resource generation.
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Independence and "doing one's own thing" led to reprimand and negative consequences

as they increased the threat and risk of resource and group depletion. Consequently, the

family or the group became extremely important in rural societies as it assured the

survival of its members. In addition, it also secured the future economic self-maintenance

(FESM) of children. FESM refers to a child's ability to use his/her acquired skills to

become a competent and economically successful worker.

A parent's main goal in rural societies is the FESM of their child. This goal will

be dominant if infant mortality is low (Hoffman, 1988; LeVine, 1974). The FESM goal is

characterized as long-term in nature, due to its reference to some "future" desired

outcome (e.g., economic self-maintenance). A parent, therefore, is concerned about the

child's future as an adult. Ultimately, the parents would like their child to acquire and

internalize the skills, attitudes, and characteristics that the parents believes will be

required in their child's occupational role (LeVine, 1974; Patterson & Rollins, 1982).

Within rural society, FESM seems to depend on the child's ability to adhere to

rules and to work in a group setting. Therefore, obedience and conformity are viewed as

highly valued traits in children (Barry et al., 1959; Hoffman, 1988; Kagitcibasi, 1989;

Kim, 1994; LeVine, 1974; Triandis, 1989b). In working class societies, obedience and

conformity are also valued. Kohn (1969) found that working class parents (in the US and

Italy) considered children's behavioral conformity and obedience to be more valuable

than did middle class parents. Working class parents were also found to use physical

punishment and authoritarian parenting tactics for disobedient acts (Kim, 1994; Kohn,

1969). Similar findings have been reported by others (Ellis & Petersen, 1992; Triandis,
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1989a).

As stated previously, the future economic success of a child in rural societies and

lower SES will directly depend on the ability to obey and adhere to established rules and

conform to the requests of higher-positioned individuals. Therefore, in order to achieve

FESM. the child must acquire "obedience" as an intact personal characteristic. This is

achieved partially by requiring children to work with other agrarian members in order to

show them that collective cooperation and working together is a necessary condition in

their society. It is through these activities and their interaction with other in-group

members that children are taught to be compliant, obedient, and a team member. These

characteristics will ultimately determine how economically successful they are as adults.

A parent's goal for obedience and its connection to FESM parallels Dix's (1992)

notion that a parent may enter situations with multiple goals in mind. A rural parent will

enter a parent-child situation in hopes of fostering the long-term goals of obedience and

FESM. This is accomplished by endorsing obedience in multiple parent-child interactions

as a short-term goal. Therefore, for children to internalize obedience/compliance as a

valued trait in rural societies, parenting strategies must reflect the endorsement of their

obedience goal. The only way to do this is to endorse obedience as a short-term goal in

their daily interactions with their child. In essence, obedience is not merely a long-term

goal but also a short-term goal. Therefore, a hierarchy of goals seems to be evident in

agrarian societies, where short-term obedience serves as a means of attaining a parent's

goals for long-term obedience and FESM for their children.

Despite the findings that the parental goal of compliance/obedience depicts a
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parent-centered short-term goal (Hastings & Grusec, 1995), in rural societies obedience

seems to be defined as a child-centered long-term goal, given its relationship to the long-

term goal of FESM. In essence, a rural parent wants obedience from their children but

would also like obedience for their children. Goals that depict what a parent wants for

his/her child reflect child-centered goals since they rely on teaching children values,

societal rules, and important lessons for the child's benefit (Hastings & Grusec, 1995).

Some researchers (e.g., Hastings & Grusec. 1995) have recognized that obedience can be

endorsed as a long-term goal (i.e., wanting to have an obedient or a respectful child);

however, its nature remains parent-centered. On the other hand, other researchers have

found that a parent who endorses obedience as a long-term goal utilizes authoritative

strategies (e.g., explanations) as a means of achieving their parental goal (Kuczynski,

1984). Similarly, a parent who endorses child-centered long-term goals has also been

found to use authoritative parenting tactics (Hastings, & Grusec, 1 995).

One explanation for this apparent contradiction may be in the differences between

cultures. The behavior of rural parents who endorse the long-term goal of

obedience/conformity does not seem to parallel the findings that these goals are parent-

centered in nature, as found in Western societies. Similarly, an emphasis on obedience as

a long-term goal in rural societies may not be associated with authoritative practices as

found in Western society. On the contrary, the long-term goal of obedience/conformity in

agrarian societies is not only child-centered in nature but elicits authoritarian childrearing

styles rather than authoritative strategies. Therefore, the relationship between parenting

goals and practices found in most studies of North American culture may not be found in
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rural cultures.

A contrasting pattern of socialization goals developed in societies living in non-

rural, mountain areas and jungles. In such areas, food resources were traditionally limited.

This caused early humans not only to adopt a migratory pattern of survival but also to

develop strategies to cope and adapt to their subsistence conditions (Kim, 1994). Since

most of their subsistence resulted from hunting, gathering, and fishing, innovative means

of acquiring food were rewarded. As these innovations proved efficacious, the advantage

of group living was diminished and urban societies began to develop (Triandis, 1 989a).

As a result, the benefits of individual action were realized and achievement and autonomy

were encouraged. Barry et al. (1959) found that, in migratory groups or groups where

food accumulation was low, parents emphasized achievement, self-reliance, autonomy,

and assertion in their childrearing. The adoption of these characteristics diminishes the

dependency on the group. Individuals could develop a food supply that would serve as a

safeguard against a poor daily food yield and would prevent the need for reliance on other

in-group members' food resources. Therefore, relationships became contractual in urban

societies and were perpetuated by the law of supply and demand. In urban cultures

individuals are financially compensated for providing their individual services in

positions where independence formulates the working context (Kim, 1994). Therefore,

independence and initiative are characteristics that are highly valued in urban societies.

Middle class parents, similarly, have been found to value self-direction,

independence, and initiative in comparison to working class parents (Kohn, 1969).

Middle class parents are believed to value these traits because they are the characteristics
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required to become a competent member of the middle class. Independence is important

for middle class success because the occupational positions that they hold usually do not

require collaborative efforts among their co-workers (Kohn, 1969). Individual skill,

competence, and initiative allow one to excel in positions such as managerial or white-

collar. When mothers who had husbands who were employed in professional or

managerial positions were asked, "what quality would you most like to see in your child

at school age?", they were more likely to say "independence" than mothers whose

husbands were in any other occupational category (Hoffman, 1988).

The relative economic security that middle class parents experience allows them

to invest more parental time and energy in their childrearing than rural or working class

parents. Parental attention is devoted to talking and playing with children, as parents

attempt to communicate with their children before the children are capable of verbal

utterances or communication (LeVine, 1988). These techniques are strategies that parents

utilize to attain their goals. Hastings and Grusec (1995) found that parents who endorsed

child-centered long-term goals used more open communication and verbal explanations

as preferred strategies for goal attainment. Therefore, the childrearing techniques used by

middle class parents seem to differ qualitatively from the strategies of working class

parents.

Therefore, the parental goals of urban class parents are characterized as child-

centered long-term, as they attempt to teach children the important societal rules and

values that they will need to survive in their society or culture. Despite the similarities in

some of the goals among rural and urban parents (i.e., preparing children for their adult
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roles), the socialization strategies used to achieve these goals differ. Therefore, the styles

of rural (working class) and urban (middle class) parents ultimately reflect their parental

goals. In turn, parental goals reflect the strategies that parents adopted to cope with their

subsistence conditions. The differences in subsistence patterns also created a difference in

the ideology of the family and the ideology of "self in rural and urban societies.

Collectivism vs. Individualism: A Phenomenon in Italian and Canadian Culture

As stated above, beliefs, values, and attitudes that members of a cultural group

share are the variables that contribute to inter-cultural variation, especially when

investigating parenting. In order to understand the effects of culture on parenting,

researchers must determine dimensions of cultural variation. One dimension that has been

emphasized as a contributor to cultural variation, in addition to obedience-independence

orientations, is individualism-collectivism (Triandis, 1986; Triandis, 1989a; Triandis,

Bontempo, Villareal, Asai, & Lucca, 1988).

The difference in social behavior that members of diverse cultures exhibit reflects

the extent to which a culture emphasizes individualism vs. collectivism. This dichotomy

can be explained with the use of distinct features. Individualism and collectivism are

comprised of a host of beliefs, values, attitudes, emotions, and behaviors that define the

ideology of their respective cultures and members. It will be demonstrated that the

individualism-collectivism dimension reflect differences in parental goal emphasis.

Individualists see "the person" as an entity that is separate from any group. The

emphasis is on "independent self, not self-definition as part of a group as in collectivist

cultures. The emphasis on the self as a distinct entity allows individuals to detect





29

individual differences among members (Triandis et al., 1990). This heterogeneity may

contribute to individualists valuing independence. Since the emphasis is on "self,

collaboration, group effort, or relations among in-group members are not emphasized in

individualistic cultures. This can explain the findings that individualists experience more

emotional distance from their in-groups, less social support and security, and more

loneliness than collectivists (Triandis, et al., 1988, 1986, 1989a).

Viewing oneself as different from other in-groups may account for individualists'

ability to form new in-groups more easily than collectivists (Triandis et al., 1988).

Although collectivists have fewer in-groups than individualists, their relationships are

qualitatively different from the relationships that individualists form. Collectivists'

relationships are characterized as intense, interdependent, co-operative, harmonious

intimate, and life-long, whereas individualists' relationships contain more detachment

and distance (Triandis et al., 1988). However, these behaviors do not seem to generalize

to the interactions that collectivists have with out-group individuals. For example,

Triandis et al. (1990) found that individuals from the collectivist society of the People's

Republic of China (PRC) exhibited more intimacy and subordination of behaviors toward

in-group members and less toward out-group members than individualists. These results

demonstrate that the behaviors of collectivists are not stable but rather are highly

influenced by the group. Behavior toward out-groups can be described as individualistic,

whereas in-group behavior consists of harmony, intimacy, and co-operation. This reflects

their value on the in-group.

Among collectivists, subordination of personal desires to the goals of the in-group





30

are essential attributes. Social behavior is determined by in-group norms, which

collectivists readily and willingly accept without ambivalence or question (Triandis et al.,

1988). Therefore, personal goals are synonymous with in-group goals (Triandis, 1989a).

Individualists, on the other hand, focus more on personal goals and individual likes and

dislikes. Their behavior does not reflect the goals of the stable in-group; rather it reflects

the goals of numerous in-groups. This is a result of individualists having many in-groups

and being confronted with their demands (Triandis et al., 1990).

Triandis, Leung, Villarel, and Clack (1985) investigated the subordination of

goals among collectivists and individualists. Results revealed that collectivists

consistently reported that they would subordinate their personal goals (e.g., saving money

for a new car) for the benefit of an in-group member (e.g., loan money to a needy in-

group member) more than individualists. Similar findings have been found by others

(e.g., Triandis et al., 1990). These results reflect collectivists' willingness to sacrifice

personal goals and desires for the group. Even when the in-group makes demands that are

emotionally or financially costly for the individual, the individual remains in the in-group

relationship and adheres to collectivist ideals.

Individualists, on the other hand, have been found to promote more individual

goals and place a high value on freedom, independence, and choosing their own life

aspirations. They evaluate the advantages and disadvantages of the in-group relationship.

Therefore, if the relationship proves to be too costly or demanding for the individual, the

individual leaves the in-group in order to form a new in-group (Triandis, 1989b, 1996).

These choices reflect their stress on the importance of the "self. The difference between
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collectivists' and individualists' endorsement of goals can be seen in the Italian culture,

which has been defined as a collectivist society.

Collectivism within a Family Orientation and its Connection to the Goals in the Italian

Culture

Collectivist ideals such as the subordination of personal goals, conforming to in-

group norms, and the importance of family relations are evident in the Italian family. Italy

has been described as a "colony of families" and Southern Italy has been described as "an

indivisible whole" (New & Benigni, 1985). These descriptions highlight the Italians'

value and emphasis on the family. The importance of family relations is evident from the

intense level of social density in familial, social, and community routines.

New (1988) found that there was a high level of social density within Italian

infant-care environments. Infants were constantly in contact with their mothers or other

in-group members and spent virtually no time alone (approximately 5% of time). Infants

typically were in environments where at least two or more people were present, one

always being their mother. The individuals who were present in these infant care

environments were in-group members who usually consisted of grandparents, aunts,

cousins, etc. Seventy four percent of visitors were extended family members, with the

remainder being individuals who were somehow intimately connected with the family

(e.g., neighbors and friends). This connection is also evident in the sleeping settings of

infants; infants typically slept with parents regardless of the availability of separate

sleeping spaces (New, 1988).

This high social density reflects the early socialization of children toward
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interdependence and the importance of the family. The various in-group members present

within these care environments are involved in many areas of domestic life; however,

their main goal is to socialize children in the importance of in-group relationships. This is

evident in the Italian mother's high frequency of verbal interactions and her emphasis on

sociability during infancy (Richman et al., 1988).

These interactions endorse, for children, the importance of the group and

maintaining open relationships with its members. Furthermore, the punishment of

children who display aggression and conflict toward group members relays the

importance of maintaining harmonious relationships within the group. Such behaviors are

severely discouraged as they may threaten the welfare of the social group (Kohn, 1969;

Schneider, Attili, Vermigli, Younger, 1997). By socializing children to value the family,

parents provide safeguards for their children against future unpleasant events. During

times of distress, children can elicit relief and support from in-group members. This

support can only occur if familial relations are strong and intact. Conflictual relations

make it less likely that individuals will receive aid during times of need. Therefore, the

highly social environments within the Italian culture reflect parents' goal of establishing

and maintaining family bonds to assure support during times of need. It is also a way of

preserving the ideology of the family as the social unit.

Social norms also transcend traditional gender spheres. Although male and female

spheres remain clearly distinct and are accompanied by appropriate codes of behavior and

responsibilities, infants and children are exempt from these sex divisions and are

encouraged and invited to freely permeate the boundaries (New & Benigni, 1985; New,





1988). Coffee bars and la piazza (town square), where women are prohibited, are often

occupied by children. Grandfathers often take their grandchildren to the coffee bars to

purchase ice-cream. Children are also encouraged to blow kisses or wave "ciao" (bye-

bye) to males within these spheres. Children" s exemption from traditional gender spheres

reflects parents' and in-group members' relationship goals. This exemption increases the

parents' opportunity to socialize children to the importance of establishing and

maintaining harmonious in-group relations within the Italian culture.

This high social density is not merely present in infant/child care environments,

but it can also be demonstrated in the lives of young adult couples and parents. New and

Benigni (1985) found that young married couples have virtually no intimate or private

relationships. From the beginning, the married couple is surrounded by nuclear and

extended family and other in-group members. This lack of privacy is also evident after

the birth of the child when the couple is rarely left to have private moments. Fathers were

found to be constantly accompanied by extended family members during visiting hours,

who were more likely to interact with the newborn baby than the father was. New and

Benigni (1985) found that there was a negative relationship between room density (the

number of individuals in a room) and paternal interactions. It seemed that fathers'

involvement was suppressed by the ubiquitous force of the extended family, especially

the extended female family members.

This high social environment reflects parents' (and other in-group members) goal

of establishing and maintaining family bonds. This begins at birth where the birth of the

child is viewed as an opportunity to extend and reinforce male, female, and children's
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marriage or the birth of a child are not viewed as concerning the couple; rather they are

events which concern the entire in-group. With the addition of a new in-group member,

for example, family bonds are extended and existing relationships are reinforced as the

newborn presents new challenges that require collaborative efforts among the family.

Therefore, the high level of social density and family during such events indirectly relays

the family's promise of support for the couple and the new child. This consequently

strengthens family relationships and trust, as the family's presence is a testimony of their

present and future support, love and commitment to the family and the entire in-group.

In order to form and maintain strong familial or in-group relations, collectivists

must adhere to in-group norms. Although the socialization toward the subordination of

personal goals for the group occurs throughout childhood, it usually begins as early as

infancy. For example. Italian mothers discouraged children from physically exploring

their environment (Richman et al., 1988). New and Benigni (1985) also observed that,

although infants gained the ability to walk, most of them spent over half of the

observation period in a walker, play pen, or on someone's lap. Although this maternal

behavior is connected to their preoccupation with health, it is also believed that it reflects

mothers' restriction of independence in their children. Italian mothers exhibited more

holding behaviors at 9-10 months of age than did U.S. and Swedish mothers (Richman et

al., 1988). This finding lends further support for collectivists' in the family domain value

on subordination of personal desires (e.g., independence) for the group. Therefore,

children are socialized to remain in close proximity to the group within the Italian family.
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Exploring the environment for personal curiosity or to gain independence from the group

is not tolerated or appropriate.

Italian parents' socialization toward subordination of personal goals for the goals

of the group can also be demonstrated at pranzo (midday meal). Businesses and schools

close at approximately noon in Italy in order to accommodate family time (New &

Benigni, 1985). Workers and school age children return home for pranzo where a large

meal is shared with both the nuclear and extended family. Children are fully integrated

during pranzo and eat in the company of the in-group. There is little regard by parents for

children who are hungry or who are sleeping before pranzo begins. Children's cries or

whines to eat early or have a nap are ignored by parents and other in-group members.

This disregard for the infant's needs is a parent's way of relaying to his/her children the

importance of the family, and not individual desires.

The above findings support the idea that parents are creating safeguards for their

children against potentially future unpleasant life events. In essence, parents are

attempting to internalize in their children respect for the group and awareness of the

group's needs. Successful achievement of this goal will cause permanent and intact

supports to be utilized in times of need. However, if individuals in collectivist cultures do

not conform to the norm of subordination, it will affect how in-group members view

them. Nonconformist behavior will increase the risk that in-group members will perceive

the individual as pursuing his/her own pursuits and disregarding the concerns and needs

of the group. In-group members become suspicious of individuals' ability to offer support

and aid during times of distress when, during nonstressful times, their personal goals
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consume their energies. Therefore, a perception of being individualistic in a

collectivist/family domain culture increases the chance of alienation by the group

(Triandis et al., 1988, 1989b).

The subordination of personal goals is also be evident when investigating

childrearing patterns of Italian fathers. As stated previously, New and Benigni (1985)

found low paternal involvement with their newborn or children. Although this can be

partially explained by strict traditional gender spheres, it can also be attributed to

supporting family relations. Although the ubiquitous force of the in-group may overpower

a father's wish to interact with his child, emphasizing one's own desires is unconsciously

subordinated. Exercising one's independence or desires during such events is viewed as

interfering with the establishment of new familial relationships. Such interference is

viewed as inappropriate and may offend in-group members as they may interpret such

behaviors as being an interference. This increases the threat for the child as the

opportunity to create intact and strong relationships is decreased. Therefore, the minimal

paternal interaction immediately following the birth of a child may be the father's

contribution to the creation of the child's relationships with respect to the extended

family (New & Benigni, 1985).

The Authoritarian Parenting Style: Adaptive or Maladaptive in Collectivist Cultures?

As a means of emphasizing collective cooperation and the importance of the

family as a trajectory toward future support, collectivist parents have been found to

employ authoritarian techniques such as conformity and obedience (Barry et al., 1959;

Kim, 1994; Kohn, 1969). This was transmitted by rural ancestors who traditionally





37

adopted authoritarian parenting strategies in order to assure that adherence to agricultural

techniques and working in a group was maintained. Therefore, the use of authoritarian

styles was traditionally (and still is) adaptive in rural societies as they prevented

disastrous effects on the individual and the group.

The adaptive function of authoritarian parenting can be demonstrated when

investigating certain collectivist cultures such as the Afro-American family. Kelly, Power,

& Wimbush (1992) investigated the maternal behavior of low income Afro-American

mothers. Results revealed that Afro-American mothers from a low social economic status

(SES) emphasized a high frequency of obedience and conformity from their children.

Their parenting techniques can be understood if their social environment is analyzed.

Individuals from a low SES usually live in environments and communities where the

potential of danger (e.g. drugs, gangs, violence) is extremely high. Disobedience in such

environments can have serious repercussions on the individual or the family. Therefore,

authoritarian techniques aid parents in preventing involvement in harmful activities.

Similar to the Italian culture, Asian cultures place a high value on family cohesion

and interdependence. Research has revealed that within Asian cultures, parenting is strict

and relies on obedience and conformity (Ho, 1986, 1987). Ho and Kang (1994) have

revealed that this authoritarian parenting begins very early in a child's life. Although the

use of power assertion within Asian cultures cannot be attributed to a highly dangerous

environment as in the Afro-American case, it continues to be just as adaptive. Power

assertion with Asian cultures reflects parents' child-centered long-term goal of obedience

and compliance for their children. Therefore, Asian parents want their children to
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internalize these values as personal attributes. The successful internalization of obedience

and conformity will aid their integration in a culture were family cohesion and

subordination underlies its ideology. Therefore, despite the authoritarian nature that

collectivist parents' socialization styles, their strategies do reflect the interests of their

children or family rather than themselves.

Many researchers (e.g., Grusec et al., 1997) have begun to acknowledge the

difference in authoritarian parenting between Western and non-Western cultures. It may

be that authoritarian practices in non-Western cultures are not comprised of the same

negative attitudes or child effects as they are in Western cultures. Grusec et al., 1997

explain that authoritarian parenting that reflects child-centered goals may differ in many

ways from authoritarian parenting which endorses the interests of parents. They state that

authoritarian techniques in non-Western or collectivist cultures may not be associated

with a negative image of the child as it is in Western cultures. Studies have determined

that North American children of authoritarian parents tend to be dependent, passive,

socially withdrawn, aggressive and have low self-esteem (Baumrind, 1966; Fisher &

Crawford, 1992; Kochanska, Kuczynski, & Radke-Yarrow, 1989; Maccoby & Martin,

1983). Ho and Kang (1994) lend support for the claim that authoritarian parenting in

collectivist cultures lacks the negative child outcomes that are present in Western

societies. They revealed that both Chinese grandfathers and fathers utilized authoritarian

parenting strategies. However, both grandfathers and fathers believed that children were

inherently good despite their tendency toward power assertion. Ho ( 1 987) also found that

Chinese parents emphasize obedience, conformity, honesty, good manners and
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appropriate behavior in their children. These goals are usually achieved with the use of

authoritarian strategies. However, Ho (1987) explains that when asked to describe their

parents. Chinese children describe mothers as affectionate and kind and fathers as strict

but a friend. These results may demonstrate that authoritarian parenting in collectivist

cultures may be accompanied by a more positive affective climate than in Western

societies. The higher levels of warmth may facilitate positive outcomes for collectivist

children who may not view parents' authoritarian styles as cold or insensitive. Therefore,

there are inconsistent findings for the claim that authoritarian parenting in collectivist

societies is less likely to be associated with negative child outcomes as opposed to

authoritarian parenting in individualist cultures.

Chen, Dong, and Zhou (1997), on the other hand, did not find the same results.

They also investigated the child outcomes (i.e. social and school competence) of both

authoritarian and authoritative parenting in Chinese children. They revealed that children

of authoritarian parents were aggressive, were less accepted by peers, were lower on

sociability-competence, and school achievement than children of authoritative parents.

Therefore, there is evidence that authoritarian strategies in non-Western cultures such as

China does result in the same negative child outcomes that have been found in Western

societies (Maccoby & Martin, 1983). There are inconsistent findings with regard to the

adaptiveness of authoritarianism in collectivist families.

The second difference between authoritarian parenting in Western and non-

Western cultures are the child attributions that parents of these two cultures have. Since

authoritarian parents in non-Western cultures do not have a negative view of the child,
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their coercive styles to child transgressions are not due to their perceptions of the child's

disobedience as willful (Grusec et al., 1997). This contrasts with Western authoritarian

parents who interpret children's actions as deliberate or intentional. Kohn (1969) found

that no difference existed in the frequency with which working class (Italian) and middle

class (American) mothers utilized physical punishment. Rather, the difference was in

when they utilized such authoritarian techniques. Middle class mothers were found to use

physical punishment when they interpreted their children's actions as intentional. They

were also found to physically punish children if they perceived their play as consisting of

intentional aggression or destruction. However, Italian mothers were found to use

physically punishment only if their children persisted in fights with their siblings or other

children. Therefore, Italian mothers' use of physical punishment may be consistent with

the interpretation that Italian mothers may perceive the fighting as threatening family

relations.

In collectivist families, authoritarian mothers' use of physical punishment only

during aggressive or conflictual situations between siblings demonstrates the mothers'

selectivity in the use of authoritarian styles. These mothers may use the authoritarian

practices in the interests of the child, as fighting among siblings or other family members

threatens family relations and ultimately the child's future success within the child's

culture. This demonstrates that parents in collectivist families utilize authoritarian

techniques in different circumstances than parents in Western societies. Chao (1994) also

found support for this proposal as she revealed that Asian parents viewed their

authoritarian practices as a way of training children to maintain family harmony
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(relationship-centered long-term goal). Thus, authoritarian parenting in collectivist

families differs from its utilization in Western cultures by being more adaptive,

functional, and being associated with higher levels of warmth.

In conclusion, authoritarian parenting, as it is known to Westerners, does not

necessarily have the same connotations as in collectivist families. As demonstrated above,

authoritarian parenting in collectivist families does not necessarily yield negative

consequences for the child, as researchers have found in Western societies. It seems that

the cognitions, thoughts and emotions that underlie authoritarian parenting in collectivist

families are more positive than in individualistic cultures (Grusec et al., 1997). Thus, the

effects of authoritarian parenting in Western and non-Western cultures on the child may

be modified by parental goals.

Intergenerational Transmission of Parental Styles and Goals: The Effect of Time

The act of becoming parents, as previously discussed, activates the cultural

experiences parents endured during their own childhood. These experiences contribute to

the process of continuity as they are transcended into the present and influence the

childrearing practices of these new parents and the manner in which they organize their

children's present and future life experiences (Cole, 1992). Therefore, parents' ability to

regress into their past and project it into their children's future influences the present

sociocultural environment of their child. It is this continuity that contributes to the

intergenerational transmission of parenting styles and goals.

Intergenerational transmission is defined as the process through which an earlier

generation psychologically influences the parenting attitudes and behavior of the next
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generation (van Ijzendoom, 1992). It is also a process that involves at least three

generations: grandparents (first generation), parents (second generation), and children

(third generations). Although grandparents may not be directly involved in the

childrearing of children, they are included in this process because of their influence on the

childrearing styles of the second generation. With the exception of a few research studies,

research in the intergenerational transmission of parenting styles is quite scarce.

However, the dearth of data is not comparable to the research on the intergenerational

transmission of parental goals which is almost nonexistent. This present study attempts to

provide empirical data on the intergenerational transmission of both parenting styles and

goals.

There are very few studies that have investigated the direct transmission of

parenting styles and attitudes between generations. Among these studies, researchers have

found similarities and differences among generations. Staples and Smith (1954) examined

whether the parental attitudes of grandmothers and mothers differed with respect to their

childrearing practices. They found that grandmothers had more strict, punitive attitudes

toward various areas of childrearing, such as the expected orderliness of children, verbal

standards, expression of hostility, feeding, toilet training, sexual behavior, boy-girl

differences, and crying. Mothers, on the other hand, were found to be more permissive in

these childrearing areas. Similar differences between generations have been yielded when

investigating other dimensions of parenting (e.g., discipline, control) (Cohler &

Grunebaum, 1981; Ho & Kang, 1994).

Although researchers have revealed intergenerational differences in parenting
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attitudes, others have found that there are similarities in some of the parental attitudes

investigated. Kelly and Aldous (1960), for example, found that grandmothers and

mothers did not differ in their attitudes towards discipline. Furthermore, children also did

not differ from their mothers regarding rules of behavior.

Simons, Whitbeck, Conger, and Chyi-In (1991) found evidence for the

transmission of harsh parenting between first and second generation parents. Results

revealed that the utilization of harsh parenting by mothers was strongly associated with

the use of harsh parenting by grandmothers. In addition, fathers' use of harsh parenting

with sons and mothers use of harsh parenting with both sons and daughters was related to

the harsh parenting of grandmothers. In essence, Simons et al. (1991) propose that the

above results support the claims of a direct intergenerational transmission of harsh

parenting rather than intergenerational differences.

Although the mechanism in which the transmission of parenting occurs remains

unclear. Crittenden's (1984) study indicates that mothers may directly teach or scaffold

neglectful or abusive parental patterns. She found that mothers who displayed an abusive

style also had children who used a maltreating pattern when interacting with their

siblings. She observed that these abusive mothers harshly ordered their children to gear

all of their behavior toward the other infants, rather than coaching or encouraging them to

share their toys with their siblings while retaining some of the desired toys for

themselves. Therefore, Crittenden's results parallel Simons et al. (1991) findings that

there is a transmission of harsh parenting between generations.

Although research in the intergenerational transmission of parenting styles and
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attitudes is present, research on the intergenerational differences or transmission of

parental goals is scarce. Only one study was located that investigated the intergenerational

differences of parental goals. Martin, Halverson, Wampler, and Hollett-Wright (1991)

were not able to find significant intergenerational differences between grandmother-

mother pairs in the goals grandmothers and mothers endorsed for and from their children.

However the issue may not be a lack of results but rather the problem may lie with their

sample. No mention was made with regard to the ethnicity of these grandmother-mother

pairs. Culture is an extremely important factor to consider in various aspects of parenting

as will be demonstrated in the following section. In addition, no mention was made as to

whether grandmothers were immigrants to the United States or were originally from

another culture. Therefore, the lack of an intergenerational difference in goals between

grandmothers and mothers may be due to the omission of culture in research designs, an

argument that will now be elaborated.

The Effect of Acculturation on Parenting Styles:

The intergenerational continuities and changes that have been found to occur in

socialization practices and goals may not only be related to the simple passage of time but

can also be attributed to the process of acculturation. Acculturation can be defined as the

changes that occur within cultures and individuals as they come into direct contact with

each other (Berry, 1 989). The degree of changes at both the cultural and individual level

depends on the degree to which the individual participates and accepts the ideologies of

the dominant culture. If individuals do not wish to maintain their ethnic identity but rather

fully participate and adhere to the dominant culture's ideals, then assimilation occurs.
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Integration, on the other hand, occurs when one continues to maintain one's cultural

identity and characteristics and at the same time participates and maintains relations with

the dominant group. Avoiding interaction with the dominant group to maintain one's

original ethnic identity and values results in separation from the dominant group (Berry,

1989). Therefore, acculturation does not refer to the simple process of two cultures

coming into contact with each other; rather it refers to the degree of voluntary

participation one is willing to have with the dominant culture. Also, acculturation is not

uniform across all domains of behavior, but one can have differing levels of acculturation

in various areas of social life (Berry, 1989).

Acculturation is an extremely useful concept as it aids in understanding the impact

of culture on socialization practices and goals. Delgado-Gaitan (1993) investigated the

transition of value orientation in Mexican-American families as acculturation occurred in

first generation (parents who attended Californian schools when they were segregated)

and second generation (parents whose children presently attended the same Californian

schools after special educational programs were implemented). As immigrant families

became more acculturated and participated in the dominant culture's language,

organizations, and policies, parents endorsed more independence and used more verbal

skills with their children. However this change in socialization was only tolerated in

academic settings. Within the family sphere, respect for elders, interdependence, and

family relations were still advocated and expected from children. First generation parents,

on the other hand, encouraged inquiry skills and independence in their young children.

Despite their continued endorsement of respect for authority figures in the private sphere,
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first generation parents incorporated both collective and individualistic orientations in

order to accommodate both worlds. First generation parents taught their children how to

adapt to values such as independence and interdependence as a response to their current

context. Immigrant parents, on the other hand, were trying to comply with the wishes of

the educational system and authorities but still highly valued interdependence. Therefore,

immigrant families were influenced by organizational forces which did not seem to affect

the first generation parents (Delgado-Gaitan, 1993). First generation Mexican-American

parents were influenced by their own experiences of alienation and linguistic isolation in

both educational and communal sectors. Their experiences seemed to exacerbate the

importance of a balance between both cultures.

In essence, these findings demonstrate that there is a shift toward an

individualistic orientation as one becomes more acculturated within a dominant culture.

Similar findings have been found by others (e.g., Uribe, LeVine, & LeVine, 1994; Patel,

Power, & Bhavnagn, 1 996). The above findings reflect the way parents can allow certain

aspects of the dominant culture to influence their parenting, but continue to maintain

more traditional ideals regardless of their level of participation in the dominant culture.

Intergenerational changes in ethnic identification have also been revealed when

acculturation is considered. Cameron and Lalonde (1994) found that second generation

Italian-Canadians exhibited less ethnic identification than their parents. First generations

exhibited a more collectivist dimension of the self-concept as interdependent than as

distinct from the social context. Therefore, as one become more acculturated within the

Canadian culture, adherence to collectivist values tended to decrease. Also, it was
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revealed that language use was affected by acculturation. Second generation Italians

limited their Italian language use primarily to parents, whereas the first generation used

their Italian language more frequently (e.g., with siblings, friends, and parents) (Cameron

&Lalonde, 1994).

Finally, acculturation has also been found to influence the quality of relationship

between parent and child. Kim and Choi (1994) report that one of the obstacles that

Korean immigrants have to deal with when immigrating to North America is maintaining

harmonious parent-child relationships. Pettengill and Rohner (1985) found that Korean-
r

American adolescents perceived parental strictness as a reflection of aggression, rejection,

and hostility. Kim (as cited in Kim & Choi, 1994) also found the same results when he

examined the parent-child relationship in Korean-American and Korean-Canadian

children. Parental strictness, which is viewed as a positive dimension by children in

Korea, was not perceived as positive by Korean children who have immigrated to North

America. These findings reflect the differing rate of assimilation for Korean parents and

children within the North American culture. Korean-Canadian and Korean-American

children tend to adopt Western ideals more quickly than do their parents. Therefore, they

view the parent-child relationship as one that advocates independence and autonomy.

However, Korean immigrant parents continue to adhere to the ideologies of their

originating countries. This difference results in conflictual parent-child relations (Kim &

Choi, 1994).

Kim and Choi (1994) also report that Korean-Canadian adolescents who identify

with Korean values perceived their parents as accepting, and less rejecting and hostile
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than Korean-Canadian adolescents who did not adhere to Korean values. Also, Korean-

American adolescents who viewed their parents as hostile, neglecting, and rejecting also

perceived them as having little knowledge about the American culture. Therefore, results

reveal that the level of children's acculturation influenced their perceptions of his/her

parent's childrearing practices and attitudes. In essence, acculturation may disrupt cultural

ideologies and familial relations as it challenges an individual's value system (Kim &

Choi, 1994).

Hypotheses

In summary, there were three aims of the present investigation. First, the general

associations of parental goals and parenting styles between Italian-Canadian and Anglo-

Canadian cultures were examined. Second, the intergenerational transmission/differences

of parental goals and styles between first and second generation Italian-Canadian and

Anglo-Canadian parents was explored. Finally, the relation between specific parental

goals and the quality of relationship between parents and children was investigated in

both cultures.

1. Association between Parental Goals and Parenting Styles Between Italian-Canadian

and Anglo-Canadian Cultures

In light of the research findings viewed above, specific predictions can be made

with regard to the correlation between parental goals and parenting behavior. Research

has revealed that parents in collectivist families use authoritarian parenting styles to

ensure child obedience and conformity (Kohn, 1969; Ellis & Petersen, 1992; Triandis,

1989a). Compliance/obedience depicts a parent-centered short-term goal (Hastings &
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Grusec, 1995).

la) It was hypothesized that Italian-Canadian parents and grandmothers would

have used more authoritarian parenting styles than Anglo-Canadian parents and

grandmothers.

lb) It was predicted that Italian-Canadian parents and grandmothers would have

endorsed more parent-centered and relationship-centered goals than Canadian

parents and grandmothers while Anglo-Canadian parents and grandmothers would

have endorsed more child-centered goals than Italian-Canadian parents and

grandmothers.

2. Differences in Relation between Parental Goals and Parenting Styles Between Italian-

Canadian and Anglo-Canadian Cultures

It was shown in the literature that collectivist parents place an equally high value

on establishing and maintaining harmonious family relations (Triandis et al., 1988).

Parents who endorse relationship-centered goals in collectivist families have been found

to use power assertive techniques such as physical punishment (Kohn, 1969). Therefore,

it was expected that there would have been a different association between parental goals

and styles in Italian-Canadian and Anglo-Canadian cultures.

(2a). It was expected that authoritative parenting styles for Anglo-Canadian parents

and grandmothers would be positively correlated with child-centered goals.
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(2b) It was believed that Italian-Canadian parents and grandmothers would have

used authoritarian styles to achieve their relationship-centered goals more than

Anglo-Canadian parents and grandmothers. Thus, it was predicted that

authoritarian parenting and relationship-centered goals would be positively

correlated in the Italian-Canadian culture and negatively correlated in the Anglo-

Canadian culture.

3. Differences in Emotional Responses between Italian-Canadians and Anglo-Canadians

Some exploratory hypotheses were predicted with regard to parents' emotions in

relation to parenting goals. One would predict that the obstruction of a parental goal that

is highly important would elicit a negative emotional reaction from the parent (Dix,

1991). Italian parents have been found to highly value family relations and conformity to

rules of co-operativeness and maintaining family relations. The obstruction of such goals

would elicit negative emotions from Italian parents due to the perceived negative

consequences of not achieving these goals (i.e., potential threat to the future survival of

the family). Therefore, it was predicted that a greater intensity in negative emotions

would have been experienced by parents if they perceived that the obstruction of their

goals may have yielded negative consequences.

(3) It was predicted that Italian-Canadian parents and grandmothers would have

experienced more negative emotions during the hypothetical parent-child conflict

situations than Anglo-Canadian parents and grandmothers.
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4. Intergenerational Differences and Similarities in Parenting Goals and Strategies in

Italian-Canadian and Anglo-Canadian Cultures

Generally, research has revealed that when examining parenting

intergenerational ly there tend to be discontinuities between first and second generations

(Cohler & Grunebaum, 1981; Hill et al., 1970; Ho & Kang, 1994). It was expected that

discontinuities in parenting between generations would parallel discontinuities in goals.

Moreover, these intergenerational differences in parental goals and styles would also

differ as a function of culture.

It was also expected that similarities in parenting strategies and goals from one

generation to another may also exist as reflected in positive correlations between the

generations. However, these similarities may be expected to be greater in those goals and

parenting styles that are considered most important within a culture.

(4a) It was hypothesized that first generation Italian-Canadians (grandmothers)

would have utilized more authoritarian parenting techniques than second

generation Italian-Canadian parents.

(4b) It was predicted that first generation Italian-Canadians (grandmothers) would

have more frequently endorsed parent-centered and relationship-centered goals

than second generation Italian-Canadian parents.
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(4c) It was hypothesized that a positive correlation between grandmothers and

mothers would be revealed for authoritarianism, parent-centered, and relationship-

centered goals in Italian-Canadian families.

4d) It was also predicted that authoritativeness and child-centered goals would be

positively correlated between first (grandmothers) and second generation (mothers)

Anglo-Canadian mothers.

5. Association between Parental Goals and Quality of Parent-Young Adult Relationship

The final aim of this investigation was to determine the association between

parenting styles and goals and relationship quality. No research to date has investigated

this possible link. However, research has revealed that authoritarian parents tend to utilize

power assertive and coercive techniques during parent-child interactions whereas

authoritative parents have been found to rely on explanations, reasoning, and discussion

as a means of parenting (Baumrind, 1968). Therefore, it was predicted that authoritative

parents would have more satisfying relationships with their children than authoritarian

parents. However, a different association was predicted for Italian-Canadians. Italians

endorse relationship-centered goals and have been found to use power assertive

techniques such as physical punishment to facilitate these family relations (Kohn, 1969).

Therefore, it was expected that Italians' endorsement of maintaining harmonious family

relations would have resulted in children who also valued family relationship values and

trying to maintain trusting, loving and harmonious relationships with family members.

Therefore, it was hypothesized that Italian-Canadian children would have more satisfying
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relationships with their parents than Anglo-Canadian children when their parents are

authoritarian.

(5a) It was predicted that Italian-Canadians use of authoritarianism would be

positively correlated with satisfaction, intimacy, companionship, affection, and

conflict in the parent-young adult relationships once acculturation is covaried out. It

was also hypothesized that Italian-Canadians endorsement of relationship-centered

goals would be positively correlated with satisfaction, intimacy, affection,

companionship.

(5b) It was expected that Anglo-Canadian parents use of authoritative techniques

would be positively correlated with satisfaction, intimacy, affection and negatively

correlated with conflict in the parent-young adult relationships. It was also

predicted that child-centered goals would be positively correlated with satisfaction,

intimacy, and affection in the Anglo-Canadian families.





54

Method

Participants

The participants in the study included 22 Southern Italian-Canadian male and 28

Southern Italian-Canadian female young adult-mother dyads. Thirteen Anglo-Canadian

male and 18 Anglo-Canadian female young adult-mother dyads also participated in the

present study. Seventy percent and 39% of the Italian-Canadian and Anglo-Canadian

participants respectively were from the Toronto area. Four percent and 23% of the Italian-

Canadian and Anglo-Canadian participants, respectively, originated from the St.

Catharines/Niagara region.

Characteristics of Young Adult Sample

The mean age for the Italian-Canadian male young adults was 24.10 years (SD=

2.25) and for the Italian-Canadian female young adults the mean age was 22.96 years

(SD= 2.82). The Anglo-Canadian young adults were found to be younger than the Italian-

Canadian young adults, with a mean age for the Anglo-Canadian male young adults of

22.92 years (SD= 2.60) and 22.00 years (SD= 2.20) for the Anglo-Canadian female young

adults. Twenty-six percent of the Italian-Canadian young adult males each had completed

high school, some university, or a university degree, whereas 42% of the Anglo-Canadian

young adult males had complete some university. Thirty-two percent of Italian-Canadian

and 59% of Anglo-Canadian young adult females had completed some university. For a

more detailed review of education by sex and ethnicity see Table 1 . Thirty-three percent

and 62% of the Italian-Canadian and Anglo-Canadian young adult males were students.

Thirty-nine percent and 61% of the Italian-Canadian and Anglo-Canadian females
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respectively were also students. See Table 2 for a further break down of occupation by

sex and ethnicity.

Table 1.

Education of Young Adult Participants Broken Down by Sex and Ethnicity





Table 2.

Occupation of Young-Adult Participants Broken Down by Sex and Ethnicity

56

Italian-Canadians Anglo-Canadians

Male Female Male Female TotalOccupation

Student
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Anglo-Canadian young adults indicated that they lived at home.

Characteristics of Parents

Young-adult participants were asked to provide general information about their

parents. The mean age reported for the Italian mothers was 51 years (SD= 5.94) and for

Italian fathers was 57 years (SD= 6.25). Young adult Anglo-Canadian participants

reported that the mean age for their mothers was 51 years (SD- 4.15) and the mean age

for their fathers was 54 years (SD- 5.04). There was no differences revealed for age for

the parent generation. The majority of Italian mothers were born in Italy (98%) and the

mean year of immigration to Canada was 1964 for Italian mothers
1

. The mean age for

Italian mothers at time of immigration was 17 years (SD= .70). All Italian fathers were

born in Italy and the mean year of immigration to Canada was 1 963 for Italian fathers.

The mean age of Italian fathers was 22 years at the time of immigration. Sixty-five

percent and 68% of Anglo-Canadian mothers and fathers respectively were born in

Canada.

Twenty-nine percent of Italian mothers completed some elementary education or

completed high school whereas 47% of the Italian fathers had completed some

elementary schooling. Anglo-Canadian mothers and fathers were significantly better

educated than Italian mothers and fathers (t(73)= 14.58, p_< .0001 and t(80)= 11.07, p<

.0001 respectively). Forty-three percent and 38% of Anglo-Canadian mothers and fathers

respectively, had completed university. See Table 3 for a more detailed review of parent's

education by ethnicity. The majority of Italian mothers (36%) were homemakers or

housewives. 26% of Anglo-Canadian mothers, on the other hand, worked in clerical or
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sale positions. The majority of Italian fathers (51%) had manual positions whereas 41%

of Anglo-Canadian fathers held executive or professional positions.

No significant differences were found for parent occupation by ethnicity. 53% of

Italian mothers were first born whereas 42% of Anglo-Canadian mothers were first born.

Sixty three percent of Italian-Canadian young adults indicated that their mothers either

were not at all or only moderately fluent in the English language. For these participants,

we asked the young adult child to help their mothers complete their questionnaire

booklets by translating the information for them.

Characteristics of Grandmothers

In order to assess intergenerational continuities and discontinuities, information

from mothers' parents was obtained. See the procedure section for a detailed review of

data collection. The mean age for the Italian and Anglo-Canadian grandmothers was 80

years (SD= 10.48 and SD= 8.67 respectively). All Italian grandmothers and grandfathers

had been born in Italy. The mean year of immigration to Canada was 1973 (SD= 15.01)

for Italian grandmothers. The mean age for Italian grandmothers at time of immigration

was 55 years. Fifty-three percent of the Canadian grandmothers were born in Canada. Of

these, the mean year of immigration was also 1974 (SD= 22.02) for Canadian

grandmothers. The mean age for Anglo-Canadian grandmothers at time of immigration

was 56 and 60 years old respectively.

With regard to education, it was found that Anglo-Canadian grandmothers were

significantly better educated than Italian grandmothers (t£79)= 25.40, p_< .0001). The

majority of Italian grandmothers (48%) had completed some elementary schooling. Thirty
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percent of Anglo-Canadian grandmothers, on the other hand, completed high school.

Table 3.

Parents' Education Broken Down by Sex and Ethnicity





Table 4.

Parents' Occupation Broken Down by Sex and Ethnicity
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See Table 5 for a more detailed review of education by ethnicity for grandmothers. The

majority of Italian and Anglo-Canadian grandmothers (52% and 59% respectively) were

homemakers or housewives.

Table 5.

Grandmothers' Education Broken Down by Sex and Ethnicity
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grandfathers will not be analyzed due to the complexity of the present study.

Table 6.

Grandmothers' Occupation Broken Down by Sex and Ethnicity
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Procedure

Italian-Canadian and Anglo-Canadian young adult-mother dyads were recruited

using two strategies. First, a folder was placed within the Psychology Department of

Brock University in which the purpose and requirements for participation were outlined.

Requirements were that Italian-Canadian participants have grandparents and parents who

were born in Southern Italy, have parents who immigrated to Canada, be between the

ages of 18-26 years, and have mothers who were willing to participate in the present

study. For the Anglo-Canadian participants, requirements were that young adults be

between the ages of 1 8-26, have been born in Canada, have parents who were raised in an

individualistic culture (e.g. U.S., Canada, Scotland), and have mothers who were willing

to participate in the present study. Introductory psychology students signed up for

participation in return for course credit. After students indicated their interest, they were

contacted by the principal researcher so that a meeting time could be established. Young

adults personally picked up an envelope that contained two questionnaires from either the

researcher or her advisor; one questionnaire for themselves and one for their mothers (see

Appendix). Instructions were provided in the envelope explaining what was required by

both individuals participating. After the questionnaires were completed, young adults

returned the envelope to the researcher and received 2 1/2 hours of course credit for

participation. Fifteen young adult-mother dyads were recruited using this strategy (3

Italian-Canadians and 12 Anglo-Canadians).

The second sampling strategy used to recruit Italian-Canadian and Anglo-

Canadian participants was a snowball technique. Ten of the principal researcher's friends
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were approached and asked for their participation. Upon consent, each participant was

given approximately 6 to 10 questionnaire packages to distribute to their friends and

acquaintances. It was explained that only young adults of a Southern Italian or Canadian

background were eligible. Other requirements were also reviewed and participants were

asked to confine their distribution to participants who met all requirements. Instruction

sheets were attached to each questionnaire package outlining the nature of the study and

how to fill out the questionnaire booklets. Participants of a Southern Italian background,

who had mothers who were not fluent in the English language, were asked to help their

mothers complete the questionnaires.

On completion, the 10 participant distributors collected their questionnaire

packages from their friends and acquaintances. Each participant distributor was contacted

and a time and place was established in order for the researcher to collect her

questionnaire packages. Upon receipt, each participant distributor was given one-dollar

lottery tickets to distribute to their friends and acquaintances in appreciation of their

participation. The return rate was 98%. Sixty-six young adult-mother dyads were required

using this strategy (47 Italians-Canadian and 19 Anglo-Canadians).

After all questionnaire packages had been collected by the researcher, all consent

forms were removed from the questionnaire booklets and set aside to ensure the

confidentiality of all participants. Copies of the consent form and the information letter

can be found in the Appendix.

Measures

The questionnaire booklets presented to the young adults included the Family





65

Dilemma Questionnaire (FDQ: Cortese & Rose-Krasnor, 1998) (mother version), Overall

Level of Autonomy vs. Connectedness Scale (OLAC: Cortese & Rose-Krasnor, 1998),

Family Environment Scale (FES: Moos & Moos, 1994), Social Network Questionnaire

(SNQ: Furman & Buhrmester, 1985), and the FDQ (father version) in that order in a

questionnaire booklet. Italian-Canadian mothers completed the Measure of Ethnic

Identification (MEI: Cameron, Sato, Lay, & Lalonde, 1997), FDQ (mother version),

OLAC, and the FDQ (father version) in this order. The questionnaire booklets for the

Canadian mothers were identical to those for the Italian-Canadian mothers, except that

the MEI was omitted. All participants received the FDQ father and mother version which

differed only in gender. All vignettes in the FDQ (both father and mother versions) were

presented in a random fashion. The father version of the FDQ was presented last for all

participants; this information will not be analyzed in the present study in the interest of

maintaining a manageable size and due to the complexity of the present study.

The Family Dilemma Questionnaire : The FDQ (Cortese & Rose-Krasnor, 1998)

consisted of five brief hypothetical vignettes that assessed parental discipline practices

and parental goals. All vignettes described potentially difficult interactions between a

parent and a sixteen/seventeen year old child (see Appendix) and all vignettes were

chosen based on a pilot study. In the present study, young adults and mothers received

vignettes in which the main child in the hypothetical situations matched the young adults'

sex. The vignettes described situations in which an adolescent insisted on having his/her

own room due to lack of privacy by a sibling, decided to go to Christmas lunch at a

boy/girlfriend's house instead of an aunt's house, refused to help a parent with dinner
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because the adolescent was going to the mall with a friend, used hurtful words toward a

sibling, and refused to attend a parent's reward-receiving ceremony due to sports practice.

For a copy of the hypothetical vignettes, please see Appendix.

Participants were asked to choose three things their parent would most likely do in

each of the above situations from a list of 15 pre-generated parenting strategies
3

. The

parenting strategies were divided equally among authoritarian, authoritative, and

permissive parenting. Items were based on the definitions of authoritarian, authoritative,

and permissive parenting given by Baumrind (1966, 1968) and the content of other scales

(e.g., Family Environment Scale, Moos & Moos, 1994). The authoritarian parenting

dimension consisted of the following items: would ground us for fighting, would make

me apologize to my sister/brother, would tell us to stop yelling, would take away the

sweater so no one could wear it, and would use physical force to control the situation.

The items that comprised the authoritative dimension were: would explain why we should

not say mean things to each other, would ask me why I told my sister that I hate her,

would try to use compromise (e.g., "You let her wear the sweater and she'll let you

borrow her jacket"), would use induction (e.g., "you've hurt her feelings. How would you

like it if I told you that I hated you?"). The permissive style consisted of the following

items: would not say anything about the situation, would walk away accepting the

situation, would allow us to make our own decision on how to handle the situation, would

give me back my sweater, and would not enforce any rules of behavior. The frequency

with which authoritarian, authoritative, and permissive strategies were chosen in each

vignette were determined; thus, scores ranged from 0-3 for each of the three parenting





67

styles. A total frequency score was also calculated across vignettes for each category

where the possible scores ranged from 0-15 . Therefore, each parent was given a score on

each of the three parenting categories to better reflect their strategy choice rather than

classifying them as in exclusively one strategy category.

The FDQ also assessed parental goals. Participants were asked to choose three

goals they believed their parents would most likely attempt to accomplish in each

situation from a list of six predetermined goals. In addition, participants were asked to

rank the goals in order of perceived importance for their parent. The six pre-generated

goals represented Hastings and Grusec's (1995) goal taxonomy: a) immediate obedience

(e.g., would like us to stop yelling) (parent-centered short-term); b) reducing parents' own

future frustrations (e.g., would like to make sure that we don't yell in the future) (parent-

centered long-term); c) making the child happy within the current situation (e.g., would

like me to do what I wanted to do) (child-centered short-term); d) teaching the child a

social or moral value or attribute (e.g., would like us to realize the importance of

respecting each other and their property) (child-centered long-term); e) teaching the child

that a mutually satisfying compromise can be reached (e.g., would like to work out a

compromise: "You let her wear your sweater and she'll let you borrow her jacket")

(relationship-centered short-term); and f) maintaining love, trust, and harmony within the

family (e.g., would like us to get along with each other and be close to each other)

(relationship-centered long-term goals). Mean ratings of each goal category for each

scenario were computed. Also, total scores and frequencies for each goal category were

calculated across scenarios.
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Last, participants were asked to indicate how they believed their parents would

have felt in each situation. Participants rated nine emotions (angry, disappointed,

anxious/worried, sad, calm, happy, confused/puzzled, excited, and guilty), on a five-point

Likert scale where 1 was "not at all" and 5 was "extremely". Mean scores for each

emotion were computed for each vignette. Variables for each emotion were computed by

summing scores across all hypothetical scenarios. In addition, a total negative emotion

score was computed by first transforming each emotion variable into z-scores. All z-

scores for the negative emotions were added together and then subtracted from the

calmness z-score. Therefore the larger the value, the greater the intensity of total negative

emotion score.

Family Environment Scale: The FES (Moos & Moos, 1994) is composed of 10

subscales (90 items in total) that measure the social interactive environment of families

(for a copy of the FES see Appendix). The Scale measures three central dimensions of

family functioning: relationship, personal growth, and system maintenance. The

Relationship dimension included the cohesion, expressiveness, and conflict subscales.

The Personal Growth dimension was composed of the independence, achievement

orientation, intellectual-cultural orientation, active-recreational orientation, and moral-

religious emphasis subscales. The subscales that comprised the System Maintenance

dimension were the organization and the control subscales. Only the cohesion,

expressiveness, conflict, independence, and control dimensions were of particular interest

and relevant for the present study. Each dimension was measured on nine items in the

booklets, except for the control dimension, which consisted of eight items as one item
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(e.g.. You can't get away with much in our family) was accidentally omitted.

The Cohesion dimension measured the degree of commitment, help and support

family members provided for one another and contained items such as "family members

really help and support one another". The Expressiveness dimension assessed the extent

to which family members are encouraged to express their feelings directly. This subscale

consisted of items such as " we say anything we want to around home". The Conflict

dimension measured the amount of openly expressed anger and conflict among family

members and was composed of items such as "we fight a lot in our family". The

Independence dimension investigated the extent to which family members are assertive,

are self-sufficient, and make their own decisions. Items such as "we don't do things on

our own very often in our family" were used to measure this dimension. Lastly, the

Control subscale assessed how much set rules and procedures are used to run family life.

It was composed of items such as "there are set ways of doing things at home".

All statements were rated according to whether participants perceived that item to

be mostly true or mostly false of their family. Scores were generated by summing the

score of the items of each subscale. The higher the score indicated a family's greater

propensity for that particular dimension.

Only the young adults were given the FES.

The Social Network Questionnaire: The SNQ (Furman & Buhrmester, 1985) is

composed of 14 subscales, which measure the warmth/closeness, support, and satisfaction

that a child perceives in their relationships with a variety of social targets. Only the

dimensions that were of particular interest for the present study were utilized. The
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dimensions chosen were companionship, conflict, satisfaction, intimacy, affection, and

enhancement of worth in all mother-child and father-child relationships only. Each

dimension equally consisted of three items, thus the SNQ was modified to consist of 1

8

items (see Appendix).

The companionship dimension consisted of items such as "How much time do

you spend with this person?"; the conflict subscale was composed of items such as "How

much to you and this person disagree and quarrel?". Examples of items that composed the

satisfaction dimension were "How happy are you with the way things are between you

and this person?". Sample items for the affection dimension consisted of "How much

does this person like or love you?". The intimacy subscale consisted of questions such as

"'How much do you tell this person everything?" and the enhancement of worth subscale

consisted of items such as "How much does this person treat you like you're admired and

respected?". Subjects were asked to rate their relationship with each parent on these

dimensions using a 5-point Likert scale in which 1 was defined as "little or none" and 5

was defined as "the most". Scores were generated so that higher scores reflected a greater

propensity toward that dimension in the parent-child relationship.

Only the young adults received the SNQ.

A Measure of Ethnic Identification : The MEI (Cameron, Sato, Lay, & Lalonde,

1997) was composed of 30 items that measure three dimensions of ethnic identity:

centrality (the amount of time spent thinking about group members), affect (affective

consequences of ethnic group membership), and in-group ties (perceived similarity and

common bond). The MEI was only given to Italian-Canadian mothers as a means of
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measuring their level of acculturation within a western culture (e.g., Canada). The

centrality subscale comprised ten items such as "Being Italian-Canadian has very little to

do with how I feel about myself. The affect component consisted of eight items such as
"

I don't feel good about being Italian-Canadian". Finally, the in-group ties subscale

consisted of twelve items such as "I feel I don't 'fit in' well with other Italians". All items

were rated on a 5-point Likert scale, in which 1 was "strongly agree" and 5 was "strongly

disagree" and responses were summed for each dimension. Higher scores indicated a

greater propensity in the above three dimensions. In addition, a total acculturation score

was calculated by adding the scores of each dimension together.

In an additional section of the questionnaire booklet, both Italian-Canadian young

adults and their mothers were asked to indicate the percentage of time they spoke Italian

in the following situations: with parents, siblings, friends, while shopping, at social

occasions (e.g., weddings), and with professionals (e.g., doctors) (Cameron & Lalonde,

1994). Participants indicated the percentage of time (in increments often beginning with

0% and ending with 100%) they used Italian in these various situations by circling a

percentage figure.

Overall Level of Autonomy vs. Connectedness Scale : The OLAC (Cortese &

Rose-Krasnor, 1998) was composed of two items that measure parents' overall emphasis

on autonomy or family relations when raising their children. Young adults were asked to

rate each parent's overall behavior or emphasis when they were adolescents on a 5- point

Likert scale, in which 1 was defined as "primarily independence" and 5 was "primarily

family relations". Thus, higher scores on the OLAC indicated that parents emphasized
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primarily family relations over autonomy. Lower scores indicated a greater propensity

toward encouraging independence in children rather than family relations.
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Results

Results are presented in three sections: (a) the association between parenting goals

and styles within cultures; (b) the intergenerational transmission of parental goals and

styles; and (c) the association between parental goals and quality of parent-young adult

relationships within cultures.

Association among Parenting Goals and Parenting Styles For Italian-Canadian and

Anglo-Canadian Cultures

Association between Authoritarianism and Ethnicity for Mothers. Hypothesis la)

predicted that Italian-Canadian mothers would be reported to utilize more authoritarian

parenting styles than Anglo-Canadian mothers. Ethnic group differences were compared

on their reported use of authoritarianism using an independent group t-test. Results

revealed groups were different on their reported use of authoritarianism such that Italian-

Canadian mothers were reported to use more authoritarian parenting strategies than

Anglo-Canadian mothers [t(67)= 2.24, p< .05]. An independent group t-test was also used

to test ethnic group differences on education. It was revealed that Anglo-Canadian

mothers were more educated than Italian-Canadian mothers [t(55)= -6.57, p< .0001].

Thus, the hypothesis that Italian-Canadian mothers would be reported to utilize

more authoritarian parenting styles than Anglo-Canadian mothers was tested using

hierarchical multiple regression analysis, in order to control for the significant relation

between ethnicity and education. The criterion "authoritarianism" was regressed on the

following variables: education, ethnicity, and the interaction between education and

ethnicity. Education was entered in the first step as a covariate. Ethnicity was entered in
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the second step of the regression analysis. The interaction term between education and

ethnicity was entered in the final step of the regression analysis. See Table 7 for a

summary of the hierarchical multiple regression analysis results.

Table 7.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Authoritarianism

Variables B A^ ^ FA if _p_

Steps

1. Education -.30 .10 .10 8.25 1,72 .0054

2. Ethnicity .49 .04 .14 3.48 1,71 .0664

3. Interaction:

EdxEthn .11 .00 .15 .20 1,70 .6580

Note . n= 74.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

The hypothesis that Italian-Canadian mothers would be reported to utilize more

authoritarian strategies than Anglo-Canadian mothers was supported only at a trend level

of significance (p< .07). The interaction term was not significant.

Association between Authoritarianism and Ethnicity for Fathers. Hypothesis la)

predicted that Italian-Canadian fathers would be reported to utilize more authoritarian

parenting styles than Anglo-Canadian fathers. Ethnic group differences were compared on

fathers' reported use of authoritarianism using an independent group t-test. No ethnic

differences were revealed for fathers' use of authoritarianism [t(69)= .82, p< .05]. An
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independent group t-test was also used to test ethnic group differences on education. It

was revealed that Anglo-Canadian fathers were more educated than Italian-Canadian

fathers [t(57)= -6.36, p< .0001].

The hypothesis (la) that Italian-Canadian fathers would be reported to utilize

more authoritarian parenting styles than Anglo-Canadian fathers was tested using

hierarchical multiple regression analysis. The criterion "authoritarianism" was regressed

on the following variables: education, ethnicity, and the interaction between education

and ethnicity. Education was entered in the first step as a covariate, as it was found to be

significantly related to ethnicity. Ethnicity was entered in the second step of the

regression analysis. The interaction term between education and ethnicity was entered in

the final step. See Table 8 below for a summary of the hierarchical multiple regression

analysis results. The hypothesis that Italian-Canadian fathers would have more frequently

utilized authoritarian strategies during father-child interactions than Anglo-Canadian

fathers was not supported, after education was controlled.
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Table 8.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Authoritarianism

Variables B AR^ R* FA _df _p

Steps

1. Education -.16 .02 .02 1.77 1,73 .1870

2. Ethnicity -.09 .00 .03 .09 1,72 .7598

3. Interaction:

EdxEthn -.25 .01 .03 .70 1,71 .4053

Note . n= 75.

Ethnicity (0= Anglo-Canadian; 1 =Italian-Canadian).

Association between Authoritarianism and Ethnicity for Grandmothers. Hypothesis la)

also predicted that Italian-Canadian grandmothers would be reported to utilize more

authoritarian parenting strategies than Anglo-Canadian grandmothers. Ethnic group

comparison on grandmother's reported use of authoritarianism was tested using an

independent group t-test. Results revealed groups were different such that Italian-

Canadian grandmothers were reported to have used authoritarian strategies more

frequently than Anglo-Canadian grandmothers in interactions with their children [t(77)=

5.14, p< .0001]. Education was also found to differ by ethnicity, demonstrating that

Anglo-Canadian grandmothers were more educated than Italian-Canadian grandmothers

[t(31)= -5.94, p< .0001].
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The hypothesis that Italian-Canadian grandmothers would be reported to utilize

more authoritarian parenting styles than Anglo-Canadian grandmothers was tested using

hierarchical multiple regression analysis, in order to control for the correlation between

education and ethnicity. The criterion ''authoritarianism" was regressed on the following

variables: education, ethnicity, and the interaction between education and ethnicity.

Education was entered in the first step as a covariate and ethnicity was entered in the

second step. The interaction term between education and ethnicity was entered in the final

step of the regression analysis. See Table 9 for a summary of the hierarchical multiple

regression analysis results.

Table 9.

Summary of Hierarchical Multiple Regression Analysis for Grandmothers' Ethnicity in

Predicting Authoritarianism

Variables B APJ K? FA _df ^

Steps

1. Education -.50 .26 .26 23.08 1,67 .0000

2. Ethnicity .59 .05 .31 4.64 1,66 .0350

3. Interaction:

EdxEthn -.43 .01 .32 1.53 1,65 .2212

Note. n= 69.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Results revealed support for the hypothesis that Italian-Canadian grandmothers

would be reported to utilize more authoritarian strategies than Anglo-Canadian
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grandmothers, even after controlling for the effect of education. The interaction term was

not significant.

Association between Parental Goals and Ethnicity for Mothers. Hypothesis 1 b) predicted

that Italian-Canadian mothers would be reported to endorse more parent-centered (short

and long-term separately) and relationship-centered (short and long-term separately) goals

than Anglo-Canadian mothers. An independent group t- test was used to determine if

there were any group differences on the reported endorsement of parent-centered and

relationship-centered (short-term and long-term) goals. Results revealed no group

differences on the reported endorsement of parent-centered short and long-term goals

[t(67)= 1.36, p< .05 and t(60)= -1.13, p< .05 respectively]. No group differences were

also revealed for mother's reported endorsement of relationship-centered short and long-

term goals [t(76)= -1.15, p< .05 and t(72)= -.58, p< .05 respectively].

Hierarchical multiple regression analysis was used to test the hypothesis that

Italian-Canadian mothers would have been reported to endorse more parent-centered

(short and long-term separately) and relationship-centered (short and long-term

separately) goals than Anglo-Canadian mothers in order to control for the effect of

education. The criterion "parent-centered and relationship-centered goals" were regressed

on the following variables: education, ethnicity, and the interaction between education

and ethnicity. Education was entered in the first step as a covariate. Ethnicity was dummy

coded; the Italian-Canadian group was coded as 1 and the Anglo-Canadian group was

coded as and entered in the second step of the regression analysis. The interaction term

between education and ethnicity was entered in the final step of the regression analysis.
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Results revealed trends in the data. Refer to Tables 10 and 11 for a review of the results.

Table 10.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Parent-Centered Short-Term Goals

Variables B AR2 R2 FA df

Steps

1. Education -.31 .10 .10 7.64 1,72 .0073

2. Ethnicity -.09 .00 .10 .10 1,71 .7563

3. Interaction:

EdxEthn .21 .01 .10 .54 1,70 .4649

Note . n= 74.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).
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Table 11.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Parent-Centered Long-Term Goals

Variables B AR^ R^ FA _df _p

Steps

1. Education .02 .00 .00 .03 1,72 .8653

2. Ethnicity -.48 .04 .04 3.12 1,71 .0816

3. Interaction:

EdxEthn -.15 .00 .05 .32 1,70 .5764

Note . n= 74.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

The hypothesis predicting that Italian-Canadian mothers would have endorsed

more parent-centered goals than Anglo-Canadian mothers was not supported. Rather

results revealed that Italian-Canadian mothers demonstrated a trend toward endorsing

fewer parent-centered long-term goals than Anglo-Canadian mothers. This result was

consistent with the correlational results obtained when education was not controlled for.

Therefore, controlling for education did not have an effect on the results.

As Tables 1 2 and 1 3 demonstrate, no support was revealed for the prediction that

Italian-Canadian mothers would be reported to endorse more relationship-centered short-

term and long-term goals than Anglo-Canadian mothers. No interactions were revealed.





Table 12.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Relationship-Centered Short-Term Goals

Variables B AR2
. R2

. FA _df _p

Steps

1. Education .09 .01 .01 .53 1,72 .4710

2. Ethnicity -.15 .00 .01 .23 1,71 .6313

3. Interaction:

EdxEthn -.11 .00 .01 .13 1,70 .7148

Note . n= 74.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Table 13.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Relationship-Centered Long-Term Goals

Variables
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Hypothesis 1 b) also predicted that Anglo-Canadian mothers would be reported to

endorse more combined child-centered goals than Italian-Canadian mothers. Ethnic group

differences were compared on reported endorsement of child-centered goals using an

independent group t-test. No significant group differences were revealed for mother's

endorsement of child-centered goals and ethnicity [t(60)= -.89, p< .05].

The hypothesis that Anglo-Canadian mothers would be reported to endorse more

child-centered goals than Italian-Canadian mothers was tested using hierarchical multiple

regression analysis. The criterion "child-centered goals" was regressed on the following

variables: education, ethnicity, and the interaction between education and ethnicity.

Education was entered in the first step as a covariate. Ethnicity was entered in the second

step. The interaction term between education and ethnicity was entered in the final step of

the regression analysis. See Table 14 for a review of the hierarchical multiple regression

results.
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Table 14.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Child-Centered Goals

Variables

Steps

B ARf Rf FA _df j>

1

.

Education

2. Ethnicity

3. Interaction:

EdxEthn

.08 .01 .01 .55 1,72 .4592

.29 .01 .02 1.01 1,71 .3182

-.24 .01 .03 .66 1,70 .4186

Note . n= 74.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

The hypothesis was not supported. Therefore, once education was controlled for,

Anglo-Canadian mothers were not found to have significantly endorsed more child-

centered goals than Italian-Canadian mother. Also, the interaction term was revealed as

nonsignificant.

Association between Parental Goals and Ethnicity for Fathers. It was predicted that

Italian-Canadian fathers would be reported to endorse more parent-centered (short and

long-term separately) and relationship-centered (short and long-term separately) goals

than Anglo-Canadian fathers (Hypothesis lb). An independent group t- test was used to

determine if there were any ethnic differences on father's reported endorsement of parent-

centered and relationship-centered (short-term and long-term) goals. Results revealed no

ethnic differences on father's reported endorsement of parent-centered short and long-
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term goals [t(61)= .28, p< .05 and t(67)= -.16, p< .05 respectively]. Ethnic differences

were revealed for father's endorsement of relationship-centered short-term goals. That is,

Italian-Canadian fathers were reported to endorse more relationship-centered short-term

goals than Anglo-Canadian fathers [t(76)= 2.34, p< .05]. However, no ethnic differences

were revealed for father's reported endorsement of relationship-centered long-term goals

[t(61)=.13,p<.05].

The hypothesis that Italian-Canadian fathers would be reported to endorse more

parent-centered (short and long-term separately) and relationship-centered (short and

long-term separately) goals than Anglo-Canadian fathers was tested using hierarchical

multiple regression analysis. The criterion "parent-centered and relationship-centered

goals" were regressed on the following variables: education, ethnicity, and the interaction

between education and ethnicity. Education was entered in the first step as a covariate.

Ethnicity was dummy coded; the Italian-Canadian group was coded as 1 and the Anglo-

Canadian group was coded as 0, and entered in the second step. The interaction term

between education and ethnicity was entered in the final step of the regression analysis.

Refer to Tables 15 through 16 for a review of the results for the hierarchical multiple

regression analyses.
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Table 15.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Parent-Centered Short-Term Goals

Variables B A^ ^ FA if js

Steps

1. Education -.15 .02 .02 1.73 1,73 .1927

2. Ethnicity -.24 .01 .03 .71 1,72 .4007

3. Interaction:

EdxEthn -.23 .01 .04 .67 1,71 .4170

Note . n= 75.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Table 16.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Parent-Centered Long-Term Goals

Variables B AR^ R^ FA _df _£

Steps

1. Education -.03 .00 .00 .11 1,73 .7454

2. Ethnicity -.16 .00 .01 .29 1,72 .5889

3. Interaction:

EdxEthn .06 .00 .01 .04 1,71 .8449

Note . n= 75.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).
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Table 17.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Relationship-Centered Short-Term Goals

Variables B AR^ R* FA _df _p_

Steps

1. Education -.03 .00 .00 .08 1,73 .7767

2. Ethnicity .53 .04 .04 3.30 1,72 .0736

3. Interaction:

EdxEthn .12 0.00 .05 .17 1,71 .6817

Note . n= 75.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Table 18.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Relationship-Centered Long-Term Goals

Variables B AR^ R* FA _df j

Steps

1. Education -.02 .00 .00 .03 1,73 .8714

2. Ethnicity .07 .00 .00 .06 1,72 .8064

3. Interaction:

EdxEthn .10 .00 .00 .11 1,71 .7434

Note . n= 75.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).
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The hypothesis that Italian-Canadian fathers would be reported to endorse more

parent-centered short and long-term goals was not supported. However, results revealed

support for the prediction that Italian-Canadian fathers would be reported to utilize more

relationship-centered short-term goals than Anglo-Canadian fathers. Once education was

controlled for, Italian-Canadian fathers continued to endorse more relationship-centered

short-term goals than Anglo-Canadian fathers.

The hypothesis predicting that Italian-Canadian parents would be reported to

emphasize family relations more often in their parent-child interactions than Anglo-

Canadian parents was re-analyized using the ratings of family connectedness on the

Overall Level of Autonomy vs. Connectedness scale (OLAC) instead of the frequency of

strategies reported on the Family Dilemma Questionnaire (FDQ). To test this hypothesis

hierarchical multiple regression analysis was used. The criterion "connectedness" was

regressed on the following variables: education, ethnicity, and the interaction between

education and ethnicity. Education was entered in the first step of the analysis as a

covariate. Ethnicity was entered in the second step. The interaction term was entered in

the final step of the regression analysis. See Tables 19 and 20 for a summary of the

hierarchical regression analysis results for both mothers and fathers.
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Table 19.

Summary of Hierarchical Multiple Regression Analysis for Mothers' Ethnicity in

Predicting Level of Family Connectedness

Variables B A^ ^ FA if _p_

Steps

1. Education -.17 .04 .04 2.57 1,70 .1137

2. Ethnicity .73 .09 .13 7.29 1,69 .0087

3. Interaction:

EdxEthn -.06 .00 130 .05 1,68 .8193

Note . n= 72.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).
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Table 20.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Level of Family Connectedness

Variables B AR^ Ri FA _df _p_

Steps

1. Education -.15 .03 .03 1.86 1,70 .1768

2. Ethnicity .90 .15 .17 12.11 1,69 .0009

3. Interaction:

EdxEthn -.18 .01 .18 .51 1,68 .4780

Note . n= 72.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

As Tables 1 9 and 20 demonstrate, both Italian-Canadian mothers and fathers were

reported to endorse more relationship-centered goals or emphasize family relations in

their parent-child situations than Anglo-Canadian parents. No significant interactions

were revealed.

Hypothesis lb) also predicted that Anglo-Canadian fathers would be reported to

endorse more child-centered goals than Italian-Canadian fathers. To test this hypothesis

the criterion "child-centered goals" were regressed on the following variables: education,

ethnicity, and the interaction between education and ethnicity. Education was entered in

the first step as a covariate. Ethnicity was entered in the second step of the regression

analysis. The interaction term between education and ethnicity was entered in the final
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step of the regression analysis. Refer to Table 21 for a review of the results of the

hierarchical multiple regression analysis.

Table 21.

Summary of Hierarchical Multiple Regression Analysis for Fathers' Ethnicity in

Predicting Child-Centered Goals

Variables B A^ R^ FA if £

Steps

1. Education -.03 .00 .00 .05 1,73 .8316

2. Ethnicity .32 .02 .02 1.21 1,72 .2750

3. Interaction:

EdxEthn -.17 .01 .02 .37 1,71 .5439

Note . n= 75.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Similar to mothers, the hypothesis predicting that Anglo-Canadian fathers would

be reported to endorse more child-centered goals than Italian-Canadian fathers was not

supported. The interaction term was not significant.

Association between Parental Goals and Ethnicity for Grandmothers . It was also

predicted that Italian-Canadian grandmothers would be reported to endorse more parent-

centered (short and long-term combined) and relationship-centered goals (short and long-

term combined) than Anglo-Canadian grandmothers (Hypothesis lb). An independent

group t- test was used to determine if there were any ethnic differences on grandmother's

reported endorsement of parent-centered and relationship-centered goals. No ethnic
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differences of grandmother's reported endorsement of parent-centered and relationship-

centered goals [t(73)= 1.33, p< .05 and t(68)= .02, p< .05 respectively].

The criterion "total parent-centered (short and long-term combined)" was

regressed on the following variables: education, ethnicity, and the interaction between

education and ethnicity. Total relationship-centered goals (short and long-term combined)

was also regressed on the same above variables. Education was entered in the first step as

a covariate. Ethnicity was dummy coded; the Italian-Canadian group was coded as 1 and

the Anglo-Canadian culture was coded as 0, and entered in the second step of the

regression analyses. The interaction term between education and ethnicity was entered in

the final step of the regression analyses. Refer to Tables 22 and 23 for a review of the

results of the hierarchical multiple regression analysis for parent-centered and

relationship-centered goals respectively.
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Table 22.

Summary of Hierarchical Multiple Regression Analysis for Grandmothers' Ethnicity in

Predicting Parent-Centered Goals

Variables B AR^ R* FA _df _g

Steps

1. Education .01 .00 .00 .01 1,67 .9435

2. Ethnicity .44 .03 .03 1.81 1,66 .1835

3. Interaction:

EdxEthn -.90 .07 .10 4.84 1,65 .0313

Note . n= 69.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

Table 23.

Summary of Hierarchical Multiple Regression Analysis for Grandmothers' Ethnicity in

Predicting Relationship-Centered Goals

Variables B A^ Rj FA if _p_

Steps

1. Education .02 .00 .00 .05 1,67 .8254

2. Ethnicity .26 .01 .01 .67 1,66 .4312

3. Interaction:

EdxEthn .78 .06 .05 3.72 1,65 .0582

Note . n= 69.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).
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The hypotheses predicting that Italian-Canadian grandmothers would be reported

to more frequently endorse parent-centered and relationship-centered goals than would

Anglo-Canadian grandmothers was partially supported. Results revealed no significant

main effects; however, two significant interactions between education and ethnicity in

predicting parent-centered goals and relationship-centered goals were revealed. To

determine the regression lines for the below figure, the mean plus/minus one standard

deviation were substituted in the equations for ethnicity to determine the lines for high

and low education. The same procedure was used for all subsequent figures plotting an

interaction.

As Figure 1 demonstrates, the correlation between ethnicity and parent-centered

goals was only significant for highly educated grandmothers. That is, ethnicity did not

matter when considering less-educated grandmothers with respect to parent-centered

goals. However, among the more educated grandmothers, Anglo-Canadian grandmothers

were reported to more frequently endorse parent-centered goals more than Italian-

Canadian grandmothers.
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Figure 1. Interaction Between Grandmothers' Ethnicity and

Education in Predicting Parent-Centered Goals

Figure 2 demonstrates that the correlation between ethnicity and relationship-

centered goals was only significant for highly educated grandmothers. Similar to Figure 1

,

ethnicity did not matter when considering less-educated grandmothers with respect to

relationship-centered goals. However, among the more educated grandmothers, ethnicity

was important in predicting the endorsement of relationship-centered goals. In contrast,

Italian-Canadian grandmothers who had higher levels of education were reported to more

frequently endorse relationship-centered goals than highly educated Anglo-Canadian

grandmothers.
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Figure 2. Interaction Between Grandmothers' Ethnicity and

Education in Predicting Relationship-Centered Goals

Hypothesis lb) also predicted that Anglo-Canadian grandmothers would be

reported to endorse more child-centered (short and long-term) goals than Italian-Canadian

grandmothers. An independent group t- test was used to determine if there were any

ethnic differences on grandmother's reported endorsement of child-centered. Results

revealed ethnic differences on grandmother's reported endorsement of child-centered

such that Anglo-Canadian grandmothers endorsed more child-centered goals than Italian-

Canadian grandmothers [t(68)= -2.71, p< .05].

The hypothesis (lb) that Anglo-Canadian grandmothers would be reported to

endorse more child-centered (short and long-term) goals than Italian-Canadian

grandmothers was tested using hierarchical multiple regression analysis, to control for the

significant relations between ethnicity and education. The criterion "total child-centered

goals" was regressed on the following variables: education, ethnicity, and the interaction

between education and ethnicity. Education was entered in the first step as a covariate and

ethnicity was entered in the second step. The interaction term between education and
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ethnicity was entered in the final step of the regression analysis. Refer Table 24 for a

review of the results of the hierarchical multiple regression analysis.

Table 24.

Summary of Hierarchical Multiple Regression Analysis for Grandmothers' Ethnicity in

Predicting Child-Centered Goals

Variables B AR^ Ri FA _df _p

Steps

1. Education .23 .06 .06 4.14 1,67 .0459

2. Ethnicity -.27 .01 .07 .75 1,66 .3887

3. Interaction:

EdxEthn .60 .03 .10 2.33 1,65 .1317

Note . n= 69.

Ethnicity (0= Anglo-Canadian; l=Italian-Canadian).

The hypothesis predicting that Anglo-Canadian grandmothers would be reported

to more frequently endorse child-centered goals than Italian-Canadian grandmothers was

not supported. The interaction term was not significant.

Association Between Child-Centered Goals and Authoritative Parenting Styles in the

Canadian Cultures

Association Between Child-Centered Goals and Authoritativeness for Mothers .

Hypothesis 2a) predicted that the reported use of authoritative parenting styles for Anglo-

Canadian mothers would be positively correlated with their reported endorsement of

child-centered (short and long-term) goals. Interactions were not being considered in the
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following analyses, therefore, partial correlational analysis was used to test this

hypothesis. Authoritative parenting was correlated with child-centered goals while

controlling for education. Results revealed that the hypothesis predicting that Anglo-

Canadian mothers ' reported use of authoritative parenting strategies would be correlated

with their reported endorsement of child-centered goals was not supported (pr = -.03, p=

.882)

Association Between Child-Centered Goals and Authoritativeness for Fathers.

The above hypothesis (2a) was also predicted for Anglo-Canadian fathers and the

same partial correlational analysis procedure was used. In comparison to mothers, support

was revealed for the prediction that Anglo-Canadian fathers' reported endorsement of

child-centered goals was positively associated with the reported utilization of

authoritative parenting styles (p_r = .61, p= .000).

Association Between Child-Centered Goals and Authoritativeness for

Grandmothers. Hypothesis 2a) also predicted that Anglo-Canadian grandmothers'

reported endorsement of child-centered goals would be positively correlated with their

reported use of authoritative parenting strategies during interactions with their children.

Correlation between child-centered goals and authoritative parenting strategy were

calculated, while controlling for education. Results revealed no support for the

association between grandmothers' reported endorsement of child-centered goals and

their reported use of authoritative parenting strategies (pr = .14,_p= .489).
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Differences in the Association Between Relationship-Centered Goals and Authoritarian

Parenting Styles within the Italian-Canadian and Canadian Cultures

Hypothesis 2b) predicted that authoritarian parenting and relationship-centered

goals would be positively correlated in the Italian-Canadian culture and negatively

correlated in the Anglo-Canadian culture. Partial correlational analysis was used to test

this hypothesis. Relationship-centered goals and authoritarianism were correlated for both

Italian-Canadian and Anglo-Canadian mothers, fathers, and grandmothers separately.

Education was once again controlled for in these analyses. See Table 41 for a review of

the results.

Association Between Relationship-Centered Goals and Authoritarianism for

Mothers. As Table 25 demonstrates, there was no support for the hypothesis that Italian-

Canadian mothers' reported endorsement of relationship-centered goals would be

positively associated with their reported use of authoritarian parenting strategies. Rather,

results revealed a trend level of significance for a negative association between Italian-

Canadian mothers' reported endorsement of relationship- centered goals and authoritarian

parenting, contrary to predictions.
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Table 25.

Partial Correlations between Relationship-Centered Goals and Authoritarianism for

Italian-Canadian and Anglo-Canadian Parents and Grandmothers Controlling for

Education

Variables Italian-Canadians Anglo-Canadians

Mothers -.28+ -.02

Fathers -.62**** -.22

Grandmothers -.36* -.54**

Note . n= 42 for Italian-Canadian mothers and fathers. n= 39 for Italian-Canadian

grandmothers. n= 26 for Anglo-Canadian mothers. n= 27 for Anglo-Canadian fathers. n=

24 for Anglo-Canadian grandmothers.

*p< .05. **p< .01. ****p< .0001. +p< .10.

Association Between Relationship-Centered Goals and Authoritarianism for

Fathers . Hypothesis 2a also predicted that the relation between reported use of

authoritarian parenting and relationship-centered goals would be positively correlated in

Italian-Canadian fathers and negatively correlated in Anglo-Canadian fathers. Partial

correlational analysis was used to test this hypothesis, while controlling for education.

Results revealed a significant negative association between reported relationship-centered

goals and authoritarian parenting for Italian-Canadian fathers (see Table 25). This finding

is in contrast to the prediction made. No support was found for the prediction that Anglo-

Canadian fathers' authoritarian parenting and relationship-centered goals would be

negatively correlated.
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Association Between Relationship-Centered Goals and Authoritarianism for

Grandmothers . Hypothesis 2a also predicted that the relation between reported use of

authoritarian parenting and relationship-centered goals would be positively correlated in

Italian-Canadian grandmothers and negatively correlated in Anglo-Canadian

grandmothers. A significant negative association was revealed between reported

authoritarianism and relationship-centered goals for Italian-Canadian grandmothers as

demonstrated in Table 25. As predicted, the reported use of authoritarian strategies and

endorsement of relationship-centered goals were negatively correlated for Anglo-

Canadian grandmothers.

Differences in Emotional Responses between Italian-Canadian and Anglo-

Canadian Cultures

Some exploratory hypotheses were made regarding Italian-Canadian and Anglo-

Canadian parents' emotions in relation to parent-child conflict. Specifically, it was

predicted that Italian-Canadian mothers and grandmothers would be reported to

experience more negative emotions during the hypothetical parent-child conflictual

situations than would Anglo-Canadian mothers and grandmothers. This hypothesis was

tested using partial correlation analysis. Education was controlled for in the analysis.

The above hypothesis was supported for Italian-Canadian grandmothers, who

were reported to experience more total negative affect during the parent-child situations

than did Anglo-Canadian grandmothers (p_r= .34, p_= .01). In addition, Italian-Canadian

grandmothers were found to experience more anger (pr = .29, p_= .03) and be less calm (r=

-.33, p= .01) during the parent-child conflict situations than Anglo-Canadian
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grandmothers. Italian-Canadian mothers, similarly, were found to be less calm (pr= -.49,

p= .00) during conflictual parent-child interactions than Anglo-Canadian mothers.

The Intergenerational Differences in Parental Goals and Styles in the Italian-Canadian

and Canadian Cultures

Intergenerational Differences in Authoritarianism in the Italian-Canadian Culture .

Hypothesis 4a) predicted that first generation Italian-Canadians (grandmothers)

would be reported to utilize more authoritarian parenting techniques than second

generation Italian-Canadian mothers. Correlation analyses were first used to determine

the relationship between Italian-Canadian mothers' acculturation level and all goals and

parenting styles, in order to determine if it would serve as a covariate in further analyses.

This analysis was conducted because it was believed that a mother's level of acculturation

within the host culture (i.e., Canada) would affect a mother's parenting style and goals.

However, acculturation was not found to be significantly related to goals or parenting

styles. Parents' birth year and education were associated with acculturation as expected,

but year of immigration was not. Therefore, acculturation was not considered further.

A paired group t- test was used to determine if there were any generation

differences on Italian-Canadian's reported use of authoritarian parenting strategies.

Results revealed that Italian-Canadian grandmothers were reported to use more

authoritarian parenting strategies than Italian-Canadian mothers [t(159)= 17.78, p<

.0001].

The hypothesis that first generation Italian-Canadians (grandmothers) would be

reported to utilize more authoritarian parenting techniques than second generation Italian-
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Canadian mothers was tested using hierarchical multiple regression analysis. The

criterion "authoritarianism" was regressed on the following variables: education,

generation, and an interaction term between education and generation. Education was

entered in the first step and generation was entered in the second step. The interaction

term between education and generation was entered in the final step of the regression

analysis. Refer to Table 27 for a summary of the hierarchical regression analysis results.

Table 27.

Summary of Hierarchical Multiple Regression Analysis in Predicting Authoritarianism by

Italian-Canadian Generation.

Variables B ARf R* FA _df _B

Steps

1. Education -.22 .02 .02 1.71 1,85 .1939

2. Generation -.11 .00 .03 1.17 1,84 .2824

3. Interaction:

EdxGEN -.29 .02 .06 1.96 1,83 .1654

Note . n= 87.

Generation (1= mothers; 3= grandmothers).

As demonstrated in Table 27, the hypothesis was not supported. Therefore,

Italian-Canadian grandmothers were not reported to have utilized more authoritarian

parenting strategies in the hypothetical situations with their children than Italian-Canadian

mothers. No significant interactions were revealed.
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Intergenerational Differences in Parental Goals in the Italian-Canadian Culture.

Hypothesis 4b) predicted that Italian-Canadian grandmothers (first generation)

would be reported to endorse more parent-centered (short and long-term combined) and

relationship-centered centered (short and long-term combined) goals than Italian-

Canadian mothers (second generation). In addition, the relationship-centered dimension

in the above hypothesis was also re-analysized using the ratings of family connectedness

on the Overall Level of Autonomy vs. Connectedness Scale.

A paired group t- test was used to determine if there were any generation

differences on Italian-Canadians reported endorsement of parent-centered and

relationship-centered goals. Results revealed that Italian-Canadian grandmothers

endorsed more parent-centered and relationship-centered goals than Italian-Canadian

mothers [t(159)= 18.00, p< .0001 and t(159)= 17.75, p< .0001 respectively].

Hierarchical multiple regression analysis was used to test the hypothesis that

Italian-Canadian grandmothers would be reported to endorse more parent-centered (short

and long-term combined) than Italian-Canadian mothers. The criterion variables "parent-

centered goal" was regressed on the following variables: education, generation, and an

interaction term between education and generation. Education was entered in the first step

and generation was entered in the second step of the analysis. The interaction term

between education and generation was entered in the final step of the regression analysis.

See Table 28 for a review of the hierarchical multiple regression analysis results.
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Table 28.

Summary of Hierarchical Multiple Regression Analysis in Predicting Parent-Centered

Goals by Italian Generation

Variables B AP^ R^ FA _df _p.

Steps

1. Education -.40 .06 .06 5.65 1,83 .0198

2. Generation .12 .02 .08 1.48 1,82 .2276

3. Interaction:

EdxGEN -.17 .01 .09 .71 1,81 .4030

Note. n= 85~

Generation (1= mothers; 3= grandmothers).

As Tables 28 reveals, this hypothesis was not supported. Therefore, Italian-

Canadian grandmothers were not found to reportedly endorse more parent-centered and

relationship-centered goals than Italian-Canadian mothers. No interactions were revealed.

Hierarchical multiple regression analysis was also used to test the hypothesis that

Italian-Canadian grandmothers would be reported to endorse more relationship-centered

(short and long-term combined) than Italian-Canadian mothers. The criterion variable

"relationship-centered goals" was regressed on the following variables: education,

generation, and an interaction term between education and generation. Education was

entered in the first step and generation was in the second step of the analysis. The

interaction term between education and generation was entered in the final step of the
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regression analysis. See Table 29 for a review of the hierarchical multiple regression

analysis results.

Table 29.

Summary of Hierarchical Multiple Regression Analysis in Predicting Relationship-

Centered Goals by Italian Generation

Variables

Steps

B AR2
r: fa jf _p_

1

.

Education

2. Generation

3. Interaction:

EdxGEN

.28 .03 .03 3.01 1,83 .0867

.00 .00 .03 .00 1,82 .9750

.32 .03 .06 2.59 1,81 .1116

Note . n= 85.

Generation ( 1 = mothers; 3= grandmothers).

The hypothesis that Italian-Canadian grandmothers would be reported to endorse

more relationship-centered goals than Italian-Canadian mothers was not supported. The

interaction was not significant
4

.

The hypothesis predicting that Italian-Canadian grandmothers would be more

relationship-oriented than second-generation mothers was also re-analyized using the

ratings of family connectedness on the Overall Level of Autonomy vs. Connectedness

Scale instead of the frequency of the relationship goals reported on the FDQ. This

hypothesis was tested using hierarchical multiple regression analysis. The same
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hierarchical steps were performed as in the above analysis. See Table 30 for a summary

of the hierarchical multiple regression analysis results.

Table 30.

Summary of Hierarchical Multiple Regression Analysis in Predicting in Level of Family

Connectedness by Italian Generation

Variables

Steps

B AR' R' FA df

1

.

Education

2. Generation

3. Interaction:

EdxGEN

.02

.31

.09

.00 .00 .02 1,80 .8871

.15 .15 13.44 1,79 .0004

.00 .15 .29 1,78 .5919

Note . n= 82.

Generation (1= mothers; 3= grandmothers).

As predicted, Italian-Canadian grandmothers were reported to have demonstrated

a greater emphasis of family relations in their parenting than second generation Italian-

Canadian mothers. The interaction term was not significant.

The Intergenerational Continuity of Parental Goals and Styles in the Italian-Canadian and

Canadian Cultures

Intergenerational Continuity of Authoritarianism, Parent-Centered and

Relationship-Centered Goals in the Italian-Canadian Culture . Hypothesis 4c) predicted

that there would be intergenerational transmission of authoritarianism, parent-centered

and relationship-centered goals among Italian-Canadian grandmothers and mothers. This
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hypothesis was tested by correlating Italian-Canadian grandmothers' and mothers' level

of authoritarianism, parent-centered and relationship-centered goals, while controlling for

education.

Partial support for the hypothesis was found. Results revealed that

intergenerational transmission of reported authoritarian parenting strategy (pr= .29, p_=

.004) and the reported endorsement of parent-centered goals (pr= .61, g= .000) occurred

in the Italian-Canadian culture. That is, the relative reported use of authoritarian strategies

and endorsement of parent-centered goals by Italian-Canadian grandmothers predicted the

relative use of an authoritarian and parent-centered approach in Italian-Canadian mothers.

However, results did not reveal an intergenerational similarity in relationship-centered

goals. Rather, there was a strong negative correlation between generation and the

endorsement of relationship-centered goals among Italian-Canadian grandmothers and

mothers (pr= -.85, p= .000). That is, Italian-Canadian grandmothers who were reported to

more frequently endorse relationship-centered goals had daughters who endorse

relationship-centered goals less frequently.

Intergenerational Continuity of Authoritativeness and Child-Centered Goals in the

Anglo-Canadian Culture . Hypothesis 4d) predicted that Anglo-Canadian grandmothers'

use of authoritative parenting strategies and endorsement of child-centered goals would

be positively correlated with Anglo-Canadian mothers' authoritative and child-centered

approach. This hypothesis was tested by correlating Anglo-Canadian grandmothers' and

mothers' reported use of authoritative strategies and child-centered goals, while

controlling for education.
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Results revealed evidence of intergenerational transmission for authoritative

parenting (pr= .54, p= .000) indicating that Anglo-Canadian grandmothers who were

reported to use authoritative parenting strategies also had daughters who used the same

strategies. However, no statistically significant evidence of intergenerational transmission

of child-centered goals (pr= .21, p= .087) was revealed.

The Association Between Parental Goals and Parenting Styles and Quality of Parent-

Young Adult Relationships in Italian-Canadian and Anglo-Canadian Cultures

Quality of the Parent-Young Adult Relationship and Parenting Strategies in the

Italian-Canadian and Anglo-Canadian Cultures . Correlation analyses were used to

determine the association between the quality of relationship variables (i.e., satisfaction,

intimacy, companionship, affection, enhancement of worth, and conflict) and parent and

child education, parent age, and ethnicity. These analyses were conducted in order to

determine if these variables should serve as covariates, as they have been found to be

associated with parenting styles and parental goals. Parent and child education, ethnicity,

and birth year were not found to be significantly related to any of the quality of

relationship variables. Therefore, they were not considered further in the analyses below.

The Association between Authoritarianism and the Quality of Mother-

Young Adult Relationship . Hypothesis 5a) predicted that Italian-Canadians' reported use

of authoritarianism would be positively correlated with satisfaction, intimacy,

companionship, affection, and conflict in the parent-young adult relationships. Partial

correlational analysis was used to test this hypothesis while controlling for acculturation.

As demonstrated in Table 31, results revealed support for the prediction that Italian-
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Canadian mothers who were reported to more frequently use authoritarian strategies had

children who perceived the relationships with their mothers as containing relatively high

levels of conflict. However, the prediction that Italian-Canadian mothers' reported

authoritarian strategies would be positively correlated with young adult children's

perception of a satisfying, intimate, affectionate relationship with a relatively high level

of companionship was not supported. In fact, Table 31 reveals that Italian-Canadian

mothers who were reported to use authoritarian parenting strategies tended to have young

adult children who perceived their relationships with their mothers as containing

relatively low levels of satisfaction, intimacy, affection, and companionship.

Table 31.

Partial Correlations between Perceived Quality of Relationship Variables and

Authoritarianism for Italian-Canadian Mothers Controlling for Acculturation

Variables
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It was predicted that Anglo-Canadian mothers reported use of authoritative

techniques would be positively correlated with satisfaction, intimacy, and affection and

negatively correlated with conflict, in the parent-young adult relationship. Partial

correlational analysis was used to test this hypothesis. Table 32, reveals no support for the

hypothesis that Anglo-Canadian mothers who were reported to use authoritative strategies

had children who perceived their relationships with their mothers as relatively satisfying,

intimate, and containing low levels of conflict. However, mothers who were reported to

use authoritative strategies did have children who perceived their relationships with their

mothers as containing relatively high levels of affection.

Table 32.

Partial Correlations between Perceived Quality of Relationship Variables and

Authoritativeness for Anglo-Canadian Mothers

Variables
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The Association between Authoritarianism and the Quality of Father-Young Adult

Relationship. Hypothesis 5a) predicted that Italian-Canadian fathers who were reported to

utilize authoritarian parenting tactics would have young adult children who perceived

their relationships with their fathers as relatively satisfying, intimate, affectionate,

conflictual and containing a high degree of companionship. Partial correlational analysis

was also used to test this hypothesis, while controlling for acculturation. See Table 33 for

a summary of the results.

Table 33.

Partial Correlations between Perceived Quality of Relationship Variables and

Authoritarianism for Italian-Canadian Fathers' Controlling for Acculturation

Variables
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companionship or conflict in the parent-young adult relationship (see Table 33). A

negative partial correlation at a trend level of significance for intimacy and satisfaction

was found. In addition, Italian-Canadian children who had fathers who were reported to

use authoritarian strategies perceive their relationships with their fathers as containing

relatively low levels of affection.

Hypothesis 5b) predicted that Anglo-Canadian fathers' use of authoritative

parenting strategies would be positively correlated with satisfaction, intimacy, affection

and negatively correlated with conflict in the father-young adult relationship. Partial

correlational analysis was used to test this hypothesis. Results, as demonstrated in Table

34, did reveal support for the above hypothesis. Anglo-Canadian fathers who were

reported to use authoritative strategies had children who perceived their relationships

with their fathers as satisfying and containing relatively high levels of affection. Anglo-

Canadian young adults perceived their relationships with their authoritative Anglo-

Canadian fathers as also containing relatively low levels of conflict. Therefore, the

hypothesis that parents' use of authoritative techniques would be positively correlated

with satisfaction, affection and negatively correlated with conflict in the parent-young

adult relationship was supported for Anglo-Canadian fathers.
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Table 34.

Partial Correlations between Perceived Quality of Relationship Variables and

Authoritativeness for Anglo-Canadian Fathers

Variables
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their mothers as relatively satisfying, intimate, affectionate or containing a high degree of

companionship.

Table 35.

Partial Correlations between Perceived Quality of Relationship Variables and Italian-

Canadian Mothers' Relationship-Centered Goals Controlled for Acculturation

Variables Relationship-Centered Goals

Companionship . 1

8

Intimacy .12

Satisfaction .02

Affection . 1

1

Note . n= 39.

Relationship-Centered Goals = short-term and long-term goals combined.

*p< .05.

Hypothesis 5b) predicted that Anglo-Canadian mothers' reported endorsement of

child-centered goals would be positively correlated with satisfaction, intimacy, and

affection in the parent-young adult relationship. Partial correlational hypothesis was also

used to test this hypothesis. The hypothesis was supported for perceived satisfaction and

affection, as seen in Table 36. Therefore, Anglo-Canadian mothers who were reported to

more frequently have endorsed child-centered goals had young adult children who

perceived their relationships with their mothers as containing relatively high levels of

affection and satisfaction.
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Table 36.

Correlations between Perceived Quality of Relationship Variables and Anglo-Canadian

Mothers' Child-Centered Goals

Variables Child-Centered Goals

Intimacy
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Table 37.

Partial Correlations between Perceived Quality of Relationship Variables and Italian-

Canadian Fathers' Relationship-Centered Goals Controlled for Acculturation

Variables Relationship-Centered Goals

Companionship . 1

3

Intimacy .08

Satisfaction .21

Affection .34*

Note . n= 39.

Relationship-Centered Goals= short-term and long-term goals combined.

*p< .05.

Results revealed similar results to the analyses of Italian-Canadian mothers'

relationships with their young-adult children. No evidence was found to support the

hypothesis that Italian-Canadian children who had fathers who reportedly endorsed

relationship-centered goals, would perceive their relationships with their fathers as

relatively satisfying, intimate, or containing a high degree of companionship. However,

Italian-Canadian young adults who had fathers who reportedly endorsed relationship-

centered goals did perceive their relationships with their fathers as relatively affectionate,

as predicted.

Hypothesis 5b) predicted that Anglo-Canadian fathers' reported endorsement of

child-centered goals would be positively correlated with satisfaction, intimacy, and
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affection. Partial correlational analysis was used to test this hypothesis. As Table 38

demonstrates, the hypothesis predicting that fathers' reported endorsement of child-

centered goals would be positively correlated with satisfaction and affection in the parent-

young adult relationships was partially supported for Anglo-Canadian fathers. Therefore,

Anglo-Canadian young adult children who had fathers who reportedly endorsed child-

centered goals perceived their relationship with their fathers as more satisfying and

containing a relatively high degree of affection. However, no evidence was found to

support the hypothesis that Anglo-Canadian fathers' reported endorsement of child-

centered goals would positively correlate with intimacy in the parent-young adult

relationship.

Table 38.

Partial Correlations between Perceived Quality of Relationship Variables and Anglo-

Canadian Fathers' Child-Centered Goals

Variables Child-Centered Goals

Intimacy .08

Satisfaction .48**

Affection .65****

Note. n= 31.

Child-centered goals= short-term and long-term goals combined.

**p< .001. ****p< .0001.
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Discussion

The aim of this study was to investigate the association between parental goals

and parenting strategies within the Italian-Canadian and Anglo-Canadian cultures across

and between generations. Parental goals have recently been identified as cognitions that

are pivotal in understanding the rearing practices of parents (Dix, 1992; Hastings, 1995).

In this study, parental goals were viewed as organizational agents that influenced

parenting behavior.

One potential contributor to individual differences in parenting is the degree to

which a culture emphasizes an individualistic or collectivist orientation. It was shown in

the literature that individualistic and collectivist cultures may endorse different parental

goals, which reflect their cultural values and traditions. Although these values and

traditions were initially generated to adapt to highly stressful situations, they have now

become encoded into custom. Parents attempt to maintain these cultural customs and

values by endorsing certain goals, which in turn elicit the utilization of certain practices.

Therefore, parental goals and behavior are directly influenced by culture. For this reason,

culture was an integral aspect of this study and it was investigated by including an

individualistic (e.g., Canadian) and family oriented (e.g., Italian-Canadian) culture.

Another aim of the present study was to assess the several possible outcomes of

endorsing certain parental goals. The child outcome of investigation was the quality of the

parent-young adult relationship. Investigating this child outcome through the use of

hypothetical conflict scenarios will allow researchers to better understand how the effects

of parental goals and parenting strategies operate in different cultural settings.
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Association between Parenting Goals and Styles Within Cultures

Authoritarian Parenting in Italian-Canadian and Anglo-Canadian Cultures . It was

hypothesized that Italian-Canadian parents and grandmothers would use more

authoritarian parenting styles than Anglo-Canadian parents and grandmothers. The

hypothesis was partially supported. Italian-Canadian grandmothers were reported to use

more authoritarian parenting strategies than Anglo-Canadian grandmothers. Italian-

Canadian mothers were reported to demonstrated a trend toward the use of more

authoritarian strategies than Anglo-Canadian mothers. These results are consistent with

previous research that has revealed that parents in collectivist families use authoritarian

parenting styles to ensure child obedience and conformity (Kohn, 1969; Ellis & Petersen,

1992;Triandis, 1989a).

Child obedience and conformity are highly valued in collectivist families because

they are believed to be characteristics that are required to become a competent member of

the working class society. Cooperation and team work were needed in the working class

occupations. In addition, compliance and conformity to authority and rules were also

necessary traditionally, to maintain the survival of the group. Therefore, to assure group

cooperation and to inhibit the generation of autonomy, authoritarian and power assertive

strategies were utilized. Although these practices may no longer serve an adaptive

function, Italians have been found to continue using the strategies that were traditionally

generated by Italian ancestors (New, 1988). These strategies have become so highly

assimilated into tradition that currently parents may still view them as conforming to

custom.
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This finding may be important to teachers, counselors, and other professionals

who interact with immigrant parents and their children. Conformity and cohesion are at

the core of collectivism (Triandis et al., 1988). It has been revealed that such values are

transmitted and emphasized to children by utilizing authoritarian strategies (Kohn, 1969;

New, 1988). Immigrating to a Western culture, where autonomy and independence are

greatly endorsed, challenges the cultural values of Italian parents. Faced with these

apparent cultural differences, immigrant parents may attempt to isolate themselves and

occupy ethnocultural neighborhoods where their values may not be so apparently

challenged. However, the cultural differences may be more salient to Italian-Canadian

children through their exposure to Western schooling and teachers who are highly

immersed in the Canadian culture.

Teachers and other professionals should recognize the cultural differences that

their students and their parents may be facing and be sensitive to such cultural issues.

Exclusive endorsement of Canadian values by collectivist members may not be the

solution to successful adaptation to the Canadian culture. Rather, teachers should

advocate a synthesis of both cultures in order to achieve a healthy balance for collectivist

members. Delgado-Gaitan (1993) revealed that the education system's conscious efforts

to help collectivist parents learn the skills that would allow their children academic and

peer success proved efficacious. Mexican parents were able to apply more child-centered

goals in their children's academic and peer setting and still maintain collectivist ideals

and values within the home setting. Parents were taught how to synthesize both cultures'

values in order to produce positive child outcomes. The results were competent children
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who were able to function in two cultures with diverse values and ideals.

Parental Goals in Italian-Canadian and Anglo-Canadian Cultures . It was also

predicted that Italian-Canadian parents and grandmothers would endorse more parent-

centered and relationship-centered goals than Anglo-Canadian parents and grandmothers.

The hypothesis was not supported for mothers and fathers, but several trends were

revealed. Italian-Canadian mothers were reported to demonstrate a trend toward

endorsing fewer parent-centered long-term goals than Anglo-Canadian mothers in

contrast to predictions. Since this finding was revealed as a trend, replication of this

finding is necessary before further consideration.

Italian-Canadian fathers, on the other hand, were reported to show a trend toward

the endorsement of more relationship-centered short-term goals than Anglo-Canadian

fathers. Parents who endorsed relationship-centered short-term goals are concerned with

promoting mutual satisfaction and happiness (Hastings & Grusec, 1995). Therefore,

Italian-Canadian fathers may have wanted to achieve a mutually satisfying interaction

with their children.

The above finding may be explained by a cultural difference in the amount of a

father's involvement in parenting. Perhaps Canadian families are more accepting of

fathers in childrearing than , Italian families. Thus, Canadian fathers have more

opportunity to experience various parenting issues, such as child transgressions, than

Italian fathers. Dealing with and resolving these issues and child transgressions may

involve the use of multiple strategies (e.g., authoritative and authoritarian techniques)

(Grusec & Kuczynski, 1980). Therefore, Anglo-Canadian fathers' tendency to endorse
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fewer relationship-centered goals than Italian-Canadian fathers may reflect a higher need

to endorse other goals that directly teach children the rules and lessons that Anglo-

Canadian fathers perceive as important. The endorsement of other goals may require the

use of multiple strategies by Anglo-Canadian fathers, as they have a greater involvement

and more diverse responsibility in the rearing of children than Italian-Canadian fathers.

Male and female spheres within the Italian culture continue to remain distinct,

which has resulted in Italian mothers continuing to assume the majority of childcare

responsibilities (New, 1988). Italian fathers infrequently interact with their children and

are rarely involved in childrearing responsibilities. When Italian fathers do attempt to

become involved in childcare responsibilities, they are highly criticized by female family

members (New & Benigni, 1985). Italian fathers' interactions with their children have

been found to consist mostly of looking, talking, and playing. Italian fathers are infant-

focused in their parenting. Italian fathers' parenting, therefore, seems to serve a more

social role as they assume a more passive parental role than Italian mothers. Therefore,

Italian-Canadian fathering may not require the use of power assertive strategies in the

interactions with their children, since they do not frequently deal with the childrearing

issues. This may cause their father-child interactions to be less tense than mother-child

interactions, and therefore they can afford to allocate more energy in fostering and

maintaining mutually satisfying relationships with their children. Consequently, Italian

fathers' endorsement of relationship-centered short-term goals may reflect their culture-

specific parental role.

When the Overall Level of Autonomy vs. Connectedness scale (OLAC) was used
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to determine if Italian-Canadian and Anglo-Canadian parents differed in their goal

endorsement, significant differences were revealed. As predicted, both Italian-Canadian

mothers and fathers were reported to emphasize family relationships more than

independence when their young adult children were adolescents than did Anglo-Canadian

mothers and fathers.

The difference in results between the Overall Level of Autonomy vs.

Connectedness (OLAC) and the Family Dilemma Questionnaire (FDQ) may be due the

differing levels each scale is measuring. The OLAC was more straightforward, as it

simply asked young adults to rate the degree to which their parents generally emphasized

family relations or independence on a 5-point Likert scale. The FDQ, on the other hand,

rated goal endorsement on a behavior-specific level of analysis with the use of

hypothetical parent-child scenarios. Although the FDQ was successful at supporting other

cultural predictions, cultural differences in relationship-centered goal endorsement were

not supported using the FDQ. Thus, cultural differences were found only at a more global

level using the OLAC. Also, there may have been other hypothetical situations that might

have been able to reveal significant results that were not included in this measure.

Situational factors embedded in parent-child interactions have also been found to affect

parents' goal endorsement (Hastings & Grusec, 1995). Perhaps, relationship-centered

goals are more sensitive to situational factors than other goals. Therefore, cultural

differences in relationship-centered goals and other goals may only be revealed at a

general level of analysis. Future research should focus on better understanding the

implication of global vs. situation-specific levels of analysis for measuring and
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interpreting parenting characteristics. Furthermore, a concentration on the effects of

situational factors and their potential results between cultures is also needed in order to

better understanding how goals operate as a form of parental cognition.

The hypothesis that Italian-Canadian grandmothers would endorse more parent-

centered and relationship-centered goals than Anglo-Canadian grandmothers was partially

supported. A significant interaction was revealed in that ethnicity was important in

predicting parent-centered goals among highly educated Italian-Canadian grandmothers.

Ethnicity was not important in predicting the endorsement of parent-centered goals for

less educated grandmothers. However, among the highly educated grandmothers, Anglo-

Canadian grandmothers were found to endorse more parent-centered goals than Italian-

Canadian grandmothers. This finding was contrary to predictions, and further research in

these finding is required before it can be considered further.

A significant interaction was also revealed between education and ethnicity in

predicting relationship-centered goals. Italian-Canadian grandmothers who had higher

levels of education were reported to more frequently endorse relationship-centered goals

than Anglo-Canadian grandmothers who had higher levels of education. The endorsement

of relationship-centered goals among lower educated grandmothers were reported to not

differ with ethnicity. Therefore, the lower educated Italian-Canadian grandmothers in this

sample may be concerned with survival. One would expect that the more formal

education would result in a lower endorsement of relationship-centered goals. However,

this was not revealed. One- potential explanation was that the Italian-Canadian

grandmother sample was unusual because of the extremely low levels of education. The
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negative correlation that was predicted between education and relationship-centered goals

may be supported by a sample that has a whole range of education such as from no

education to university. Therefore, the relationship between education and relationship-

centered goals may in fact be curvilinear with an inverted U-shape. Future research

should investigate the association between education and goals in ethnic groups by

obtaining samples that are representative of all levels of education.

Differences in the Association Between Parental Goals and Parenting Styles in Italian-

Canadian and Anglo-Canadian Cultures

It was hypothesized that authoritative parenting styles would be positively

correlated with child-centered goals for Anglo-Canadian parents and grandmothers. Only

the data for Anglo-Canadian fathers supported the above hypothesis. This finding

parallels past research that has revealed that parents who endorse child-centered goals

tend to use more discussion and negotiation in their interactions with their children

(Hastings & Grusec, 1995). Parents who endorse child-centered goals are not merely

concerned with making their child happy but also teaching their children societal rules

and values. Successful internalization of such values requires the use of authoritative

techniques such as reasoning and explanations (Hastings & Grusec, 1995; Grusec &

Kucynski, 1980). The support of this hypothesis for only Anglo-Canadian fathers and not

Anglo-Canadian mothers, may reflect the different frequencies that mothers and fathers

interact with their children. Perhaps in the Canadian cultures, mothers are still assuming

more responsibilities in child rearing than fathers. This may result in Anglo-Canadian

mothers use of multiple strategies to achieve their goals. Perhaps Anglo-Canadian
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mothers' endorsement of goals are more varied than Anglo-Canadian fathers which may

result in the use of varied approaches and strategies. This may account for the lack of a

positive correlation between Anglo-Canadian mothers' authoritative parenting styles and

child-centered goals.

It was also predicted that authoritarian parenting and relationship-centered goals

would be positively correlated with each other in the Italian-Canadian culture and

negatively correlated in the Anglo-Canadian culture. The hypothesis was not supported;

rather reverse findings were revealed. Authoritarianism revealed a significant negative

association with relationship-centered goals for Italian-Canadian fathers. For Italian-

Canadian mothers, results revealed a trend with the same negative correlation between

authoritarianism and relationship-centered goals. 1ms finding does not parallel other

research that have revealed that collectivist parents who endorse relationship-centered

goals use power assertive techniques (Chao, 1994; Kohn, 1969).

Perhaps the positive association between relationship-centered goals and

authoritarianism in collectivist families does not exist when investigating immigrant

parents. Although the majority of Italian-Canadian parents were employed in manual

labour or homecare positions, there was a wide range of employment positions that

Italian-Canadian parents occupied. This may have caused Italian-Canadian parents to

become more exposed to the Anglo-Canadian culture than non-immigrant Italian parents,

as they may have had to work and interact with individuals from various cultural

backgrounds. Being exposed to co-workers from various ethnic backgrounds and their

views may have influenced Italian-Canadian parents' traditional values and parenting
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strategies to approximate the parenting styles of Westerners. The present study did not

measure the acculturation level of Italian fathers. Future research should investigate how

acculturation of immigrant fathers affects their parental goals and strategies.

Emotions

Negative Emotions within Italian-Canadian and Anglo-Canadian Cultures . The

association between negative emotions and ethnicity was also investigated in the present

study. Both Italian-Canadian mothers and grandmothers were found to experience more

negative affect during parent-child situations than did Anglo-Canadian mothers and

grandmothers. Their negative affective experiences may be related to their choice of

parenting strategies and goals. Italian-Canadian grandmothers in the present study were

found to use more authoritarian strategies and emphasize more family relationships than

Anglo-Canadian grandmothers. The use and endorsement of such parental values and

goals were previously discussed as adaptive skills that were generated during times of

stress. Not practicing these strategies would probably elicit negative reactions from

collectivist members as they may perceive it as threatening to the group in dangerous

times. These negative reactions may have also been adaptive strategies that served as

signals of disapproval from the group that may have warned transgressors to conform to

cultural standards. Although social and economic improvements may have occurred

within the Italian culture, they are not necessarily accompanied by a change in the

parenting strategies and goals that were initially developed. Italian-Canadian parents'

negative reactions in conflict situations may continue to persist, even though the risks that

were a catalyst for their development are currently absent. Although these behaviors may
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no longer be adaptive, they may be maintained because parents may not have more

adaptive strategies with which to replace old practices. In addition, eliminating them may

be perceived as too risky for child development (New, 1988).

The negative affect that Italian-Canadian parents exhibit during conflictual parent-

child situations may have many consequences. Emotions influence cognition; however,

the nature of the cognitive effects will depend on the specific emotion experienced. One

consequence of negative emotions is that it can disrupt parenting by causing parents to

become focused on a particular goal or by distorting perceptions and information

processing (Dix, 1991). Negative emotions may cause parents to focus on self-oriented

short-term goals rather than endorsing more relationship-centered long-term goals.

Parents may have multiple goals during parent-child situations (Dix, 1992). If

authoritarian parents have a relationship-centered goal in a particular situation, child

transgressions that elicit negative affect in parents may cause parents to become short-

term in their parenting, rather than attempting to obtain their initial relationship-centered

goal. Therefore, emotions tends to bring urgency to a situation as parents may urgently

want to gain control and immediately eradicate the child's misbehavior (Dix, 1991).

One avenue of future research is to understand how parents select, modify, and

regulate emotions when they view their goals as being obstructed. Little is also known

about the reasons for parents' emotional reactions and how these concerns are

transformed into parental actions. How parents' emotional reactions to child behavior

transcends from cognition to action seems particularly important to the understanding of

parenting.
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The Intergenerational Differences of Parental Goals and Styles

It was predicted that first generation Italian-Canadians (grandmothers) would

utilize more authoritarian parenting techniques and endorse more parent-centered and

relationship-centered goals than second generation Italian-Canadians (mothers). These

hypotheses were not supported. Although some researchers have revealed differences

between grandmothers' and mothers' parenting styles, findings have been inconsistent.

The lack of significant intergenerational differences in parental goals in the Italian-

Canadian culture supports previous research, which has also found a lack of

intergenerational differences between grandmother-mother pairs (e.g., Martin et al.,

1991).

van Ijzendoorn (1992) states that the lack of results and strong effect sizes could

reflect the insufficient measures and research designs that are available for researchers

who wish to conduct intergenerational research. Although he was referring to

intergenerational transmission research, it is believed that the same argument can be used

for research investigating intergenerational differences. He states that there does not seem

to be a research design that currently has proven to be the most effective. He does,

however, make reference to Tinsley and Parke's (1987) observational study as one study

that has produced large effect sizes. Tinsley and Parke (1987) investigated the play styles

of grandparents and parents with infants, using observational measures instead of

questionnaires. Despite Tinsley and Parke's (1987) success at producing impressive

results, the use of observational measures are limited when investigating the

intergenerational transmission/differences of parenting styles and goals from a concurrent
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perspective. Such measures may be effective at producing strong effect sizes if a

longitudinal design is conducted; however, this remains to be seen. Therefore, the lack of

present intergenerational differences within this present study may result from inadequate

designs and measures that are available to researchers, as well as potential

intergenerational similarity in parenting characteristics. Future research should investigate

the most effective designs to employ when conducting intergenerational research in order

to produce strong effect sizes but also control for other confounding variables.

The Intergenerational Transmission of Parental Goals and Styles

It was also predicted that there would be intergenerational transmission of

authoritarianism, parent-centered and relationship-centered goals in first and second

generation Italian-Canadians mothers. This hypotheses was supported. It was revealed

that a positive intergenerational transmission occurred between Italian-Canadian

grandmothers and mothers with regard to their use of authoritarian strategies and

endorsement of parent-centered goals. Research has revealed that parents who use

authoritarian strategies or endorse parent-centered goals tend to be controlling, power

assertive, and emphasize absolute obedience. The successful intergenerational

transmission of such parenting and goals in Italian-Canadian families may be a result of

either learned behavior through observation or direct coaching from parents (Crittenden,

1984). Obedience and conformity are highly valued in the Italian culture as they have

their connections to other parental goals and historical stressful events. Traditionally,

power assertive strategies and parent-centered goals were adaptive strategies that

maintained the harmony and co-operative nature of the group. Such approaches ensured
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that individuals would work together to provide sufficient resources for the entire group.

These strategies may have been originally transmitted due to their effectiveness in

producing sufficient resources and for deferring threats to the group. Although they may

no longer serve an adaptive function, their adoption by parents may be performed without

reference to the historical stresses that were originally the catalyst for their generation.

Parents may simply view them as customs or traditions. The successful intergenerational

transmission may also be fueled by older extended family members who encourage the

practice of these effective strategies and preserve the threat of death. Not practicing these

strategies may increase or re-generate anxieties and fears in Italian-Canadian parents.

Therefore, Italian-Canadian second generation mothers may parallel their mothers'

»

authoritarian and self-oriented approaches due to either fear of the negative consequences

that may result if they were eliminated or that they do not have more adaptive strategies

with which to replace the old practices with (New, 1988).

On the other hand, it was also revealed that Italian-Canadian grandmothers who

more frequently endorsed relationship-centered goals tended to be associated with

daughters who less frequently endorsed relationship-centered goals. Although as a

cultural group no intergenerational difference in the endorsement of relationship-centered

goals was revealed in the Italian-Canadian sample, there was evidence of

intergenerational difference on an individual level of analysis. This may suggest that the

rate of change may differ within Italian-Canadian families. One possible contributor to

this difference may be the degree to which grandmothers and mothers have assimilated in

the Canadian culture. The value and importance of family relationships within the Italian
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culture has the same historical origin and adaptive function as authoritarian strategies and

parent-centered goals. Italian-Canadian grandmothers may have endorsed and highly

valued relationship-centered goals because they lived and directly experienced the

stressful circumstances that resulted in the generation of these originally adaptive

strategies. Furthermore, they may have also lived in a place where the endorsement of

such goals was highly encouraged and expected. Second generation Italian-Canadian

mothers, on the other hand, lived in a Western culture where its values may not be

consistent with the values of the Italian culture. Living in an individualistic society may

have placed demands and stresses on Italian-Canadian mothers that first generation

Italian-Canadian mothers may not have had to experience. The dissonance between

Italian and Canadian values may have contributed to more traditional Italian-Canadian

grandmothers having daughters who reacted against their values and thus became the

least traditional of their cohort. Mothers may have been more assimilated in the Canadian

culture than first generation mothers. Therefore, the stresses that may have faced

immigrant parents and their children living in Canada may have altered some of their

cultural values which may be reflected in their goal endorsement.

Although there were no group intergenerational differences revealed in the

endorsement of relationship-centered goals among Italian-Canadian mothers, the

evidence of intergenerational difference on an individual level may reflect the effects of

acculturation on immigrant families. Future research should attempt at investigating

intergenerational transmission from an individual level of analysis when group

differences are not yielded. Individual level of analysis may indicate trends or shifts in
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parenting that may not be large enough to be detected on a group level.

The Relationship Between Parental Goals and Styles on the Parent-Young Adult

Relationship

The Association between Parenting Styles and Quality of Parent-Young Adult

Relationship: Generally, Italian-Canadian mothers who tended to use authoritarian

strategies had young-adult children who perceived their relationships with their mothers

as containing less affection, less intimacy, less satisfaction, less companionship, and

relatively higher levels of conflict than mothers who used other parenting techniques.

Similar findings were yielded for Italian-Canadian young adults perceptions of their

relationships with their fathers. Anglo-Canadian mothers and fathers who tended to use

more authoritative strategies, on the other hand, had young-adult children who perceived

their relationships with their parents as containing relatively high levels of affection,

companionship, satisfaction, and enhancement of worth.

Authoritarian parents tend to use power assertive techniques tactics such as

shouting, threats, and withdrawal of privileges to achieve parent-centered goals (Grusec

& Goodnow, 1994; Maccoby & Martin, 1983). The authoritarian parent attempts to

control and shape the child's behavior and believes in inculcating values such as respect

for authority and order in the child (Baumrind, 1968). Authoritarian parents impart to the

child the behaviors expected and a passive child role within the parent-child relationship.

Such behavior will likely affect the quality of the parent-child relationship negatively, as

the child will perceive this relationship as uni-directional and unsatisfying.

Conversely, authoritative parents engage in a bi-directional relationship with their
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child; they value open communication and provide reasons and explanations for their

disciplinary actions (Baumrind, 1968; Maccoby & Martin, 1983). The techniques

authoritative parents utilize signifies their value on the child's self-development. Their

parental style fosters internalization of values and communicates confidence in the child's

abilities (Patterson & Collins, 1982). Therefore, children who perceive their parents use

authoritative strategies will perceive their parents as warm and affectionate and will be

more satisfied with their relationship. The same predicted results were revealed for

Canadian parents who used authoritative strategies.

Some researchers (e.g., Ho, 1987; Grusec et al., 1997) have suggested that the

difference in authoritarian parenting between Western and non-Western cultures may not

result in the same negative effects as in Western cultures. Grusec et al. (1997) explain

that authoritarian parenting that reflects child-centered goals may differ from

authoritarian parenting that endorses parent-centered goals. Suggestions that authoritarian

parenting in collectivist families may be accompanied by a more positive affective

climate than in Western cultures, which may cause children to view parents' authoritarian

styles as less cold or insensitive, is not supported by the present findings. Italian-

Canadian parents' authoritarian strategies were correlated with young-adult children's

perceptions of their relationships with their parents such that these parent-young adult

relationships contained less affection, less intimacy, less satisfaction, less companionship,

and relatively high levels of conflict.

The present results support other findings (e.g., Pettengill & Rohner, 1985) that

children of immigrant parents perceive parental strictness as negative rather than positive.
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Kim (as cited in Kim & Choi, 1994) found that Korean children who lived in Korea

perceived parental strictness as positive and perceived their relationships with their

parents as satisfying. However, when the parent-child relationship was investigated using

Korean-American and Korean-Canadian children, the findings were reversed. Similarly,

Italian-Canadian children viewed their parents' authoritarian styles as negative which was

reflected in their perceived quality of relationship with their parents.

It is evident from the present findings that the rate of assimilation for Italian

parents and children in the Canadian culture is different. Italian-Canadian parents may be

more reluctant or slower in the acculturation process than Italian-Canadian children, who

have more contact with Western values through the education system and multi-ethnic

peers. The decreased quality of relationships between Italian-Canadian young adults and

their parents may be due to children's awareness of cultural differences in the level of

autonomy and independence. Italian-Canadian children may be dissatisfied with adhering

to their culture's emphasis on interdependence and cohesion and may become more

willing to disagree with parents (Fuligni, 1998). This may cause the frequency of conflict

and disagreements to increase in these families. Future research should investigate the

importance of acculturation and immigration on the parent-child relationship in

immigrant families. Attentions should be focused on children's awareness and feelings of

cultural dissonance and the effects of this awareness on other areas of child functioning.

The Association between Parental Goals and Quality of Parent-Young Adult

Relationship : When considering parental goals, results revealed that Italian-

Canadian mothers and fathers who were perceived as frequently endorsing relationship-
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centered goals did not have young adult children who perceived their relationship with

parents as relatively affectionate, intimate, satisfying and containing relatively lower

levels of conflict. Although parents who endorse relationship-centered goals are

concerned with maintaining harmonious, trusting, loving, and respectful relationships

with family members, Italian families have been found to use authoritarian strategies to

achieve this goal. The use of authoritarian strategies, as discussed above, may contribute

to the lack of perceived satisfaction in the parent-child relationships of Italian-Canadian

families.

In contrast, Anglo-Canadian parents' endorsement of child-centered goals was

found to be positively correlated with perceived satisfaction and affection in the parent-

child relationships of young Anglo-Canadian adults. The endorsement of child-centered

goal has been found to be associated with authoritative strategies (Hastings & Grusec,

1995). As stated previously, authoritative strategies consist of discussion and reasoning.

Such techniques allows children to understand parents' concerns and disciplinary actions.

In addition, parental explanations and rationales for child misbehavior allows children to

successfully internalize cultural values and parental messages. Therefore, endorsing and

understanding the importance of societal rules and cultural customs may result in less

conflict in parent-child relationships. In addition, both the psychological techniques used

by authoritative parents and children's understanding of their parents' actions may allow

respect and fairness to be generated in the parent-child relationship, which may lead to a

more satisfying relationship.
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Limitations of the Present Study

It is important to recognize that the present study depended on young-adult's and

mother's self reports of their respective parents' goals and parenting strategies. Studying

parental cognitions using retrospective approaches does have limitations such as dealing

with "old" memories and potentially distorted past views about parents' socialization

practices. Although participants reports may not be a totally accurate representation of

what their parents would have indicated, participants' perceptions of their parents'

socialization practices will affect how these participants feel and behave toward their

parents. In addition, retrospective approaches may be more likely than self-report

measures to assess socially undesirable aspects of parenting than interviews or other

forms of measurement. A retrospective approach was also used to investigate the

association of parental goals and styles in the Italian-Canadian and Anglo-Canadian

culture because of the difference in fluency of English between Italian-Canadian and

Anglo-Canadian cultures. It was recognized that Italian-Canadian parents may not be as

fluent in the English language as their Anglo-Canadian counterparts. Interviews or a

translated questionnaire could not have been used since we could not be positive that all

Southern Italian parents were fluent in the standard Italian language. Therefore, in order

to investigate parental goals from a cultural perspective, a retrospective approach seemed

the most logical.

Another limitation of the study was the small sample size in each of the Italian-

Canadian and Anglo-Canadian cultures. This small sample size may have resulted in a

low level of power, which may account for some of the unsupported predictions. Poor
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measure reliability may have also accounted for some of the unsupported predictions.

Little is known about the most effective way of measuring parental goals, especially in a

cultural context. No pre-existing measures that could effectively measure the goals of

interest were available. The Family Dilemma Questionnaire was developed to aid in the

measuring of the primary constructs. However, hypothetical vignettes may elicit

responses that are situation specific. More global measures may also be needed in order to

aid in the investigation of goals:

Conclusions

This empirical work has confirmed that goals are associated with parenting

strategies, both across and between cultures. Parental goals should be regarded as a form

of parental cognition that influences parents' behavioral and affective experiences.

Parents enter parent-child situations with particular goals in mind, which determine the

course of action parents will take to achieve them. By monitoring the child's behavior,

parents can determine if their goals are being achieved or obstructed. This will elicit

particular emotional reactions, which will determine whether parents will alter their

behavior or goals. Therefore, parental goals serve as organizational agents which are

related to parents' socialization practices and emotional experiences.

The relationship between parental goals and strategies was supported in the

present study, especially between parent-centered goals and authoritarianism. Cultural

differences in parenting strategies and endorsement of goals were also revealed.

Generally, authoritarian parenting was more predominant among grandmothers in the

Italian-Canadian culture than the Anglo-Canadian culture. Similarly, negative emotions
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were also found to be associated with parents' authoritarian strategies in the Italian-

Canadian culture. Cultural differences in the individual endorsement of relationship-

centered goals were also revealed for Italian-Canadian grandmothers and mothers. No

global or group differences, however, were revealed. These findings suggest that Italian-

Canadian parents may continue to maintain traditional cultural values and ideals as a

group. The endorsement of relationship-centered goals reflects Italian-Canadian parents'

concern with maintaining intact, harmonious relations among family members. This

concern may reflect the traditional adaptive function of the family as a safeguard against

stressful times or times of need. As this strategy was traditionally proven effective, it

became encoded into custom as the key to survival. However, intergenerational

differences were revealed on an individual level indicating that although Italian-Canadian

mothers may recognize the importance of the family, there is a shift toward less

frequently endorsing relationship-centered goals. Future research should investigate

cultural differences of Italian-Canadian and Anglo-Canadian cultures in endorsing certain

goals for parents and the concern parents have if these goals are threatened.

Understanding parents' cognitive thoughts surrounding not only the selection of goals,

but also their perceived implications of not achieving them, will allow a better

understanding of the cultural differences in the behavioral and emotional reactions

parents elicit during parent-child situations.

Predictions that authoritarian parenting would be associated with a better quality

of relationship in Italian-Canadian families was not supported. Authoritarianism in

collectivist families seems to be associated with negative child effects, as it is in Western





140

cultures. This finding may differ between families who were born and raised in Italy and

immigrant Italian families. Although acculturation as measured in this study was not

associated with parenting strategies or goals, better acculturation measures need to be

developed to capture the acculturation experiences of immigrant families. Future research

should focus on developing measures that investigate all affected areas of change that

immigrant families may experience, such as cultural values, practices, traditions, and

language, both in global and situation-specific levels of analysis. Research should also

focus on identifying which aspect of the acculturation process may results in a difference

in child outcome between families in Italy and immigrant Italian families. This would

allow researchers to not only understand the acculturation process better but also to

understand what aspect of the acculturation process immigrant families are most

sensitive.
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Footnotes

'One of the requirements for participation for the Italian participants was that both

parents must have been born in Italy and have immigrated to Canada. However, a

participant distributor accidentally distributed questionnaire booklets to two participants

whose mothers were born in Canada and Argentina. The participant whose mother was

born in Canada was omitted from the study as being raised in an individualistic culture is

believed to affect parenting. The participant whose mother was born in Argentina was not

omitted from the study as Argentians speak Italian and are classified as a collectivist

culture.

2
Twenty-two hypothetical vignettes depicting difficult interactions between a

parent and a sixteen-seventeen year old child were given to thirty Brock university

introductory psychology students for the pilot study. Open ended questions (e.g., What do

you think your mother/father would do, say, and why?) were provided for each vignette.

Based on the responses provided on these open ended questions, the items for the FDQ

were chosen. Participants were also asked to rate each vignette according to whether they

perceived each hypothetical vignette as being an autonomy, connectedness, or a conflict

situation for the parent. Vignettes where 50% or more of the participants believed the

vignette to be a conflict situation for the parent were chosen for the present study. The

pilot study yielded five vignettes; the new sweater, the small room, the Christmas lunch,

the company's coming over, and the parent receives award situations.

3 Two young adult females did not fill out the father version of the FDQ because

they were not living with them and indicated that they did not have contact with their
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fathers. Two mothers also did not complete the mother and father version of the FDQ for

similar reasons.

4 The same analyses were repeated for Canadian grandmothers and mothers which

yielded the same insignificant findings.
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Appendix

Consent Form, Information Letter, The Family Dilemma Questionnaire, Family
Environment Scale, The Social Network Questionnaire, A Measure of Ethnic

Identification, Overall Level of Autonomy vs. Connectedness Scale
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Information Letter for Young Adult Participant

Month, 1998

Dear Participant,

Have you ever said something and then thought "Oh my, I sound like

my mother or father"? Or, have you ever wondered why your parents may become very

upset at times as a result of your behavior? In this study I am trying to answer the above

questions. I am currently a graduate student at Brock University who is doing a Master's

Thesis in Psychology.

I am interested in how parenting goals and parenting styles change in different

generations and I would like your help. I would like to determine if younger generations

of parents are more liberal in their parenting than older generations. In addition, I am also

interested in how parenting differs between the Italian and Canadian culture. I feel that

investigating the differences in parenting among cultures is extremely important for both

teachers and therapists. Understanding how parents discipline children will allow teachers

and therapists to help individuals develop good interpersonal skills and good family

relationships. Also, it will help us understand different cultures.

Your participation is greatly needed. We would like you to fill out

questionnaires that describe the parenting in your family. The maximum time it will take

is approximately one hour. We would also like to determine the parenting experiences

your mother had; therefore, we are also asking for the participation of your mother. If

your mother's first language is not English and she has difficulty completing the

questionnaires, we would like you to help your mother with the language. It is very

important that we understand how parents may react to these situations and therefore

request that everyone is honest. The maximum time it will take your mother to fill out her

questionnaires is approximately thirty minutes. The consent form explains the nature of

this study and what is being asked of you, therefore, please read it carefully.

Please be assured that both you and your mother's participation is confidential and

all responses will be studied in a group form only. At no time will your names be

reported. If you feel uncomfortable answering any particular question, for whatever

reason, you may refuse to answer it. In addition, you may withdraw from the study at any

time without penalty.

In appreciation of your participation, we are offering you and your mother one

lottery ticket [or (2 1/2 hours of course credit)] upon the return of both sets of

questionnaire packages.

Any questions concerning this study or your participation can be directed to

Caterina Cortese at (905) 688-5550 extension 4473 or Dr. Linda Rose-Krasnor at (905)

688-5550 extension 3870. We want to take this opportunity to thank you for considering

this request. Your time and participation is greatly appreciated. Thank you.

Sincerely,

Caterina Cortese

Psychology Department
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Information Letter for Mother Participant

Month, 1998

Dear Participant,

Have you ever said something and then thought "Oh my, I sound like

my mother or father"? Or, have you ever wondered why your parents may become very

upset at times as a result of your behavior? In this study I am trying to answer the above

questions. I am currently a graduate student at Brock University who is doing a Master's

Thesis in Psychology.

I am interested in how parenting goals and parenting styles change in different

generations and I would like your help. I would like to determine if younger generations

of parents are more liberal in their parenting than older generations. In addition, I am also

interested in how parenting differs between the Italian and Canadian culture. I feel that

investigating the differences in parenting among cultures is extremely important for both

teachers and therapists. Understanding how parents discipline children will allow teachers

and therapists to help individuals develop good interpersonal skills and good family

relationships. Also, it will help us understand different cultures.

Your participation is greatly needed. We would like you to fill out

questionnaires that describe the parenting in your family. The maximum time it will take

is approximately 30 minutes. It is very important that we understand how parents may

react to these situations and therefore request that everyone is honest. The consent form

explains the nature of this study and what is being asked of you, therefore, please read it

carefully.

Please be assured that both you and your child's participation is confidential and

all responses will be studied in a group form only. At no time will your names be

reported. If you feel uncomfortable answering any particular question, for whatever

reason, you may refuse to answer it. In addition, you may withdraw from the study at any

time without penalty.

In appreciation of your participation, we are offering you and your child one

lottery ticket [or (2 1/2 hours of course credit)] upon the return of both sets of

questionnaire packages.

Any questions concerning this study or your participation can be directed to

Caterina Cortese at (905) 688-5550 extension 4473 or Dr. Linda Rose-Krasnor at (905)

688-5550 extension 3870. We want to take this opportunity to thank you for considering

this request. Your time and participation is greatly appreciated. Thank you.

Sincerely,

Caterina Cortese

Psychology Department
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BROCK UNIVERSITY
DEPARTMENT OF PSYCHOLOGY

INFORMED CONSENT FORM FOR YOUNG ADULT PARTICIPANT

TITLE OF STUDY: Intergenerational Changes in Parenting Among Italian and

Canadian Families

The study in which I am agreeing to participate in is designed to investigate the inter-

generational changes in parenting goals among two cultural groups. In addition, this study

investigates the changes in parenting styles that may accompany the changes in parental goals

and their connection to the quality of relationship between mother and child. I understand that

this study is being conducted as a partial requirement for the completion of a Master's Thesis.

This study has been organized by Caterina Cortese who is under the supervision of Dr.

Linda Rose-Krasnor of the Department of Psychology at Brock University. If you have any

questions or concerns about your participation in the study, you can contact Cathy Cortese at

(905) 688-5550 extension 4473 or Dr. Linda Rose-Krasnor at (905) 688-5550 extension 3870.

The present study has met all Brock University academic regulations and ethical

guidelines. I understand that I will be asked to indicate how my parents would respond to various

situations that are presented to me. I also understand that I will be asked to indicate the

techniques my parents used in their parenting. In addition, I acknowledge that the participation of

my mother is also required as she will also be asked to respond to various situations that are

presented to her. My participation is voluntary and I understand that I may refuse to answer any

particular question if I choose to and withdraw from the study at any time without penalty. All

information I provide will be held in the strictest confidence and at no time will my name or my
mother's name be reported with any of our responses. All data will be reported in group form

only. I acknowledge and understand the nature and purpose of this study and I freely consent to

participate. Lastly, I understand that only upon return of our complete questionnaire packages,

will 1 receive one lottery ticket [or 2 1/2 hours of course credit] for participation in this study.

Signature:

Date:

A full explanation of the procedures is provided in the above information.

Researcher's Signature Date

If you would like a summary of the results of this study, please write your address below and we
will be happy to send you a copy once the study has been completed. Thank you.
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BROCK UNIVERSITY
DEPARTMENT OF PSYCHOLOGY

INFORMED CONSENT FORM FOR MOTHER PARTICEPANT

TITLE OF STUDY: Intergenerational Changes in Parenting Among Italian and

Canadian Families

The study in which I am agreeing to participate in is designed to investigate the inter-

generational changes in parenting goals among two cultural groups. In addition, this study

investigates the changes in parenting styles that may accompany the changes in parental goals

and their connection to the quality of relationship between mother and child. I understand that

this study is being conducted as a partial requirement for the completion of a Master's Thesis.

This study has been organized by Caterina Cortese who is under the supervision of Dr.

Linda Rose-Krasnor of the Department of Psychology at Brock University. If you have any

questions or concerns about your participation in the study, you can contact Cathy Cortese at

(905) 688-5550 extension 4473 or Dr. Linda Rose-Krasnor at (905) 688-5550 extension 3870.

The present study has met all Brock University academic regulations and ethical

guidelines. I understand that I will be asked to indicate how my parents would respond to various

situations that are presented to me. I also understand that I will be asked to indicate the

techniques my parents used in their parenting. My participation is voluntary and I understand that

I may refuse to answer any particular question if I choose to and withdraw from the study at any

time without penalty. All information I provide will be held in the strictest confidence and at no

time will my name be reported with any of our responses. All data will be reported in group form

only. I acknowledge and understand the nature and purpose of this study and I freely consent to

participate. Lastly, I understand that only upon return of my and my child's complete

questionnaire packages, will we receive one lottery ticket [or 2 1/2 hours of course credit] for our

participation in this study.

Signature:

Date:

A full explanation of the procedures is provided in the above information.

Researcher's Signature Date

If you would like a summary of the results of this study, please write your address below and we
will be happy to send you a copy once the study has been completed. Thank you.
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Family Information (child)

Please provide the following information. The first section is information about

yourself. The second section is information about your parents. Thank you.

PART ONE:

MALE or FEMALE

ETHNIC ORIGIN

COUNTRY OF BIRTH

YEAR OF IMMIGRATION

CITY PRESENTLY LIVING IN

POSTAL CODE

NAME OF UNIVERSITY

MAJOR IN UNIVERSITY

HIGHEST EDUCATION LEVEL

OCCUPATION

AGE

(if applicable)

(if applicable)

(if applicable)

SIBLPWGS: SEX AGE

2.

3.

SEX AGE

4.

5.

DO YOU LIVE WITH YOUR PARENTS? YES

IF NO, HOW LONG HAVE YOU LIVED AWAY FROM YOUR PARENTS

ARE YOU A PARENT? YES NO

IF YES, HOW MANY CHILDREN DO YOU HAVE?

NO
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Below is a question that rates how "Canadian"
7

you perceive yourself to be. Circle the number

that best reflects your feelings and perceptions. "1" means that you do not consider or perceive

yourself to be Canadian at all where as "5" indicates that you perceive yourself to be completely

Canadian.

HOW "CANADIAN" DO YOU CONSIDER YOURSELF TO BE? THAT IS, TO WHAT
DEGREE DO YOU PERCEIVE YOURSELF AS "CANADIAN"?

Not At All A Little Somewhat Mostly Completely12 3 4 5

Below you will find a list of people and settings. Please indicate what percentage of the

time you use Italian with these people or in these situations with an "X".

PERCENTAGE
People/

Setting
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PART TWO:

MOTHER'S
YEAR OF BIRTH

COUNTRY OF BIRTH

YEAR OF IMMIGRATION
TO CANADA (if applicable)

HIGHEST EDUCATION
LEVEL

FATHER'S
YEAR OF BIRTH

COUNTRY OF BIRTH

YEAR OF IMMIGRATION
TO CANADA (if applicable)

HIGHEST EDUCATION
LEVEL

OCCUPATION

ETHNIC ORIGIN

OCCUPATION

ETHNIC ORIGIN

How fluent is your MOTHER in the English language?

Not At All

Moderately

Fluent

Completely

Fluent
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Family Information (mother)

Please provide the following information about your parents. Thank you.

MOTHER'S
YEAR OF BIRTH
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Below you will find a list of people and settings. Please indicate what percentage of the

time you use Italian with these people or in these situations with an "X".

PERCENTAGE
People/

Setting
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Family Dilemma Questionnaire

THE VIGNETTES BELOW DEPICT HYPOTHETICAL SITUATIONS BETWEEN A
FEMALE CHILD AND HER MOTHER. PRETEND THAT YOU ARE THE CHILD
WHO IS 16/17 YEARS OLD IN THE HYPOTHETICAL SITUATIONS AND THAT
THE MOTHER IS YOUR OWN MOTHER. AFTER READING THE HYPOTHETICAL
SITUATIONS PLEASE ANSWER THE QUESTIONS THAT FOLLOW.
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THE 'NEWSWEATER" SITUATION:

Suppose you are in your room looking through your drawers for the new sweater

you have just purchased. During your search, in comes your sister who is wearing your

new sweater. You start yelling at her asking her why she is wearing your new sweater.

Before you know it, you are both engaged in a heated argument. You yell at your sister, "I

hate you. I wish you were not my sister!" Just as you have finished uttering these words,

your mother walks in.

A) WHAT ARE THE THREE THINGS YOUR MOTHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground us for fighting'

would not say anything about the

situation

would make me apologize to my sister

would tell us to stop yelling

would take away the sweater so no one

could wear it

would ask me why I told my sister that

I hate her

would use physical force to control the

situation

would not enforce any rules of behavior

would try to use compromise i.e. "You

let her wear the sweater and she'll let

you borrow her jacket"

would walk away accepting the situation

would explain why we should not say

mean things to each other

would allow us to make our own

decision on how to handle the situation

would explain to us why it's important

to get along and share with each other

would say "You've hurt her feelings.

How would you like it if I told you that

I hated you?"

would give me back my sweater OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR MOTHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"NEW SWEATER" SCENARIO? (Please check THREE of the below choices)

would like us to stop yelling

would like us to realize the

importance of respecting each

other and their property

would like to make sure that we
don't yell in the future

would like to work out a compromise

i.e. You let her wear your sweater and

she'll let you borrow her jacket

would like us to get along with each

other and be close to each other

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your mother would think would be most important to accomplish

• next write a #2 beside the choice your mother would think would be the second most

important

• and write a #3 beside the choice your mother would think would be the third most important.

c) Below are a number of emotions which your mother may have felt when you and your

sister were fighting. Indicate how strongly your mother may have experienced each

emotion listed below. Circle the number you feel best reflects your mother's probable

reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUATIONS

"FATHER RECEIVESAWARD" SITUATION:

Suppose your father has just received a special award at work and his co-workers are

throwing him a big party this evening. Your whole family is going. A half hour before

your family is to leave, your mother finds you sitting on your bed listening to music. She

tells you to hurry up because she does not want to be late for the party. You tell your

mother that you are not going because you have sports practice that evening.

a) WHAT ARE THE THREE THINGS YOUR MOTHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground me if I did not go

would not say anything about the

situation

would make me apologize to my father

for not going to the party

would tell me I have to come

would tell me that if I was not going then

I couldn't go to my sports practice either

would walk away accepting the situation

would explain why I should go to

support my father

_ would allow me to make my own

decision on whether I should go or not

would ask me why I thought sports practice

was more important

would physically force me to go

would not force me to go

would say "Come to half of the party

then leave early and go to your sports

practice after"

would explain why it's important to

share in family's good news

would say "You'll hurt his feelings

How would you like it ifwe did not

come to see your sports championship?"

would tell me where she put my sports

equipment

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR MOTHER WOULD HAVE LIKED TO ACCOMPLISH IN the

"FATHER RECEIVESAWARD" SCENARIO? (Please check THREE of the below

choices)

would like me to hurry up and get

dressed to come to the party

would like me to realize the

importance of supporting other

people

would like to work out a compromise

i.e. "Come to half of the party then leave

early and go to your sport practice after"

would like me and my father to be close

and have a good father-daughter relationship

would like me to respect her

wishes in the future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a # 1 beside the choice your mother would think would be most important to accomplish

• Next write a #2 beside the choice your mother would think would be the second most

important

• and write a #3 beside the choice your mother would think would be the third most important.

c) Below are a number of emotions which your mother may have felt when you could not

go to the party. Indicate how strongly your mother may have experienced each emotion listed below. Circle

the number you feel best reflects your mother's probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUA TIONS

THE "CHRISTMAS LUNCH" SITUATION:

Suppose it is the week before Christmas (or any other major religious holiday) and

your boyfriend (whom you have been seeing for approximately a year and a half) has

asked you if you would like to spend Christmas day with his family. You happily accept

the invitation. Two days later your mother tells you that on Christmas day your whole

family will be going over to your Aunt Mary's house for Christmas lunch like you have

every year. You tell your mother that you cannot go because you are spending Christmas

day with your boyfriend and his family.

A) WHAT ARE THE THREE THINGS YOUR MOTHER WOULD MOST LIKELY

DO

OR SAY? (Please check THREE of the below choices)

would ground me if I did not go

would not say anything about the

situation

would make me apologize to my Aunt

Mary for not coming to Christmas lunch

would tell me I would have to go

would tell me that if I was not going then

I couldn't go to my boyfriend's house

either

would walk away accepting the situation

would explain why I should go to my
Aunt Mary's house for lunch

would allow me to make my own

decision on whether I should go or not

would tell me to wish my boyfriend and

his family a happy holiday for her

would ask me why I thought going to my
boyfriend's house was more important

would physically force me to go

would not force me to go

would say "Come for lunch and then

leave early and go to your boyfriend's

house after"

would explain to me why it's important

to spend holidays with family and why
it's important to not break tradition

would say "You'll hurt Aunt Mary's

feelings. How would you feel if you

invited someone for an important lunch

and they didn't come"

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR MOTHER WOULD HAVE LIKED TO ACCOMPLISH IN the

"CHRISTMAS LUNCH" SCENARIO? (Please check THREE of the below choices)

would like me to come to Aunt

Mary's for Christmas lunch

would like me to realize the

importance of respecting

traditions

would like to work out a compromise

i.e. Come for lunch and then leave early

and go to your boyfriend's house after

would like me to be close with my Aunt

Mary and my extended family

would like to make sure that I

discuss my plans with her in,the

future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a # 1 beside the choice your mother would think would be most important to accomplish

• Next write a #2 beside the choice your mother would think would be the second most

important

• and write a #3 beside the choice your mother would think would be the third most important.

c) Below are a number of emotions which your mother may have felt when you did not

want to go to Aunt Mary's house. Indicate how strongly your mother may have

experienced each emotion listed below. Circle the number you feel best reflects your

mother's probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/1 7 YEARS OLD
IN THE HYPOTHETICAL SITUATIONS

THE "COMPANY'S COMING OVER" SITUATION:

Suppose it is Saturday afternoon and your mother is busy in the kitchen cooking

and preparing for tonight's dinner. Your close relatives are coming over for dinner. In the

mean time, your girlfriend calls and asks you if you would like to go to the mall with her

for a couple of hours. You happily accept the offer. While you're putting your jacket on to

leave, your mother calls from the kitchen and asks you to come and help her with the

preparations. You tell her you can't help her right now because you are going shopping

with your friend.

A) WHAT ARE THE THREE THINGS YOUR MOTHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground me if I did not help her

would not say anything about the

situation

would make me call my friend and

tell her I could not go with her

would tell me I would have to help

her right away

would tell me that if I was not going to

help her then 1 couldn't go out with

my friend either

would accept the situation

would explain that she only has two

hands and can't do everything herself

would allow me to make my own

decision on whether I should help her

or not

would ask me why I thought going

with my friend was more important

than helping her

would physically force me to help her

would not force me to help her

would say "Come and help me for half

an hour then you can go out with your

friend"

would explain to me on why it's important

to help people when it is needed

would say "How would you feel if you

needed my help and I went out shopping

with my friend instead?"

would tell me what time dinner will be

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR MOTHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"COMPANY'S COMING OVER" SCENARIO? (Please check THREE of the below

choices)

would like me to help her

would like me to realize the

importance of helping people

when I could

would like to work out a compromise

i.e. help me for a half hour then go out

with your friend

would like us to help family members in

times of need and to be there for each other

would like to make sure that I

help her in the future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your mother would think would be most important to accomplish

• Next write a #2 beside the choice your mother would think would be the second most

important

• and write a #3 beside the choice your mother would think would be the third most important.

c) Below are a number of emotions which your mother may have felt when you refused to help. Indicate

how strongly your mother may have experienced each emotion listed below. Circle the number you feel best

reflects your mother's probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUATIONS

THE "SMALL ROOM" SITUATION:

Suppose that you and your sister share a very small room. The other two

bedrooms are occupied by your older brothers. One day you go into your room to listen to

music with some friends and find your sister reading a book on her bed. You and your

sister both begin arguing and yelling at each other. You yell out "I can't take you invading

my privacy anymore. I can never do anything I want in my own room. I don't care what it

takes, I want my own room!" Your mother has walked into your room and has witnessed

everything that has transpired.

A) WHAT ARE THE THREE THINGS YOUR MOTHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground us for fighting

would not say anything about the

situation

would ask me why I was yelling

would use physical force to control the

situation

would make us apologize to each other

would tell us to stop yelling

would tell us that we both would have to

leave the room and find another place to

to do our activities

would walk away accepting the situation

would explain why we should not fight

with each other

would allow us to make our own

decision on how to handle the situation

would not enforce any rules of behavior

would try to use compromise i.e. "You
let her finish reading this chapter and

she'll let you listen to your music"

would explain to us why it's important to

get along with each other and make the

best of the situation

would say "How would you like it if you

wanted to read and she was listening to

music?"

would let me listen to music OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR MOTHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"SMALL ROOM" SCENARIO? (Please check THREE of the below choices)

would like us to stop yelling

would like us to realize the

importance of respecting

others and their space

would like to make sure that we
don't yell in the future

would like to work out a compromise

i.e. You let her finish reading this chapter

and then she'll let you listen to your music

would like us to get along with each

other and be close to each other

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your mother would think would be most important to accomplish

• Next write a #2 beside the choice your mother would think would be the second most

important

• and write a #3 beside the choice your mother would think would be the third most important.

c) Below are a number of emotions which your mother may have felt when you and your

sister were fighting. Indicate how strongly your mother may have experienced each

emotion listed below. Circle the number you feel best reflects your mother's probable

reaction.

EMOTIONS
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Family Dilemma Questionnaire

THE VIGNETTES BELOW DEPICT HYPOTHETICAL SITUATIONS BETWEEN A

FEMALE CHILD AND HER FATHER. PRETEND THAT YOU ARE THE CHILD
WHO IS 16/17 YEARS OLD IN THE HYPOTHETICAL SITUATIONS AND THAT
THE FATHER IS YOUR OWN FATHER. AFTER READING THE HYPOTHETICAL
SITUATIONS PLEASE ANSWER THE QUESTIONS THAT FOLLOW.
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THE "NEWSWEATER" SITUATION:

Suppose you are in your room looking through your drawers for the new sweater

you have just purchased. During your search, in comes your sister who is wearing your

new sweater. You start yelling at her asking her why she is wearing your new sweater.

Before you know it, you are both engaged in a heated argument. You yell at your sister, "I

hate you. I wish you were not my sister!" Just as you have finished uttering these words,

your father walks in.

A) WHAT ARE THE THREE THINGS YOUR FATHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground us for fighting

would not say anything about the

situation

would make me apologize to my sister

would tell us to stop yelling

would take away the sweater so no one

could wear it

would ask me why I told my sister that

I hate her

would use physical force to control the

situation

would not enforce any rules of behavior

would try to use compromise i.e. "You

let her wear the sweater and she'll let

you borrow her jacket"

would walk away accepting the situation

would explain why we should not say

mean things to each other

would allow us to make our own

decision on how to handle the situation

would explain to us why it's important

to get along and share with each other

would say "You've hurt her feelings.

How would you like it if I told you that

I hated you?"

would give me back my sweater OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR FATHER WOULD HAVE LIKED TO ACCOMPLISH IN THE "NEW
SWEATER" SCENARIO? (Please check THREE of the below choices)

would like us to stop yelling

would like us to realize the

importance of respecting each

other and their property

would like to work out a compromise

i.e. You let her wear your sweater and

she'll let you borrow her jacket

would like us to get along with each

other and be close to each other

would like to make sure that we
don't yell in the future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your father would think would be most important to accomplish

• Next write a #2 beside the choice your father would think would be the second most

important

• and write a #3 beside the choice your father would think would be the third most important.

c) Below are a number of emotions which your father may have felt when you and your

sister were fighting. Indicate how strongly your father may have experienced each

emotion listed below. Circle the number you feel best reflects your father's probable

reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUA TIONS

"MOTHER RECEIVESAWARD" SITUATION:

Suppose your mother has just received a special award at work and her co-workers are

throwing her a big party this evening. Your whole family is going. A half hour before

your family is to leave, your father finds you sitting on your bed listening to music. He
tells you to hurry up because he does not want to be late for the party. You tell your father

that you are not going because you have sports practice that evening.

A) WHAT ARE THE THREE THINGS YOUR FATHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground me if I did not go

would not say anything about the

situation

would make me apologize to my mother

for not going to the party

would tell me I have to come

would tell me that if I was not going then

I couldn't go to my sports practice either

would walk away accepting the situation

would explain why I should go to

support my mother

would allow me to make my own

decision on whether I should go or not

would ask me why I thought sports

practice was more important

would physically force me to go

would not force me to go

would say "Come to half of the party

then leave early and go to your sports

practice after"

would explain to me why it's important

to share in family's good news

would say "You'll hurt her feelings.

How would you like it ifwe did not

come to see your sports championship?"

would tell me where he put my sports

equipment

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR FATHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"MOTHER RECEIVESAWARD" SCENARIO? (Please check THREE of the below

choices)

would like me to hurry up and get

dressed to come to the party

would like me to realize the

importance of supporting other

people

would like respect his wishes in

the future

would like to work out a compromise

i.e. Come to half of the party and then

leave early and go to your sports practice

after

would like me and my mother to be close

and have a good mother-daughter relationship

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your father would think would be most important to accomplish

• Next write a #2 beside the choice your father would think would be the second most

important

• and write a #3 beside the choice your father would think would be the third most important.

c) Below are a number of emotions which your father may have felt when you couldn't

go to the party. Indicate how strongly your father may have experienced each emotion

listed below. Circle the number you feel best reflects your father's probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/1 7 YEARS OLD
IN THE HYPOTHETICAL SITUA TIONS

THE "CHRISTMAS LUNCH" SITUATION:

Suppose it is the week before Christmas (or any other major religious holiday) and

your boyfriend (whom you have been seeing for approximately a year and a half) has

asked you if you would like to spend Christmas day with his family. You happily accept

the invitation. Two days later your father tells you that on Christmas day your whole

family will be going over to your Aunt Mary's house for Christmas lunch like you have

every year. You tell your father that you cannot go because you are spending Christmas

day with your boyfriend and his family.

A) WHAT ARE THE THREE THINGS YOUR FATHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground me if I did not go

would not say anything about the

situation

would make me apologize to my Aunt

Mary for not coming to Christmas lunch

would tell me I would have to go

would tell me that if I was not going then

I couldn't go to my boyfriend's house

either

would walk away accepting the situation

would explain why I should go to my
Aunt Mary's house for lunch

would allow me to make my own

decision on whether I should go or not

would tell me to wish my boyfriend and

his family a happy holiday for him

would ask me why I thought going to my
boyfriend's house was more important

would physically force me to go

would not force me to go

would say "Come for lunch and then

leave early and go to your boyfriend's

house after"

would explain to me why it's important

to spend holidays with family and why

it's important to not break tradition

would say "You'll hurt aunt Mary's

feelings. How would you feel if you

invited someone for an important lunch

and they did not come?"

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR FATHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"CHRISTMAS LUNCH" SCENARIO? (Please check THREE of the below choices)

would like me to come to Aunt

Mary's for Christmas lunch

would like to work out a compromise

i.e. Come for lunch and then leave early

and go to your boyfriend's house after

would like me to realize the

importance of respecting

traditions

would like me to be close with my Aunt

Mary and my extended family

would like to make sure that I

discuss my plans with him in the

future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a # 1 beside the choice your father would think would be most important to accomplish

• Next write a #2 beside the choice your father would think would be the second most

important

• and write a #3 beside the choice your father would think would be the third most important.

c) Below are a number of emotions which your father may have felt when you did not

want to go to Aunt Mary's house. Indicate how strongly your father may have

experienced each emotion listed below. Circle the number you feel best reflects your

father's probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUATIONS

THE "COMPANY'S COMING OVER" SITUATION:

Suppose it is Saturday afternoon and your mother is busy in the kitchen cooking

and preparing for tonight's dinner. Your close relatives are coming over for dinner. In the

mean time, your girlfriend calls and asks you if you would like to go to the mall with her

for a couple of hours. You happily accept the offer. While you're putting your jacket on to

leave, your mother calls from the kitchen and asks you to come and help her with the

preparations. You tell her you can't help her right now because you are going shopping

with your friend. Your father is sitting in the living room reading the newspaper and hears

everything that has transpired

A) WHAT ARE THE THREE THINGS YOUR FATHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground me if I did not help her

would not say anything about the

situation

would make me call my friend and

tell her I could not go with her

would tell me I would have to help

her right away

would tell me that if I was not going to

help her then I couldn't go out with

my friend either

would accept the situation

would explain that she only has two

hands and couldn't do everything herself

would allow me to make my own

decision on whether I should help her

or not

would ask me why I thought going

with my friend was more important

than helping her

would physically force me to help her

would not force me to help her

would say "Go and help her for half

an hour then you can go out with your

friend"

would explain to me on why it's important

to help people when it is needed

would say "How would you feel if you

needed my help and I went out shopping

with my friend instead?"

would tell me what time dinner will be

OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR FATHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"COMPANY'S COMING OVER" SCENARIO? (Please check THREE of the below

choices)

would like me to help her

would like me to realize the

importance of helping people

when I could

would like to work out a compromise

i.e. help her for a half hour then go out

with your friend

would like us to help family members in

times of need and to be there for each other

would like to make sure that'I

help her in the future

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a # 1 beside the choice your father would think would be most important to accomplish

• Next write a #2 beside the choice your father would think would be the second most

important

• and write a #3 beside the choice your father would think would be the third most important.

c) Below are a number of emotions which your father may have felt when you

refused to help. Indicate how strongly your father may have experienced each

emotion listed below. Circle the number you feel best reflects your father's

probable reaction.

EMOTIONS
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PLEASE REFER TO THE PERIOD WHEN YOU WERE 16/17 YEARS OLD
IN THE HYPOTHETICAL SITUATIONS

THE "SMALL ROOM" SITUATION:

Suppose that you and your sister share a very small room. The other two

bedrooms are occupied by your older brothers. One day you go into your room to listen to

music with some friends and find your sister reading a book on her bed. You and your

sister both begin arguing and yelling at each other. You yell out "I can't take you invading

my privacy anymore. I can never do anything I want in my own room. I don't care what it

takes, I want my own room!" Your father has walked into your room and has witnessed

everything that has transpired.

A) WHAT ARE THE THREE THINGS YOUR FATHER WOULD MOST LIKELY DO
OR SAY? (Please check THREE of the below choices)

would ground us for fighting

would not say anything about the

situation

would ask me why I was yelling

would use physical force to control the

situation

would make us apologize to each other

would tell us to stop yelling

would tell us that we both would have to

leave the room and find another place to

to do our activities

would walk away accepting the situation

would explain why we should not fight

with each other

would allow us to make our own

decision on how to handle the situation

would not enforce any rules of behavior

would try to use compromise i.e. "You

let her finish reading this chapter and

she'll let you listen to your music"

would explain to us why it's important to

get along with each other and make the

best of the situation

would say "How would you like it if you

wanted to read and she was listening to

music?"

would let me listen to music OTHER
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b) Parents have many goals or outcomes that they would like to achieve during their

interactions with their children. WHICH OF THE FOLLOWING GOALS DO YOU
THINK YOUR FATHER WOULD HAVE LIKED TO ACCOMPLISH IN THE
"SMALL ROOM" SCENARIO? (Please check THREE of the below choices)

would like us to stop yelling

would like us to realize the

importance of respecting

others and their space

would like to make sure that we
don't yell in the future

would like to work out a compromise

i.e. You let her finish reading this chapter

and then she'll let you listen to your music

would like us to get along with each

other and be close to each other

would like me to do what I wanted to do

PLEASE RANK THE 3 CHOICES YOU HAVE CHOSEN ABOVE BY PLACING:
• a #1 beside the choice your father would think would be most important to accomplish

• Next write a #2 beside the choice your father would think would be the second most

important

• and write a #3 beside the choice your father would think would be the third most important.

c) Below are a number of emotions which your father may have felt when you and your

sister were fighting. Indicate how strongly your father may have experienced each

emotion listed below. Circle the number you feel best reflects your father's probable

reaction.

EMOTIONS
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Family Environment Scale

Please read each statement below and then circle either "T" (true) if you think the

statement is true or mostly true ofyour family (in general), and "F" (false) if the statement is not

true of your family. You may feel that some of the statements are true for some family members

and false for others. Mark "T" if the statement is true for most members. Mark "F" is the

statement is false for most members. If the members are evenly divided, decide what is the

stronger overall impression and answer accordingly. Remember, we would like to know what

your family seems like TO YOU not how other members see your family.

TRUE FALSE

1

.

Family members really help and support one another

2. Family members often keep their feelings to themselves

3. We fight a lot in our family

4. We don't do things on our own very often in our family

5. Family members are rarely ordered around

6. We often seem to be killing time at home

7. We say anything we want to around home

8. Family members rarely become openly angry

9. In our family, we are strongly encouraged to be independent

10. There are very few rules to follow in our family

1 1

.

We put a lot of energy into what we do at home

1 2. It's hard to "blow off steam" at home without upsetting

somebody

13. Family members sometimes get so angry they throw things

1 4. We think things out for ourselves in our family

15. There is one family member who makes most of the decisions

16. There is a feeling of togetherness in our family

1 7. We tell each other about our personal problems

1 8. Family members hardly ever lose their tempers

19. We come and go as we want to in our family

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F

T F
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20. There are set ways of doing things at home T F

21. We rarely volunteer when something has to be done at home T F

22. If we feel like doing something on the spur of the moment we T F

often just pick up and go

23. Family members often criticize each other T F

24. There is very little privacy in our family T F

25. There is a strong emphasis on following rules in our family T F

26. Family members really back each other up T F

27. Someone usually gets upset if you complain in our family T F

28. Family members sometimes hit each other T F

29. Family members almost always rely on themselves when T F

a problem comes up

30. Everyone has an equal say in family decisions T F

3 1

.

There is very little group spirit in our family T F

32. Money and paying bills is openly talked about in our family T F

33. If there's a disagreement in our family, we try hard to smooth T F
things over and keep the peace

34. Family members strongly encourage each other to stand up T F

for their rights

35. We can do whatever we want to in our family T F

36. We really get along well with each other T F

37. We are usually careful about what we say to each other T F

38. Family members often try to one-up or out-do each other T F

39. It's hard to be by yourself without hurting someone's T F

feelings in our household

40. Rules are pretty inflexible in our household T F

4 1

.

There is plenty of time and attention for everyone in our T F

family
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42. There are a lot of spontaneous discussions in our family T F

43. In our family , we believe you don't ever get anywhere by T F

your voice

44. We are not really encouraged to speak up for ourselves in T F

our family
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Social Network Questionnaire

The below questions ask you about your present relationship with your mother and
father. Answer each of the following questions for each person.

1

.

How much time do you spend with this person?

Little or Somewhat Very Extremely The Most
none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

2. How much do you and this person get upset with each other?

Little or Somewhat Very Extremely The Most
none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

3. How satisfied are you with your relationship with this person?

Little or Somewhat Very Extremely The Most
none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

4. How much do you play around and have fun with this person?

Little or Somewhat Very Extremely The Most
none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5
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5. How much do you and this person disagree and quarrel?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

6. How good is your relationship with this person?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

7. How much do you go places and do enjoyable things with this person?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

8. How happy are you with the way things are between you and this person?

Little or. Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

9. How much do you and this person argue with each other?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5
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10. How much do you tell this person everything?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

1 1

.

How much does this person really care about you?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

12. How much do you talk to this person about things that you don't want others to know?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

13. How much does this person like or approve of the things you do?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5

14. How much does this person have a strong feeling of affection (love or liking) toward

you?

Little or Somewhat Very Extremely The Most

none Much Much

Mother 1 2 3 4 5

Father 1 2 3 4 5
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1 5. How much does this person treat you like you're admired and respected?
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OVERALL LEVEL OF AUTONOMY vs. CONNECTEDNESS SCALE

Below you will find two general statements, one that refers to your father and one

that refers to your mother. Please read each statement carefully and think about how well

it describes your father's and mother's overall behavior when you were an adolescent. We
would like to know in general whether your father/mother emphasized your OWN
independence or family relationships during your adolescence. Please rate each

statement using the scale provided where 1 is primarily independence and 5 is primarily

family relations. Please remember that we are interested if your parent EMPHASIZED
YOUR OWN independence or family relationships. Thank you.

1 . In my late adolescence, my father tended to emphasize (in general):

Primarily
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A Measure of Ethnic Identification

Below you will find a number of questions that pertain to your feelings and attitudes

toward your Italian culture. Please read each statement carefully and think about how well it

describes your thoughts about your ethnicity. Please rate each statement using the scale

provided where 1 is Strongly Agree and 5 is Strongly Disagree.

1

.

I really feel that I belong with other Italians

Strongly Agree Neither Agree Disagree

Agree or Disagree

1 2 '3 4

2. I identify with other Italians

Strongly Agree Neither Agree Disagree

Agree or Disagree12 3 4

3. I feel a common bond with other Italians

Strongly Agree Neither Agree Disagree

Agree or Disagree

1 2-3 4

4. I don't see myself as similar to other Italians

Strongly

Agree

1

Agree Neither Agree Disagree

or Disagree

Strongly

Disagree

Strongly

Disagree

Strongly

Disagree

Strongly

Disagree

I find it difficult to form a bond with other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

My attitudes are similar to those of other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5
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7. I feel good when I think about myself as an Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

8. I often think about what it means to be an Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

9. Just thinking about the fact that I am Italian gives me bad feelings

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree

1 2 .3 4 5

10. I feel I have a lot in common with other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

12.

I don't feel a sense of being "connected" with other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

I see myself as a fairly typical member of the Italian group

Strongly

Disagree

13.

Strongly Agree Neither Agree Disagree

Agree or Disagree12 3 4

I often regret that I am Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree

1
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14. Being Italian has very little to do with how I feel about myself

Strongly Agree Neither Agree Disagree

Agree or Disagree12 3 4

1 5. My ethnicity is not a very significant part of myself

Strongly Agree Neither Agree Disagree

Agree or Disagree12 3 4

16. The fact that I am Italian rarely enters my mind

Strongly Agree Neither Agree Disagree

Agree or Disagree

1 2 3

1 7. I don't feel good about being Italian

4

Strongly Agree Neither Agree Disagree

Agree or Disagree

1

Strongly

Disagree

Strongly

Disagree

Strongly

Disagree

Strongly

Disagree

18. I'm glad to be Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

19. Being Italian is unimportant to my sense of what kind of person I am

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

20. I don't feel good about my ethnicity

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5
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21. I am not usually conscious of my ethnicity

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

22. My ethnicity is a source of positive feelings for me

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

23. I almost never think about being Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

24. The fact that I am Italian is important to me

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

25. I don't feel strong ties to other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

26. I feel I don't "fit in" well with other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

27. I'm glad I was born Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree

1
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28. Being Italian is an important part of my self-image

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

29. I feel that most of my values are not shared by other Italians

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree12 3 4 5

30. I often think about the fact that I am Italian

Strongly Agree Neither Agree Disagree Strongly

Agree or Disagree Disagree

I
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