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Abstract

Community service participation can have a positive impact on development,

especially for youth. Although researchers have found positive outcomes, there has been

a notable decline in youth participation over the past few years (Statistics Canada, 2000).

Given the positive outcomes and current decline, it has been argued that youth should be

encouraged to get involved in service activities. In the present study, quantitative and

qualitative data were collected to determine factors that would help youth to initiate and

sustain service, along with examining the quality of their experience. Eighty-two

university undergraduate students (23 men), ranging in age from 17-20 years completed a

60-minute self-report questionnaire. Initiating and sustaining factors, motivational

systems (similar to approach and avoidance dimensions), activity dimensions {Structure,

Supportive Social Environment), quality of experience {Positive, Stress-Challenge), and

future intention to participate in community service were measured. Eight participants

also completed a 20-minute telephone interview to complement and expand on the

quantitative data collected.

Some initiating and sustaining factors were specific to individuals higher on the

avoidance dimension, while others were relevant to those higher on the approach

dimension. Several factors also were important to individuals regardless of their

motivational system orientation. Positive quality of experience was related positively to

experiencing a supportive social environment. In addition, women rated their community

service as more positive than did men. A predicted interaction between the avoidance

dimension and Structure in predicting positive quality of experience was not supported;

however, positive quality of experience was predicted by the interaction of the approach
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dimension and Structure. A tested interaction between the avoidance dimension and

Supportive Social Environment in predicting positive quality of experience was not

supported. Similarly, a predicted interaction between the approach dimension and

Supportive Social Environment in predicting positive experience quality was not

supported. However, Supportive Social Environment was positively related to positive

quality of experience. No support was found for a mediational role for positive quality of

experience or stress-challenge quality of experience in exploring the relation between

motivational orientation and fiiture intention to engage in service activities.

The results of this study suggest that participating in a service environment that is

supportive and provides the opportunity for social interactions with others would promote

positive quality of experience and help youth sustain involvement. Thus, to help youth

have positive experiences and to remain active in service, it is important for service

agencies to promote these types of environments. In addition, some initiating and

sustaining factors were specific to youth higher on the avoidance dimension and some

were relevant to youth higher on the approach dimension. Therefore, service agencies

may need to consider using different recruitment and retention strategies, depending on

the type of youth they wish to recruit.
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INTRODUCTION

What is Community Service and Who is Participating?

Voluntarily donating one's time towards community service has been a valued

component of citizenship for many years. Volunteerism involves "people choosing to

help others in need by actively seeking out acts that are sustained over extended periods

of time" (Omoto & Snyder, 2002, p. 847). Volunteering is relatively long-term, involves

thoughtful and planned action, usually consists of nonobligatory helping, and often

occurs in an organization (Penner, 2002). A community service definition, directed

toward youth, "implies involvement in helping others when youth could otherwise act

primarily for their own satisfaction" (Youniss & Yates, 1997, p. 5). A key component of

these definitions is that service is done on a voluntary basis. Not all community service,

however, is voluntary. Mandatory community service is performed to complete a

requirement (secondary school graduation, a course requirement, etc.). Although

mandatory service is not considered voluntary helping, it can, however, still be a planned

action involving choice of where and to whom to devote helping behaviour. In recent

years, both voluntary and mandatory community service have been encouraged by youth

institutions to promote service participation.

As reported by their administrators, youth groups and organizations such as 4-H

Ontario (S. Lennox, personal communication, July 22, 2004), Girl Guides of Canada (C.

Ryan, personal communication, July 22, 2004), and Cadets Canada (I. Lambert, personal

communication, July 26, 2004) encourage community service participation and

incorporate service activities into many aspects of their programs. Many schools and

church youth groups also promote, and sometimes require, community service. For

11
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example, in the United States, service-learning programs are often implemented by

schools and support community service participation in combination with educational

objectives (Bringle, 2005). Within the past several years, secondary schools in Ontario

and British Columbia have required youth to become involved in community service

activities. In Ontario, youth who have entered Grade 9 since 1999-2000 must complete

40 hours of community service to graduate from secondary school (Ministry of Education

and Training, 1999). Similarly, in British Columbia, students are required to complete a

30-hour work experience program, which includes an option of completing 30 hours of

community service as a fiilfillment of this requirement (British Columbia Ministry of

Education, 2005). It is quite possible, then, that many youth may participate in both

voluntary and mandatory community service activities. ^

According to the National Survey of Giving, Volunteering and Participating

(NSGVP), 27% of Canadians aged 15 years and over participated in community service

within the one-year span of the survey (Statistics Canada, 2000). It was reported that

youth 15-24 years of age and individuals 35-44 years of age participated in community

service at a higher rate (29% and 30% respectively) than individuals in any other age

group. The implementation of the community service mandate in Ontario secondary

schools will most likely increase the participation rate within the youth age group. At

present, of the 7% of individuals who stated that they were required to participate in

community service, 35% were individuals 15-24 years of age (Statistics Canada, 2000).

With community service participation slowly being implemented via secondary schools

and post-secondary institutions, an increase in overall participation of individuals ages 19

and under is likely to be reported in the near ftiture.
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Community service participation has been found to increase with age (Janoski &

Wilson, 1995; Janoski, Musick, & Wilson, 1998; Statistics Canada, 2000). This

phenomenon may be a reason why research on service participation has had a greater

focus on adult motivations, experiences, and benefits of involvement than on youth

participation (Okun & Schultz, 2003; Omoto & Snyder, 1995; Penner & Finkelstein,

1998; Thoits & Hewitt, 2001). More recently, however, research also has been directed

toward youth participation and the importance of becoming involved before adulthood

(Foster & Meinhard, 2000; Janoski, et al., 1998; Kamiol, Grosz, & Schorr, 2003; Miller,

1994; Pancer & Pratt, 1999; Primavera, 1999; Stukas, et al., 1999; Stukas, Snyder, &

Clary, 1999; Yates & Youniss, 1996, 1997).

It is important to research youths' community service participation and

experiences because adolescence is a time for exploration of roles, establishing personal

boundaries, and forging an identity that is separate from parents. Erikson's (1968) fifth

and sixth developmental stages of "identity versus identity confusion" and "intimacy

versus isolation" emphasize the need to try out roles in order for youth to examine who

they are and where they fit into society, along with the importance for youth to develop

relationships outside the family unit. Similarly, Flanagan, Gill, and Gallay (2005)

describe the importance of exposure to interest-based activities in helping youth

consolidate identity by investigating avenues for self-exploration during these formative

years. Thus, it is important that youths' community service participation be examined

separately from adult participation. This differentiation may give us new insights into the

factors that help to initiate and sustain community service participation, along with the

experiences that youth are having while participating in these activities. Multiple levels
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of analysis will be used to illustrate the importance of community service and the positive

outcomes related to service participation, along with providing a framework to introduce

initiating and sustaining factors of community service.

Multiple Levels of Analysis

In the present study, a framework consisting of multiple levels of analysis will be

used to outline the potential positive outcomes and individual differences in youths'

community service participation. These levels of analysis include the system, the social,

and the individual levels (Bussed, Campbell, Pancer, & Rose-Krasnor, 2003). Each of

these levels contain initiating, sustaining, and outcome factors.

The system level includes local organizations, along with structures beyond those

in the local community, such as the government and organizations that fund community

service programs. These governing bodies may determine the community service

opportunities available in the youth's community, along with having a direct influence on

the decision to participate (e.g., community service mandates). This level also includes

the impact that an individual's service participation may have on the community (e.g.,

contributing to the development of a larger pool of accessible community service

participants).

The social level includes others who interact with the individual, such as friends,

family, and peers. This level also includes the relationships that youth may develop with

others involved in the helping process (e.g., people who work for or contribute their time

to service activities, and recipients of services).

Finally, the individual level encompasses factors within the individual that

directly affect or are affected by the individual's participation in an activity such as
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personal benefits gained from community service participation, motivations expressed for

initiating service, and individual reasons for continuing service.

Why is Community Service Important?

Prior to inquiring about youths' experiences in service activities or why they may

become involved in the first place, it is imperative to understand the importance of

community service for those involved. Participating in service may provide youth with an

assortment of experiences and opportunities that contribute to their communities, build

relationships with others, and enhance personal factors.

Positive Outcomes at the System Level .

Little research has focused on the impact that youth community service has on

system-level factors. One community organization reported that the expansion of their

volunteer pool was beneficial for the services that they provided (Miller et al., 2002).

Therefore, as the number of individuals participating in community service increases, it

can be assumed that a greater number of non-profit organizations are able to provide

more extensive services to those they serve. In addition, community action involving

positive changes in the community (e.g., the reopening of a park) has been reported as an

outcome of service participation (Pancer & Cameron, 1994). Furthermore, upon

examination of non-community and community service activities, it was found that both

types of involvement may provide youth with opportunities for community integration

and positive involvement attitudes. However, community service activities may have a

unique role in developing positive perceptions of adult-youth partnerships (Stack, Rose-

Krasnor, Busseri, & Campbell, 2005). " *^ -
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Positive Outcomes at the Social Level

At the social level, numerous positive outcomes may be experienced, such as

building relationships with others. Through community service participation, youth may

be given the opportunity to interact with others who are different in some way from

themselves (e.g., education level, cultural background, age) and, in normal

circumstances, with whom they may not have interacted (Miller et al., 2002; Primavera,

1999). Interacting and sharing experiences with others who are different than the youth

allows him or her to develop a more open mind and gives the youth an opportunity to

appreciate diversity, recognize the similarities among others, and challenge negative

stereotypes (Primavera, 1999; Yates, 1999; Youniss & Yates, 1997). During community

service participation, youth also are exposed to important issues such as poverty,

illiteracy or community violence (Primavera, 1999). This exposure has been found to

help youth experience how others live and has been related to a greater understanding of

others' life circumstances (Middleton & Kelly, 1996).

Positive Outcomes at the Individual Level

Finally, at the individual level, community service participation has been related

to the development and enhancement of self-factors and skills. Youths' reports include

learning valuable things about one's self such as qualities that one may possess or gaining

an outlook on future career choices (Pancer & Pratt, 1999; Primavera, 1999). Increased

self-esteem, self-confidence, and self-discovery also have been related to helping others

(Hamilton & Fenzel, 1988; Middleton & Kelly, 1996; Pancer & Cameron, 1994;

Primavera, 1999). Outcomes relating to the development of skills include enhanced

problem-solving skills, in addition to learning to adapt to situations (Miller et al, 2002).
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Community service participation also has been shown to aid youth identity

development. For example, it was found that youth who participated in service

incorporated their own opinions of experiences with their classmates' opinions, thus

challenging their own beliefs about social issues and service recipients (Youniss & Yates,

1997). Moreover, exposure to other individuals participating in moral and political

behaviours enables youth to integrate others' beliefs and actions with their own sense of

self, thus creating a stronger personal and collective identity (Flanagan et al., 2005; Yates

& Youniss, 1996, 1997; Youniss, McLellan, & Yates, 1997).

Furthermore, even after controlling for selection factors, youths' community

service participation has been associated with an increase in community involvement

beliefs (Johnson, Beebe, Mortimer, & Snyder, 1998). That is, participation in service

promoted a connection with, and a possible investment in, the fixture community (Pancer

& Cameron, 1994). Youth involved in the community may become more concerned than

before participation with the social and altruistic rewards that transpire from

participation. Moreover, these youth may place greater worth on contributing to the

community than those who are not involved in their community (Johnson et al, 1998).

It is evident that participation in community service may provide youth with

numerous positive outcomes at all three levels of analysis, in addition to contributing

positively to the community. In order to increase youth participation rates, it is important

to understand the potential factors that may be influential in helping them to become

involved and to remain in these community service activities.

Initiating and Sustaining Factors of Community Service --

Many factors can lead youth to decide to participate in activities in general and,
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more specifically to this study, to community service in particular. These are referred to

as initiating factors (Pancer & Pratt, 1999). Furthermore, there are also factors that may

be responsible for helping keep youth involved in participation. These are referred to as

sustaining factors (Pancer & Pratt, 1999). ,
^

System Level Initiating and Sustaining Factors

Initiating and/or sustaining factors at the system level include youths'

government, the neighbourhood in which youth live, and the tasks expected of youth

within their community service activity. Each of these factors will be discussed in turn.

An example of a government factor that may influence youths' decisions to

participate in service is a legislated mandate for service participation. As mentioned

previously, the Ontario government has implemented a mandate for community service

participation in secondary schools as a partial requirement for graduation (Ministry of

Education and Training, 1999). The decision to participate is essentially made for the

students, which may ultimately influence the activity-related experiences and the youth's

decision to continue participation once the requirement is fiilfilled.

Youths' neighbourhood also may influence their decision to get involved in

service. That is, are opportunities to participate in service activities available in the

youths' neighbourhood and/or community? It can be assumed that youth would be more

likely to participate in service if a selection of activities was offered in their

neighbourhoods. However, if these opportunities are lacking, youth may not be able to

select an activity in which they are interested and/or suited and thus would either have to

become involved in an activity that they do not enjoy or may not become involved at all.

A factor found to be important to youth in sustaining community service
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participation is the variety of tasks and responsibilities that are given to the youth in

service organizations (Foster & Meinhard, 2000). For example, in the framework of flow

theory, youth need activities in which both challenges and skill level are high so that

boredom does not result (Csikszentmihalyi & LeFevre, 1989). Csikszentmihalyi and

LeFevre stated, "When both challenges and skills are high, the person is not only

enjoying the moment, but is also stretching his or her capabihties with the likelihood of

learning new skills and increasing self-esteem and personal complexity" (p. 816). Thus, it

is important that youth be provided with tasks that will both maintain their attention and

allow them to use and extend their skills in order to promote sustained participation.

Social Level Initiating and Sustaining Factors

important initiating and sustaining factors at the social level include the

involvement of youths' parents and/or peers in community service. Parents and peers

help youth become involved in service and promote the continuation of service (da Silva,

Sanson, Smart, & Toumbourou, 2004; Janoski & Wilson, 1995; McLellan & Youniss,

2003; Pancer & Pratt, 1999).

McLellan and Youniss (2003) found that, when parents participated in community

service, youth were twice as likely to become involved as when parents did not

participate. Several reasons for this outcome have been proposed, including the values

that parents hold for service participation, the encouragement that they provide for their

children to become involved, and the socialization of prosocial attitudes within the family

(da Silva et al., 2004; Janoski & Wilson, 1995; Pancer & Pratt, 1999; Schondel &

Boehm, 2000). In addition to helping youth become involved in community service,

parental involvement in service and having a supportive family network that encourages
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and supports service participation also have been reported as sustaining factors (Pancer &

Pratt, 1999). For example, in one study, youth who had "parental helping models" (i.e.,

parents involved in community service) reported that they were more likely to intend to

participate in service in the future than youth who did not have parents involved in

service (Stukas et al., 1999).

Peers, as well as parents, are influential in motivating youth to participate in

community service. Youth are more likely than any other age group to report that the

reason they became involved in service was because their friends were involved

(Statistics Canada, 2000). This is evident in a study conducted by McLellan and Youniss

(2003) in which it was found that youth who had service-involved friends were three

times as likely to participate than youth whose friends did not do any community service.

Similarly, da Silva et al. (2004) found that peer encouragement and participation

predicted higher levels of community civic responsibility in youth exposed to these peer

influences than in youth who did not receive this positive peer exposure. Furthermore,

peers can also help youth to stay involved in community service. For example, youth

reported that having a supportive social network and having friends who also participated

in community service helped them to stay involved themselves (Pancer & Pratt, 1 999).

Individual Level Initiating and Sustaining Factors

Initiating factors at the individual level include youths' beliefs about the cause

supported by the community service activity, expectations of the service activity,

interests, and motivational systems. Each factor will be discussed in turn; however, my

concentration will be on individual differences in motivational systems and how these

systems may be important in initiating and sustaining community service. The
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importance of studying motivational systems in relation to community service and

relevant research on the dimensions central to these systems will be discussed.

In a recent survey, a major reason that youth gave for participating in community

service was that they were able to help a cause in which they believed (Statistics Canada,

2000). Pancer and Pratt (1999) also found that youths' beliefs (i.e., religious, personal,

and moral) were important in initiating service participation. ;

In addition, youths' expectations of the community service activity also may

influence their decision to become involved. For example, youth who expect to enjoy an

activity may be more likely to participate than those who do not hold positive

expectations.

Moreover, Pancer and Pratt (1999) found that youth reported initiating service

because they were interested in the type of activity or tasks in which they would be

participating. Also, having the opportunity to explore personal strengths was reported as

an important reason youth became involved in community service (Statistics Canada,

2000).

Sustaining factors at the individual level include youths' level of comfort in

performing the activity, their ability and desire to work toward goals, feelings of "making

a difference", and the opportunity to learn (e.g., a new skill, more about oneself; Foster &

Meinhard, 2000; Pancer & Pratt, 1999). Specifically, individuals participating in service

who feel that they have contributed to the service and made a difference to the recipients

are more likely to continue participating than those individuals who do not report those

feelings (Foster & Meinhard, 2000; Primavera, 1999). — ..
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Motivational systems

Generalpredispositions and their role as potential individual levelfactors.

Individuals possess general predispositions that influence both their interactions with

others and their reactions to the environment. These predispositions have been classified

as temperament dimensions (Rothbart & Bates, 1998; Shiner & Caspi, 2003), personality

traits (Eysenck, 1967; McCrae et al., 2000) and motivational systems (Carver & White,

1994; Gray, 1972). In addition, research in the area of motivational systems, as

introduced by Gray (1972), emphasizes cognitive, behavioural, affective, and social

components that are similar to those found in temperament and personality research

(Rothbart & Bates, 1998; Shiner & Caspi, 2003). In the following section, the dimensions

of approach/reward seeking and avoidance/withdrawal will be discussed. These

dimensions have been researched and discussed in relation to temperament dimensions

(Buss & Plomin, 1984; Rothbart & Bates, 1998; Thomas & Chess, as cited in Goldsmith,

1987), models of personality (Elliot & Thrash, 2002; McCrae & John, 1991), and

motivational systems (Carver & White, 1994; Elliot, 1999; Elliot & Covington, 2001;

Gray, 1972, 1987). Furthermore, approach and avoidance dimensions are thought to

encompass most aspects ofhuman behaviour (Carver, Sutton, & Scheier, 2000) and in the

present study are contemplated to be important for community service participation. First,

general systems of approach and avoidance will be discussed, followed by a detailed

explanation of the relevance of these systems to community service participation.

Two general constructs: Approach and avoidance. The dimensions of approach

and avoidance, viewed as "classes of motives or actions", have been referred to as "the

basic building blocks that underlie the complexity of human behaviour" (Carver et al.
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2000, p. 741). These motives are thought to be involved in the selection of pathways

individuals choose when performing a multitude of activities.

Gray (1972) developed a theory that involved two motivational systems similar to

approach and avoidance: the appetitive and aversive systems. The appetitive motivational

system, as defined by Gray (1972), is called the behavioural activation system (BAS) and

although the neural basis is not exactly certain, it is believed that dopaminergic pathways

play a role (Stellar & Stellar, 1985). This system is sensitive to signals of environmental

reward, nonpunishment, and escape from punishment (Carver & White, 1994). This

system, similar to the approach dimension, causes a person to move toward goals and is

responsible for positive feelings, such as hope, elation, and happiness, as an individual

comes closer to reaching a goal.

Approach dimensions of temperament, such as BAS, are related to adult

dimensions of extraversion or positive emotionality (Ahadi & Rothbart, 1994; Elliot &

Thrash, 2002; Gomez & Gomez, 2002; Klein, 1987; Rothbart et al, 2000). Similar to

BAS, characteristics of extraversion are reward-oriented, active, outgoing, and seeking

stimulation or novelty (McCrae & John, 1991; Rothbart & Bates, 1998). These forms of

extraversion have been correlated with higher BAS scores (Carver & White, 1994;

Caseras, Avila & Torrubia, 2003; Elliot & Thrash, 2002; Jorm et al., 1999), such that

individuals higher on BAS are more likely to score higher on extraversion than their

lower BAS counterparts. Other dimensions that are positively correlated with BAS scores

include sociability (Carver, 2004), activity (Carver, 2004), impulsivity (Carver, 2004;

Caseras et al., 2003), positive affectivity (Carver & White, 1994; Gable, Reis & Elliot,

2000; Jorm et al., 1999), positive temperament (Carver & White, 1994), novelty seeking
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(Caseras et al., 2003), and sensitivity to reward (Carver & White, 1994; Caseras et al.,

2003).

In summary, individuals higher in BAS are more likely to be characterized as

extraverted, sociable, and active than individuals lower in BAS. In addition, individuals

higher in BAS are more likely to report positive affect than their lower BAS counterparts.

The second system identified by Gray (1972) is the aversive motivational system.

It is called the behavioural inhibition system (BIS) and is located in the areas of the

frontal cortex, the medial septal area, and the hippocampus. This system is sensitive to

signals ofpunishment, nonreward, and novelty (Carver & White, 1994). This system,

similar to the avoidance dimension, is responsible for the experience of negative feelings

of fear, anxiety, frustration, and sadness (Carver & White, 1994; Gray, 1972). Therefore,

an individual who is higher in BIS sensitivity is more prone to feelings of anxiety and

nervousness than someone who is low on this factor. This system causes inhibition of

movement toward goals (Carver & White, 1994).

Avoidance dimensions of temperament, such as BIS, are related to adult

dimensions of neuroticism (Elliot & Thrash, 2002; Rothbart et al., 2000) and negative

emotionality (Ahadi & Rothbart, 1994; Elliot & Thrash, 2002; Gomez & Gomez, 2002;

Klein, 1987). More specifically, the personality trait of neuroticism, characterized by

feelings of frustration, guilt, and tension (McCrae & John, 1991), has been correlated

with higher BIS scores (Carver, 2004; Carver & White, 1994; EUiot & Thrash, 2002;

Gable et al., 2000; Jorm et al., 1999). BIS scores also have been positively correlated

with nervousness (Carver, 2004), anxiety (Jorm et al., 1999), depression (Jorm et al.,

1999), negative temperament (Carver & White, 1999), susceptibility to punishment
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(Carver & White, 1994; Caseras et al., 2003), and harm avoidance (Carver & White,

1994; Caseras et al., 2003). Moreover, BIS has been associated with the personality trait

ofintroversion (Gray, 1972).

In summary, individuals who are higher in BIS are more likely to be characterized

as nervous and anxious than individuals lower in BIS. In addition, individuals higher in

BIS are more likely to display negative affect than their lower BIS counterparts. In the

present study, I thought that these motivational systems may be important to study in the

contextof community service. •

Aside from personality traits and affect, approach and avoidance motivations have

often been studied in relation to goal achievement (Elliot, 1999; Elliot & Thrash, 2001).

In approach motivation, behaviour is directed by a positive possibility (i.e., to achieve a

goal), whereas in avoidance motivation, behaviour is directed by a negative possibility

(i.e., to avoid punishment; Elliot, 1999). These goal-related mechanisms, evident in

Gray's (1972) motivational systems theory, are important to consider when examining

the factors that help someone both to become and stay involved in community service.

Initiating and sustaining community service: the relevance ofthe constructs of

approach and avoidance. According to Buss and Plomin (1984), it is possible that

individuals select their environments according to their temperament. For example, "an

active person gravitates toward fast-paced or high-energy situations, a sociable person

selects activities with people, and an emotional person tends to avoid situations involving

stress" (Goldsmith et al., 1987, p. 520). Similarly, Buss (1987) acknowledged that

temperament would influence both the situations individuals choose to enter and their

level of comfort in different conditions. Along these lines, whether youth become and
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remain involved in activities or not is likely to be related to the level of each motivational

system that they possess. That is, some individuals may be more likely to enter into new

activities and find certain aspects highly motivating, therefore becoming both involved in

and remaining in these activities to reach their goals. However, others may be more likely

to hold back and observe or avoid certain situations altogether, therefore hindering goal

pursuit (Elliot, 1999; Rothbart & Bates, 1998). In the present study, I proposed that

motivational systems may be associated with youths' involvement in community service.

Specifically, the question "Do people with higher BIS scores differ from people with

higher BAS scores on initiating and sustaining factors with respect to community

service activities?" was examined. Few studies have examined temperament dimensions

in relation to community service participation; thus, these studies will be discussed in

detail.

Approach and avoidance temperament dimensions have been researched in

relation to general involvement in activities. Klein (1987) studied the relationship

between college activity involvement and temperament by assessing the dimension of

approach-withdrawal, along with activity level-general, activity level-sleep, flexibility-

rigidity, attention span-distractibility, mood, and rhythmicity. Using stepwise regression

analysis, Klein demonstrated that the approach/withdrawal dimension best predicted

involvement in college activities (e.g., athletics, social, religious) for first-year college

youth (17-19 years of age). Youth higher on the approach dimension also were high on

college activity involvement, whereas youth lower on approach were less involved in

activities. Furthermore, youths' satisfaction with their activity involvement was

measured. Similar to the findings for activity involvement, the approach/withdrawal
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dimension best predicted satisfaction in college activities, such that youth higher on the

approach dimension were more likely to be highly satisfied with their involvement than

youth lower on approach. In sum, youth higher on approach were more involved in

college activities and were more satisfied with their involvement than their low-approach

counterparts.

Research on temperament and its potential specific influence on community

service participation is sparse, da Silva et al. (2004) and Carlo, Roesch, and Melby

(1998), however, did examine temperament dimensions in relation to community

involvement, da Silva et al. used the coping-competency model, which proposed that

youth with high activity levels who tend to approach new situations, along with having

higher self-esteem and greater problem solving abilities, may be more likely to feel

comfortable engaging in civically responsible activities, resulting in higher levels of civic

responsibility. The temperament dimensions of activity, persistence, and

approach/withdrawal were used to predict civic responsibility, defined as "positive

attitudes and behaviours that are voluntary and aimed at helping others" (Eisenberg, 1982

as cited in da Silva et al, 2004, p. 231), among youth (15-16 and 16-17 years of age). A

hierarchical multiple regression was conducted to test the proposed hypothesis using six

predictor variables: social information processing; coping strategies; self-esteem

strengths; self-concept; social skills; and temperament. The three temperament

dimensions did not add any variance to the model, over and above the other five

variables, when predicting community civic responsibility. However, the results of this

study must be viewed with caution because 76.5% of the youth reported that they had

never participated in community service activities and overall interest in service was low.
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Therefore, the importance of the temperament dimensions for service may not have been

detected because so few youth had experiences relating to the criterion.

In an additional study related to the approach dimension, Carlo et al. (1998)

examined youths' (12.6 to 15.8 years of age) sociability temperament. In this exploratory

study, sociability temperament and parental support were used as predictor variables in

predicting youths' prosocial behaviours. Based on the literature, it would be expected that

youth would be more likely to engage in prosocial behaviours when high maternal

support was present than when youth did not receive this support (da Silva et al., 2004;

Janoski & Wilson, 1995; Schondel & Boehm, 2000). However, results showed an

interaction, in which high maternal support, in combination with low levels of sociability

in youth, were related to low frequency (rather than high frequency) of prosocial

behaviours. It seems that, in this study, although low-sociable youth received high

maternal support, they still did not approach opportunities for prosocial behaviour.

In summary, by definition, motivational systems influence whether an individual

approaches situations or tends to avoid them. At present, the area of motivational systems

and how they pertain to individuals' activity involvement has received little (if any)

empirical attention. However, it is possible that individuals high and low on BIS and

BAS dimensions differ in their initiation and maintenance of service activities. In the

remainder of this paper, I will focus on how these motivational systems, in conjunction

with characteristics of community service activities, may relate to the quality of the

community service experience and youths' intentions to participate in future community

service.
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Experiences within Community Service Activities

Individuals higher and lower on the BIS/BAS dimensions may have different

experiences within activities, relating to the quahty of experience, compared to their

counterparts. When individuals' characteristics, such as motivational systems, and the

environment are compatible it can be expected that youths' perceived quality of

experience in a community service activity will be higher than youth who do not

experience this match. Therefore, I hypothesized that quality of experience will be

predicted by an interaction between individuals' motivational systems scores and activity

dimensions. I will outline the quality of experience and activity dimension components

of this hypothesis below.

Quality ofExperience

Following the model proposed by Omoto and Snyder (1990), youths' experiences

in their community service activities will be examined. To evaluate volunteer

satisfaction, Omoto and Snyder (1995) used volunteer ratings of community service

experience which contained both positive qualities (i.e., satisfying, rewarding, exciting,

interesting, important, enjoyable) and a challenge dimension (i.e., disappointing,

challenging, boring). Similar to Omoto and Snyder's (1995) dimensions, the dimensions

used in the present study also contained positive qualities (i.e., fun, competency,

rewarding, important to self and society, difficulty giving up, influence) and a stress-

challenge dimension (i.e., stressful, challenging), adapted from the Centre of Excellence

for Youth Engagement's "Activity Matrix" (Busseri & Rose-Krasnor, submitted).

To complement the quality of experience quantitative data, both positive and

stress-challenge qualities of experience also were examined qualitatively. The purpose of
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these data was to develop further the understanding of quality of experience and answer

the research question, How are community service activities experienced by youth?

Youth were given the opportunity to describe aspects within their service activities,

which reflected selected qualities of experience. Hypotheses involving the above qualities

of experience are proposed in relation to specific activity dimensions as discussed below.

Activity Dimensions ofCommunity Service

As has been found in much of the research on community service participation,

service activities are not all equal (Metz et al., 2003). For example, activities may differ

on aspects such as the time commitment expected (e.g., once a week vs. a one-time

involvement) or the kinds of recipients being helped. In the present study, I was

interested in examining specific dimensions present within service activities. Specifically,

I wanted to determine whether certain activity dimensions are associated with youths'

quality of community service experience. However, based on youths' motivational

system orientations it is likely that they will respond differently to dimensions of the

service activity. Therefore, examining activity dimensions in combination with

motivational systems was thought to be important when predicting quality of service

experience. The importance of this person-environment match and the hypotheses

proposed will be discussed below.

As previously discussed, certain types of individuals may excel in particular kinds

of environments (Elliot, 1999; Rothbart & Bates, 1998). In the vocational literature,

organizations attempt to form a match between a potential employee's interests and the

characteristics of his or her chosen occupation, known as a "person-environment fit"

(e.g., Chartrand, 1991; Gati, 1998). The effectiveness of this congruence is thought to be
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related to employee job satisfaction and well-being (Gati, 1998). Similarly, Buss and

Plomin (1984) also refer to the importance of a fit between individuals and their

environments in promoting optimal experiences. This "goodness of fit" relates to an

individual's temperament dimensions, rather than personal interests as in the vocational

literature, and the characteristics of the environment. Clary and Snyder (1999) conducted

research emphasizing the importance of this "fit" for individuals involved in community

service. The concept of a "matching hypothesis" was developed, in which decisions and

behaviours were found to be dependent on the match between an individual's motivations

to initiate service involvement and the opportunities available that corresponded to these

motivations. A similar concept was proposed in the present study. That is, a match

between the youth's motivational systems and the community service activity's

dimensions was thought to be important in predicting the quality of experience

encountered by the youth (e.g., positive, stressful).

To examine the importance of the motivational systems-activity match, activity

dimensions were developed to correspond with the BIS/BAS systems. In this study,

activities were categorized using the dimensions of structure, social interaction, and

feedback. Specific hypotheses will be outlined within the discussion of each activity

dimension as follows.

Structure

Community service encompasses a wide range of activities, both structured and

unstructured. In past research, structured activities have been defined as follows:

a) organized by adults and have an adult leader; b) have a system that incorporates

constraints, rules and goals, for participation; and c) involve regular meeting times
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(Bartko & Eccles, 2003; Larson, 2000; Mahoney, 2000; Mahoney & Stattin, 2000).

Types of organizations in which youth are involved in structured community service

activities include arts, social service, and education and research (Statistics Canada,

2000). In contrast, unstructured activities include activities in which the settings are

unsupervised and the activities are relatively passive in nature (Bartko & Eccles, 2003).

Examples of unstructured service activities include shopping or driving others to

appointments, helping with housework or yard maintenance, unpaid babysitting, and

providing care for and visiting the elderly (Statistics Canada, 2000).

The activity dimension of structure is likely to correspond with the BIS

characteristic of anxiety experienced due to uncertainty of a situation. That is, individuals

higher in BIS may enjoy more structured community service activities because of the

higher level of certainty provided. Therefore, I hypothesized that positive quality of

experience would be predicted by an interaction between BIS and the activity

dimension Structure. More specifically, it was predicted that a higher score on BIS in

combination with a higher score on Structure would be associated with the most

positive quality of experience.

Social Interaction

Several researchers have attempted to categorize community service activities

based on the level of social interaction within the activity (e.g., Johnson et al, 1998;

Metz, McLellan, & Youniss, 2003). For example, McLellan and Youniss (2003)

categorized community service activities into five groups (social service, working for a

cause, teaching/coaching of the needy, teaching/coaching with the non-needy, and

functionary work), based on the level of social interaction experienced in the activity.
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Social characteristics of service can be described using one or several of the

following descriptors: a) exposed to and works with individuals in need such as in

homeless shelters or nursing homes; b) often interacts with other individuals such as

other volunteers and workers; c) is a place to meet and interact with new people; and d) is

a place to perform activities in a team or with others (Metz et al., 2003). Non-social

service can be described as not having the opportunity to interact or talk with others

while performing the service, not interacting with recipients, and often includes

performing activities alone such as administrative tasks (Metz et al., 2003).

It is important to examine social interaction as an activity dimension because of

its correspondence to the BIS dimension of sensitivity to novelty and the BAS dimension

associated with extroversion. That is, often in a social service activity youth are exposed

to unfamiliar others. This unfamiliarity may lead to feelings of anxiety in those who are

higher on BIS because of their increased sensitivity to signals of novelty. Therefore,

individuals higher on BIS may be more likely to enjoy less social interaction within their

community service activities than those lower on BIS.

Therefore, I hypothesized that positive quality of experience would be

predicted by an interaction between BIS and Social Interaction. Specifically, it was

predicted that a higher score on BIS In combination with a higher score on Social

Interaction would be associated with lower positive quality of experience.

As mentioned previously, it has been found that the BAS dimension is related to

the extroversion personality trait. Therefore, individuals higher in BAS may be more

likely to enjoy a community service activity that has an opportunity for social interaction

than individuals lower on BAS. Specifically, 1 hypothesized that positive quality of
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experience would be predicted by an interaction between BAS and Social

Interaction. In particular, it was predicted that a higher score on BAS in combination

with a higher score on Social Interaction would be associated with higher positive

quality of experience.

Feedback

In general, youth have reported that receiving feedback from supervisors in

community service organizations is an important aspect of the program (Foster &

Meinhard, 2000). The distribution of feedback also has been examined in relation to the

dimension of extroversion based on the motivational systems theory (Derryberry & Reed,

1994). Individuals classified as introverts (stronger BIS and weaker BAS) were more

likely to maintain attention to negative feedback than extroverts, whereas extroverted

individuals (stronger BAS and weaker BIS) were more likely to maintain attention to

positive feedback (Derryberry, 1987; Derryberry & Reed, 1994).

It is important to look at feedback as an activity characteristic because of its

correspondence with the BIS dimension of sensitivity to punishment and the BAS

dimension of sensitivity to reward (Carver & White, 1994). It is possible that youth

higher in BIS would be more likely to rate their activity as higher in positive quality of

experience if they received little negative feedback than youth lower in BIS. Specifically,

I hypothesized that positive quality of experience would be predicted by an

interaction between BIS and negative Feedback. Specifically, it was predicted that a

higher score on BIS in combination with a higher score on negative Feedback would

be associated with lower positive quality of experience.

Furthermore, due to reward orientation, youth higher in BAS may be more likely
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to enjoy the activity if they receive greater positive feedback than youth lower in BAS. I

hypothesized that positive quality of experience would be predicted by an

interaction between BAS and positive Feedback. Specifically, it was predicted that a

higher score on BAS in combination with a higher score on positive Feedback would

be associated with higher positive quality of experience.

Future Intention to Participate in Community Service

Finally, I predicted that youths' BIS scores and quality of experience would

predict intention to participate in ftiture community service and this relation would be

mediated by stress and challenge experienced within the activity. I hypothesized that

BIS would predict positively Stress-Challenge quality ofexperience. Stress-Challenge

quality ofexperience, in turn, would be correlated negatively with intention to

participate in future community service within the next six months. Thus, Stress-

Challenge quality ofexperience was predicted to be a mediator between BIS scores

and future intention to participate in service.

Additionally, I predicted that youths' BAS scores and quality of experience would

predict intention to participate in future community service and this relation would be

mediated by positive aspects experienced within the activity. I hypothesized that BAS

would be correlated positively with Positive quality ofexperience. Positive quality of

experience, in turn, would predict positively intention to participate in future

community service within the next six months. Thus, Positive quality ofexperience

was predicted to be a mediator between BAS scores and future intention to

participate.
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Summary of Hypotheses

1) The question "Do people with higher BIS scores differ from people with higher

BAS scores on initiating and sustaining factors relating to community service

activities?" was examined.

2) I hypothesized that positive quality of experience would be predicted by an

interaction between individuals' motivational systems scores and activity

dimensions. The specifics of each part of the hypothesis are as follows:

2a) Positive quality of experience would be predicted by an interaction between BIS

and the activity dimension Structure. Specifically, a higher score on BIS in

combination with a higher score on Structure would be associated with the most

positive quahty of experience.

2b) Positive quality of experience would be predicted by an interaction between BIS

and Social Interaction. Specifically, a higher score on BIS in combinafion with a

higher score on Social Interaction would be associated with lower positive equality

of experience.

2c) Positive quality of experience would be predicted by an interaction between BAS

and Social Interaction. Specifically, a higher score on BAS in combination with a

higher score on Social Interaction would be associated with higher positive quality

of experience.

2d) Positive quality of experience would be predicted by an interaction between BIS

and negative Feedback. Specifically, a higher score on BIS in combination with a

higher score on negative Feedback would be associated with lower positive quality

of experience.
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2e) Positive quality of experience would be predicted by an interaction between BAS

and positive Feedback. Specifically, a higher score on BAS in combination with a

higher score on positive Feedback would be associated with higher positive quality

of experience.

3) BIS would predict positively Stress-Challenge quality ofexperience. Stress-

Challenge quality ofexperience, in turn, would be correlated negatively with

intention to participate in fiature community service within the next six months.

Thus, Stress-Challenge quality ofexperience was predicted to be a mediator

between BIS scores and future intention to participate in service.

4) BAS would be correlated positively with Positive quality ofexperience. Positive

quality ofexperience, in turn, would predict positively intention to participate in

fixture community service within the next six months. Positive quality ofexperience

was predicted to be a mediator between BAS scores and future intention to

participate.

5) To fiirther understand the quality of experience dimensions within Positive quality

ofexperience and Stress-Challenge quality ofexperience, the question "How are

community service activities experienced by youth?" was examined qualitatively.





METHOD

The present study was part of a larger study conducted with the Centre of

Excellence for Youth Engagement' examining the relations between temperament, youth

activities, and a variety of potential outcomes (e.g., identity formation, health and well-

being). In addition to answering questions about community service activities,

participants were asked, as part of the larger study, about their hobbies, interests,

extracurricular activities, and personal characteristics.

A mixed-methods sequential explanatory strategy (Cresswell, 2003) was used to

test the hypotheses and research questions. A mixed-methods design enables researchers

both to generalize findings and develop an in-depth view of the meaning of a

phenomenon for individuals (Cresswell, 2003). In this strategy, quantitative data were

collected and the hypotheses and research question were tested statistically, followed by

the collection and analysis of qualitative data. The qualitative approach allowed for a

detailed exploration of a select number of individuals. The data from both methods were

combined at the results and interpretation stages (Creswell, 2003, p. 213).

' Procedure

Recruitment

Clearance of Brock University's Research Ethics Board was obtained prior to

recruitment (see Appendix A). Two phases of the study were conducted. In the first

phase, participants completed a self-administered questionnaire. In the second phase, an

interview was conducted with eight participants, who also had completed phase one of

the study. /

'

,
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' The Centres of Excellence are funded by Health Canada. The opinions expressed in this document do not

necessarily reflect those of Health Canada.
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Phase One: The Survey

After obtaining permission by instructors, the study was announced in first and

second year psychology courses during the last two weeks of classes in February 2005. A

web-based experiment management software program was used to advertise the study on

the Brock University Psychology Department web page. Instructions on how to obtain

the study questionnaire packet also were posted on this program. In addition, posters

advertising the study were placed on bulletin boards located throughout the University.

Along with providing information about the study, the posters advertised the opportunity

to use participation in the study for a course assignment and be entered into a raffle to

win one of two $50 prizes. The raffle was used as a later recruitment strategy to increase

the number of participants.

Participants were instructed to pick up the study packet located in a box outside

the principal investigator's office. Included in the packet was an information letter

explaining the study, two consent forms (one to be returned and one for the participant to

keep), the questionnaire, a raffle ballot (if relevant), and a return envelope for the

completed forms. Completion of the entire questionnaire was expected to take

approximately 60 minutes. Participants were instructed to return the completed packet,

within two weeks of obtaining it, to the principal investigator's office. The principal

investigator received the completed questionnaire in a sealed envelope from the

participant and gave the participant a feedback letter. First-year psychology students then

could use the consent form, signed by the researcher, as the basis for one of their course

requirements. Participants interested in being entered into the raffle provided their name

and contact information on the ballot and returned this with the other completed material.
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Phase Two: The Interview

A section of the consent form contained a request for participants' permission to

be contacted regarding the interview phase of the study. Participants were selected to

participate in a telephone interview, based on one criterion: community service

involvement within the last two years. The criterion was chosen to ensure more accurate

accounts of community service experiences by the participants. Some participants

reported participating in service three or four years prior; however, the retrospective

accounts of these participants would have greater potential to result in inaccurate

description of experiences than more recent experiences (Tourangeau, 2000).

Individuals (n = 3 1) who both consented to be contacted and were involved in

community service within the last two years were eligible to be interviewed. They were

emailed in April 2005 requesting that they respond if still interested in participating in the

telephone interview. A positive response rate of 25.8% was received (6 women and 2

men). These participants were then contacted to obtain convenient interview times.

Before the start of the interview, participants were read an interview consent

form. Participants were notified that the interview would be recorded using a mini-

audiotape recorder. The participant then devised a pseudonym to be used throughout the

interview in order to maintain confidentiality. Semi-structured interviews were conducted

via telephone and lasted approximately 1 5-20 minutes.

Participants .

In Phase One of the study, participants included 82 undergraduate students (59

women and 23 men) from first and second year psychology courses. Participants ranged

in age from 17 to 20 years {M- 18.57, SD - .629). In Phase Two, eight participants (six
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women and two men) from Phase One of the study participated in the telephone

interview, selected based on the previously explained criterion. Interview participants

ranged in age from 18 to 20 years {M- 18.50, SD = .756).

Demographic information of the participants is presented in Table 1 and several

characteristics of the sample should be noted. First, a large number of participants were

women. Second, the majority of participants reported their ethnic affiliation as European,

with only a small percentage reporting visible minority affiliation. Third, there appeared

to be a range of participants' mother's education status, although the majority of Phase

One participants reported that their mothers completed some college or university and

above. Half of the Phase Two participants reported that their mothers had this level of

education.

Measures

A summary of measures is presented in Table 2 and copies of all measures can be

found in Appendix B. As part of the larger study, questionnaire order was

counterbalanced. The order of the measures for Survey A was the BIS/BAS, Activity

Engagement, Community Service, and Identity, whereas the order for Survey B was

Identity, BIS/BAS, Activity Engagement, and Community Service.

Demographic Information

Participants were asked to indicate their age, sex, university year, mother's level

of education, and ethnic group(s) with which they identified. Level of mother's education

was used to provide an estimate of the participants' socioeconomic status. The majority

of participants indicated only one ethnic affiliation. A category entitled "Multiple" was

created to encompass participants who reported two affiliations. Of the nine participants
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who listed multiple affiliations, eight participants listed a combination of North American

and European affiliations (e.g., Canadian and Italian, Polish and Canadian) and one

participant listed a combination of European and Middle Eastern affiliations (English and

Lebanese).

Table 1 . Demographic Characteristics ofParticipi
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Construct Measured Measure Procedure Scale and Scoring

Behavioural Inhibition

(sensitivity to

punishment and

novelty)

Behavioural

Activation (sensitivity

to reward)

Factors that help

youth to get involved

in a community

service activity (e.g.,

belief in cause, peer or

parent involvement)

Factors that help

youth to stay involved

in a community

service activity (e.g.,

receive support from

parents, peers,

supervisor, making a

difference)

Quality of community

service experience

(e.g., stress, challenge,

rewarding, fun)

Dimensions of

community service

activities (structure,

social interaction,

feedback)

Future intention to

participate in service

Behavioural Inhibition

System Scale

(Carver & White, 1994)

Behavioural Activation

System Scale

(Carver & White, 1994)

Initiating Items for

Community Service

Involvement

Sustaining Factors for

Community Service

Involvement

Quality of Experience

adapted from the

Centre of Excellence

for Youth Engagement

(Busseri & Rose-

Krasnor, submitted)

Activity Dimensions

Intention to participate

within 1 month, 6

months, and next year

Self-report

Questionnaire

Self-report

Questionnaire

and Interview

Self-report

Questionnaire

and Interview

Self-report

Questionnaire

and Interview

Self-report

Questionnaire

Self-report

Questionnaire

1 -4 rating scale

Averaged score of 7

items

1-4 rating scale

Averaged score of 1

3

items

0-4 rating scale

6 items

0-4 rating scale

8 items

0-4 rating scale

9 items

0-4 rating scale

1 2 items

No/I'm not sureA'es

3 items
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Motivational Systems

Carver and White's (1994) BIS and BAS scales were used to assess motivational

systems. The BIS is a 7-item measure (e.g., "IfI think something unpleasant is going to

happen I usually get pretty 'worked up' "). The BAS is a 13-item measure divided into

three subscales: (a) Reward Responsiveness (five items; e.g., "When I get something I

want, Ifeel excited and energized"); (b) Drive (four items; e.g., "When I want something,

I usually go all-out to get it"); and (c) Fun Seeking (four items; e.g., "/ will often do

thingsfor no other reason than that they might befun ").

Carver and White (1994) conducted a factor analysis using the BIS/BAS scores

from a sample of college students. The BIS scale, appearing fairly independent of the

BAS scales, was correlated -.12 to .28 with the BAS subscales. Other researchers have

found similar correlations between the BIS and BAS scales (Carver, 2004; Caseras et al.,

2003; Jorm et al., 1999; Ross, Millis, Bonebright, & Bailley, 2002). Carver and White

(1994) found that the three BAS scales all loaded on a general BAS factor, with scale

reliabilities ranging from 0.66 to 0.76. Test-retest reliability, following an 8-week period,

was 0.66 for BIS and ranged from 0.59 to 0.69 for the BAS subscales. Based on factor

analysis, support for a four-factor model has been found (Heubeck et al., 1998; Jorm et

al., 1999; Ross et al., 2002). However, several researchers (Campbell-Sills, Liverant, &

Brown, 2004; Jorm et al., 1999) found that a two-factor solution of behavioural activation

and behavioural inhibition was more appropriate. In the present study, the BAS

composite scale was used, along with the BIS, to assess the two factors.

Two items on the BIS scale were reverse coded. Participants' BIS and BAS scores

were summed and then averaged for each scale. By calculating the average of each
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participant's score, any missing data that were present were eliminated. For example, for

participants not missing data on BIS, their score would be averaged out of seven

questions, whereas participants missing one item would have had their score averaged out

of six questions. No participant was missing more than one question on each motivational

system score. Scores on the BIS showed acceptable internal consistency (Cronbach's a -

.795, n = 73) and ranged from 1.43 to 4.00. The sample mean for the BIS was 2.99 {SD =

.578). Scores on the BAS also showed acceptable internal consistency (Cronbach's a =

.816, n = 72) and ranged from 2.00 to 3.92. The sample mean for the BAS was 3.12 {SD

= .409).

Community Service Involvement

Participants were asked to select a mandatory and voluntary community service

activity to which they contributed the most time, either currently or in the past. If

participants were involved in only one type of community service activity, then that

activity was listed in the designated section. Participants then were asked to describe and

rate their experiences in both of these service activities. If only one type of community

service activity was listed, then that activity was rated. The majority of participants

(63.4%) participated in both a mandatory and a voluntary service activity. The total

number of hours spent participating in each activity was calculated. The activity to which

the participant contributed the most time (regardless of the mandatory or voluntary

nature) was selected for analysis. Mandatory activities accounted for 59.8% (n - 49) and

voluntary activities accounted for 40.2% (n = 33) of the total community service

activities used for analyses.



i^i .
.> ;;y



46

Initiating and Sustaining Factors

A 6-item measure assessed whom or what may have helped participants to get

involved in the community service activity ( "How much wouldyou say that thefollowing

things helpedyou to first get involved in the community service activityyou chose? ").

These items (e.g., "Myfriends were involved in a community service activity ") were

rated using a 5 -point Likert-type scale with = not at all and 4 = extremely. Participants

also completed an 8-item measure that assessed whom or what may have helped them to

stay involved in service ("How much wouldyou say that thefollowing things helpedyou

to stay involved in your community service activity? "). These items (e.g., "/ received

supportfrom my supervisor or other volunteers ") were rated on the same scale as

mentioned above. The initiating and sustaining items were derived from studies

examining factors that help youth both to become and stay involved in community

service activities (e.g., Janoski & Wilson, 1995; Martinez & McMullin, 2004).

Activity Dimensions

Participants were asked to rate their community service experience, using a

Likert-type scale, with = not at all and 4 = extremely, on three activity dimensions: (a)

4 items relating to Structure (e.g., "This community service activity had an adult

leader"); (b) 4 items relating to Social Interaction (e.g., "This community service activity

allowed me to interact with recipients in need"); and (c) 4 items relating to Feedback

(e.g., "This community service activity was a place that I receivedpositivefeedback ").

Structure items were based on research findings from studies on youth involvement in

extracurricular activities (Bartko & Eccles, 2003; Oilman, Meyers, & Perez, 2004; ..

Huebner & Mancini, 2003; Larson, 2000; Mahoney, Schweder, & Stattin, 2002;
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Mahoney & Stattin, 2000); social interaction questions were derived from studies on

community service participation (McLellan & Youniss, 2002); and feedback questions

were based on Foster and Meinhard's (2000) research on factors important to include in

community service programs.

An initial exploratory factor analysis (EFA) was conducted using both Oblique

(Oblimin with Kaiser Normalization) and Varimax rotations. There was no difference

found between the two types of rotations in the number of factors that were extracted.

Oblique rotation was used for all further factor analyses. The method of Oblique rotation

allows the factors to be either correlated or uncorrelated, allowing the researcher to obtain

a "better simple structure" (George & Mallery, 2003, p. 249).

The Kaiser-Meyer-Olkin Measure of Sampling Adequacy (KMO) was used to

determine whether the distribution of values was adequate for conducting factor analysis

(George & Mallery, 2003). The KMO statistic should be greater than .50 to proceed with

factor analysis (George & Mallery, 2003; Kaiser, 1974); the KMO statistic for these data

was .660. Bartlett's Test of Sphericity was used to determine whether the correlation

matrix was an identity matrix (George & Mallery, 2003). The result was significant, with

X2(66) = 186.38,/? < .001, indicating that the data did not produce an identity matrix and

were acceptable for factor analysis.

The initial principal component analysis extracted four factors with eigenvalues

greater than 1 (eigenvalues = 3.04, 1.75, 1.41, 1.22). Upon examination of the factor

loadings, minimal cross-loadings were discovered for the four-factor solution; however,

two factors were ambiguous. Based on analysis of the scree plot, it was determined that a

two-factor solution was optimal. The two factors accounted for 40% of the variance. The
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two factors consisted of a Structure factor (eigenvalue = 3.04; 25% of the total item

variance) and a Supportive Social Environment factor (eigenvalue = 1 .75; 15% of the

total item variance) combining social interaction and positive feedback items. Original

hypotheses were formed under the presumption that a "social interaction" dimension

would exist. Although the Supportive Social Environment factor that emerged contained

different items than the predicted "social interaction" factor, the original hypothesis was

still tested with the Supportive Social Environment factor substituted. The originally

hypothesized Feedback factor did not surface in the factor analysis. Therefore, this factor

was not used in any of the hypotheses. Factor loadings for the 12 activity dimension

items for the two principal components identified as Structure and Supportive Social

Environment, are presented in Table 3. The correlation between these two components

was -.203.

Items in the Structure and Supportive Social Environment dimensions were

averaged for each participant for each scale. No missing data were present for any of the

eight items used to calculate the scores for the two dimensions. Scores on the Structure

dimension showed acceptable internal consistency (Cronbach's a = .712, n = 75) and

ranged from .25 to 4.00. The sample mean for the Structure dimension was 3.01

{SD - .805). Scores on the Supportive Social Environment dimension also showed

acceptable internal consistency (Cronbach's a = .707, n = 75) and ranged from .75 to

4.00. The sample mean for the Supportive Social Environment dimension was 2.73 (SD -

.871).
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with X^(36) = 327.712,/? < .001, indicating that the data were acceptable for factor

analysis.

The initial principal component analysis extracted two factors with eigenvalues

greater than 1 (eigenvalues = 4.86, 1.31). Three and four factor solutions also were

extracted and examined; however, these solutions produced ambiguous factors. Based on

analysis of the scree plot of the two-factor solution, it was determined that a two-factor

solution was optimal. The two factors accounted for 68.5% of the variance. The two

factors consisted of a Positive factor (eigenvalue = 4.86; 54% of the total item variance),

and a Stress-Challenge factor (eigenvalue = 1.31; 14.5% of the total item variance).

Factor loadings for the nine quality of experience items, including loadings for the two

principal components identified as Positive and Stress-Challenge, are presented in Table

4. The positive correlation between these two components was .27.

Items in the Positive Quality ofExperience {Positive QE) and the Stress-

Challenge Quality ofExperience {Stress-Challenge QE) dimensions were summed and

then averaged for each participant for each scale. Averaging the quality of experience

items into one factor score for each dimension resulted in any missing data being

averaged into the score. For example, if a participant was missing one Positive QE item,

the score would be averaged out of eight items instead of nine. The decision to average

the items was based on several factors. First, because the sample size was fairly small,

deletion of a few cases would have resulted in a loss of participants that could not be

afforded. Second, because only one item represented each quality of experience,

participants' scores on this item could not be estimated from other related items.

However, because only two items existed for the Stress-Challenge component.
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participants missing data on either item were removed from analyses using this

component. Scores on the positive dimension showed acceptable internal consistency

(Cronbach's a = .904, n = 69) and ranged from .71 to 4.00. The sample mean for the

positive dimension was 2.89 (SD = .807). Scores on the Stress-Challenge dimension were

significantly positively intercorrelated (r = .46, n = 75) and ranged from .00 to 4.00. The

sample mean for the Stress-Challenge dimension was 2. 19 (SD = .892).

Table 4. EFA Pattern Matrix Loadingsfor 9 Quality ofExperience Items.

Positive Stress-Challenge

(l)fun

(6) important to self

(5) rewarding .

(8) hard to give up

(9) influence in activity

(2) good are you at the activity

(7) important to society

(4) stressful

(3) challenging .
•

Note. EFA = exploratory factor analysis. Loadings are bolded for each dimension.

Future Intention to Participate in Community Service

Participants were asked to indicate whether they planned to participate in any type

of community service activity within the next month, next 6 months, and next j'car.

Participants indicated their intention to participate by selecting either "Yes" (3), "/'w not

sure" (2), or 'Wo" (1) for each period stated. For the purpose of this study, a positive

response within the first two periods ( 1 month or 6 months) was used to determine

intended community service participation within the next 6 months. The reason why the

889
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one-year data were not used in the current study was because a large percentage of

participants (64%) said that they were wiUing to participate in the next year. Along with

not having enough variability in the measure, 1 believed that a six-month period would be

a more accurate estimate of the participants' intentions. If participants reported a "yes"

within one of the two time periods they were given a score of 3; if they reported a "no"

within both time periods they were given a score of 1; if they reported an "I don't know"

within both time periods they were given a score of 2; and if they reported a combination

of"no" and "I don't know" across the two time periods they also were given a score of 2

because they still indicated uncertainty of whether they intended to participate.

Participants' scores ranged from 1.00 to 3.00. The sample mean for future

intention to participate within the next 6 months was 2.32 (SD = .738). Sixteen percent of

participants reported that that they did not intend to participate, 34.7% reported that they

were not sure if they would participate, and 49.3% reported that they indeed did intend to

participate in a community service activity within the next 6 months.

Interview Schedule

A semi-structured interview approach was used to allow the interviewer to obtain

more in-depth responses from some participants about their community service

experiences than obtained from the questionnaire. Way (2005) stated, "an openness to the

unexpected, however, cannot be maintained if one listens only for what is expected (e.g.,

theory testing)" (p. 534), emphasizing a strength of utilizing interviewing techniques,

which permit unexpected findings to emerge. Interviews were conducted following the

quantitative data collection between the end of April and the beginning of June 2005.
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Prior to asking the interview questions, a scenario was given to the participant

about temperament and the participant was then asked to describe his or her own

temperament to ensure that he or she understood what the term "temperament" meant

(see Appendix B). Interview participants' BIS and BAS scores were coded using a rating

of high, medium, and low. BIS/BAS scores from the questionnaire were standardized and

the z-scores were extracted for the interview participants; 1 standard deviation above the

mean was categorized as high, 1 standard deviation below the mean as low and the range

between these standard deviations was considered medium. Participants' temperament

descriptions were coded based on the number and severity ofwords used, as can be seen

in Appendix C. Participants who did not mention BIS or BAS characteristics were

categorized as lower on the dimensions, several characteristics and high severity as

higher on the dimensions, and a few to several characteristics with low severity as

medium on the dimensions. I then looked at the high, medium, and low classifications for

both the quantitative and qualitative data. Some were coded similarly to the z-scores;

however, some differed.

Following this, participants were asked questions about initiating and sustaining

factors ofcommunity service (e.g., "What kinds ofthings would help someone, with a

similar temperament to your own, get involved in a community service activity? " and

"What kinds ofthings would help someone, with a similar temperament to your own, stay

involved in a community service activity?").

In the experience and reflections sections of the interview, participants were asked

to focus on one community service experience, pre-selected fi-om the participant's

questionnaire responses by the interviewer, based on the activity to which they
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contributed the most time. In the experience section, participants were asked to elaborate

on the quahty of their service experience based on the activity quality questions from the

Activity Matrix (Busseri & Rose-Krasnor, submitted). Six of the nine qualities {Fun,

Good At, Rewarding, Influence, Challenging, and Stressful) were used (e.g., "Tell me

about the aspects ofthe community service activity thatyoufound to be the mostfun " and

"What do you consider to be the most challenging aspects ofthe community service

activity? "). Finally, interview participants were asked to reflect on their community

service experience (e.g., "What advice wouldyou give to someone like yourself so again,

someone who is similar to you in temperament, who is deciding to participate in a

community service activity? "), suggesting advice for someone deciding to become

involved in a community service activity.
'

; o

Generalizability and reliability play a minor role in qualitative inquiry (Cresswell,

2003). However, validity, also termed "credibility" or "trustworthiness" (Lincoln &

Guba, 1985), is a strength of qualitative research and a necessity to ensure accurate

findings. To increase the credibility of the qualitative data two strategies were utilized:

triangulation and negative cases (Cresswell, 2003; Lincoln & Guba, 1985; Patton, 2002),

discussed next. Procedures to ensure transferability and confirmability of findings

(Lincoln & Guba, 1985) also are discussed below.

Triangulation
"

In the current study, both quantitative and qualitative data were collected. This

type of approach, used to bring together findings from different data sources, is known as

triangulation. (Cresswell, 2003; Lincoln & Guba, 1985; Patton, 2002). Triangulation is

valuable in helping to counteract the threats to validity identified within each kind of data
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(Berg, 1995). A second type of triangulation used was having the data analyzed by two

different researchers. Specifically, a psychology graduate student, in addition to the

principal researcher, analyzed the interview transcripts to help ensure that the categories

and themes that emerged were reliable (see Appendix D for Confidentiality form).

Negative Cases

The objective of using negative cases is to refine the hypothesis until it accounts

for all cases in the sample (Lincoln & Cuba, 1985). During the process of analysis, cases

that did not fit the pattern of findings were considered and documented. For example,

most interview participants discussed aspects of the activity that they found stressflil;

however, one interview participant reported that he did not experience any stressful

aspects in his community service activity. Therefore, this case was discussed and

compared to other cases within the quality of experience dimension being examined.

Transferability

Thick, rich description, in which descriptions are detailed and concrete, is to be

presented "in such a way that we can understand the phenomenon studied and draw our

own interpretations about meanings and significance" (Patton, 2002; p. 438). This type of

description is necessary to allow the reader to gain a clear picture of the qualitative

component of the research process and findings and to allow for those interested in

making a transfer (e.g., to other situations or environments) possible (Cresswell, 2003;

Lincohi & Guba, 1985). In the present study, thick description was used when describing

the research interviews and the findings that emerged from the participants' responses to

the interview questions. -
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Confirmability

To validate the qualitative findings in the present study, two strategies were used.

Triangulation (using multiple data sources and analysts) has previously been discussed. A

second strategy used was keeping a reflexive journal (Lincoln & Guba, 1985). This

journal contains research thoughts, hypotheses, and other information related to the

interviews and analyses of the qualitative data. The analysis process for the present

research was documented, detailing the hypotheses that were tested, to ensure that the

researcher considered a variety of categories to best represent the data.

Qualitative Data Analysis Procedures

The present study used thick description to increase transferability of findings.

Representative quotes from participants are reported in the results section of the study,

alongside the quantitative data, giving participants a "voice" when describing their

experiences (Patton, 2002).

The transcription of interviews was completed in June 2005 by the principal

researcher. Cross-case analysis, which involves grouping together answers from different

participants for each interview question (Patton, 2002), was used in the present study.

First, each interview question was extracted from the transcripts and combined into

separate data files so that participants' responses to the same question were grouped

together. Once the responses were compiled, each response was read to gain an overall

sense of the information that each of the participants reported. Then, each participant's

response was re-read and participants' own words and phrases used to describe their

responses to each question were highlighted. Descriptive words and phrases were then

recorded along the left-hand column of the page beside each participant's response. Each
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descriptor was entered into a file and similar ideas were grouped together. Responses

were then coded using constant comparative analysis (Patton, 2002). This method

involves continually cycling through the data, making comparisons between interview

responses and the derived categories until it is certain that the categories that emerge are

verified, helping to increase the validity of the findings.

Only a small number of discrepancies were found between the two researchers'

coding. These discrepancies involved terminology and were not, therefore, substantive

disagreements (e.g., ^''Positive Expressionsfrom Children/Others" versus ""Kids Having

Fun "). The discrepancies were discussed between the researchers to be sure that each

category contained the same information even if the category was described differently.





RESULTS

Data Screening

Data entry was checked manually and then screened for accuracy of input. All

values were within range of the scales. Data also were screened for missing data,

normality, and outliers.

Missing Data -.-

Eighty-two participants completed questions on their community service

activities. Because of missing data on one or more questions from the initiating and

sustaining items, two participants were removed from the analysis of Hypothesis 1 . Seven

participants were removed from the analyses of Hypotheses 2 to 4, which involved the

prediction of qualities of experience from motivational systems and activity dimensions,

as well as the prediction of future service intention from motivational systems with

quality of experience acting as a mediator. Of these 7 participants, 5 were removed

because no data were available on their future intention to participate in community

service. Another participant was removed because she was missing data on one of the

stress-challenge variables (challenge), thus preventing the scores from being averaged.

An additional participant was dropped from these analyses because he was missing data

on two positive quality of experience items (good at, rewarding). Therefore, 75

participants' data were used for the analyses of Hypotheses 2 to 4.

Distributions

Distributions were examined for departures from normality and the presence of

outliers. Skewness and kurtosis values were examined to find out if the distributions were

adequately normal. Skewness refers to the symmetry of the distribution of values around
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the mean, whereas kurtosis is a measure of the peakedness of the distribution (George &

Mallery, 2003). The skewness and kurtosis values are presented in Table 5.

If a distribution is normal, the skewness and kurtosis values would be (George

& Mallery, 2003). According to George and Mallery (2003), skewness and kurtosis

values between + 1 are considered excellent and values between + 2 are considered

acceptable. As shown in Table 5, all distributions had excellent skewness and kurtosis

values, suggesting that these distributions were adequately normal.

Table 5. Skewness and Kurtosis Values.

Skewness Kurtosis

1) Behavioural Inhibition Scale

2) Behavioural Activation Scale

3) Structure ... ;

4) Supportive Social Environment

5) Positive Quality of Experience

6) Stress-Challenge Quality of Experience

7) Future Intention to Participate in Community Service

.398 ^
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i

conducted both with the participant included and with the participant removed. Only

minimal differences were found between the means of the Structure dimension (i.e., M=

3.01 versus A/= 3.04) and in the results of the hierarchical multiple regressions;

therefore, the participant was kept in the data set.

Correlations Between Variables

Zero-order and partial correlations among the variables are presented in Table 6.

Correlations among the demographic variables (sex, age, and mother's level of

education) and model variables were examined. As can be seen in Table 6, BIS was

significantly and positively correlated with sex, such that women were more likely than

men to have received a higher rating on BIS. This is consistent with Carver and White's

(1994) findings in which women received a higher score on BIS than did men. In

addition. Positive QE also was significantly and positively correlated with sex, such that

women were more likely than men to have rated the quality of their community service

experience as higher on the positive dimension. Thus, sex was controlled in all analyses

involving BIS and BAS.

Partial correlations between predictors were examined (BIS, BAS, Structure, and

Supportive Social Environment; see bottom half of Table 6) controlling for sex. BIS was

significantly and negatively correlated with BAS. In addition, Structure was significantly

and positively correlated with Supportive Social Environment. Thus, for each analysis

involving BIS, BAS was controlled. Similarly, BIS was controlled for each analysis

involving BAS.

Partial correlations (with sex partialled out) between predictors and outcomes

{Positive QE, Stress-Challenge QE, and Future Intention to participate in community
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service) and among outcomes were examined. Positive QE was significantly and

positively correlated with both Supportive Social Environment and Stress-Challenge QE.

Furthermore, Positive QE was significantly and positively correlated with ftiture intention

to participate in community service. Finally, Stress-Challenge QE was significantly and

positively correlated with Supportive Social Environment.

The primary results of the present study will be presented by first outlining each

hypothesis and then examining the quantitative data in combination with the qualitative

data. Hypothesis 1, involving initiating and sustaining factors of community service, and

Hypothesis 2, involving predictions of a match between motivational systems scores and

activity dimensions when predicting quality of experience, include both quantitative and

qualitative data. Hypotheses 3 and 4, however, involving quality of experience acting as a

mediator between motivational systems scores and future intention to participate in

service are based solely on quantitative data. Representative quotes from interviewees

will be provided to supplement the quantitative findings.

Hypothesis One: BIS/BAS and Initiating and Sustaining Items

In Hypothesis One, the question "Do people with higher BIS scores differ from

people with higher HAS scores on initiating and sustaining factors with respect to

community service activities?" was examined. Partial correlations were calculated

between the two motivational systems and initiating and sustaining items ofcommunity

service participation. Sex and BAS were significantly correlated with BIS; therefore, they

were controlled when examining initiating and sustaining factors and BIS. Similarly, sex

and BIS were controlled when examining initiating and sustaining factors and BAS.

Partial correlations are presented in Table 7. j
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Initiating Factors <

Each initiating factor for community service involvement will be discussed by

examining the combination of quantitative and qualitative data. Initiating factors found to

be important to individuals higher on BIS are presented first, then the initiating factors

found to be important to individuals higher on BAS, followed by initiating factors found

to be important to individuals regardless of their motivational system orientation.

Initiating factors that were assessed quantitatively include Options in the

Community, Friends Involved, Beliefin a Cause, Skills and Knowledge, Enjoyment

Expectations, and Parents/Family Involved. Interview participants (n = 8) reported many

descriptive phrases when responding to the interview question about initiating factors for

community service activities. The seven categories that emerged from the descriptors are

as follows: Promoting Activity Availability (62.5% of interviewees), Participate with

Familiar Others (37.5% of interviewees), Familiar/Comfortable Environment (25% of

interviewees). Interests Relating to Activity (12.5% of interviewees). Expectations of

Enjoyment (12.5% of interviewees). Offer a Position (12.5% of interviewees), and

Flexible Hours (12.5% of interviewees).

As can be noted from the factors above, some of the qualitative factors that

emerged were found to be similar to the factors assessed quantitatively (see Table 8 for a

summary of quantitative variables and qualitative categories). For example, both the

quantitative factor Friends Involved and the qualitative factor Participate with Familiar

Others concerned participants becoming involved either because their fHends were

already involved in community service or they began participating in an activity with a

friend. In addition, the quantitative factor Options in the Community and the qualitative
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Table 7. Means, Standard Deviations, and Partial Correlations Between Motivational

Systems and Initiating and Sustaining Items.
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factor Promoting Activity Availability both emphasized the importance of youth being

informed of available community service positions. Moreover, the quantitative factor

Enjoyment Expectations and the qualitative factor Expectations ofEnjoyment both

focused on youths' perceptions ofhow much they expected to enjoy the community

service activity prior to involvement. Furthermore, the quantitative factor Skills and

Knowledge and the qualitative factor Interests both centred on the opportunity to utilize

pre-existing skills and likes and dislikes. A unique factor to the quantitative data was

Beliefin a Cause and unique factors to the qualitative data were Familiar/Comfortable

Environment, Offer a Position, and Flexible Hours. The importance that the above-

mentioned categories have within each motivational system is discussed below.

Initiating Factors Important to BIS

As seen in Table 7, a positive correlation at a trend level of significance was

present between BIS and Friends Involved. Similarly, in the qualitative component, the

category Participate with Familiar Others emerged. Of the three interview participants

who reported this factor as being important, two of them were classified as being higher

in BIS and lower in BAS and the other as medium on both motivational systems,

suggesting that this category also may be slightly relevant to participants higher on BAS.

Becoming involved with familiar others was reported as making entrance into the activity

easier because youth would know people and would not be starting the activity by

themselves.
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Table 8. A Summary ofFactors Relevant to Initiating and Sustaining Community Service.

Quantitative Qualitative

Initiating Factors

Friends Involved^

Options in the Community"'

Belief in a Cause*^

Participate with Familiar Others^

Promoting Activity Availability''

Flexible Hours''

Familiar/Comfortable Environment*

Offer a Position^

Expectations of Enjoyment"^

Interests'^

Sustaining Factors

Support from Supervisor*

Variety of Tasks*

Enjoyed Goals'^

Support from Family and Friends''

Making a Difference'' Feelings of Making a Difference''

Comfortable Doing Activity*

Interested in Activity*

Appreciated and Praised at Site''

Meeting New People/Making New Friends'^

Positive Experiences'^

Participate With Familiar Others'^

Positive Social Interactions'^

Note. Quantitative factors in table are only those found to be statistically significant or at

a trend level of significance (p<.l). Qualitative factors are all of the categories that

emerged from the interview data.

* important for individuals higher in BIS.
'' important for individuals higher in BAS.

'^important for individuals regardless of motivational system orientation.
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Katherine: Like, ifthere 's something offered through the schoolyou know you

can get a bunch ofyourfriends together and say "hey, let's do this together" and

it makes it a lot easier. Because you know people there...and even ifit's not your

friends, just knowing peoplefrom your school are there can make it a lot easier

on you.

Monica: I guess it would be good ifthey started community service with

somebody. You know. ..just so thatyou 're not going into a situation onyour own.

A category that emerged within the qualitative data, but not assessed

quantitatively, was Familiar/Comfortable Environment. The two interview participants

mentioning this category were both classified as being relatively high in BIS. They

reported that feeling comfortable going into the activity would help someone to get

involved because the situation would be familiar.

William: ...just to get them more comfortable right away because then I'm sure

they 'd be more efficient in that environment. Ifthey didfeel as comfortable as

possible so...maybe somethingjust with a bit offamiliarity orjust a bit of

comfort.

An additional category reported by one participant, coded as medium in BIS, was

Offer a Position. It was reported that offering an available position directly to the youth

and bringing the position to him or her, rather than requiring the youth to seek out the

position, would help someone to get involved.

Mark: / would say having someone offer a community service position... Or,

yeah, bring it to them.



I>.'- 1.-:

v>



68

Initiating Factors Importantfor BAS

BAS was significantly and positively correlated with Options in the Community.

Similarly, within the qualitative data, the category oiPromoting Activity Availability

etnerged. Four of the five interview participants who reported that this factor was

important were classified as being relatively high or medium on BAS; however, one

interview participant was classified as being low on BAS and high on BIS, suggesting

that this category also may be slightly relevant to individuals lower in BAS and/or higher

on BIS. These interview participants reported that promoting available activities and

making information accessible within the school and community environment would help

others to get involved by demonstrating the opportunities available to youth;

advertisements were reported as one way of demonstrating such availability.

Heather: Well, I guess things like advertisements and stufflike that. Because a lot

ofthe time people don 't know about things. And miss an opportunity.

Sarah: Probably ifthere was advertisements around a school or an area, like

your community or something...So if it's something that is, like advertised as

somethingyou would normally do and havefun and I think that would really help

in this situation.

An interview participant, classified as being medium on BAS, reported an

initiating factor, not assessed quantitatively, regarding Flexible Hours. It was reported

that if the hours of participation were flexible and worked around youths' schedules, then

this might help someone to become involved in a community service activity because one

could participate when it is most convenient.

Mary: ...have hours that work around school hours.
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Initiating Factors Importantfor BIS and BAS Combined

Positive correlations at a trend level of significance were present between BIS and

Beliefin a Cause and between BAS and Beliefin a Cause. No such category emerged

within the qualitative data for either motivational system.

Interview participants discussed two additional initiating factors that were found

to be important, regardless of level of either motivational system. One interview

participant, who was classified as medium on both motivational systems, reported

Expectations ofEnjoyment. It was suggested that becoming involved in an activity that

youth expect to enjoy would help someone to get involved. Although the factor

Enjoyment Expectations was assessed quantitatively, it was not found to be significantly

related to either motivational system. t= ; - . ^ ;. :

Sarah: ...you enjoy doing I think that would motivate like, myselfand someone

with the same temperament to go out and actually participate. Ifit's something

thatyou don 't enjoy doing then obviouslyyou wouldn 't do it.

Furthermore, one interview participant, who was classified as being medium on

both motivational systems, reported the initiating factor Interests. She indicated that

having activities available to youth that reflect their interests and to which they can relate

would help someone to get involved in community service. The initiating factor Skills

and Knowledge, which was assessed quantitatively and possibly similar to the qualitative

category of Interests, was not found to be significantly related to scores on either

motivational system.



'- t>l

i%^\,:

'f.' A^ *^



70

Sarah: ...displaying things that maybe you can relate to. Things, hobbies or

things that you already do and thatyou like, likes or dislikes, whatever...Anything

thatyou can relate to...

In sum, four factors appeared to be important in helping specifically youth higher

in BIS to become involved. The quantitative factor of having friends involved in the

activity and the qualitative factors of participating with familiar others, being familiar

with and comfortable in the service environment, and being offered a position directly

were found to be important. Furthermore, three factors were found to be important

specifically to youth higher in BAS. The quantitative factor of having options available in

the community and the qualitative factors of having access to information about

community service positions and having flexible hours that allow youth to work around

their schedules were found to be important. In addition, three factors were found to be

important to youth regardless of level of motivational systems. The quantitative factor of

believing in the cause that the organization or activity supports and the qualitative factors

of expecting to enjoy the activity and interests related to the service activity were found

to be important. '

In order to retain these newly recruited participants, it is important to understand

the factors that help youth to stay involved in a community service activity once they

have already started. Sustaining factors that were found to be important to youth in the

present study are discussed in the following pages. .

Sustaining Factors

Sustaining factors for community service involvement are discussed by

examining the combination of quantitative and qualitative data for each factor. Sustaining
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factors that were found to be important to individuals higher on BIS are presented first,

followed by the sustaining factors that were found to be important to individuals higher

on BAS. Finally, sustaining factors that were found to be important to individuals

regardless of their motivational system orientation are presented (see the lower half of

Table 8 for a summary of quantitative variables and qualitative categories).

Sustaining factors that were assessed quantitatively included Felt Comfortable,

Supportfrom Family and Friends, Variety of Tasks, Recognition ofAccomplishments,

Enjoyed Goals, Supportfrom Supervisor, Making a Difference, and Learned Something.

The eight interview participants reported many descriptive phrases when discussing the

factors that helped youth to sustain involvement. Eight categories emerged from the

qualitative data: Positive Experiences (62.5% of interviewees); Meeting New People and

Making New Friends (50% of interviewees); Comfortable Doing Activity (25% of

interviewees); Feelings ofMaking a Difference (25% of interviewees); Participate with

Familiar Others (12.5% of interviewees); Appreciated and Praised at Site (12.5% of

interviewees); Positive Social Interactions (12.5% of interviewees); and Interested in

Activity (12.5% of interviewees).

As can be noted from the factors above and seen in Table 8, some qualitative

sustaining factors that emerged were found to be similar to the sustaining factors assessed

quantitatively. For example, the quantitative factor Felt Comfortable and the qualitative

factor Comfortable Doing Activity both emphasized the importance of feeling

comfortable being involved with the community service activity. In addition, the

quantitative factor Making a Difference and the qualitative factor Feelings ofMaking a

Difference both centred on the feelings experienced by participants that were derived
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from contributing to and viewing tangible differences being made within the activity.

Furthermore, the quantitative factor Recognition ofAccomplishments and the qualitative

factor Appreciated and Praised at Site both emphasized the importance of being

recognized and appreciated by others involved in the service activity.

Several sustaining factors were unique to the quantitative data: Supportfrom

Supervisor, Variety ofTasks; Enjoyed Goals; Supportfrom Family and Friends; and

Learned Something. Factors unique to the qualitative data also emerged: Interested in

Activity; Meeting New People/Making New Friends; and Positive Experiences. The

importance that the above-mentioned categories have within each motivational system is

discussed below.

Sustaining Factors Importantfor BIS

BIS was significantly and positively correlated with the sustaining factor Support

from Supervisor. Interview participants higher in BIS reported no such category;

however, an interview participant higher in BAS reported a similar category, which will

be discussed below. A negative correlation at a trend level of significance was present

between BIS and Variety of Tasks. No such category was reported qualitatively.

A sustaining factor not found to be statistically significant quantitatively, but

reported by two interview participants, was Comfortable Doing Activity. The two

interview participants who mentioned this category were both classified as being higher

on BIS. They reported that feeling comfortable within the community service activity

was something that would help youth to stay involved in the activity.

Monica: Andfeel comfortable with so that they have a reason to stay I guess.
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William: Once again ifthey are comfortable in the environment then there 'd be

really no reason to leave.

One interview participant, who was classified as being higher in BIS, reported an

additional sustaining factor oi Interested in Activity, which was not assessed

quantitatively. Being interested in the activity and the tasks that were being performed

was reported as a way to help someone to stay involved in the community service

activity.

Monica: Or iftheyfelt interested in whatever... Yeah, I think if it was something

that they were really interested in...

Sustaining Factors Importantfor BAS

BAS was significantly and positively correlated with Supportfrom Family and

Friends. No such categories were reported qualitatively. Furthermore, BAS was

significantly and positively correlated with the quantitative factor Making a Difference.

Similarly, one interview participant who was classified as being relatively high in BAS

reported the factor Feelings ofMaking a Difference. She indicated that being in an

activity that resulted in feelings of making a difference within the activity and with the

recipients would help someone to stay involved in an activity.

Heather: Like as long it 's something Ifeel like I'm making a difference with.

The factor Recognition ofAccomplishments was not significant in the quantitative

data; however, a similar factor Appreciated and Praised at Site was reported by an

interview participant. The interview participant, who was classified as being medium in

BAS, indicated that being praised when youth are doing a good job in the activity and
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being appreciated for all the hard work done would help someone to stay involved in a

community service activity.

Mary: For them to be praised when they 're doing a goodjob and to be

appreciated at the volunteer workplace.

Sustaining Factors Importantfor BIS andBAS Combined •

BAS was significantly and positively correlated with Enjoyed Goals. In addition,

a positive correlation at a trend level of significance was present between BIS and

Enjoyed Goals. No such category was reported qualitatively.

Regardless of their motivational system orientation, participants reported four

additional sustaining factors in the interview. One of the two most frequently reported

sustaining factors was Meeting New People/Making New Friends. Two interview

participants who reported this category were classified as medium on both BIS and BAS

and two participants were classified as being either medium or high on BIS and low on

BAS. The interview participants reported that meeting others to whom one could relate

and making friendships with others in the community service activity would help

someone to stay involved in the activity.

Katherine: As well as being able to meet new people that you are volunteering

with. ..who share, you know, similar interests with you thatyou can become

friends with outside ofthe program and then continuing that way.

Sarah: Maybe you met some new people, some interesting people and they

weren 'tjust, just so much acquaintances but you actually becamefriends with

them, got to know them.
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The second most reported sustaining factor, reported by five of the eight interview

participants, was Positive Experiences. Two interview participants who reported this

category were classified as being medium on both BIS and BAS, two participants as

being high or medium on BAS and low on BIS, and one participant was classified as

being high on BIS and medium on BAS. These interview participants reported that being

involved in an activity that was rewarding, fulfilling, and enjoyable would motivate

someone to stay involved in the activity. Furthermore, if there were no problems within

the activity and things were going well then youth would be more likely to stay involved.

Sarah: Probablyjust that the activity was something that was really enjoyable.

Williami: If it, everything is going well and there 's no problems or anything then

there 'd once again not be any reason to leave so they wouldjust like to stay there

and continue helping out.

Two additional sustaining factors that were reported in the interviews are as

follows: Participate With Familiar Others and Positive Social Interactions. One

interview participant, classified as being medium on both BIS and BAS, suggested that

being able to participate in activities with friends would be helpful for someone to stay

involved. Furthermore, one interview participant, also classified as being medium on both

BIS and BAS, reported that having positive interactions with other individuals involved

in the activity would also motivate someone to stay in the activity.

Katherine: / think again being able to do it withfriends would be helpful.

Rebecca: Andpositive interaction with the people you 're helping as well as the

people you are working with.
'-

'. _^
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In sum, four factors appeared to be important in helping specifically youth higher

in BIS to sustain community service participation. The quantitative factors of receiving

support from their community service supervisor and doing more focussed tasks rather

than a variety of tasks, as well as the qualitative factors of being comfortable

participating in the activity and being interested in the activity, were found to be

important. Three sustaining factors appeared to be important for youth specifically higher

in BAS. The quantitative factors of receiving support from family and friends and

feelings of making a difference within the activity, as well as the qualitative factor of

being appreciated and praised at the community service site, were found to be important.

Five sustaining factors were found to be important for participants regardless of their

motivational system orientation. The quantitative factor of enjoyment of working toward

goals set out by the activity and the qualitative factors of meeting new people and making

new friends, having positive experiences within the activity, participating with familiar

others, and participating in positive social interactions with others involved in the activity

were found to be important.

It is evident from the combination of quantitative and qualitative results that

motivational systems were related to some different initiating and sustaining factors,

whereas other factors were found to be important to youth regardless of their

motivational system orientation. Next, I will outline the advice for getting involved in

community service that emerged from the interviews.

Suggestionsfor Initiating Involvement

In addition to reporting on initiating and sustaining factors for community service,

interview participants also provided advice for someone similar in temperament to
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themselves who was deciding whether to participate in an activity or not. Seven

categories emerged from their responses: Get Informed/Get Involved (50% of

interviewees); Try a Variety ofActivities (37.5% of interviewees); Select Activities Based

on Enjoyment/Interests (37.5% of interviewees^; Persistence (37.5% of interviewees);

Participate with Familiar Others (25% of interviewees); Meet New People (25% of -

interviewees); and Personal Characteristics (12.5% of interviewees).

Similar to the category that emerged as an initiating factor, the advice category

Participate with Familiar Others was suggested by interview participants classified as

being relatively high on BIS. Participants recommended that youth should go with a

friend when starting a community service activity so that it is less stressfiil.

Monica: / think it's important to go... with people you 'II actually get along with.

Because otherwise, it could become stressful and I don 't think it should be a

stressful thing.

Similarly, interview participants who were classified as being medium on BIS

suggested that it is important to Meet Others during community service participation.

Mark: I would say meet everybody and talk to everybody... Ifyou can. Andget to

know everybody.

Katherine: ...and make newfriends while you 're there.

An advice category suggested by interview participants who were classified as

being relatively high on BAS was Persistence. Interview participants encouraged

persistence by suggesting that youth stay with an activity for a while before looking for

something else in which they think they may be better suited.
''

Katherine: ...just keep at it...
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Rebecca: Ifatfirst you don 't like it stick it outfor a little bit...

After examination of the responses and the interview participants' coded BIS and

BAS scores, it was discovered that the majority of the advice categories were important

for participants regardless of their motivational system orientation. Interview participants

reported the category Get Informed/Get Involved most frequently. They suggested that

getting informed about community service opportunities was important for getting

involved. Furthermore, the advice most often stated included simply getting out into the

community and starting an activity.

Katherine: / think ifyou know, someone who is shyer like me it would be bestyou

know, to get out there and do it.

William: So I mean you might as well give it a shot andyou never know what

could happenfi-om that. You could create endless possibilities in thatfield or with

community service but ifyou never try you don 't know whatyou 'II be missing.

Andyou might regret it so you might as well try because you could always

leave. ..if it wasn 't the right thingfor you. But ifyou never tryyou 'II never know.

Following the advice of getting out there and getting involved, it was suggested

that youth seek out an activity they expect to enjoy or have an interest when looking for

an activity in which to get involved. This category was termed Do Something You

Enjoy/Interests.

Katherine: ...do something that you enjoy as opposed to something that you

know everyone else is doing.

Monica: / would tell them. ..to go where their interests are you know like. ..I think

it's important to go where your, where your interests are.
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In addition, interview participants advised others to Try a Variety ofActivities,

stressing the importance of experiencing multiple activities to find out what activity is

best fitted to oneself.

Monica: / would tell them to try as many different community services as they

can... -

Rebecca: Try different things. ..And even ifthen you don 't like it try something

else. Maybe that wasn'tfor you. ;

One interview participant stressed using Personal Characteristics to benefit the

self and others by matching one's own characteristics and personality strengths to

activities that bring out and strengthen these characteristics.

Sarah: / wouldprobably say like take the attributes that you have and use them to

your benefit Like obviously you 're outgoing andyou like new things, andyou

like meeting new people. That's something great to relate to community service

because that 's what happens when you participate in these things. You learn new

people. You take risks. You raise money. Everything like that. It's basicallyjust

doing whatyou already are. So yeah, I'djust basically say take whatyou have

and use it to yourpotential as well as benefiting others.

In sum, it appears that some advice categories overlap with initiating factors, such

as getting involved with familiar others, seeking out activities in which youth show

interest, and getting informed about available community service opportunities. Other

categories, however, were found to be more distinctive of advice-giving such as trying

out a variety of activities, sticking to the service activity, meeting new people, and

personal characteristics that are suited to the activity. Advice categories that were found
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to be important specifically to youth higher in BIS included participating with familiar

others and meeting other people. An advice category that was found to be important

specifically to youth higher in BAS was being persistent and sticking with the activity.

Furthermore, many of the advice categories were found to be important for individuals

regardless of their motivational system orientation and are as follows: going out and

getting informed/involved; doing something based on enjoyment/interests; trying out a

variety of activities; and matching personal characteristics to an activity that will support

them. Next, I will examine the results of Hypothesis Two, in which motivational systems

and two specific dimensions of the community service activity were examined in the

prediction of quality of experience.

Hypothesis Two: Motivational Systems and Activity Dimensions Predicting Quality of

Experience

It was hypothesized that quality of experience would be predicted by an

interaction between participants' motivational system scores and activity dimensions.

BIS by Structure Predicting Positive QE

It was hypothesized that Positive QE would be predicted by an interaction

between BIS and the activity dimension Structure. More specifically, a higher score on

BIS in combination with a higher score on Structure would be associated with higher

Positive QE. A hierarchical multiple regression was conducted to test this hypothesis.

Predictors were entered in the following order: sex and BAS were entered as control

variables in step one; BIS and Structure in step two; and an interaction between BIS and

Structure in step three. Results for this multiple regression are presented in the upper half

of Table 9.
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Table 9. Hierarchical Multiple Regression Analyses Predicting Positive Quality of
Experience From Structure and Motivational System Scores.
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The overall model was not significant, F (5, 69) = 1.796,/? = .125, accounting for

only 11.5% of the variance when predicting Positive QE (R - .339). As can be seen in

Table 9, only the first step was significant. Of the predictors on the first step, sex showed

a trend level of significance, accounting for 4.12% of the variance (p - .075) of Positive

QE, such that women were more likely to rate their quality of experience higher on

Positive QE than were men. The second and third steps were not significant.

In summary, the results of this multiple regression did not provide support for the

hypothesis of an interaction between BIS and Structure predicting Positive QE. In

addition, there was no evidence of main effects of BIS or Structure in predicting Positive

QE.

BAS by Structure Predicting Positive QE

Although an interaction between BAS and Structure was not hypothesized, an

additional analysis was conducted to explore the outcome of this interaction. Predictors

were entered in the following order: BIS and sex were entered as control variables in step

one; BAS and Structure in step two; and an interaction between BAS and Structure in

step three. Results for this multiple regression are shown in the lower half of Table 9.

The overall model was significant, F (5, 69) = 3.355,/? = .009, accounting for 19.5 % of

the variance when predicting Positive QE (R = .442). As seen in Table 9, the first and

second steps were not significant. The third step, involving the interaction between BAS

and Structure was significant, accounting for 9. 1% of the variance. The BAS by Structure

interaction was plotted in order to interpret the interaction (Figure 1). To plot the

interaction lines, low BAS and low Structure were calculated by substituting one

standard deviation below the mean into the regression equation and one standard
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deviation above the mean was used to calculate high BAS and high Structure. It

appeared that Po.y/Z/ve gE did not significantly differ for youth higher in BAS as a

function of the level of Structure (i.e., high or low) in the service activity. However,

lower BAS youth involved in low-Structure activities rated their experience lower in

Positive QE than did lower BAS youth involved in an activity higher in Structure. Tests

of significance of simple slopes were conducted according to the procedures outlined by

Aiken and West (1991). Results of these procedures can be seen in Figure 1.

In summary, the results of this multiple regression provide support for an

interaction between BAS and Structure when predicting Positive QE, such that youth

lower in BAS were more likely to rate their activity as higher on Positive QE if the

activity was higher in Structure than if it was lower in Structure.

BIS and Supportive Social Environment Predicting Positive QE -

I also tested the hypothesis that Positive QE would be predicted by an interaction

between BIS and Supportive Social Environment. A hierarchical multiple regression was

conducted to test this interaction. Predictors were entered in the following order: sex and

BAS were entered as control variables in step one, BIS and Supportive Social

Environment in step two, and an interaction between BIS and Supportive Social

Environment in step three. Results for this analysis are presented in the upper half of

Table 10.

The overall model was significant, F (5, 69) = 5.703, p < .001, accounting for

29.3% of the variance when predicting Positive QE (R = .541). As seen in Table 10, the

first step was significant and, of the predictors, only sex was significant at a trend level,

accounting for 4.12% (p = .075) of the variance in Positive QE. Thus, young women
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Table 10. Hierarchical Multiple Regression Analyses Predicting Positive Quality of
Experience From Supportive Social Environment and Motivational System Scores.

P R2A df FA p

Behavioural Inhibition

Step One .091 2,72 3.625 .032

Sex .206^

BAS .189

Step Two .197 2,70 9.696 .000

BIS .063

Supportive Social Environment 442***

Step Three .004 1,69 .374 .543

BIS by Supportive Social -.386

Environment Interaction

Behavioural Activation

Step One .057 2,72 2.183 .120

Sex .234

BIS .016

Step Two .231 2,70 11.385 .000

BAS .141

Supportive Social Environment 442***

Step Three .000 1,69 .001 .980

BAS by Supportive Social .024

Environment Interaction

Note. The P value shown is the value at the point in which the predictor was entered in

the equation.

V < 10; ***;?< .001; two-tailed
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were more likely to rate their activity as higher on Positive QE than were young men.

The second step also was significant and, of the predictors, only Supportive Social

Environment was significant, accounting for 18.9% of the variance in Positive QE.

Participants who rated their activity as higher on Supportive Social Environment were

more likely to have rated their quality of experience as higher in Positive QE than were

participants who rated their activity as lower on Supportive Social Environment. The

third step was not significant.

In summary, the results of the multiple regression did not provide support for an

interaction of BIS and Supportive Social Environment in predicting Positive QE. In

addition, there was no support for a main effect of BIS when predicting Positive QE.

However, there was support for a main effect of Supportive Social Environment when

predicting Positive QE.

BAS and Supportive Social Environment Predicting Positive QE

It was hypothesized that Positive QE would be predicted by an interaction

between BAS and Supportive Social Environment. In particular, it was predicted that a

higher score on BAS, in combination with a higher score on Supportive Social

Environment, would be associated with higher Positive QE. A hierarchical multiple

regression was conducted to test this hypothesis. Predictors were entered in the following

order: BIS and sex were entered as control variables in step one, BAS and Supportive

Social Environment in step two, and an interaction between BAS and Supportive Social

Environment in step three. Results for this analysis are presented in the lower half of

Table 10. •
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The overall model was significant, F (5, 69) = 5.598,/? < .001, accounting for

28.8% of the variance when predicting Positive QE (R = .537). As can be seen in Table

10, the first step was not significant. The second step was significant. Of the predictors,

Supportive Social Environment was significantly related to Positive QE, accounting for

18.9% of the variance in Positive QE. That is, participants who rated their activity as

higher on Supportive Social Environment were more likely to have rated their quality of

experience as higher in Positive QE than participants who rated their activity as lower on

Supportive Social Environment. The third step was not significant.

In summary, the results of the multiple regression did not provide support for an

interaction between BAS and Supportive Social Environment in predicting Positive QE.

However, there was support for a main effect of Supportive Social Environment in

predicting Positive QE, as shown previously. ;

Quality of Experience Descriptions

The research question "How are community service activities experienced by

youth?", was examined in order to understand the service activity aspects experienced

when considering the dimensions Positive and Stress-Challenge. Interview participants

were asked to describe the features that reflected these two quality of experience

dimensions within their service activity. The qualities within the Positive QE dimension

included Fun, Good At, Rewarding, and Influence and the qualities within the Stress-

Challenge dimension were Stress and Challenge. The three qualities within the Positive

QE dimension not discussed were those of Importance to Society, Importance to Self, and

Difficulty Giving Up. The qualities within the Positive QE dimension will be described
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first, followed by a description of the qualities within the Stress-Challenge QE

dimension.

Positive Qualities ofExperience Descriptions

Fun

Four categories emerged from the interviewees' descriptions of the aspect that

they found to be the most fun within their service activity: Spending Time with Children

(75% of interviewees); Meeting New People (37.5% of interviewees); Activities During

Service (25% of interviewees); and Being a Role Model (12.5% of interviewees). Many

of the responses centred on social interactions as the major source of fun, such as

interacting with and getting to know new people.

For the majority of the interview participants, Spending Time with Children was

the aspect from which they received the most enjoyment and satisfaction. They discussed

having fun interacting with and getting to know the children, playing games and other

activities with the children, and simply being surrounded by others younger than

themselves.

Katherine: Ijust like thefact thatyou know, I want to work with kids when I'm

older and I thought it was a great experience, and I really enjoy working with

kids. Sojust being there with the kids is, was reallyfunfor me. So that was the

best part.

William: Just being there to help like to make the kids laugh or to play with them

or to do anything that would entertain them at the time.

A second category that emerged from the interviews was having the opportunity

to interact with others, termed Meeting New People. This category included talking to
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and meeting recipients and other individuals involved in the community service activity.

Furthermore, interview participants reported enjoying the opportunity to "hang out" with

others who were younger than themselves, in addition to individuals their own age.

Mary: Meeting everybody in the community... hanging out... talking to new

people. •

Heather: So a lot ofthem were a couple ofyears younger than me so it was nice

to see, nice to meet kids thatyou know, like it reminded me ofbeing in grade 9.

Specific Activities During Service also were reported as being fim aspects.

Interview participants participated in multiple activities, such as singing during a karaoke

event. They also enjoyed having the opportunity to just "play around" in activities that

they normally did not get a chance to do.

Sarah: Basicallyjust all ofthe different activities like ofcourse karaoke

something like crazy ...people always havefun doing that and watching a band

play is alwaysfun...Like sports isfun.

One interview participant reported that he found the opportunity ofBeing a Role

Model to be a fiin aspect. He reported that he enjoyed being available for the children to

come to with any problems and providing help to them whenever they needed it.

William: / thinkjust being a good role model... Itjust makes youfeel really good

that they look up to you...And thatyou can be there to help out when ever they

need, ifthey come to you with something. „i ;-

In sum, interview participants reported that having the opportunity to work with

and interact with others in the community service activity was the aspect they found to be

the most fun. They described the variety of social opportunities available to them, the
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interesting activities in which they were involved, and the chance to share a part of

themselves with others.

GoodAt

A second positive quality of experience dimension that was examined was the

interviewees' understanding of the aspects of the activity that made them feel that they

were good at doing the service activity. Four categories emerged from the interview

participants' responses: Positive Expressionsfrom Children/Others (50% of

interviewees), Receiving Appreciation/Praise (50% of interviewees). Children's Progress

(25% of interviewees), and Personal Accomplishments (25% of interviewees).

As discussed previously, interview participants described interacting with

children as being fiin and enjoyable. Moreover, they also appeared to gauge how good

they were at the activity by looking at the Positive Expressionsfrom Children/Recipients

for evidence that the recipients were enjoying themselves in the activity. Interview

participants indicated that seeing the children enjoying themselves and everyone having a

good time was an indicator that they were doing a good job. Furthermore, one interview

participant discussed how the children would ask about him when he was not with them

and request that he come to the service activity so that they could spend time with him.

Mark: The kids actually telling me that they were havingfiin. Or seeing that they

were havingfiin.

William: ...they would askfi)r me or ifI was on the phone they would come out

and ask ifI was coming over. So Ifigured that they were having some sort offun.

Interview participants also were exposed to more formal and evaluative forms of

knowing that they were good at the activity by receiving feedback from their service
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supervisors and councillors. Specifically, interview participants reported receiving praise

and acknowledgement fi-om others involved in the activity, such as the parents of the

children they helped. This category was termed Receiving Appreciation/Praise.

Mark: y4nd the parents, saying that they appreciated us being there. ..
>

Katherine: My supervisor would often "guys you are doing such a greatjob
"

you know.

In addition, interview participants looked at the Children 's Progress within the

activities, such as learning something new or becoming engaged with new people, as an

indicator. They described the pleasure of seeing the skills that children had learned over

the course of the community service activity. Moreover, one interview participant even

described witnessing children's growth and development in the social realm by

discussing how children who were shy and inhibited became more willing to approach

new situations soon after he began service.

Rebecca: The actualprogress you can see in the kids yourselfover three weeks.

William; All the time when the kids were really shy to begin with they really

warmed up really quickly.

Finally, interview participants discussed the category of Personal

Accomplishments that occurred within the service activity. For example, one interview

participant was proud that she did not allow herself to get "stressed out" while being

involved in the activity and that this, she reported, was how she knew that she was good

at the activity. Furthermore, another interview participant described the personal

fulfillment that she experienced when she reached her fiandraising goal and received the

amount she set out to obtain.
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Sarah: Yeah, basicallyjust being able to obtain and receive thatfifty dollars.

Striving to get more makes youfeel a lot better and makes youfeel like you

accomplished something.

In sum, interview participants found multiple ways to gauge how good they were

at the activity in formal ways, including supervisor comments and praise from parents of

recipients. They also viewed the recipients' expressions of receiving enjoyment from the

activities as an indicator of how good they were at the activity.

Rewarding

The third positive quality of experience dimension was interviewees' views of the

most rewarding aspects of the community service activity. Four categories emerged from

interview participants' responses: Children 's Progress (62.5% of interviewees); Making

a Difference (37.5% of interviewees); Seeing Children Happy (25% of interviewees); and

Feelings ofPersonal Accomplishment {\2.5% of interviewees).

The interview participants discussed receiving rewarding feelings from seeing the

Children 's Progress over time. Watching children achieve personal accomplishments,

such as reading or skating in a competition, were reported. In addition, interview

participants indicated that they had the opportunity to learn lessons from children and to

witness the children's unexpected capabilities. Furthermore, seeing children retain

information and learn material while still having fun also was stated as being rewarding

for the interview participants.

Katherine: ...seeing smiles on theirfaces when they can finally read one page

from a book or whatever... -^-"^ •
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William: ...and that they said "thankyou " at such a young age when they can 't

even talk. ..It'sjust, it's very rewarding.

A second category reported as being rewarding was the feelings of Making a

Difference that the interviewees received from helping recipients and their community.

Within this category, interview participants described the opportunity of witnessing

where their helping efforts were being directed and the positive outcomes that resulted

from their participation. Furthermore, interview participants indicated that contributing to

the enjoyment of recipients' lives and bettering their communities was rewarding.

Sarah: Basicallyjust seeing exactly like infront ofyour eyes what you 're raising

the moneyfi)r rather thanjust hearing about it, that's the most rewarding thing I

think.

Mary: Thefiict that I knew that I was helping out the community and contributing

to peoples ' enjoyment oflife.

The third category, Seeing Children Happy, was similar to the indicator used to

determine how good participants were at doing the activity. Interview participants

described seeing children smiling and having a good time as a rewarding aspect of the

activity. •

, ,
,

¥LG^t\ier'. That everyone seemed to have a good time...

William: / thinkjust seeing the looks on theirfaces when I would do something

funny or... - ,,..-<

The final category that emerged was Feelings ofPersonal Accomplishment,

reported by one interview participant. She described feeling good after participating in

the activity and pleased that the program ran smoothly.
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Heather: ...it ran smoothly and. . . I don 't know Ifelt good after doing it.

In sum, interview participants reported feelings of reward when viewing

children's progress and enjoyment experienced within the activities. Furthermore,

feelings of making a difference in their communities and with recipients, along with

accomplishing personal goals, also were discussed.

Influence

The final positive quality of experience reported by the interview participants was

the aspects in which they felt they had the most influence in their community service

activity. Three categories emerged from the descriptions of areas of influence within their

activities: Planning and Organization (37.5% of interviewees); Activity Direction (37.5%

of interviewees); and Lack ofInfluence (25% of interviewees).

Interview participants described having a great amount of influence in the

Planning and Organization ofprograms and activities. They were responsible for

planning what they taught the children and the activities in which the children

participated. In addition, interview participants were involved in the organization and

delivery of the programs. Furthermore, one interview participant reported being

responsible for helping the other youth leaders in program delivery and solving problems.

Monica: Yeah, probably mostly with the leadersjust because I helped them out

with everything that they were dealing with so...

Heather: Because I like planned, we planned out activitiesfor them to do. So I

mostly, mostly had the most influence on that I guess. The organization of it.

A second category. Activity Direction, also involved interview participants being

responsible for the delivery and direction of the activities. However, emphasis was placed
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on having choices within the activity, rather than planning and organizing the day's

events. Interviewees described having control over the interactions with the recipients,

such as deciding what was discussed during the activity. Also, interview participants

were in charge of specific aspects of the activity, such as helping children with meals and

getting them ready for bed, which could be done how the interviewees wanted and on

their own schedule. Finally, one interview participant described having an influence over

deciding how much money she contributed to a fiindraising event. -

Mark: Day-to-day Ipretty much had control over what was talked about, what

was taught, everything like that.

Rebecca: The most influence, I would say is meal times and bedtimes. Just

because you 're left to do things on your own schedule. Or howeveryou want it

done.

Within the last category, interview participants discussed the Lack ofInfluence

that they experienced in the activity and described the ways that they simply went along

with whatever anyone wanted them to do or needed to be done. It appeared that they did

not have much choice in the duties that they performed, but rather were present to help

the group members in any way they could.

Mary: No Ijust went along with... like I... the group was made up ofmostly older

people so I wasjust there to take the minutes and help out with whatever they

couldn V do. - -i.^j-

,

,

William: When other people are busy with the other kids I wouldjust do

whatever I can to keep the other ones occupied and maybe out oftrouble. So I

think it was basicallyjust being there as a helping hand.
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In sum, many of the interview participants were directly involved in and

responsible for the planning and implementation of activities directed toward the

recipients. However, I also found interview participants who did not share in the

organization of the program or activities but rather were there to complete tasks that were

requested of them.

An examination of the descriptions of positive qualities of experience as a whole

leads to a better understanding of the various dimensions that are included within the

Positive QE dimension. It is evident from the qualitative descriptions that although the

service activities in which the interviewees participated were different, the aspects

reflected by each quality overlapped. In general, the Positive QE dimension included

opportunities to wimess children's learning and development, receive appreciation and

praise from others, meet and interact with new people, and experience personal

accomplishments, such as leadership abilities, feelings of satisfaction from making a

difference in the Hves of others, and learning about unexplored skills and abilities. In the

next section, the qualities that comprise the Stress-Challenge dimension will be examined

to understand how individuals experience these aspects within community service.

Stress-Challenge Qualities ofExperience Descriptions

Stressful

Five categories of the stressful quality emerged from the interviewees' responses:

Preparationfor Activities (50% of interviewees); Working with Children (25% of

interviewees); Seeking Funding (12.5% of interviewees); Hardships ofOthers (12.5% of

interviewees); and No Stress (12.5% of interviewees).
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The category most frequently reported by interview participants was Preparation

for Activities. They described the stress they experienced before the delivery of activities,

such as making sure that everything was in order or worrying that events would not be

executed smoothly. In addition, one interviewee discussed having to plan and prepare

material for her activity, while at the same time balancing employment and service

involvement.

Heather: Well at the beginning it was always stressful to make sure I had

everything in order. I was scared I was going to go there and things were going to

fall apart...

Monica: Having to work andplanning everything during the week, and making

sure that everything was ready in the morning... like craft material and snacks.

The experience of Working with Children has been previously described as fun

and rewarding; however, interview participants also portrayed these interactions as

stressful. One interview participant described her frustrations related to people arriving

late and disrupting the activity once it had started. Another interview participant

discussed the difficulties that she experienced while trying to help children who did not

want to learn required material. '
. »

Katherine: Probablyjust, you know, gettingfrustrated with the kids and wanting

to teach them but them not wanting to learn and, you know, just trying to get past

that barrier. ,
:

Individual interview participants experienced several unique categories. One

interview participant described the stress that she experienced within the category
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Seeking Funding. She reported that because the service activity ran the full length of the

summer, it prevented her from earning money to contribute to school fees.

Rebecca: The most stressful aspects I would say is because it is volunteer. ..Is

figuring out other ways ofgettingJundingfor school.

Another category, specific to one interview participant, was attempting to

understand the Hardships ofOthers. She described the stress that she experienced when

witnessing footage of poverty-stricken individuals whom the fundraising event, in which

she was involved, aided. She reported that the circumstances that she witnessed were

heartbreaking and difficult to understand, but that she was glad to be able to help provide

resources for these individuals.

Sarah: Again, just in another aspect like looking at why we 're doing this, it 'sjust

stressful knowing that there are countries that are not striving like we are and

they 're lacking the resources needed to live. That 's probably the most stress

building and heartbreaking thing to know.

Unlike other interview participants in the study, one interviewee reported that he

did not experience any stressfiil aspects within his community service activity. He

described his activity as being lenient and not having any major aspects in which he was

responsible (A'io ^/re^.? category).

William: / don 7 have any stresses. Like I don 't even have any big

responsibilities. But there 's nothing that ever stresses me there which is basically

the reason why I would continue doing it. Because there 's nothing wrong with it.

In sum, interview participants experienced multiple aspects that they considered

stressful. The overall planning and execution of activities was reported as the most
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worrisome. In addition, the difficulties associated with working with children were

discussed. Furthermore, individual stresses, such as tensions around paying school tuition

and witnessing the hardships experienced by the less fortunate, also were reported.

Finally, one interviewee described the activity in which he participated as not having any

stressful components.
*

Challenging

Challenge is a quality of experience related to, but not identical with, Stress. Five

categories of the challenge quality emerged from the interviewees' descriptions of their

service experience: Working with Children (37.5% of interviewees); Planning Problems

(25% of interviewees); Time Management (25% of interviewees); Fit Between Volunteer

and Recipient (1 2.5% of interviewees); and Not Eating (1 2.5% of interviewees).

Interviewees described the category Working with Children as challenging, as

well as stressfiil, and discussed the ways in which activities could become frustrating

when the children chose to do something else, such as not wanting to focus on learning

material, rather than what the interviewees planned to do with them.

Katherine: / guess it can get, it can get a littlefrustrating every now and then,

you know when the kids don 't want to do what you want to do.

One interview participant described her experience working with children as

"emotionally tiring" because she was exposed to unanticipated personal problems of the

children, in addition to dealing with the everyday program planning and organization.

Furthermore, finding ways to help the children accept new people also was described.

Moreover, monitoring and adjusting behaviour and speaking style to match the children's

developmental level were found to be challenging for one interviewee.
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William: Butjust kind ofdealing with kids you have to change the wayyou talk.

The wayyou act and the things you say or do around the house. I mean . .

.

it 's kind ofnot like being a secondperson butjust trying to get down to their level

but still be mature and responsible at the same time.

A second category that emerged from the interviews was experiencing and

attempting to overcome Planning Problems within the activity. Interview participants

described the importance of staying calm and in control even when things went wrong or

did not run as smoothly as expected.

Mary; Keeping everything together. Keeping your cool when things don 't go

right.

Moreover, interview participants reported that Time Management proved to be

challenging. One interviewee discussed the challenge of having to balance her time

between service involvement and employment. She mentioned that having no time in

between her two engagements, along with needing to work late into the night, was a

challenge. In addition, having to contribute a greater amount of hours than was first

expected, yet not receiving recognition for the extra involvement, was described as

challenging.

Monica: So I would volunteer in the morning and then at night, orfrom 2 to 5 or

whatever I would have to work. So, it was really stressful to have no time in

between. So, that was probably the most challenging.

Another category that emerged, as described by one interviewee, was

experiencing the challenge of finding a Fit Between Volunteer and Recipient. He

discussed the difficulty of finding a match with a recipient who fit his personality
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characteristics, stating that he worked with several recipients before finding one who

really worked well with him.

Mark: The most challenging would be being paired up with the right kind of

personfor your personality. Sofinding the right special needs kid to work with

your personality. • - :'

The final category that emerged. Not Eating, was related to the service activity's

purpose, which was raising money by giving up food for 12 hours. The interview

participant described the need to focus her attention on other activities to take her mind

off not consuming food. ^

Sarah: Probably the not eating part. I don 't know, I guess you couldprobably

have like, up until the part where we went and had bread and water that 's the

only thing that we ate so... that 's probably the most challenging thing.

In sum, interview participants sometimes experienced circumstances that taxed

their abilities to complete tasks efficiently. They were required to find novel ways to help

children progress and learn what was required and remedy situations that went awry.

Moreover, practices of time management and advanced planning were required in order

to accomplish everything that they set out to do.

Upon examination of the two qualities that comprise the Stress-Challenge QE

dimension, it was evident that both similar and distinctive categories emerged. Similar

experiences included planning, preparing for activities and events in which the

participants were responsible, and helping children to have fun and learn. Distinctive

experiences emerged between the qualities, such as balancing responsibilities between



'
!



102

activities and establishing a good match between volunteer and recipient (described as

challenging) or witnessing the hardships of others (indicated as stressful).

As mentioned previously, being able to understand participants' real-life

community service episodes and their qualities of experience is valuable in appreciating

the realities faced in participating. Moreover, although interview participants did describe

aspects unique to their community service activity, many of the aspects that were

discussed overlapped. Thus, even though service activities may differ in many ways, it is

apparent that they may be characterized by similar qualities of experience.

Hypothesis Three; Stress-Challenge QE as a Mediator Between BIS and Future

Service Intention

Stress-Challenge QE was predicted to be a mediator between BIS scores and

future intention to participate in service. Specifically, it was predicted that BIS would be

positively associated with Stress-Challenge QE and Stress-Challenge QE would be

negatively associated with future intention to participate in service.

To test the mediational model, I conducted multiple regressions following the

procedure outlined by Baron and Kenny (1986). To establish mediation, three conditions

must be met. First, a significant relationship must exist between the independent variable

and the mediating variable. Second, a significant relationship must exist between the

independent variable and the dependent variable. Finally, a significant relationship must

exist between the mediating variable and the dependent variable, and the relationship

between the independent and dependent variable must be smaller after controlling for the

mediating variable.



r^: r,.



103

Therefore, to test the mediational model in Hypothesis 3, in the first step, a

significant relationship must exist between BIS score and Stress-Challenge QE. A

hierarchical muhiple regression was conducted to test this relationship. Using Stress-

Challenge QE as the criterion, sex and BAS were entered as control variables in step one

and in step two BIS was entered.

The overall model was not significant, F (3, 71) = 1.047,p = .377, accounting for

only 4.2% of the variance when predicting Stress-Challenge QE (R = .206). As can be

seen in Table 1 1, neither step one nor step two were significant. Because the first

condition in the mediational model was not met, no fixrther testing of the model was

conducted.

Table 1 1 . Hierarchical Multiple Regression Analysis Predicting Stress-Challenge Quality

ofExperience From BIS.

P R2A df FA

Step One .010 2,72 .376 .688

Sex .093

BAS .028

Step Two .032 1,71 2.375 .128

BIS .201

Note. The (3 value shown here is the value at the point at which the predictor was entered

in the equation.

Hypothesis Four: Positive QE as a Mediator Between BAS and Future Service Intention

Positive QE was predicted to be a mediator between BAS scores and future

intention to participate. Specifically, BAS was expected to be positively associated with
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Positive QE and Positive QE would be positively associated with future intention to

participate in service.

The first step to establish mediation was repeated in this hypothesis. That is, a

significant relationship must exist between BAS scores and Positive QE. A hierarchical

multiple regression was conducted to test this relationship. Using Positive QE as the

criterion, BIS and sex were entered as control variables in step one and BAS in step two.

The overall model was significant at a trend level, F (3, 71) = 2.605, p - .058,

accounting for 9.9% of the variance when predicting Positive QE (R = .315). As can be

seen in Table 12, the first step was not significant.

Table 12. Hierarchical Multiple Regression Analyses Predicting Positive Quality of
Experience and Future Intention From BAS.

^ R2A df FA

First Step: Positive QE

Step One • .057 2,72 2.183 .120

BIS .016

Sex .234

Step Two .042 1,71 3.310 .073

BAS .223

Second Step: Future Intention

Step One .041 2,72 1.527 .224

BIS \ .141

Sex .108

Step Two .000 1,71 .006 .937

BAS .010

Note. The p value shown is the value at the point in which the predictor was entered in

the equation.
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However, BAS was significant at a trend level, accounting for 4.2% of the variance when

predicting Positive QE. The second condition was then tested because the first step to

establish mediation was satisfied at trend level.

In the second step to establish mediation, a significant relationship must exist

between BAS scores and Future Intention to participate in community service. A

hierarchical multiple regression analysis was conducted to test this relationship. Using

Future Intention as the criterion, BIS and sex were entered as control variables in step

one of the regression and BAS was entered in step two.

The overall model was not significant, F (3, 71) = 1.006,p = .395, accounting for

only 4. 1% of the variance when predicting Future Intention {R = .202). As seen in Table

12, neither the first nor second steps of the regression were significant. The requirements

of the second step to establish mediation were not met, thus, no fiirther testing of the

model was conducted.

In sum, there was no evidence that Stress-Challenge QE mediated the relationship

between BIS and Future Intention to participate in community service. In addition, there

was no evidence that Positive QE mediated the relationship between BAS and Future

Intention to participate in community service.
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DISCUSSION

Community service participation is a valuable component of citizenship and is

likely to continue into adulthood if started during youth (Youniss & Yates, 1997). In

recent years, research has focused on youth and positive outcomes related to service

participation (e.g., Hamilton & Fenzel, 1988; Youniss & Yates, 1997). However, research

on the quality of youth service participation and motivational systems had yet to be

examined. Thus, one goal of the present study was to examine how two motivational

systems (related to approach and avoidance) were associated with several initiating and

sustaining factors of community service to determine whether different strategies need to

be used to attract youth to community service. Furthermore, as not all work environments

are comparable, community service activities also differ in activity dimensions. As

discussed within Buss and Plomin's (1984) concept "goodness of fit" and Clary and

Snyder's (1999) "matching hypothesis" research, particular types of individuals may

excel better in certain kinds of environments. Therefore, the second goal of the present

study was to examine whether a match between motivational systems scores and service

activity dimensions was important in predicting positive quality of experience. The final

goal was to examine the relation between qualities of youths' service experiences and

future service intention. In the next few pages, the results of this study will be

summarized and discussed. ,

Motivational Systems and their Relation to Initiating and Sustaining Factors

The first goal of the study was to examine the BIS and BAS motivational systems

in relation to initiating and sustaining factors of community service involvement. Six

initiating and eight sustaining a priori factors were assessed quantitatively and seven
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initiating and eight sustaining categories emerged from the quahtative data. Numerous

quantitative and qualitative initiating and sustaining factors overlapped, suggesting that

many of the factors examined quantitatively also were important to the interview

participants when discussing ways to get and stay involved. However, some factors were

unique to the qualitative data, which suggests that aspects not assessed within the

questionnaire also were important to the interviewees. Although many categories

emerged from the qualitative data, in order to discuss common experiences between

interviewees only categories mentioned by more than one participant will be presented.

Initiating Factors and Suggestionsfor Community Service Involvement
'

Peer and Parent Community Service Involvement

Both peers and parents are influential in helping youth to get involved in

community service (da Silva et al., 2004; Janoski & Wilson, 1995; McLellan & Youniss,

2003). In the present study, having friends involved, along with participating with

famihar others, were important factors for individuals higher in BIS. However, because

significance was only at trend level between BIS and Friends Involved, the findings and

recommendations pertaining to this factor should be interpreted with caution. It is evident

from both the quantitative and qualitative findings that peers play an important role in

becoming involved in community service with other youth. It makes sense that becoming

involved with friends is related more to the BIS dimension than to the BAS dimension

because having familiar others involved might help the youth feel comfortable and less

anxious when encountering new situations and people.

Surprisingly, however, neither BIS nor BAS was significantly related to the factor

Parents Involved and interview participants did not mention parents as an initiating
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factor. One possible reason why parents did not appear to be as influential in helping

youth to get involved as did peers is that, for many of the youth, community service was

mandated by the school. Therefore, peers may have been more likely to help the youth

become involved within the school setting than parents. Furthermore, in previous studies

in which parents were found to be important (e.g., Janoski & Wilson, 1995), voluntary

community service was usually the primary service examined. Therefore, it is possible

that by combining the voluntary and mandatory community service activities in the

current study, the influence of parents' involvement on youth could not be detected.

From the current findings, therefore, it appears that encouraging higher BIS youth

to participate with a friend would promote involvement. It is important that future

research examine whether the initiating influence of peers and parents differs between

voluntary and mandatory community service activities.

Believing in a Cause .

Both BIS and BAS were related to the quantitative initiating factor Beliefin a

Cause of the community service activity. In the words of one participant, it is possible

that "finding somethingyou are passionate about" would help all youth, regardless of

motivational system orientation, to get involved. Activities that appeal to youth by

connecting them to something relevant and important to their lives also may help them to

get involved. Certain causes relevant to youth might include those that support decreasing

youth violence or teen smoking. Other causes, such as cancer prevention or supporting

Alzheimer's disease, may not be viewed by youth as central to their lives. Therefore, it

would be important for organizations that are interested in recruiting youth to advertise

specifically to the interests of youth, as well as in familiar locations such as schools.
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Moreover, encouraging older volunteers (e.g., parents of youth) to introduce younger

participants into the organization also may be useful. Hov^ever, because significance was

only at trend level between the motivational systems and this factor, the findings and

recommendations pertaining to this factor should be interpreted with caution.

Options in the Community
'

-
r^ .

In the present study, the initiating factor Options in the Community was important

for individuals higher in BAS. Individuals higher in BAS are more likely to seek out new

activities and experiences (Carver & White, 1994). Thus, they also may be more likely to

seek out and take hold of the opportunities that are available within their communities

than are youth lower in BAS. Qualitative findings also suggested that making information

about service opportunities more accessible in the community would help youth higher in

BAS to become informed of the availability of service positions. Likewise, interview

participants, regardless of their motivational system orientation, suggested that getting

informed and involved was sound advice for youth deciding whether to participate in

service. This is an important consideration for recruitment. That is, simply making

information available to youth should help them to get involved.

Expectations ofEnjoyment

Although only one interview participant reported her expectations for enjoyment

of the activity, interview participants, regardless of their motivational system orientation,

did suggest that doing service activities that youth enjoy was sound advice for youth

deciding to participate in community service. It is possible, then, that youth did not

become involved themselves because they expected to enjoy the activity but that, as an

afterthought, they suggested this for others. Therefore, it appears that it would be
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important for service agencies to inform youth of the duties and tasks available within the

service activity in hopes of enticing them to become involved.

Using Skills and Knowledge ... '

The suggestion of doing something in which youth are interested was reported as

sound advice for youth deciding to get involved. Again, it may be important for service

agencies to outline a variety of tasks available within the activity in order to attract youth.

Familiar/Comfortable Environment :

,

^i
• •;

Interview participants higher in BIS reported that being in an environment that

was familiar and in which they felt comfortable was an important initiating factor. This

idea reflects the BIS characteristic of sensitivity to novelty, in which higher BIS

individuals are less likely to feel anxious and nervous in an environment to which they

have been previously exposed than in novel settings (Carver & White, 1994). Thus, it

seems that community service activities performed in a familiar environment (e.g., school

setting) would encourage higher BIS youth to become involved.

Meet Others

Interview participants, who were classified as being higher on BIS, reported the

advice of trying to meet and get to know other people for youth deciding whether to get

involved. Although individuals higher in BIS are characterized as being higher on

avoidance than on approach, it is possible that they find the support they receive from

meeting others similar to themselves as valuable. Therefore, service agencies should

consider providing opportunities for youth to meet and get to know others in a

comfortable and non-threatening environment. --T
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Persistence

Interview participants, who were classified as being higher on BAS, reported the

advice ofbeing persistent for youth deciding to become involved. It is possible that these

participants found that they themselves at first felt like leaving an activity but that once

they learned more about the activity and persisted, they decided to stay involved.

Try a Variety ofActivities

In addition, interview participants, regardless of their motivational system

orientation, advised youth to sample a whole host of community service activities. These

participants emphasized the importance of experiencing multiple activities in order to

discover which activities are best fitted to themselves. This suggestion for involvement

reflects Erikson's (1968) notion of trying out new roles and experiences during

adolescence. While trying different service activities, it is likely that youth are exposed to

adults and other youth who model norms and values of a particular cause (Youniss &

Yates, 1997). This exposure, as mentioned previously, is important to identity

development in both the moral and civic realm (Youniss et al., 1997; Youniss & Yates,

1997). Thus, it is reasonable to believe that service agencies that encourage youth to

participate in a variety of experiences or collaborate with other agencies to promote a

type of "cross-participation" would help youth to establish a stronger sense of civic

identity, which is likely to support civic participation during their adult years.

Sustaining Factorsfor Community Service Involvement )-

In addition to promoting community service participation, it also is crucial to

maximize the likelihood of retaining participants once they are involved. In the present

study, it was found that some factors that helped youth to initiate involvement, such as
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participating with familiar others, also are important for sustaining involvement, whereas

other factors were found to be exclusive to helping youth stay involved.

Social Supportfrom Family, Friends, and Community Service Others

Similar to previous research findings (e.g., Janoski & Wilson, 1995; McLellan &

Youniss, 2003), family and friends were reported to help youth to stay involved in

community service. One reason is that these individuals provide support to involved

youth (Pancer & Pratt, 1999). In the present study, receiving support from family and

friends in order to help youth sustain involvement was important for individuals higher in

BAS. ft is possible that higher BAS youth enjoy discussing their activity involvement

with others and that receiving support and encouragement from their friends and family

members is fulfilling to them, compared to their lower BAS counterparts. However, it is

surprising that BIS also was not related to this factor. Based on the characteristics that

define the BIS motivational system, higher BIS individuals also would be expected to

need support from familiar others to help them sustain involvement. As mentioned above,

higher BAS youth may be more likely to discuss their activities with others than higher

BIS youth and therefore receive more support regarding their service involvement. It is

possible that this may be a function of overall frequency of interaction and willingness,

on the part of higher BAS youth, to discuss problems.

Acknowledgementsfrom Others

In the present study, 1 found that receiving recognition for duties performed also

was important for sustaining activity involvement for interview participants higher in

BAS. Consistent with Pancer and Pratt's (1999) finding of being appreciated by others in

the service activity, the finding in the current study also corresponds to the BAS
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characteristic of sensitivity to reward (Carver & White, 1994). Thus, the appreciation and

praise received by others involved in the community service activity could be considered

rewarding to these youth and may therefore encourage them to stay involved in the

activity. This finding helps to elucidate why social support may be more important in

BAS than BIS.

Receiving support from others, more specifically from those in authority, is

important to help youth higher in BIS to sustain community service involvement. That is,

BIS, not BAS, was significantly related to receiving support from the activity supervisor

as a sustaining factor. It is possible that something specific about supervisor feedback,

not present in other support, is important for youth higher in BIS. Specifically, the

support and encouragement provided by the site supervisor may help to reassure higher

BIS youth about the jobs they are doing and decrease uncertainty, and thus anxiety, about

their duties and what is expected of them.

It appears, then, that receiving support from family and friends was important for

youth higher in BAS. This is a relevant factor for service agencies to promote. Although

in some situations it may be necessary for information to be kept confidential, youth

should be encouraged to discuss certain topics with others. For example, Foster and

Meinhard (2000) found that having the opportunity to discuss experiences with family

was an important feedback opportunity for youth and was related to outcomes such as

engagement in service and service experience. Thus, it is important that future research

examine whether discussion with others, if encouraged by the agency, would help higher

BIS youth to stay involved. ^
^--""" "

In summary, it was found that receiving appreciation and praise from individuals
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within the service activity was important for youth higher in BAS and receiving support

from the site supervisor was important for youth higher in BIS. Therefore, if service

agencies wish to retain their community youth participants it appears to be important for

those agencies to provide support and encouragement to all youth, regardless of their

motivational system orientation. Evidence for the importance of a supportive social

environment also was found in the hierarchical multiple regressions predicting positive

quahty of experience and will be discussed further within the next few pages. -

Enjoyment of Working Toward Goals

A sustaining factor that was important for individuals high in either motivational

system was enjoyment of working toward goals in the service activity. Thus, it would be

valuable for service agencies to work with youth in planning goals and supporting the

youth throughout the process in order to help them to achieve what they set out to

accomplish. However, because significance was only at trend level between the BIS and

this factor, the findings and recommendations pertaining to this factor should be

interpreted with caution.

Making a Difference '

«

In previous research, feelings of making a difference or contributing have been

found to be important to sustaining involvement (Foster & Meinhard, 2000; Pancer &

Pratt, 1999). In the present study, feelings of making a difference within the service

activity were found to be important to individuals higher in BAS, in both the quantitative

and qualitative data. It is possible that the feelings experienced when making a difference

are found to be more rewarding to higher BAS youth than their lower BAS counterparts.

Thus, in order to help promote sustained participation for higher BAS youth, it may be



t\

^ '^ -• -



115

important for service agencies to provide various tasks so that youth are able to choose

duties that are best suited to their purpose for becoming involved. For example, higher

BAS youth may enjoy activities that give them the opportunity to make a difference, such

as helping tutor a child rather than photocopying. The rewards of feeling that

involvement makes a difference may be more tangible in the first example and thus

promote sustained involvement. It is possible that youth higher in BIS are not as

motivated to stay involved from feelings derived from the experience of making a

difference than BAS-oriented individuals. However, further research needs to be

conducted to explore this difference in detail.

Comfort Level ofParticipation

In the present study, higher BIS youth were somewhat more likely to sustain

involvement if tasks were more focused, rather than if they performed a variety ofnew

tasks. This finding may reflect the characteristic of sensitivity to novelty, in that higher

BIS youth are more likely to experience greater feelings of competence and lower

feelings of anxiety when performing one task over time than when participating in

several duties in which they may not have had time to become comfortable. However,

because significance was only at trend level between BIS and this factor, the findings and

recommendations pertaining to this factor should be interpreted with caution.

Within the qualitative data, higher BIS interview participants reported the

importance of feeling comfortable within the activity as a sustaining factor. It is

surprising, however, that BIS was not significantly related to the quantitative factor Felt

Comfortable Doing Activity. It is likely that, for higher BIS youth, feeling comfortable

doing the activity is important, as reported qualitatively; however, this was not a factor
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that was significantly present across the entire group of participants. It is possible that the

interviewees' responses for this variable simply did not reflect the sample's response on

the quantitative question. Also, higher BIS youth in the study's sample may have not

believed that feeling comfortable was a reason they sustained involvement; however,

upon reflection interviewees did come to consider this factor to be important for others.

Social Interactions with Community Service Others

Several sustaining factors were found to be important for participants, regardless

of their level on either motivational system. The factor of meeting new people and

making new friends was important to help youth stay involved. Meeting new people

might primarily be characteristic of higher BAS individuals, relating to the likelihood that

they tend to enjoy new situations and are extroverted in nature. However, higher BIS

individuals also may enjoy making friends but for different reasons than those higher in

BAS. Higher BIS youth may report meeting others as important because meeting

individuals similar to oneself and making new friends who have common interests may

make them feel more comfortable and, therefore, increase their desire to stay involved.

Similarly, participating with familiar others also was reported by interview

participants as a motivator to stay involved. Again, this factor may have different

meanings for each motivational system. For example, higher BAS youth may enjoy the

opportunity to interact with others because of their more sociable nature, whereas higher

BIS youth may extract support from these peers, which may help buffer the negative

feelings related to unfamiliar situations.

Metz et al. (2003) found that social exposure to others was important for positive

outcomes. Similarly, in the present study it appears that having the opportunity to interact
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with others in the community service environment is important to help youth sustain

involvement. Therefore, it would be beneficial for service agencies to provide

opportunities for youth to participate with friends, along with promoting social

interaction by allowing youth to work with others while performing tasks.

Positive Experiences '
'

Having positive experiences within the service activity was important to

participants, regardless of their motivational system level. It is evident that experiencing

positive interactions with others and the environment, along with having nonsocial things

going well, is important for sustaining participation in youth. Therefore, this atmosphere

should be encouraged within the community service environment.

Positive Qualities of Experience

The interview participants discussed specific aspects of their service experiences

that reflected four positive qualities of experience (i.e., Fun, Good At, Rewarding, and

Influence). Although the interviewees' experiences differed regarding the duties they

performed, recipients they helped, and number of hours engaged in the activity, the

aspects ofthe qualities that they experienced appeared to overlap across participants and

activities. Three general themes emerged from the qualitative data: 1) witnessing the

progress and growth experienced by the children; 2) personal accomplishments and

opportunities for personal growth experienced by the interviewees; and 3) social

interactions and the positive feelings that accompanied these interactions.

The interview participants had many positive experiences within their community

service activities. Furthermore, it appears that the environment in which the activity took

place played an important role in contributing to these positive aspects. 1 will now discuss
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the hypotheses proposed in the present study predicting Positive QE from participants'

motivational system orientation and the activity dimensions oi Structure and Supportive

Social Environment.

Motivational System-Activity Dimension Match

As discussed previously, individuals are more likely to excel in situations if the

environment matches their personal characteristics, such as temperament dimensions or

personal motivations for getting involved (Buss & Plomin, 1984; Chartrand, 1991; Clary

& Snyder, 1999; Gati, 1998). In the present study, I believed that this proposed "match"

between personal and environmental characteristics would be important in predicting

youths' quality of experience within a community service activity. The two activity

dimensions of Structure and Supportive Social Environment were examined in

combination with the youths' motivational system scores to determine whether a match

between these components would be important to the quality of experience. I proposed

that a higher score on Structure in combination with higher BIS scores would be

associated with higher Positive QE. However, no support for the interaction between BIS

and Structure was found. It is possible that Structure was not an important activity

dimension for those individuals higher on BIS. Youth higher in BIS may prefer to be

involved in activities that do not require the elements of structure (e.g., meeting at regular

times) in order to be able to become comfortable and acquainted with the activity at their

own pace.
»

. - >

In a post hoc analysis, I found no relation between Structure and Positive QE for

individuals relatively high on BAS; however, a positive correlation between Structure

and Positive QE for youth relatively low on BAS was present. Therefore, it appears that
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more Structure is important to individuals low on BAS. In order to help youth enjoy their

community service experiences, it is recommended that youth be given a choice in the

level of structure that they may desire in the activity (e.g., deciding to participate at

regular times). However, future research is required to give support for this

recommendation. >

From both the quantitative results and the qualitative findings it appears that

participating in a community service environment in which participants have the

opportunity to interact socially with others, along with receiving support and

encouragement (i.e.. Supportive Social Environment), helps contribute to an overall

positive experience. This issue is important for service agencies to consider when

designing tasks for youth. For example, although a task may be repetitive (e.g., stuffing

envelopes), it may result in a positive experience if associated with social interaction and

receiving acknowledgment for youths' efforts. Although it is necessary for future

research to confirm these findings, it appears that participating in a supportive social

environment is beneficial for youth participation in multiple ways.

In one of the two mediational models hypothesized in the study, Positive QE was

predicted to mediate the relationship between BAS and fixture intention to participate in

community service. Although no support for the model was found, BAS was found to be

positive at a trend level in predicting Positive QE. Past research has indicated that

individuals higher on BAS are more likely to be higher on positive affect than their lower

BAS counterparts (Carver & White, 1994; Gable et al., 2000; Jorm et al., 1999).

Therefore, one possible reason why individuals higher on BAS were more likely to rate

their community service activity as higher on Positive QE is because they are more likely
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to be in a positive mood. That is, although these individuals higher on BAS may have had

experiences similar to, or even less positive than low-BAS youth, they may simply be

more apt to see situations in a more positive light. Furthermore, BAS has been found to

be related to novelty seeking (Caseras et al., 2003) and activity level (Carver, 2004).

Therefore, another possible reason why higher BAS youth may rate their experiences

more positively is that they have had more opportunity to try out several activities before

settling on one that they find enjoyable. Thus, they were more able to seek out

opportunities and stay involved in those activities that they found to be satisfying.

Stress Challenge QuaHties of Experience

In addition to describing aspects related to positive qualities of experience,

interview participants also were asked to discuss aspects that they found to be stressfial or

challenging within their community service activity. They reported that certain

community service activities may produce more stress, depending on the expected

responsibilities. However, not all aspects that were found to be challenging also were

reported as stressful. Similar to Csikszentmihalyi and LeFevre's (1989) work on flow

theory, challenges are an important aspect of an activity to prevent feelings of boredom

and are not necessarily equivalent to negative feelings, such as stress.

Methodological Considerations

Self-Selected Sample

Because the questionnaire was voluntary and could be used toward completion of

a course assignment, certain types of participants could have selected themselves into the

study, such as youth who are interested in community service activities or those higher on

approach. However, there was variability in the behavioural inhibition and activation



•1 „«; .,

i1.^.



121

measure, suggesting that a range of participants were recruited and not simply higii-

approach youth. Nevertheless, the size of the sample was small and thus limited the

generalizability and statistical power.

Participants who participated in the interview component also could have shown

greater interest and involvement in community service and therefore wanted to share this

information more than their less-active counterparts in the overall sample. Wilson (2005)

termed individuals who participated in community service, not for a specific motivation

but rather because it was how they lived their lives, as "career volunteers". It was found

that these individuals may continue service even when they are dissatisfied with their

experience (Wilson, 2005). Therefore, in the present study, qualitative findings may not

be representative of all participants in the sample.

In addition, another reason why both survey and interview participants may differ

from other youth who are involved in community service is because they were university

psychology students (Wilson, 2005). For example, Youniss, McLellan, Su, and Mazer

(2001) found that the type of youth's peer group was related to his/her choice of

community service activities. Specifically, youth involved in school activities were more

likely to participate in social-service community service and less likely not to do service

(Youniss et al., 2001). Therefore, the current sample of youth may have had different

service experiences than youth not engaged in a university environment. Future research

should examine youth within various post-secondary situations (e.g., university students,

college students, part-time employed students) and youth not in school to determine

whether these groups differ in experiences within community service and have unique

initiating and sustaining factors in order to effectively develop recruitment strategies.
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Direction ofCausality i

In the present study, research was correlational in nature and therefore causation

cannot be inferred. For example, it was found that having a Supportive Social

Environment predicted Positive QE. However, it also is possible that having more

positive experiences within the community service activity will lead youth to initiate

more social interaction with each other and the recipients. Longitudinal studies will help

sort out the direction of the relationships found in the present study. .,

Method ofMeasurement . <

Multiple Levels ofAnalysis •,

Wilson (2005) noted that a weakness of social research is that it focuses solely on

the individual without taking into account other areas that influence the individual's

behaviour and circumstances. Therefore, a strength of the present study is that initiating

and sustaining factors were assessed with consideration of the system, social, and

individual levels of community service. This allowed me to examine ways that youth get

and stay involved in service from all three levels, helping to further aid the understanding

of how these factors interact and influence youth service participation.

Questionnaire

Several strengths are apparent in the current study's questionnaire. Six items

relating to initiating factors and 8 items relating to sustaining factors were used to assess

youths' reasons for becoming and staying involved in community service activities. By

devising items that reflected findings important in the service literature, I was able to

replicate some of the factors that have been previously found in research for youth

service participation.
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Moreover, each of the motivational systems was controlled when examining the

other, because BIS and BAS were significantly and negatively related. This allowed us to

examine the unique variance accounted for by each factor when looking at the initiating

and sustaining factors important to youth.

Furthermore, new information was discovered within the activity environment

domain through the use of factor analysis. The factor analysis performed on the 12

activity dimension questions yielded two components: Structure and Supportive Social

Environment. Originally, I expected three components to emerge: Structure, Social

Interaction, and Feedback. Although Structure surfaced as expected, items from the

proposed Social Interaction component were instead combined with the Feedback

component to form the factor Supportive Social Environment. Originally, it was believed

that BIS in relation to a social interaction component would result in a negative

association with Positive QE. However, following factor analysis, a component termed

Supportive Social Environment was found. Although this new factor contained more of a

positive feedback/support component, the original hypothesis was tested.

One reason why the Feedback factor may not have emerged is that the

experiences of both negative and neutral feedback were skewed, such that very few

participants reported being exposed to any of these two types of feedback. This also was

found in research conducted by Foster and Meinhard (2000), in which only 5% of

participants reported receiving negative feedback from their supervisors.

Several limitations are also apparent. Although some variability existed within the

variable Future Service Intention, assessing the degree of intention would be beneficial.

Participants' future intention to participate could be evaluated using a Likert-type scale
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rather than the "Yes", "No", and "I'm not sure" choices that were used in the present

study. Youniss and Yates (1997) used a Likert-type scale when assessing future service

participation (i.e., "definitely", "very likely", "somewhat"), which allowed them to assess

youths' intentions on a continuum.

In addition, some initiating and sustaining factors of community service

involvement were correlated with the motivational systems only at trend level of

significance (<. 10); thus, some findings may have been over interpreted. Therefore, it is

important that the reader interpret the findings and consider the recommendations with

caution. Also, the differences between the partial correlations of BIS and BAS with each

initiating and sustaining factor were not statistically examined. Future research could

examine these differences using the method outlined by Cohen and Cohen (1983, p. 56),

which involves testing the significance of the difference between correlation coefficients.

In the current study, coefficients have not been determined from an independent sample,

thus, a t-test formula would need to be used rather than the Fisher z (Cohen & Cohen,

1983).

Moreover, it is possible that participants may have rated their community service

experience more positively because they were aware that the researcher would be

examining their responses. However, because no social desirability measure was included

in the current study, there is no way to know whether participants were influenced by

social desirability. Future research examining youths' perceptions of the quality of their

community service experience should include a measure to assess social desirability.

Interview Schedule

Interviews allowed me to gather information regarding initiating and sustaining
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factors beyond the questionnaire items; a strength discussed earher in relation to

interviewing techniques (Way, 2005). Some ideas were found to be similar to the

initiating items assessed in the questionnaire, such as being involved with friends or

receiving support and encouragement from others involved in the service activity.

However, new initiating ideas also emerged. Similarly, some ideas were common to both

quantitative and qualitative data, such as feelings of making a difference. However, new

sustaining ideas also emerged. Furthermore, the quality of experience interview questions

allowed for a better understanding of what participants considered to be, for example,

stressful or rewarding. This also allowed for richer description of the participants'

experiences based on multiple experience qualities. It is important that future research

examine the new factors that emerged within the present study in order to determine

whether these factors are replicated in other research.

BIS and BAS were assessed both quantitatively using the BIS/BAS scales (Carver

& White, 1994) and qualitatively using a subjective temperament description from each

participant. When the self-descriptions were coded, however, they did not always match

the participant's z-score from the BIS/BAS. One reason may be that the BIS and BAS

questions assessed a wider range of areas, whereas the interview examined a more

focused area, asking about new people and situations.

The selection of the activity for discussion in the interview that the youth

contributed the most time from their mandatory and voluntary activity may have made a

difference in the results. I selected the activity based on intensity of participation (i.e., the

number of hours that youth participated) to allow for the most number of experiences to

be discussed. A disadvantage to selecting activities in this manner is that the number of
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participation hours spent in the activity may not have been indicative of the activity in

which the participant had the most interest or was most passionate. Therefore,

participants may not have been able to share experiences that they would have preferred.

This would be interesting to ask within in a fiiture study.

Future Research .

Age Differences

Wilson (2005) emphasized the notion of "role-sets" as being important to

consider when discussing community service participation. Role-sets are described as

situations and responsibilities unique to specific life stages (Wilson, 2005). Within the

present study, participants were homogeneous in the sense that they were all 18-20 years

of age. Thus, youth in this age category may experience service differently than younger

youth or adults. For example, older youth may be exposed to different opportunities, such

as participating in positions with greater expectations of responsibility, than younger

youth. Furthermore, older youth may have greater access to transportation and more

social contacts than younger youth and thus have greater exposure to a variety of

experiences. • .,

Moreover, participants shared the role-set of being a university student. Along

with being a student come certain responsibilities that can consume time and resources.

Wilson (2005) suggested that individuals allocate their time according to the needs they

require to be met. For example, students may differ in amount of participation based on

the school funding available to them from outside sources. Therefore, if a student is

required to work more hours to finance his or her education, less time is available for

activities such as community service.
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In addition, the types of community service activities (see McLellan & Youniss,

2003) that are selected by youth in this age group may differ from those selected by

adults (Statistics Canada, 2000). As mentioned previously, interest-based activities help

youth to consolidate identity (Flanagan et al, 2005). Therefore, the selection of service

activities at this age may be influenced more by interests than in other age groups. Thus,

it is important for future researchers to continue to examine youths' community service

experiences separately from adults in order to understand which aspects of service are

most important to this younger age group in order to help direct them to a path of Hfe-

long community involvement. ?.

Sex Differences .

Previous researchers have examined youth sex differences in community service

involvement in relation to attitudes towards participation (Miller, 1994; Stukas et al,

1999), amount of involvement in activities (Bartko & Eccles, 2003; Johnson et al, 1998;

Kamiol et al, 2003), experience outcomes (Foster & Meinhard, 2000), and personal

characteristics such as "ethic of care" (Kamiol et al, 2003). In the present study, it was

found that young women were more likely to be higher on BIS and rate their community

service experience as higher on Positive QE than were men. Carver and White (1994)

also found that women were more likely to be higher on BIS than were men. In past

research, young women were found to hold a more positive attitude toward their helping

activities, felt more positive toward required service programs, and experienced more

positive outcomes from their service participation than did young men (Foster &

Meinhard, 2000; Stukas et al, 1999). In the present study, mandatory and voluntary

community service activities were combined; therefore, it is hard to separate whether
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young men simply had lower positive experiences than young women or whether their

beliefs about being required to participate were involved. In future research, investigators

should examine further sex differences in the relation between motivational systems and

initiating and sustaining factors.

BIS/BAS

Within the current study, BIS and BAS were controlled to examine the unique

variance accounted for by each factor. Similar techniques were used in several other

recent studies (e.g., Demaree, Robinson, Everhart, & Youngstrom, 2005; Muris,

Meesters, de Kanter, & Timmerman, 2005). However, studies that have used the

BIS/BAS measure have not examined interactions between BIS and BAS. In the current

study, BIS and BAS were significantly and negatively related suggesting that very few

individuals would be high on both BIS and BAS or low on each system. However, Carver

and White (1994) did not find that BIS and BAS were correlated, suggesting that high

and low groups within each system are likely to occur. Thus, in future research,

interactions between BIS and BAS should be examined to determine whether individuals

high or low on both motivational systems differ from other individuals on initiating and

sustaining factors.

Summary of Findings

One goal of this study was to determine whether certain initiating and sustaining

factors were important to individuals higher on either or both motivational systems.

Initiating factors and suggestions for involvement found to be important in helping

initiate participation, specifically in higher BIS youth, included becoming involved with

friends and/or familiar others, being in a familiar and/or comfortable environment, being
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directly offered a community service position, and meeting others within the service

activity. Initiating factors and suggestions for involvement found to be important,

specifically to higher BAS youth, included the availability of options in the community,

flexible hours of participation, and persistence. In addition, several initiating factors and

suggestions for involvement were found to be important for individuals regardless of

their motivational system orientation: believing in the cause supported by the service

agency; expecting to enjoy the service activity; finding activities that reflected interests;

getting informed or involved; trying out a variety of activities; and matching personal

characteristics to activities.

Factors that were found to be important in helping youth higher in BIS to sustain

community service participation included receiving support fi-om their service supervisor,

doing more focussed tasks rather than a variety of tasks, being comfortable participating

in the activity, and being interested in the activity. Sustaining factors that were found to

be important to youth higher in BAS included receiving support from family and friends,

feelings of making a difference within the activity, and being appreciated and praised at

the service site. In addition, several factors were found to be important in sustaining

participation for individuals regardless of their motivational system orientation:

enjoyment of working toward the goals; meeting new people and making new fiiends;

having positive experiences within the activity; participating with familiar others; and

participating in positive social interactions with others involved in the activity.

The quality of experience dimensions within the factors Positive QE and Stress-

Challenge QE were examined qualitatively. Although the community service activities in

which the eight interviewees participated were different, quality of experience factors
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overlapped across interview participants. In general, the factor Positive QE included

opportunities to witness children's learning and development, receiving appreciation and

praise from others, meeting and interacting with new people, and experiencing personal

accomplishments (e.g., leadership abilities). The factor Stress-Challenge QE included

planning, preparing for activities and events in which the participants were responsible,

and helping children to learn and have fun simultaneously. '

Women were more likely to rate their quality of experience higher on Positive QE

than were men. However, the hypothesis that Positive QE would be predicted by the

interaction of BIS and Structure was not supported. Although not hypothesized, it was

found that Positive QE was predicted by the interaction ofBAS and Structure. No

support was found for the interaction of BIS and Supportive Social Environment

predicting Positive QE. Similarly, no support was found for the hypothesis that Positive

QE would be predicted by the interaction ofBAS and Supportive Social Environment.

However, support was found for the main effect oi Supportive Social Environment.

Participants who rated their activity as higher on Supportive Social Environment were

more likely to have rated their quality of experience as higher in Positive QE than

participants who rated their activity as lower on this factor. No support was found for

either hypothesis predicting a mediational model.

General Conclusions

Community service activities involving opportunities for social interaction have

been associated with positive service outcomes (McLellan & Youniss, 2003; Metz et al.,

2003). The results of this study suggest that participating in a community service

environment that is supportive and provides the opportunity for social interactions with
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others would promote positive quality of experience and help youth sustain involvement.

Thus, to help youth have positive experiences and to remain active in service, it is

important for service agencies to promote these types of environments. Therefore, future

research is needed to examine factors that help promote the factor Supportive Social

Environment, which includes positive feedback and social interaction (e.g., doing tasks in

a team and meeting new people). Furthermore, I examined factors that would help youth

both to become and stay involved in service activities. Some factors important to

initiating and sustaining involvement were specific to individuals higher on BIS or

individuals higher on BAS. Several factors also were found to be important to individuals

regardless of their motivational system orientation. Therefore, service agencies may need

to consider using different recruitment and retention strategies, depending on the type of

youth they wish to recruit.
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Appendix B

Community Service Questionnaire Measures

Demographics

The next set of questions relate to general information that describes you and your

family. These questions will help us understand if people from different kinds of

backgrounds might have different opinions and experiences being involved. Please keep

in mind that your responses will not be used to judge you and all information you provide

is confidential.

How old are you? (in years)

What is yourgender? MALE FEMALE TRANS GENDER

What is the highest grade your

mother

(or female guardian) completed?

What ethnic group(s) do you identify with?

(examples: Swedish, Chinese, French)

What grade or university year are you in?

Not
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Community Service Involvement

In the following section (experience 1 and experience 2) there are spaces for you to describe

your community service involvement. Please think of the one or two activities that you
contributed your time to the most. If you have participated in both mandatory and voluntary

community service please describe one of each type. If you have participated in only one
type of community service, please describe the relevant activity below.

If you have never participated in a community service activity, please go to the next section

(FUTURE COMMUNITY SERVICE)

Please describe the two experiences:

Mandatory Community Service

Voluntary Community Service

Experience 1: MANDATORY Community Service

The mandatory community service activity that I contributed the most time to (please list

activity or organization below):

How many years have you participated in this activity? years

Within the

past year

how many
months

have you

participate

d in this

activity?

months

Within these

months how
many weeks

per month

have you

participated

in this

activity?

weeks

Within

these weeks

how many
days per

week have

you

participated

in this

activity?

days

Within

these days

how many
hours per

day have

you

participated

in this

activity?

hours
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Experience 2: VOLUNTARY Community Service

The voluntary community service activity that I contributed the most time to (please list

activity or organization below):

How many years have you participated in this activity? years

Within the

past year

how many
months

have you

participate

d in this

activity?

months
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Please indicate how much you agree or

disagree with the following statements by

circling one number for each.
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Initiating and Sustaining Items

How much would you say that the following things helped you to first get involved in the

community service activity you chose?
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Activity Dimensions

In order to better understand what your community service activity is or was like, we
would like you to read the following sentences and for each sentence pick the answer that

best fits your activity.

This community service activity:
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Future Community Service .
'

Finally we would like to know whether you intend to participate in any type of

community service in the future.

Do you intend to participate in community service. .

.
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2.) What kinds of things would help someone, with a similar temperament to your own,

get involved in a community service activity?

3.) What kinds of things would help someone, with a similar temperament to your own,

stay involved in a community service activity?

Experience

Now I'm going to ask you some questions about the experiences that you had in the

community service activity that you contributed the most time to. So, this activity will be

the same one that you mentioned in the questionnaire part of this study and that we talked

about before we began the interview. So, we'll be discussing your participation in (name

activity).

4.) Could you please briefly describe the kinds of things you did while participating in

this community service activity?

5.) Tell me about the aspects of the community service activity that you found to be the

most/wrt.

6.) What were some of the things that made you feel that you were good at the activity?

7.) What aspects of the activity did you find the most rewarding?

8.) In what aspects of the activity do you think you had the most influence?

9.) What do you consider to be the most challenging aspects of the community service

activity?

9a.) How did you go about dealing with these challenges?

10.) What do you consider to be the most stressful aspects of the community service

activity?

10 a.) How did you go about dealing with these stressful aspects?

10 b.) How effective were these coping attempts for you? (Please explain)

Reflections

1 1 .) What advice would you give to someone like yourself, so again, someone who is

similar to you in temperament, who is deciding to participate in a community service

activity?

Is there anything else you would like to tell me about what we've talked about today or

anything else about community service that we haven't discussed?
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Appendix C

Motivational Systems Classifications

Participants described their own temperament within an unfamiliar environment

with unfamiliar people. Responses were coded using descriptors characteristic of BIS

(shy, nervous, anxious) and BAS (e.g., outgoing, sociable, approachable). BIS and BAS

were coded on both the amount of descriptors the participant used, along with the

strength of the words. For example, a participant who described him/herself as "totally

nervous" would receive a higher BIS score than a participant who said that they would

feel "a bit awkward at firsf . Participants who did not use any BIS descriptors when

describing their temperament were coded as being low on BIS and participants who did

not use any BAS descriptors were coded as being low on BAS.

BIS. Participants who were classified as being higher on BIS described

themselves as "very shy" "nervous", and would feel "awkward" when meeting new

people. Monica, a participant who had both a high z-score on BIS (z = 1.75) and was

classified as being high-BIS and low-BAS described herself as follows:

Monica: And they 're all people that I wouldn 't know?

Monica: Okay I would be totally nervous. With new situations? I'm not really

good with change.

Monica: So new situations kind ofmake me nervous.

Holly: Okay. And then similar as I mentioned with the party aspect?

Monica: Yeah.

Holly: Going to a party and not really knowing anyone ...

Monica: Yeah. I 'd be nervous. Infact I probably wouldn 't even go.





151

William also was classified as being high in BIS but medium in BAS. He

described himself as "kind ofshy in new environments or unfamiliar environments" and

that he probably "wouldn 'tfeel too comfortable not knowing anyone". He said that he

would "usuallyjust kind ofhang back and kind oflike watch everyone else". However, he

reported that he would maybe "get involved ifI see that like there 's an opportunity that

like is related to my personality somehow" but that he wouldn't be "directly comfortable

right away" saying that he would "probably be a bit nervous". <

BAS. In contrast, Heather received a low z-score on BIS (z = -1 .2 1 7) and was

coded as high on BAS. Heather described herself as being "pretty comfortable around

people even new people" and reported that she's "never really that shy" adding "I don 't

really usuallyfeel uncomfortable in places".

Many of the participants were classified as being medium on both BIS and BAS.

Mark, classified as medium on BIS and low on BAS, described himself as "not very

outgoing" and that he "wouldn 7 be the one to initiate a conversation" but rather would

"need somebody else to do thatfor me".

Katherine was classified as medium on both BIS and BAS saying, "When I'm

around new people I 'm extremely shy" but "not as shy as I used to be". Also, she thought

that "my volunteering has brought out a lot more in me" and now she is more "open to

talking to people".

Rebecca was classified as medium on both BIS and BAS, saying that when

meeting new people she tends to be "a bit nervous". But if there was a "common goal or

common connection" that it would be easier to meet other people.



'^'"'
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Sarah also was classified as medium on both BIS and BAS saying that she would

"feel a little awkward atfirst " but that it is "or lot easier tojust go around and be like

'hey what's up? ' to otherpeople." Furthermore, she reported that she was ''''pretty

outgoing", would not '^'^just sit there in a corner and like look like I'mfeeling really

awkward'' and would "try and interact the best I can and notfeel like awkward".

Mary was classified as low on BIS and medium on BAS, describing herself as

"Easy going", "Happy" and "Relaxed'. When asked how she would feel not knowing

anyone at the party she said that she would "feel comfortable ".












